

The purpose of this document is to summarize the findings of the 20 Registration Review reports produced during the 2006-07 school year.  Before we discuss the report findings, the results of the Registration Review process should be noted.  Since 1990, 197 schools have improved their student performance sufficiently to be removed from Registration Review.  Most of those schools (181 schools or 96 percent) were removed since 1995, as this chart illustrates:
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Thank You

If you served as a Registration Review team leader, member, or SED liaison during 2006-07, thank you for your time and effort.  Your work at the school you visited will make a positive difference in the lives of the children who attend that school.

About the Schools Visited by Registration Review Teams in 2007
This summary of Registration Review report findings for 2007 includes information from the Registration Review reports for the following schools:

	Local Education Agency (LEA)
	School

	NYC Region 1, Administrative District 9
	JHS 22*

	
	IS 232 ¤
IS 339 ¤

	NYC Region 2, Administrative District 8
	MS 301 ¤

	NYC Region 6, Administrative District 17
	IS 246*

	NYC Region 6, Administrative District 18

NYC Region 9, Administrative District 4
	Canarsie HS

JHS 13*
JHS 45

	NYC Region 9, Administrative District 7
	MS 203

	Buffalo 
	ES of Technology

	
	PS 74*

	Rochester
	Grabiarz School

Thomas Jefferson HS
James Monroe HS

International Finance & Economic  Development HS

	Syracuse 
	Clary Magnet Middle School
Applied Science Magnet Community School

Elmwood ES

	Wyandanch 

Yonkers


	Wyandanch HS*
Commerce Middle School




Five of the 20 schools (marked *) identified as SURRs in 2007 had been identified previously as SURRs and were re-identified in 2007.  Three schools (marked ¤) were formed as the result of the phase out and closure of a SURR.  These schools were opened in the same buildings that had housed the original SURRs and have come to be known as “successor schools.” 

Eleven middle-level schools comprised the largest category of SURRs identified in 2007. Eight of these middle schools are in New York City, three in Buffalo, one in Syracuse and one in Yonkers.  All of the New York City middle schools serve either grades 5-8, 6-8, or 7-8. Of the five middle schools outside of New York City, two schools in Buffalo had both elementary- and middle-level grades; the other two, located in Syracuse and Yonkers, served 5-8 and 6-8 grade configurations respectively. Two elementary schools in Syracuse were also identified.  Of the five high schools, one is located in New York City, one in Wyandanch and three in Rochester. One of Rochester’s high schools, James Monroe, is a school in transition from a grade six through eight middle school configuration to a high school with grades seven through twelve. Grade 11 was added in the 2006-07 school year. Each of the twenty newly identified SURRs was visited for four days between March and May 2007.  

What the Review Teams Found
The Registration Review reports produced in 2007 identified 68 factors that impeded teaching and learning at the 20 schools that were visited by review teams.  The existence of any one or two of these conditions in a school would be likely to produce a negative effect on the academic performance of that school's students.  This chart illustrates the frequency with which the 10 most common of these causal factors were found by Registration Review teams:
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The next 36 most frequently cited causal factors and SURR symptoms that were identified by the review teams are depicted in the charts on pages 8, 11 and 13 and are shown in the order of the frequency with which they were noted in the Registration Review reports.  The remaining 22 SURR symptoms and causal factors are not depicted in charts because they were reported in only a small number of schools.   

Many of the SURR causes and symptoms shown on the charts are fairly self-explanatory, but others are not.  The detrimental and often subtle nature of many of these factors becomes more evident if we examine a few examples from the Registration Review reports, so excerpts from the reports are provided throughout this summary.

Ineffective Instructional Methods

It is not surprising that ineffective instruction is noted by Registration Review teams in the vast majority of SURRs that are identified every year.  Fourteen of the 20 schools (70%) that were visited by review teams during 2007 were cited for this factor. 

When a school is cited for ineffective instructional methods, it means that the review team found a nearly school-wide dependence on instruction characterized by teacher talk, an inordinate reliance on rote learning reinforced by drills, and unchallenging classroom activities (e.g., children are often expected to copy text from the chalkboard and complete fill-in-the-blank exercises). The following excerpts are typical of these findings:
· Most instruction the review team observed was teacher-controlled and teacher-directed, and many students were observed to be passive listeners, or they were otherwise disengaged from classroom lessons (The School of Technology, PS 6, Buffalo). 

· Most classroom instruction observed consisted of whole-group, teacher directed instruction that often resulted in minimal student participation (Commerce Middle School, Yonkers).

· Most classes observed were passive learning environments where the same students were called on to answer questions and contribute to class discussions. Instruction was mostly program-driven, content-focused and teacher-directed, with little regard for students’ individual learning styles or voices (Elmwood Elementary, Syracuse). 

· Instruction was primarily delivered in a teacher-directed lecture mode that was generally lacking significant student engagement. No evidence was found of a consistent structure for lesson planning and delivery (Wyandanch Memorial High School, Wyandanch). 

Inadequate Instructional Leadership

Ineffective instructional methods are often found in tandem with inadequate instructional leadership. Academic performance was hindered by the absence of adequate instructional leadership in 12 of the 20 schools visited by Registration Review teams during 2007.

In a school where effective instructional leadership is exercised, administrators are knowledgeable about commonly recognized best instructional practices and subject area content.  If the school is implementing a particular instructional model, the administrators are knowledgeable about that as well.  They use this knowledge to provide effective supervision designed to help teachers improve their instructional skills, properly implement the school’s chosen instructional model(s) and ensure that classroom instruction is aligned with the school curriculum.  

On the other hand, in a school where there is little or no instructional leadership, the teachers are largely on their own regarding content, curriculum, planning, and classroom management.  Such schools are often characterized by a lack of curricular coordination within and across grade levels as well as a general lack of high-quality instruction.  The following passage is typical: 

· Teacher supervisions are not regularly completed and observations are not aligned with an analysis of student achievement data used to inform professional development activities. In additions, several teachers have not been observed for several years, including probationary teachers (International Finance and Economic Development High School, Rochester).

MS 203, Paul Robeson Middle School in Manhattan, also is typical of a school cited for lacking instructional leadership. 
· The reviewers found that teachers are not regularly observed and evaluated. There was evidence that only a minimal number of both informal and formal observations had been conducted. Formal observation reports that were examined were not detailed and did not provide clear recommendations for instructional improvement. 
· The written master schedule is not designed to maximize instructional time by the staff or provide opportunities for collaborative planning between subject- and grade-level teachers. The written master schedule for teachers does not include all of their duties and responsibilities. 

· The school leadership team (SLT) functions at a very minimal level. There were no meetings of the SLT during the first semester and no more than three meetings since January. The SLT is the primary means of collaboration within the school community. 

Inefficient Instructional Planning
Lack of instructional leadership is almost always accompanied by inefficient instructional planning, which generally means that lesson planning and grade-level and/or curricular planning across grade levels was inadequate, ineffective or entirely lacking.  Unsurprisingly this factor was cited most often in those schools that were found to have inadequate instructional leadership. The following quotes underscore this finding:

· Daily lesson plans are focused on materials, texts and activities, rather than on student learning objectives. In general, daily lesson plans were incomplete, unclear and without direct evidence that they address the curriculum, NYS standards and assessments or differentiated instructions (Applied Science Magnet, Syracuse). 

· Limited time is available for common planning, particular when a co-teaching model is applied, or when 90 minutes-bloc instructions are taught by more than one teacher (PS 79, Grabriaz School of Excellence, Buffalo). 

· Team planning periods are often used to disseminate information rather than for instructional planning (MS 232, The Academy School, The Bronx). 

In addition, over the years, review teams have observed that inadequate instructional leadership and instructional planning not only generates ineffective instructional methods but also leads to classroom management difficulties. 

Ineffective Classroom Management and Inconsistent Student Behavior Management

More than half of the 12 schools that were identified for ineffective classroom management were also found to have inconsistent student behavior management. When a school is cited for these factors, the school either lacks a student behavior management policy or, if the school has such a policy, that policy is not enforced consistently and equitably. The following are typical findings: 

· The general atmosphere of this school is not conducive to student achievement, largely due to a lack of consistent behavior management procedures. School rules and regulations are not clearly defined and articulated to students and staff. Also, reviewers saw a general lack of student engagement in classroom activities (IS 339, School of Communication Technology, The Bronx).

· Overall, there is significant inconsistency on how teachers manage student behavior in their classrooms. Student behavior in many classrooms frequently disrupts the teaching and learning process. Expectations, outlined in the code of conduct, are not consistently reinforced and low expectations for student behavior and achievement were observed throughout the school (Monroe High School, Rochester). 

· The reviewers observed that teachers had difficulties maintaining even the most basic level of control in their classrooms (MS 301 Paul L. Dunbar, Bronx).

· An overall perception shared among faculty and staff is that the students run the school and are not held accountable for their actions and administrators spend nearly all their time consumed with students in trouble and thus have very little time to devote to other students. The school atmosphere is consistently one of student behavior management; therefore high-quality instruction does not appear to be the school’s main focus (Clary MST Middle School, Syracuse).

· Many teachers are unable to identify that the lack of engaging instruction is the cause of students’ off-task behavior and modify their instruction accordingly (Applied Science Magnet at Martin Luther King, Jr. Community School, Syracuse). 

·  The review team observed that classroom management issues frequently impaired instruction in classrooms throughout this school. Significant off-task behavior, inappropriate language, high noise levels, eating during lessons, unauthorized movement within, into and out of classrooms, and childish physical contact were frequently observed among students in classrooms (IS 339, School of Communication Technology, The Bronx).

The correlation between a school-wide lack of consistently enforced rules and ineffective classroom management appears to be rather strong, making student behavior management and disciplinary issues one of the most pressing needs for many SURRs. The particular combination of the above mentioned factors are often the cause of and almost always compounded by a school’s lack of professional development. 

Professional Development 

Professional Development is also one of the most frequently cited causes of poor student performance in Registration Review reports each year, and 2007 was no exception to this pattern.  The majority of schools were cited for ineffective and/or insufficient staff development as an important factor contributing to substandard student performance. Each of the 11 schools cited for insufficient staff development was also among the schools cited for a widespread reliance on ineffective teaching methods, the number one reason identified as contributing to low student performance. The citation below illustrates the need for systematic, needs-based professional development:

· Other than professional development provided directly by the principal, the review team found no evidence of professional development opportunities, although teachers expressed a need for workshops on behavior management, special education strategies, and methods to differentiate classroom instruction to accommodate the needs of individual students (MS 301, Paul Dunbar, The Bronx). 

While many schools were reported to have sufficient professional development opportunities, the offerings were found to be neither well planned and coordinated nor based on teachers’ needs or students’ assessment results:

· Professional development is not purposefully and systematically the result of what is happening in the classroom, the analysis of student achievement data or feedback from observations and evaluations (International Finance and Economic Development High School, Rochester).

· Teachers expressed concerns that some professional development providers are lacking in content knowledge (MS 232, The Academy School, The Bronx).

· The professional development strategic plan does not appear to be geared toward any specific school improvement initiative or attainment of the school goals articulated in the school improvement plan. A list of these courses contains such diverse topics as Googling, NYLearns and Microsoft Word (Monroe High School, Rochester). 

Inadequate Parental Involvement

Professional development must address not only instructional methods and planning but also student behavior management in and outside the classroom.  To successfully address disciplinary issues, staff needs to ensure parents are involved in their children’s education. When parents interact with their children, parents impart skills and cultivate interest in learning, communicate the value of education and create an expectation of attention to school work. SURRs have a disproportionately high percentage of poor, minority and single-parent families and families of otherwise low socio-economic status. Disadvantaged parents may withdraw from participation in their child’s education, particularly regarding on-site engagement, because of lack of time, understanding or confidence.

The No Child Left Behind Act of 2001 (NCLB) created a number of new parental involvement requirements for school districts and individual schools. Each district and school receiving federal Title I funds must have a written parental involvement policy. The stated purpose of this requirement is to create avenues for active, sustained parental involvement in children’s education, particularly those types of involvement associated with student achievement and school improvement.

Individual schools receiving Title I funds must convene an annual meeting to inform parents of the various avenues available for their involvement and must invite them to participate. Thereafter, schools are expected to involve parents, on an ongoing basis, in the planning, review, and revision of school policies and programs. This includes the provision of timely information to parents on school programs and curricula and on the processes for setting and measuring student achievement levels. Schools receiving Title I funds must also develop a school-parent compact that outlines schools’ and parents’ respective roles in helping to improve student academic performance. Finally, Title I schools must provide instruction, training, and materials to parents to help improve the level and quality of their involvement in their children’s education.

Thirteen schools (65%) reported inadequate or non-existent parent involvement. The following statements are typical of the findings for each of the 13 schools identified for lack of parent involvement: 

· Interviews with parents and staff revealed that schools have very limited parent involvement. 

· Most schools do not have a functioning PTA (PTO) with elected officers, by-laws and a schedule of meetings or a shared decision-making team.

· The review team found no evidence that the schools have in place a comprehensive parent involvement policy as prescribed by NCLB. The policy document that was supplied to the review team was highly deficient in terms of meeting the NCLB requirements. 

· Interviews revealed that school-parent leadership teams are in dire need of knowledge and training to prepare them to function as equal partners on shared decision-making teams. 

· School-wide parent-teacher conferences are not held on a regular basis.

· There is no Title I training for parents and the existing Title I budget is not utilized.

· Review teams found no evidence that operations at schools are influenced by a district-level shared decision-making plan. The existence of such a plan is mandated by Commissioner’s Regulations (CR) Part 100.11. 
· Most schools do not have community organizations or faith based organizations actively and consistently involved. 
Ten schools that were cited for ineffective classroom management and/or ineffective student discipline were among the 13 schools where the review teams reported inadequate parent involvement. There is ample testimony in the reports about instructional time being lost due to the need to control student behavior. For example, the review team of JHS 45, John S. Roberts (Manhattan), observed that “in general, teachers and staff appear to have a good working relationship with each other, and most staff members appear to be open, caring and committed to students. However, these relationships and systems are often strained by the constant need to maintain order.”
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Inadequate student behavior management, excessive student tardiness and a disorderly school environment are interrelated factors whose negative effects on students and teachers are pronounced. If “administrators spend most of their time on student management issues” (JHS 13, Central Park Middle School, Manhattan), invaluable instructional time is being lost and opportunities for engaging students are missed, leading to “instruction, characterized by low academic expectations for students.” (Canarsie HS, Brooklyn)

Assessment Results Not Used for Planning
This factor was found to affect teaching and learning in half of the schools identified for Registration Review during 2007. At each of these schools, little or no use was made of students’ test results for instructional or curricular planning or even for planning related to providing academic intervention services. The following excerpts describe this particular detrimental factor on student learning:

· The concept of analyzing student work is talked about, but the review team found no evidence that the analysis of student work drives instruction (Commerce Middle School, Yonkers).

· The review team noted very limited use of student performance data to inform instruction, other than the recent assessment for literacy skills. The reviewers saw no evidence that teachers have access to student performance data that could be used to effectively inform teachers about their student’s academic needs (MS 203, Paul Robeson Middle School, Manhattan).

· Faculty meeting minutes reflect conversations about operational procedures, rather than about improving instruction. Assessment data and analysis support are provided by the district, but this information is only delivered upon request. District support in this area has not been sought (PS 74, Hamlin Park Elementary, Buffalo).

· Common assessments have been developed at the district level; however, data from the assessments are not currently being used to change instruction (Thomas Jefferson HS, Rochester). 

Inadequate Special Education Program 
Serious special education program deficiencies were cited at eight of the SURR schools identified during 2007.  At the majority of these schools, the cited program deficiencies were the result of a combination of compliance issues.  For example, students’ IEPs were either lacking or not readily available to their teachers and/or were not being appropriately implemented. The report on JHS 45, John S. Roberts Education Complex in Manhattan, provides specific evidence of this, as well as other serious compliance issues and program deficiencies:

· The review team observed that the school has considerable difficulty with the IEP process. For example, students’ IEPs were frequently out of date or were inaccessible, and no evidence was found to indicate that the school is in compliance with Commissioner’s Regulations Part 200.4(e)(3)(i-iii), which mandates that copies of a student’s IEP must be readily available to anyone responsible for providing services specified in that IEP. One direct result of this situation is that testing modifications and accommodations are not being made. 

· Little evidence was found that parents are notified quarterly of their children’s progress toward the goals and objectives outlined on the students’ IEPs. 

· The review team members have reason to believe that most non-English-speaking parents are generally unable to obtain copies of their children’s IEPs in their native languages. The review team found that translations of IEPs are difficult to obtain. 

· The review team found that supervision of the school’s special education department is minimal, at best. 

Most SURRs have a high percentage of students in need of special education programs. The 20 schools identified in 2007 have, on average, 20% of their student population in need of special education services. If one fifth of a population requires special services, schools must ensure that staff is aware of the serious consequences if this population is not served appropriately. The review team’s assessment of Wyandanch Memorial High School illustrates this necessity:

· The review team observed that there appears to be no clear understanding of how the special education department operates and how students should be serviced. There is a lack of communication, processes and procedures for student placement in the least restrictive environment within special education programs. 

· There appears to be a lack of interventions to address attendance and literacy within the special education population. 

· Specific instructional and behavioral techniques generally used to motivate and teach special education students were not in evidence. 

· There is a concern among some staff that the “Kid Talk” meeting format that was instituted this school year in place of the Instructional Support Team has not adequately addressed the intervention needs of special education students or general education students. 

· There is a lack of adequate support services to meet the educational, social, emotional and behavioral needs of the students. 

· Alternative education placements for students with disabilities are limited due to the entrance requirements of local programs. 

The next graph shows 14 additional factors negatively affecting school performance. Four pertain to inadequate resources, such as programs for special education and/or Limited English Proficient students, textbooks or material and supplies. Issues relating to planning, professional development and security or discipline have been addressed previously. Thus it will suffice to focus on two of the ‘additional factors’ with highly negative consequences for performance, namely Curriculum Deficiencies and Inadequate Teacher Supervision. 
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Curriculum Deficiencies
In the Registration Review reports produced since 1996, curriculum deficiencies has been among the most frequently cited factors contributing to inordinately low school performance. This year only a quarter of the reports cited this factor as detrimental to school performance; however, this smaller number is due to a decision to count this as a factor only when the school has been cited for a curriculum deficiency in ELA or math
, as the examples below show:

· In general the school lacks written instructions in all content areas; intervention for fourth-and fifth-grade students in reading and writing is extremely limited and there is no focused intermediate-level ELA program (Applied Science Magnet, Syracuse).

· The written curriculum, the taught curriculum, and the tested curriculum are not necessarily aligned. It does not appear that the written curriculum (specifically in mathematics) is a document that is used to drive instruction. Therefore, teachers rely heavily on the textbooks as their curriculum (PS 6, School of Technology, Buffalo). 
· District-wide ELA and mathematics curricula are in place, however, teacher awareness and follow-up implementation of these curricula are inconsistent. The application of NYS learning standards was not evident in many of the lessons observed (Elmwood Elementary School, Syracuse). 

Curriculum deficiencies can also be the result of different understandings of a particular program between the district and the school, as the review team for PS 79, Grabiarz School in Buffalo, reported: “The Connected Math and Investigations programs were implemented in the building two years ago by the district, but staff buy-in was limited. Many teachers indicated that these programs do not meet the needs of their students and, as a result, the programs are being implemented inconsistently from one mathematics class to another. The conflict between the district’s desire to implement the Connected Math and Investigations programs with fidelity, and the desire of the school’s administration and faculty to modify the program in order to focus on the essential curriculum is evident.” 

Inadequate Teacher Supervision

“Inadequate teacher supervision” often means little or no teacher supervision. Unfortunately, this factor is usually accompanied by reports of high percentages of inexperienced teachers. There is a strong correlation observed in SURRs between inadequate teacher supervision and the presence of various other factors that seriously hinder teaching and learning. For example,   in the schools where inadequate teacher supervision was noted, the reviewers also found evidence of ineffective instructional methods, inadequate instructional leadership and ineffective classroom management. Similarly, there is also a strong correlation between the presence of this factor in a school and curriculum deficiencies, as well as ineffective disciplinary measures. In the area of teacher supervision, the review teams generally noted the lack of direction or guidance provided, for example:

· The review team did not find administrators in classrooms observing, evaluating and supporting teachers, nor were new teachers given a mentor or a copy of the curriculum,
 as required by the NYC Department of Education (JHS 22, Jordan L. Mott School, The Bronx). 

· The review team saw no evidence that the administrators visit classrooms to observe instruction on a regular basis (JHS 13, Central Park Middle School, Manhattan).

Many of the factors depicted in the final graph below have been addressed, either directly, such as Student Supervision and Behavior Management, or implicitly under the section on student discipline. The final part of this report briefly elaborates on the factors of Faculty Turnover Rate and Staff Morale.
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High Rate of Teacher Turnover

Twenty percent of schools were negatively affected by the high rate of teacher turnover. These two excerpts from the report for the International Finance and Economic Development High School in Rochester illustrate the difficulties inherent in developing the capacity of a school’s teaching staff when there is high staff turnover: 

· It was reported that the school is directed by the district business office to prepare for a faculty size in the neighborhood of 28, resulting in the release of teachers in the spring of each year and then the need to hire teachers at the last minute prior to the school’s September opening. This is one reason cited for the school’s high number of probationary teachers and the school’s high rate of staff turnover. Recruitment of teachers at the last minute often results in hiring whoever may be available to cover assignments. The recruitment and retention of high-quality teachers is a major issue for this school. 

· The review team was informed that the district apparently determines the number of teachers that will staff the school annually, before the enrollment is finalized. This often results in end-of-year layoffs. However, as the new school year approaches, the school is often left searching for qualified teachers. The result is that the school ends up with a number of fairly inexperienced staff and unstable employment conditions hinder the school’s performance. 

This problem at this school was exacerbated by the fact that the school also was cited for lacking adequate instructional leadership and professional development. Similarly, PS 79, Grabiarz School of Excellence in Buffalo, in which 52 percent of teachers in 2007 were new, was cited for insufficient instructional planning, curriculum deficiencies and classroom management problems. These factors are harder to overcome if the school also faces such a high percentage of teacher turnovers. 

Low Staff Morale

Discouraged teachers cannot improve student performance, let alone inspire students. The review team’s observation at JHS 45 in The Bronx is revealing. On the one hand, the team found that, “in general, teachers and staff appear to have a good working relationship with each other, and that most staff members appeared to be open, caring and committed to students.” However, the team also commented that the school “has been largely defined by conflict and structural change” over the past several years. The review team attributes the systemic stress to “the constant need to maintain order.”  

Even a highly motivated and enthusiastic faculty will find it difficult to maintain a positive attitude if their school is characterized by systemic shortcomings or chronic inadequacies. Apart from the familiar limitations and deficiencies that plague all SURRs, an important, albeit underreported, aspect contributing to low staff morale is the relentless focus on testing. JHS 22, Jordan L. Mott faculty put it bluntly: “From November to January, all classroom instruction focuses exclusively on ELA test preparation.” Similarly, the review team for Grabiarz found that “… the emphasis appears to be on performance on state assessment, rather than on student learning.”

About “School Climate” in SURRs
Each school has its own unique climate, or social psychology.  Since 1996, almost every Registration Review report has included observations about school climate.  This factor is complex, variable and often subtle.  It is sometimes more felt than observed, although its manifestations are often readily perceived. 

Nearly all SURRs possess a school climate that seriously impedes teaching and learning.  For example, low academic standards, low expectations for student behavior and students’ timely arrival at school and in classrooms, as well as a prevailing negative attitude of a major portion of a school’s adults is often noted by Registration Review teams.  In fact, many of the passages from Registration Review reports that are quoted herein abound with observations that relate to the school’s overall climate. The findings for Clary MST Middle School in Syracuse are typical of the climate observed at many SURRs:

· Resistance to change exists within the school regarding the implementation of new instructional approaches designed to improve student learning. 

· Negative student behavior interferes with student learning. 

· Communication at all levels needs to be improved. 

· The review team noted that, in general, the school’s adults have diminished academic expectations for students not enrolled in advanced courses.

· Inappropriate and disruptive behavior occurs in classrooms and throughout the halls. 

· Over 100 students were not present during the first period each day of the review team’s site visit. 

· There is nothing to indicate the start of any class. Consequently, students tend to arrive when they want to. 

The climate of a school determines how the school is perceived by the students and faculty. The LEAs must ensure that a new SURR is aware that it will receive substantial help from the State Education Department through increased technical assistance provided by a designated liaison.  

Finally, being farthest from State standards and most in need of improvement does not necessarily mean that the school’s climate cannot be welcoming, as the following excerpt from Thomas Jefferson High School in Rochester demonstrates: 

· Overall, there is a positive climate in the building. Students often indicated their positive image of school and relative school spirit. A number of activities to foster a positive school climate have been successful, including the celebration of diversity, a recently held prom and a community carnival. 

· A school perception survey administered to students generally indicated positive impressions, particularly in the areas of teacher dedication and knowledge of high behavioral expectations. Surveys also reveal that students are frustrated with peer behavior in classes and perceived disrespect toward staff. 

· The School Climate Committee meets periodically. This group sponsors a number of activities throughout the year, including a Peace Walk, Open Gym and Open Pool nights, and collaboratively planned events with the PTO. 

· Student interviews indicated a strong desire to develop school pride and identity through athletic teams and co-curricular activities. 

Conclusions
There tends to be little major variation in the SURR causal factors that Registration Review teams report from one year to the next, particularly regarding the most frequently cited factors.  Since the most common causes of inadequate school performance are fairly well known, a brief summary of the recommendations made to address the major findings and a final note on the strengths generally found in most SURRs will conclude this year’s registration review findings. 

The major findings can be grouped into three categories: instruction, professional development, and parental involvement. The recurring recommendations pertaining to instruction can be summarized as follows:

· Faculty must implement collaborative learning opportunities, equipping students with all 28 NYS learning standards. 

· Make-work strategies (copying texts) or passive instructional methods (worksheets) must be minimized.

· Teachers must engage their students by utilizing learning strategies (higher-order questioning techniques) to increase student engagement.

· Classroom assessments must reflect high expectations for student performance, and formal as well as informal assessment techniques must be employed to regularly gather information about students’ levels of skill and comprehension. 

· Instructional methodologies must be tailored to support the specific needs of students and be based on performance data. 

The most often provided recommendations regarding professional development (PD) are: 

· Successful PD courses include strategies for effective instruction, lesson planning and development, curriculum alignment, classroom management techniques, technology integration, differentiated instruction, small-group instruction, time management, motivational strategies and, most of all, interpretation and application of student performance data. 

· PD courses should be designed collaboratively by faculty and PD providers so that the school can evaluate the degree to which teachers attain the learning objectives of PD offerings and can subsequently transfer what was learned into practice in their classroom. 

A few commonly made recommendations concerning parental involvement include:

· The parent association, the parent coordinator and the school leadership team should develop a parent involvement program to support school activities. These programs should include workshops and meetings related to student achievement, child development and parenting. 

· The parent coordinator should be trained in the federal, state and city regulations regarding parent involvement in order to ensure that the school implements an appropriate program that is not only effective but also complies with all applicable statues and regulations. 

In sum: at the heart of every successful school are students eager to learn, strong instructional leadership, a staff invested in improving instruction, a community and parents willing to support the school, and a good school facility. The recommendations offered in the Registration Review Reports can assist the school staff, parents and students to improve student performance. For these recommendations to be successfully implemented, there has to be focused staff development designed to address the needs of individual teachers, as well as those of the faculty as a whole. The administrative team must give priority to conducting multiple formal and informal classroom observations. Through these observations, improvement priorities can be established for individual staff members and improvement plans developed. There can be no more important use of time and resources than the improvement of classroom instruction. Student performance data should be used by all teachers to inform their instructional practices. Gaps between the current levels of student performance and the NYS learning standards must be identified, root causes for those gaps must be determined, and then instruction must be modified to close those gaps. 

As SURRs are striving to improve their students’ performance, they can build on the strengths found in most schools despite the many challenges they face. The most commonly noted strong points are: 

· Clean, orderly, safe and well maintained school buildings.

· Positive expectations and welcoming and inviting environments.

· Enrichment programs and collaboration with community based organizations.

· Dedicated teachers and staff and highly visible principal and assistant principals.

These assets contribute to a positive school climate. They must be stabilized and maintained in order for the leadership of the school to encourage collaboration among staff, parents and students. All constituents in the school community have a stake in the school’s success and, therefore, must be allowed to participate in the efforts and initiatives that will lead to that improvement. The involvement of the parents is especially critical to the success of the improvement effort. The expansion of parent participation must include not only making the school a welcoming place for parents but also informing parents about their roles and responsibilities in the education of their children. 

About the Timely Release of the Registration Review Reports 

SED’s goal is to provide a SURR with the final Registration Review report within 30 business days of the end date of the Registration Review visit. The first 15 business days of this timeframe are provided for the team leader to create the initial draft of the report and email it to the editor. The editor uses the remaining 15 business days to format and edit the report and to obtain any vital information that was not supplied in the team leader’s draft. SED management approval of the final draft also occurs within this 15-day timeframe. 

The reports generated in 2007 were sent to the schools and LEAs 26 business days late, on average. This is just below the average turnaround time for the past decade. 

Normally schools are visited during the first three month of the year, allowing for a faster editing process. This year’s delay is largely a function of the visits taking place between March, April and May. In addition, the length of the average report has almost doubled over the past ten years, accounting for much of the additional time needed to process and edit the reports. 

For the 2007-08 school year, SED staff has substantially revised the editing process in order to disseminate final reports to schools more expeditiously. Beginning with 2007-08 school year reports, a SED manager will oversee the drafting of the initial reports, multiple SED staff will work as report editors, and the function of editing reports will be separated from the function of providing logistic support to review teams. These changes should allow SED to significantly increase the speed with which reports are provided to schools.
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� A comparison of the top 10 most cited factors for the past 10 years reveals ineffective instructional methods to be the most often cited cause for low performance, followed by insufficient staff development.


� Cotton, K., Wielund, K. 1989. Parent Involvement in Education. Northwest Regional Education Laboratory. 


� No Child Left Behind, Public Law 107-110, Section 1118.


� The review team of Canarsie High School in Brooklyn, for instance, noted, that “staff and students reported that the double periods of instruction in ELA and mathematics are creating student boredom and frustration.” This comment was entered in the database under the factor: Inadequate Instructional Planning, although another reviewer could have recorded this expression under the rubric Curriculum Deficiencies. 


� This is another example of where a different reviewer might record a team’s finding under a different Factor description. 
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