NYSED/NYCDOE JOINT INTERVENTION TEAM REPORT AND RECOMMENDATIONS

BEDS Code/DBN: 07X600
School Name: Alfred E. Smith Career and Technical Education High School
333 East 151 Street
School Address: Bronx, NY 10451
Principal: Rene Cassanova
Persistently Lowest- Achieving/ School Under Registration
Restructuring Phase/Category: Review (PLA/SURR)
Area(s) of Identification: Graduation Rate, English Language Arts and Mathematics
Dates of On-site Diagnostic Review: February 8-9, 2011

PART 1: INTRODUCTION

A. Community and School Background
Alfred E. Smith Career and Technical Education (CTE) High School is located in the Bronx. The school offers
career and technical training to 937 students in grades 9 through 12. The school enrollment is 62 percent
Hispanic, 36 percent Black, two percent Asian and one percent White. Of these students, 41 percent are
English language learners (ELLs) and 25 percent are students with disabilities.

There are 67 teachers on staff and the administrative team includes a Principal, five Assistant Principals
(APs) and four Deans. The Principal has been at the school for nine years, and the APs have been at the
school between four and eleven years. Only four of the teachers are not highly qualified, and teacher
turnover at the school is low. Students travel to the school from across all boroughs.

PART 2: ASSESSMENT OF THE SCHOOL’S EDUCATIONAL PROGRAM

A. Performance on Key Indicators of Student Achievement Trends and School Progress

Positive or
Negative School Performance Indicators v
Indicator (+/-)

NYSED Quantitative Performance Measures

+ Performance data for the school on NYSED Accountability Overview Reports
(AOR) for the past two consecutive years show a reduction in the number of | ¥/
subgroups that did not make Adequate Yearly Progress (AYP) in one or more
identified subject/area(s).

- Negative trend data for one or more identified subject/areas and subgroups
for the past two consecutive years as indicated by a decrease in the | ¥
percentage of students performing at or above Level 3 and/or a decrease in
the Performance Index.

- School is ten or more points away from meeting its Effective Annual
Measurable Objective (EAMO) for one or more identified subgroups in | ¥
subject/area(s) of identification.
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Negative

Positive or

Indicator (+/-)

School Performance Indicators v

Performance data for the school on NYSED Accountability Overview Reports
(AOR) for the past two consecutive years) indicate an increase in the 4
achievement gap between identified subgroups and the All Students subgroup
in one or more identified subject/area(s).

For 2010-11, the school was identified as a_Persistently Lowest- Achieving | ¥’
school.

Total Cohort Graduation rate is below 60% (for high schools) v

NYCDOE Quantitative and Qualitative Performance Measures

+/

NYC Quality Review Score of Proficient v

B. School Strengths

Students who successfully complete the auto certification program are prepared for gainful employment.

C. Key Findings and Recommendations
Summary of the key issues (causal factors), and other areas of concern, identified during the on-site
diagnostic review that are negatively impacting student achievement in identified areas, as well as
recommendations, as related to the 7 JIT Indicator Categories:

.  Curriculum

Findings:

The ELA curriculum lists only general topics and is not aligned to New York State (NYS) State
Standards. There is no separate written curriculum found for the two term and four term
Integrated Algebra courses.

Observed lessons were not aligned to NYS State Standards, and standards do not form the basis
for instruction.

Classroom observations and interviews indicated minimal use of pacing calendars.

Most lesson plans in observed classrooms included “Do Nows;” however, they were not closely
aligned to the lesson being taught. Lesson objectives were unclear and students were often
unsure of what they were expected to achieve during the period of instruction.

A minimal number of observed classrooms used textbooks that were aligned to State Standards.
The worksheets being used were often not aligned, and instruction as a whole lacked appropriate
rigor. For example, in Algebra Il and Trigonometry classes, textbooks and appropriate graphing
calculators were either not used at all during lessons or were used inconsistently.

Recommendations:

The District should work with the school on the development of curriculum in all core areas and
ensure that it is clearly aligned with the current NYS Learning Standards. Curriculum must be
aligned to the new NYS P-12 Common Core Learning Standards for English Language Arts (ELA) and
Literacy and for Mathematics to prepare for implementation in school year 2012-13. All curricula
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should be developed by knowledgeable and trained individuals (national, state, or local) who
understand the key elements of curriculum development.

All teachers and administrators should participate in professional development (PD) on how to
plan and implement a curriculum with rigor, as well as delivery methods that are student-
centered. The curriculum should be relied upon as the basis for accurately assessing the individual
student mastery and progress. Walkthroughs and formal evaluations should include how well the
teacher knows and implements the curriculum for the subjects being taught.

Teacher teams should develop comprehensive pacing calendars for all subjects that are aligned
with NYS Standards. The Network/District should assist in classroom monitoring to ensure
effective instructional implementation.

Teachers should be provided with specific lesson plan rubrics that are consistent with State
Standards and contain clear learning goals and objectives for student activities.

Teachers should be provided with training and guidelines for the use of textbooks along with
supplementary instructional materials such as worksheets. All instructional materials should be
aligned with State Standards and be research-based.

Il. Teaching and Learning

Findings:

Differentiation was not evident in observed lessons. Content, product, and process were not
included in instruction or viewed lesson plans. Leadership asserted that differentiation was a
major school initiative; however it was not observed during instruction. Grouping was used
minimally and inconsistently in observed classrooms, and there was no evidence that groups were
based on ongoing assessment. In some classrooms, homogeneous grouping was observed;
however there was no differentiated instruction to address appropriate student needs. There was
an absence of developmentally appropriate materials, aligned with lesson objectives, to address
the learning needs of all identified subgroups.

Most co-teaching was conducted by the content area teacher. Instruction lacked coordination of
activities. In one instance, teachers contradicted each other by erasing information that was
needed by the other teacher.

Learning time was not maximized with the exception of the trade classes observed. Pacing was
disrupted by late students and the ineffective implementation of the behavior policy by classroom
teachers. Clear expectations for routines were not evident, such as rules for class discussion. “Do
Now” activities continued for 20 minutes or more, reducing instructional time and leading to
incomplete lessons. Therefore, there were no effective summaries delivered at the end of lessons.
When homework was assigned at the end of the lesson, students did not have sufficient time to
record it.

Few teachers used instructional materials to reflect the diverse language and culture of the
students. One Spanish class observed was an exception to this as culturally relevant artifacts were
displayed.
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Most classes had little meaningful student interaction or engagement and students generally
worked independently. Instruction was primarily delivered through lecture. Students were
observed to be off task in many classes. In the career classes however, students were engaged in
hands-on activities.

Learning standards were not evident in classrooms, nor were they understood by students. Aims
listed on the chalkboard and in written lesson plans were not closely related to NYS Standards.
Most instruction was direct and few other instructional practices, such as scaffolding or modeling
were observed. Some limited writing was observed. Students were not provided with exemplars.
Posted student work was not aligned with rubrics to enable evaluation. Teacher comments on
student work were vague and insufficient to inform students about how to improve. The
comments did not reflect the language of the NYS Standards.

No higher order thinking skills were evident, with the exception of automotive classes. Teachers
required students to provide simple facts, definitions and answers from the textbook. Problem
solving did not incorporate the use of higher order thinking and processing skills. Teachers asked
and answered their own questions. When students gave answers, there was no probing to
encourage elaboration. Students were not asked to support their answers. There was no
structured note taking. Reflection and self-evaluation were not observed during the learning
process.

Technology integration was more frequently observed in career classes than in other observed
classrooms. Use of the Internet and other resources, such as SMART Boards to enhance
instruction were not observed. Some mathematics classes used graphing calculators to perform
simple, low-level mathematics functions. Students with disabilities were not supported with any
technology use. Trade classes used software, such as Computer-Aided Design (CAD), to implement
curriculum.

Grading policies were inconsistent. Departments, overseen by APs, assigned various weights to
homework, class participation, and tests. Credit recovery classes had different criteria for grading.
Students pass or fail rather than earn a traditional grade.

Recommendations:

School leadership should provide training in the delivery of differentiated instruction. Teachers
should be trained in the collection and analysis of data to inform differentiated instruction. In
addition, training should be provided for flexible grouping that is implemented through the use of
ongoing assessment. Teachers should align the content, product and process of their instruction
to address the individual needs of students. Leveled materials should be selected and used to
support student learning. Ongoing review of the alignment of teacher planning and instruction to
the results of student assessments should be conducted by administrators to determine the
effectiveness of differentiation strategies. Student progress, as defined by informal and formal
assessments, should be used to modify instruction as needed.

The co-teaching model should be fully implemented, including practices such as parallel teaching,
the use of learning centers, literary resources and the integration of technology. Co-teachers
should be afforded common planning time as often as possible. This time should allow teachers to
align their instructional objectives, activities, materials and assessments to support student
learning. Co-teachers should set clear expectations for learning outcomes and how they evaluate
student progress.
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Supervisors should monitor teachers to assure that instruction begins in a timely fashion at the
start of each period. “Do Now” activities should be limited to approximately five minutes and
should be aligned with the lesson objectives. Procedures for minimizing student lateness should
be addressed within the behavior policy of the school. Teachers should be trained to allocate time
effectively by setting goals for time management. Homework should be on the board so that
students can record it at the appropriate time without disrupting their learning.

The school should acquire, distribute and effectively use the instructional materials that reflect the
cultures and diverse languages of their students. The library should be a center for multicultural
materials. Classroom libraries should be provided with cultural material that supports learning,
projects and the curriculum.

Teachers should maximize opportunities for meaningful student interaction and engagement.
Strategies such as “turn and talk assessment,” partnerships, reading clubs, research-based
projects, and debating should be incorporated into daily lessons. Accountable talk should be a key
component of classroom conversation. Students should be trained to provide evidence for their
thinking. Learning should be supported through the incorporation of listening, speaking, reading
and writing. Supervisors should provide evaluation and feedback through daily walkthroughs and
formal observations to ensure full implementation.

Teachers should be provided with training on the review and analysis of the NYS Learning
Standards. Training should include an emphasis on writing explicit teaching points that are closely
related to aims. As part of daily lessons, teachers should explain to students how the standards
are reflected in their instruction. Training should also include the creation and use of meaningful
rubrics that reflect the NYS Standards. Teacher comments on work should be clear, and inform
students about how they can improve, using the language of the NYS Standards.

Effective questioning strategies that require critical thinking, problem solving, judgment and
application should be implemented to promote higher order thinking. Teachers should model
academic language and evidence based conversation so that students can incorporate language
and thinking skills to advance their learning. The administrative staff should review lessons to
ensure that rigorous questioning techniques are implemented. Problem solving is more effectively
incorporated into some career classes.

Technology should be integrated across the curriculum and teachers should use all the
technological resources available in the school. Staff servicing students with disabilities should use
technology to address their specific learning challenges.

A grading policy should be developed that is consistent across departments, including credit
recovery classes. In addition to percentages for each learning component, objective measures
should be developed using rubrics to establish consistent expectations for achievement. Teachers
should be involved in creating rubrics that are closely aligned with the standards for their subject.
Teachers should communicate this information to students and parents.

lll. School Leadership

Findings:

The school leader and APs have not established high expectations for teachers and students.
Administrators and staff aim for passing and not for excellence. All goals and expectations are low.
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The Principal stated that the current school goals were established to satisfy the State’s previous
graduation rate of 60 percent and to meet Safe Harbor. These are reflected in the school’s
Comprehensive Educational Plan (CEP) that was written by the APs.

The school leader has not communicated to the staff that schoolwide standards are to be upheld.
Core content teachers and school leaders express that their students just cannot or will not comply
with behavioral expectations or high academic performance.

The school has not established an effective and functioning School Leadership Team (SLT). The
Principal has not provided the team with the appropriate parent representation, necessary
information, and leadership for the team to produce a CEP. Consequently, the APs wrote the CEP,
containing goals that are un-ambitious. Members of the SLT did not sign-off on the final CEP since
they indicated that it was written and submitted without their involvement.

The Principal does not effectively manage the organizational leadership of the school. As student
enrollment has declined, the reduction of AP positions has occurred as a by-product of natural
attrition due to retirement, rather than evaluation of the AP’s capacity to impact student
achievement or program effectiveness.

The Principal has not developed a program that provides consistent opportunities for organized
common planning and articulation between teachers and pupil support personnel.

The school’s leader has ineffectively managed the school’s financial resources. The allocation of
funds for compensatory time reduces the amount of money available for instructional resources,
technology, and student support services.

The school leadership has not effectively involved parents in decision-making processes that
impact the education of their children.

The school leadership has not provided a comprehensive PD plan that targets current program
inadequacies, improved pedagogy, and student academic needs. The current leader has not
established a PD calendar that spans the academic year. Most PD opportunities are scheduled to
begin in March of this year.

The school leadership has not ensured that all required services are provided to students with
disabilities and students who are eligible for Academic Intervention Services (AlS).

Although elements of a system for teacher evaluation are in place, the results of this supervision
have not produced the needed changes in teacher performance or student achievement. APs
conduct annual observations of teachers but this is insufficient to produce a sense of urgency, or
to communicate a message that high teacher performance is expected. The APs and the Principal
do not demonstrate the capacity to improve instruction and student outcomes.

Recommendations:

The school should set ambitious goals that meet or exceed the State’s current graduation rate of at
least 80 percent, and develop a long range goal that more than 80 percent of the incoming
freshmen will graduate in four years.

The school should establish schoolwide high expectations and ensure that all staff consistently
implement school rules and policies.
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A SLT that meets the requirements for parent membership should be established. The team
should be provided with training and the information and materials needed to effectively guide
school improvement efforts.

The school leader should work with the Network on developing specific responsibilities to include
on each individual APs job description. Specific job descriptions should be crafted that allow the
school leader to closely manage APs and rate them accordingly.

The school schedule should be realigned to ensure that all adults working with cohorts of students
have regularly scheduled times to meet, and teams should be provided with protocols for
recordkeeping and dissemination of plans.

The administrative needs of the school should be reviewed, with redefined roles and
responsibilities to reduce the number of administrative positions and compensatory time
positions.

A consistent information sharing system should be established to proactively inform parents about
student issues, and academic and credit concerns. The school should involve grade 9 parents in
the long range planning for their children’s goal setting, progress, and post secondary planning.

The Principal should be an instructional leader who is capable of accurately assessing the student
and teacher needs and developing a comprehensive PD Plan designed to improve student
progress.

All instructional programs for students with disabilities should be implemented in accordance with
each student’s Individualized Education Plan (IEP). All students entitled to AIS should be identified
and provided with these services during the school day, at other times before and after school,
and on Saturdays.

Administrators should develop and implement a process of lesson evaluation that provides
teachers with focused, frequent and substantive feedback. The process should include
monitoring, follow-up and accountability for results.

IV. Infrastructure for Student Success

Findings:

Although the citywide code of discipline is distributed, there is no consistent implementation of a
schoolwide behavior policy that has meaningful consequences.

The school does not have a comprehensive guidance plan that supports student social-emotional
growth.

Neither students nor parents are sufficiently aware of credit accumulation, grade status and
progress toward graduation.

With the exception of successful students in the technical careers, students are not receiving
comprehensive college and career planning.
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Students with disabilities are not receiving all mandated service identified on their IEPs. For
example, currently there is no Collaborative Team Teaching (CTT) class for science.

The school has not created an adequate system for the identification of at-risk students. School
staff are unable to articulate which students qualify, or if and how they are served.

The school’s library is insufficient to support the academic work of high school teachers and
students.

The school does not provide translation for all the languages represented in the school.

Parents are infrequently surveyed and have just one annual opportunity to provide the school with
structured formal feedback.

Recommendations:

In collaboration with students, parents and teachers, establish a code of behavior that delineates
meaningful consequences and is implemented fairly and consistently throughout the school.

Create a comprehensive student support services plan to include the identification of barriers to
success, an action plan with deadlines for addressing these issues, and a structure and protocols
for communicating this information to all necessary constituencies. Carefully monitor and
supervise the delivery of these services to ensure the maximum number of students and parents
are being served.

Create a frequent and timely reporting calendar for status updates to parents and students. Make
this information available electronically, through group and individual conferences, and via direct
mail.

Create comprehensive postsecondary and career pathways for all students, beginning in grade 9.
Provide skilled and experienced oversight for the special education program.

Create and communicate a rigorous process with clear criteria to identify at- risk students.
Develop and deliver services to meet the needs of these students during the school day and at

other appropriate times.

Pursue additional sources of funding to increase the quality and quantity of materials in the
school’s library media center.

Ensure that all written and oral communication is provided in the home languages of all of the
student groups.

Establish a more effective communication system to ensure a larger response rate to administered
surveys, and develop a calendar for the administration of surveys when parents are already in the
school such as for Parent/Teacher conferences and Parent Association meetings.
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V. Collection, Analysis, and Utilization of Data

Findings:

There was no evidence that teachers were using data to inform and support classroom instruction.
Teachers reported that they do not have data binders, and the team did not find that Scantron,
Accountability Reporting Innovation System (ARIS) and Acuity data were being systematically used.

Interviews with leadership and instructional staff established that there was insufficient
understanding of the subject and subgroup data reported in the State Report Card, with the result
that action plans did not focus on all of the school’s specific performance deficiencies beyond a
general emphasis on graduation rate.

Interviews indicated that classroom formative assessment procedures such as exit slips had only
recently been instituted because of the imminent Joint Intervention Team visit. These and various
agenda strategies such as “Do Now” had not previously been systematically implemented.

The team found little evidence that systematic and comprehensive data analysis was being used to
identify and address the needs of at-risk students. The school’s AIS coordinator could not produce
a list of students receiving services or explain how student needs were being addressed.

Parent interviews revealed that student assessment results and academic performance beyond
report cards was difficult to obtain and that communication and follow-up concerning student
issues was insufficient. Phone calls to school staff were not returned and the school did not
provide additional information to parents concerning student progress in any systematic and
comprehensive way.

Large numbers of students are enrolled in credit recovery programs indicating that time spent in
classes is not productive. Credit recovery efforts are the primary vehicle to matriculate students
and are less rigorous, and are inconsistently designed and delivered. This contributes to the
school’s failure to appropriately educate students. Students who are successfully completing
trades classes and internships are unable to graduate without accumulating academic credit and
passing Regents examinations.

Recommendations:

Systematic and comprehensive training should be provided for all instructional staff on data
collection and analysis and should be used to inform and support differentiated classroom
instruction. The administration should be provided with ongoing support for the monitoring of
data to drive instruction and improve student achievement.

Ongoing in-depth data analysis training should be provided for administrative, support and
instructional staff focusing on the subjects and subgroups not making AYP.

Teacher and leader training should be provided on formative assessments, leading to the creation
of student learning goals.

A comprehensive AlS program should be created for at- risk students.

School leaders should provide regular communication to parents about their children’s progress by
increasing the use of technology based resources for parental outreach and notification.
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A thorough and in depth analysis of the school’s credit accumulation data and promotion policies
should be executed in order to determine teacher effectiveness and the PD supports that they
need to impact the low graduation rate.

VI. Professional Development

Findings:

There is no comprehensive PD plan. The school’s current offerings are not based on data and do
not reflect teacher or student needs.

The school leadership does not maximize all available school time for PD. This school year’s PD,
including “Lunch and Learn” sessions, is scheduled to begin in March.

The school does not effectively collect teacher reflections regarding PD initiatives. Current
observed practice is for the Teacher Center staff member to collect informal handwritten teacher
reflections at the end of the school year. These do not provide sufficient information.

Staff is not held sufficiently accountable for effectively incorporating strategies learned in PD, as
noted in classroom observation forms. The feedback teachers receive is not consistently focused
on PD initiatives.

The list of PD offerings is broad and disjointed and not sufficiently focused on identified school
needs.

Staff has not been given additional support to address the needs of ELLs, students with disabilities
and at risk students in the regular education classrooms.

Given the poor quality of instruction occurring at the school, APs are failing to deliver appropriate
and effective support.

Recommendations:

Conduct a comprehensive needs assessment that is based on research, student data, classroom
observations, expressed teacher needs, and the principles of adult learning. Develop an annual
calendar of in school, after school and off site trainings that align with the needs assessment and
school goals and monitor and adjust throughout the year.

Capture all available school time for PD. Design a schedule for structured professional activities
such as training, focused intervisitations, and directed common planning during each teacher’s
professional periods.

Create and implement specific and ongoing teacher feedback mechanisms that allow/require
teachers to identify positive change in practice and student achievement and areas that still need
development.

Develop a protocol for instructional supervision that includes reference to the quality of
implementation of PD in written, formal and informal observations.
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Use the comprehensive needs assessment to create a manageable PD plan that is targeted to the
trends in student achievement and teacher performance.

Target strategies in the plan to ensure that teachers have a repertoire of instructional practices
that meet the unique needs of special populations.

Ensure that APs spend the majority of their time providing model lessons, setting up and
participating in intervisitations, planning with teachers, creating exit slips and other formative
assessments, and working with teachers to effectively respond to student absences.

VII. District Support

Findings:

The District has not placed effective leadership in the school. The long-term pattern of failure to
make AYP indicates that the school has not been provided with adequate oversight of instructional
priorities.

The District/Network have offered PD opportunities and instructional materials. However, there
was little evidence that these training and materials have resulted in effective student learning.
For example, training was provided in differentiated instruction yet little differentiation was found
in most observed classrooms.

Leadership reported that the facility is inadequate for the school’s instructional needs, thus
requiring a 10 period day. The district has not provided sufficient support for efficient school
programming and the maximization of available space.

Analysis of the school’s administrative and support services structure shows that the school
allocates a large percentage of funds to non-teaching administrators that have not improved
instructional performance.

The oversight and feedback that the District/Network provided on the CEP did not address student
achievement of subgroups not making AYP. Improvement and percentage targets were either
inadequate or misaligned to identified needs.

Recommendations:

The school needs an effective school leadership team with the experience and expertise to support
high academic achievement for all students. The Network/District should closely monitor school
progress and implement appropriate intervention strategies as needed.

PD provided by the Network/District should ensure that the school measures the effectiveness and
successful implementation of initiatives. Training should be followed-up and monitored to ensure
that it results in increased student achievement.

The Network/District, in collaboration with school administration, should carry out a detailed
analysis of available space, school programming, and facility usage. The school should maximize its
use of specialized CTE instructional areas and all other available classroom space in order to
provide students with an appropriate and effective instructional program and space in which to
learn.
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e The District/ Network should closely monitor the strategic allocation of financial and human
resources to ensure that students are provided with appropriate supports. Effective allocation of
funds should be aligned with identified instructional needs.

e The District/Network should closely monitor the effective development and implementation of the
CEP.

e The Network should support the school in the implementation of the Joint Intervention Team (JIT)
recommendations.

Other Concerns:

School leaders were unable to provide basic information about the daily operations of this school, such
as:

> the number of teachers teaching in Zero Period;

» the number of students identified for AIS;

» the number of teachers working at the school; and

» the number of classrooms.

Student attendance is low. Student attendance drops by approximately 20 percent after period 7, as
evidenced by the Principal’s report and attendance data. Goals to improve attendance rates are low;
the current daily rate is approximately 74 percent and the school aims to increase the daily attendance
rate by just a few points.

Although technology is integrated into career classes, the academic content classes do not incorporate
current communication and visual/mass media technology into teaching and learning to attract
technologically inclined students and to prepare all students to use technology resources well.

Many of the academic core teachers are not producing results; many students fail core classes, many
students earn their credits through credit recovery programs and cannot consistently pass Regents
exams. The school’s career teachers report that most students in their classes can be and are placed in
apprenticeships and jobs as a result of their classes. Students are learning trades but not the academic
content to graduate, thus they are prepared for employment but cannot graduate.

PART 3: OVERALL FINDING AND RECOMMENDATION

A. Overall Finding

Reference

Review Team Finding

(c)

The school has not made sufficient progress in identified areas, and is unlikely to make
AYP under the current structure and organization.

B. Overall Recommendation

Reference | Review Team Recommendation
(c) Develop and implement a new plan that could include significant changes in staff,
organizational structure, leadership and/or configuration, to address issues that continue
to negatively impact student academic performance in identified areas.
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C. In the space below, include specific information to support the District in determining how the above
recommendation should be accomplished.

e Appoint new school leadership with experience in CTE, effective turnaround and urban education.
e Replace ineffective staff with teachers who have strong academic skills.

e Retain the career and technical teachers who have strong understanding of their content and
knowledge of the skills that students need to successfully join the workforce in their chosen fields.

e Support creating high expectations for students and staff, implementing a consistent and effective
behavior management system and effective parent communication protocols.

e Provide the school with a more narrowly focused PD plan to meet the unique needs of a CTE high
school that is underperforming academically in mathematics and ELA.

e Actively and aggressively support the school in attracting students. The school and District should seek
expert marketing advice from professionals to re-brand the school by creating a compelling mission
and vision for the career aspects of the school, and create and implement a recruitment/enrollment
plan to attract students who want to prepare for a trade as well as prepare for postsecondary
education. Potential students who are interested in either college or trades should be informed about
the school.

e Establish a stronger pathway to college so that all students have the future option to attend college to
increase their employment options, including business ownership and management in their chosen
trade.

e Find alternative funding sources to invest in communication and academic technology in order to bring
the school into the 21 century and make the school more welcoming and interesting to students and
families.

e Consider maintaining the school’s current career programs. The career teachers have the capacity to
develop the necessary skills in students, and the school is equipped with specialized resources and
instructional spaces to support the current enrollment of 900 students in both the auto and building
trades programs.
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