NYSED/NYCDOE JOINT INTERVENTION TEAM REPORT AND RECOMMENDATIONS

BEDS Code/DBN:
School Name:

School Address:

09X412

Bronx High School of Business

240 East 172 Street
Bronx, NY 10457

Principal: Enrique Lizardi
Persistently Lowest-Achieving/ School Under Registration
Restructuring Phase/Category: Review (PLA/SURR)
Area(s) of Identification: Graduation Rate
Dates of On-site Diagnostic Review: February 15-16, 2011

PART 1: INTRODUCTION

A. Community and School Background

The Bronx School of Business serves 442 students in grades 9 through 12. The school enrollment is 36
percent Black, 61 percent Hispanic and two percent Asian students. Of these students, 17 percent are
English language learners (ELLs) and 19 percent are students with disabilities. Most students are from the

immediate area, with 20 percent traveling from further away in The Bronx.

The administrative team consists of the Principal, who has served in this role since the school’s inception
eight and one-half years ago, and three Assistant Principals (APs). One AP has served the school for over
six years, and the other two APs are in their third year at the school. There are 28 teachers on the staff.
Ninety-two percent of the teachers are highly qualified. There have been significant changes to staff, with
11 new teachers in the last three years and four new in the current academic year. Three of the four
teachers new to this school this year are also new to teaching. Attendance rate in the last school year was

85.5 percent.

PART 2: ASSESSMENT OF THE SCHOOL'’S EDUCATIONAL PROGRAM

A. Performance on Key Indicators of Student Achievement Trends and School Progress

Positive or
Negative
Indicator (+/-)

School Performance Indicators

NYSED Quantitative Performance Measures

Performance data for the school on NYSED Accountability Overview Reports
(AOR) for the past two consecutive years) indicate the school has reduced the
achievement gap between identified subgroups and the All Students subgroup in
ALL identified subject/area(s) by ten percent or more.

Negative trend data for one or more identified subject/areas and subgroups for
the past two consecutive years as indicated by a decrease in the percentage of
students performing at or above Level 3 and/or a decrease in the Performance
Index.

School is ten or more points away from meeting its Effective Annual Measurable
Objective (EAMO) for one or more identified subgroups in subject/area(s) of

09X412 Bronx High School of Business

February 2011




Negative

Positive or

Indicator (+/-)

School Performance Indicators v

identification.

Performance data for the school on NYSED Accountability Overview Reports v
(AOR) for the past two consecutive years) show an increase in the number of
subgroups that did not make Adequate Yearly Progress in identified area(s).

For 2010-11, the school was identified as a_Persistently Lowest- Achieving v

school.
- Total high school Cohort Graduation rate is below 60% v
NYCDOE Quantitative and Qualitative Performance Measures
- Grade of C on the most recent NYC Progress Report v
+/ NYC Quality Review Score of Proficient v

B. Key Findings and Recommendations
Summary of the key issues (causal factors), and other areas of concern, identified during the on-site
diagnostic review that are negatively impacting student achievement in identified areas, as well as
recommendations, as related to the seven JIT Indicator Categories:

l. Curriculum

Findings

There was no evidence of a written curriculum, aligned with New York State (NYS) Standards, in
English Language Arts (ELA), Native Language Arts (NLA) and English as a Second Language (ESL)
classes.

Pacing calendars and curriculum maps for ELA, NLA and ESL classes were neither provided to the
team nor in use during class observations, although Atlas Rubicon, an on-line curriculum mapping
program is available. The importance of concepts in all courses was not clearly delineated.

Teacher use of lesson objectives and rubrics is inconsistent across the school in terms of both
usefulness and quality.

Recommendations:
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The District should work with the school on the development of curriculum in all core areas and
ensure that it is clearly aligned with the current NYS Learning Standards. Curriculum should be
aligned tothe new NYS P-12 Common Core Learning Standards in ELA and literacy and
mathematics to prepare for implementation in school year 2012-13. All curriculums should be
developed by knowledgeable and trained individuals (national, state, or local) who understand the
key elements of curriculum development.

All teachers and administrators should participate in professional development (PD) that covers
how to plan and implement a curriculum with rigor, as well as delivery methods that are student-
centered. The curriculum should be relied upon as the basis for assessing the individual student
mastery and progress. Walkthroughs and formal evaluations should include how well the teacher
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knows and implements the curriculum for the subjects being taught. PD should be provided with
Atlas, to insure that pacing calendars and curriculum maps ELA, NLA and ESL classes are created.

Teachers should be provided with training on how to create rubrics that are consistent with NYS
Standards and that contain clear learning goals and objectives for student tasks and activities.

Il.  Teaching and Learning

Findings:

The range of instructional strategies used is poor and is dominated by whole class instruction. This
lack of variety leads many students to become passive, with students losing interest and becoming
disengaged from learning in many classes. Few examples of co-teaching were seen and, where it
was observed, it was not well managed. There is little evidence of teacher modeling or scaffolding
to guide students. One consequence of the narrow range of teaching methods is that students
have few opportunities to collaborate or work independently.

There is a lack of strategies for differentiating instruction to address the wide range of abilities
among students in the class. In almost all lessons, students are seated in rows and little use is
made of grouping students for different purposes or by ability. Students do the same tasks at the
same pace, regardless of their ability within the class, except for ‘do now’ activities where they
sometimes choose from two options. In the majority of lessons observed, the pace of learning was
slow, and sometimes lessons were not completed. Occasionally, teachers finished early and time
was wasted waiting for the bell. There is little internal expertise relating to differentiated
instruction on which the school can focus or expand.

The setting and use of learning objectives is poor. Objectives for lessons are often not displayed
and shared with students so that the purpose of the learning is clear. This year, teachers displayed
‘benchmark’ objectives for student learning for the marking period and some teachers use these to
check that the class has covered the objectives over time. However, the rationale for this
approach has not been clearly articulated by the administration. Teachers inconsistently use
them, and students do not use them to review and guide their own work.

In the majority of lessons, closed questioning that demanded short answers from students was
typical. In several classes, students called out answers and undermined the value of their
responses. Seldom were students expected to demonstrate higher order thinking skills or more
fully explain their answers.

In many classes, routines and classroom management were disorganized and even chaotic. There
are no schoolwide expectations for behavior evident, although there is a behavior policy. Teachers
were not using the ladder of referrals that is part of the behavior policy when there was
disruption.

Most classrooms are not attractive environments for learning. Examples of student work were
lacking in many classrooms and throughout the school. There were few displays that referred to a
rubric that identified good features of the work and how it can be improved. Few instructional
activities explored and culturally reflected the student community. Only one example was seen in
the ELA department.
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The school grading policy is not prominently displayed, and there are no systems in place for
ensuring that it is being consistently applied by all. While the school has introduced a new
database for recording student grades and assessments (Skedula) this year, not all teachers are
using it, and the school is not expecting to provide student or parent access for another year.

Students remain in their classes for lessons and teachers move to them. Transitions at other
times, for example, to the library or for lunch, are not well conducted or timely, despite a number
of aides. Students are disruptive and noisy and some congregate in stairwells.

Recommendations

The administration should work to extend the range of instructional strategies to engage students
more fully in their learning by drawing on external coaches and other expertise from the Network.
Training for teachers, monitoring of teaching and targeted support should focus attention on
ensuring that students spend more time working independently and collaboratively with
appropriate guidance provided through scaffolding and modeling. The administration should
evaluate practice in the classroom.

The school should seek external guidance and expertise to provide whole staff training on the use
of ongoing student assessments to differentiate instruction. All students should be provided with
challenging work that meets their needs and abilities, including feedback and guidance for their
next steps for improvement. The administration should ensure through observations that the
training teachers receive is being implemented in all classes.

The administration should ensure that expectations for teacher planning are clear and consistent
for all staff. In particular, they should ensure that objectives for lessons are always displayed and
shared with students, including reviewing and linking learning to long term objectives. Benchmark
goals for marking periods should also be routinely used by students to review and improve their
own work. The administration should regularly monitor teacher planning.

The administration should provide training and guidance to staff on questioning techniques that
encourage students to think critically and concisely explain an answer. They should raise staff
expectations for students to ensure that responses from students are taken in an orderly way and
are listened to. The administration should follow up the training with lesson observations and
walkthroughs where there is a focus on questioning and student engagement.

The administration should take steps to ensure that the school behavior policy is prominently
displayed in classrooms and throughout the school, and that the ladder of referrals is consistently
applied by all staff. Support and mentoring should be provided for those teachers identified as
having weak classroom management skills. Specific goals for these teachers should be set and
their progress toward the set goals should be monitored. The administration should check that
the behavior policy is consistently applied throughout the school.

Clear benchmarks for the quality of the presentation of instruction should be set. This should
include regularly updated displays of student work, annotated with commentaries related to
assessment rubrics. The administration should conduct observations to ensure that displays
reflect and explore the range of cultures in the school. The aim should be to make all areas
conducive and encouraging to good learning.
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The administration should ensure that the school grading policy is displayed for all students and
monitored for consistent implementation. The introduction and full use of the Skedula database
by teachers, students and parents should be considerably accelerated, and an AP should be made
responsible for forwarding this initiative with an established timeline.

lll.  School Leadership

Findings:

Expectations for the school’s improvement and success are low. This is evident from the low goals
and expectations set by the administration in the Comprehensive Educational Plan (CEP) and in the
lack of urgency given to the implementation of improvements. Goals set in the CEP and
expectations for graduation rates this year, if achieved, would only serve to continue the school’s
persistently lowest-achieving status. For example, one goal is to accurately register attendance.
Improvement strategies do not have ambitious, achievable timelines for their completion, and the
school has no systems in place to monitor progress and to report results to the administration,
staff or the School Leadership Team (SLT). Another initiative, to introduce the use of the Skedula
database, is drifting because the AP is not moving it forward and the expectation for its
implementation with students and parents is now going into a second year.

The Principal and his cabinet of three APs do not have commonly agreed upon and written
management systems and do not formally meet. They have divided their roles, but APs do not
have formal job descriptions. The management culture is based on informal discussions and ad-
hoc actions by individual administrators that results in inconsistent approaches and
methodologies. Further, the Principal sees the requirement to establish formal procedures as a
bureaucratic practice for external consumption rather than as a means to effectively guide the
school administration. The administration is reactive to change rather than proactive in driving
improvements.

The SLT is ineffective. It has insufficient representation by parents, and the monthly meetings
have often been inadequately attended to enable them to go about their work. The SLT has had
little influence in developing the CEP or shaping improvements and does not receive reports of
progress toward school priorities.

The current roles and responsibilities of school personnel are not effectively organized to ensure
that the school safely operates and efficiently uses funding. The AP with responsibility for
organization does not monitor the school’s spending in relation to its effective use and has
instituted no systems for doing so with other APs.

There is a high level of fighting and disruption around the school, including in classrooms. The
administration saw a solution in scheduling students to stay in the same classroom and teachers
change classes. However, the level of suspensions still demonstrates that fighting is a prominent
feature of school life. In the year to date there were 100 occurrences reported on line, of which 57
were in classes. Hallway patrols only started in January of this year.

There is no system for the schoolwide implementation of Academic Intervention Services (AIS).
The school is not on time with mandatory assessments or initial evaluations of students with
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disabilities. ELLs are programmed by grade rather than according to their scores on the New York
State English as a Second Language Achievement Test (NYSESLAT).

Systems for evaluating and improving teaching are weak. There are some walkthroughs by the
Principal and two of the APs, but each keeps their own informal notes that are not systematically
archived or reviewed to guide the administration’s work. Formal observations and feedback are
recorded and retained but these are not consistently applied by the Principal or APs. There is no
rubric for evaluating pedagogy and recording findings that has been agreed upon by all
administrators. The administration does not consistently monitor the quality of teaching.
Feedback and guidance to teachers by the Principal and APs is not systematic in providing PD to
individuals to meet identified needs. The Principal and the APs lack the skills and expertise
necessary to be effective in leading instruction.

Planning for PD is not aligned with school priorities for improvement and is not structured.
Teachers can choose goals to work on from a list that is provided. Teacher planning time does
enable them to share their practice, but outside expertise has not been sought to support key
areas such as differentiated instruction, which is a goal that has been given to every teacher.

Recommendations:

The administration should set much more ambitious goals for improvement. Each school priority
should have a strategic plan for its implementation that includes an administrator assigned as lead
who is accountable for its implementation, an ambitious timeline, and clear roles for key staff
within each plan. There should also be a system of regular quantitative reviews of progress with
Network and District support.

The administration should institute formal structures for establishing common protocols for all
aspects of the school’s administration, including administrators' job descriptions and their roles in
monitoring and reporting progress in achieving school priorities to staff and the entire school
community.

The school should take steps to ensure that the SLT is much more involved in influencing the CEP
at every stage of its development and in monitoring the progress of its implementation. The
involvement of parents should be increased.

Robust systems should be put in place to effectively monitor the impact of the school’s spending
and to review these expenditures to ensure good value for money.

The administration should take steps to improve student and staff safety and security in the school
by reviewing the use and deployment of staff and aides.

The administration should ensure that the school is in compliance with regulations pertaining to
AIS and services for ELLs and students with disabilities.

The administration should seek external expert advice and training in the monitoring of teaching
quality and implement procedures and protocols that are robust and consistently applied.
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The administration should initiate a plan for PD that is closely aligned with the CEP and strategic
plans for the implementation of school priorities. The plan should be outward looking to draw on
expert advice, including from the Network to support both whole school initiatives and individual
teacher needs.

V. Infrastructure for Student Success

Findings:

The structure of how the ninth grade is organized does not provide the flexibility necessary to
individualize student programs for interest and ability. The arrangements result in inequality of
opportunity for students.

The stated school goals in the CEP are below safe harbor targets for mathematics and ELA. The
Principal stated that the school graduation goal is 58 percent, which is below the Adequate Yearly
Progress (AYP) target of 61 percent. The goal is to improve attendance by 0.5 percent. All
students in the grade 9 have been placed in a two year, four term class for Integrated Algebra,
eliminating opportunities for students to take advanced mathematics courses in high school.
Teachers generally held low expectations for students, as demonstrated by undemanding lessons
and student inattentiveness in most classes.

School leadership has failed to develop a schoolwide behavior policy that is known and understood
by students and is consistently implemented by teachers throughout the school.

The school does not have a comprehensive guidance plan that supports students’ social and
emotional growth.

Neither students nor parents are sufficiently aware of credit accumulation, accurate grade level
status and progress toward graduation. The sharing of student assessment results is limited to
interim progress reports and report cards.

Students are not receiving comprehensive post-secondary and career planning. The current
practice of college advisement only begins in grade 12.

The administration has not created an adequate system for the identification of at-risk students.
School staff are unable to articulate which students are considered at-risk, or if and how they are
being served. There is no preventive plan to identify and target new students who might be at-
risk.

There is very little parental participation in school decision-making processes. The SLT has only
one parent member, which does not meet the guidelines.

Recommendations:

Leadership should develop a student schedule that promotes a sense of community and
recognizes the range of abilities in each grade. The class schedule for students should be flexible
and allow for modifications based on data from academic assessments as well as responding to
student interests and aptitudes.
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Administrators should establish ambitious goals that are above the minimums required by NYS.

The Principal and school leaders should establish schoolwide expectations for student behavior
and ensure that all school staff implement school rules and consistently apply the ladder of
referral.

The school should create a comprehensive student support services plan that includes the
identification of barriers to success, an action plan with deadlines for addressing these issues, and
protocols for communicating this information to all necessary constituencies.

The school should create a frequent and timely reporting calendar for status updates to parents
and students. This information should be available electronically, through group and individual
conferences and via direct mail.

The school should develop a comprehensive post-secondary and career pathway for all students,
beginning in the grade 9.

The school should enact and communicate a rigorous process, with clear criteria, to identify at-risk
students, beginning in grade 9. Services to meet the needs of at-risk students during the school
day, as well as other appropriate times, should be provided. A protocol to monitor these services
and evaluate their effectiveness should be established.

The administration should implement a more effective communication system with parents to
ensure that they are aware of their opportunities for involvement in schoolwide decision making
and goal setting, as well as in decisions regarding their children’s program of instruction. The
administration should seek Network support and outside expertise in these areas.

V. Collection, Analysis, and Utilization of Data

Findings:

There is no schoolwide, strategic plan for the use of data that identifies how that data impacts
improvement planning.

The administrative team does not regularly meet with the data specialist, and there is no
systematic way to disseminate data to the staff, including to the administration.

Year- to-year data is not compared or used to monitor progress and growth. Internal data is not
compared to external summative data to monitor student progress or teacher effectiveness.

Data for incoming grade 9 students is used to homogenously group students by performance level
for all classes for the duration of their high school career. Even upon passing the Regents, the vast
majority of students will remain within the same class for which they were initially programmed
upon entry into the school in grade 9.

The current AIS that are provided are voluntary after-school and Saturday tutoring. NYS
assessment data is used to program students in their blocks, and students are not provided with
other interventions during the course of their school day.
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There were few formative assessments in evidence for all content areas.

Individual teachers do not analyze student data and do not use data binders. The school has
Datacation, an on-line system, but teachers are not mandated to use it and some do not.

There is no timeline for rollout of Datacation for teachers, parents and students. There is no
formalized training in the Achievement Reporting and Innovation System (ARIS) Parent Link (APL)
for parents, and APL passwords have not been disseminated in a systematic way.

Recommendations:

The school should develop a schoolwide strategic plan for the use of data. This plan should include
a timeline and a detailed account of roles and responsibilities for all staff members in the use of
data, including the administration, all teachers, guidance counselors, attendance teachers and the
student accounting secretary.

The administrative team should formally meet weekly with the data specialist and program chair
to discuss data. These discussions should be led by the data specialist and used to inform
programming decisions regarding student placement. The data and the resulting discussions with
key stakeholders should inform the CEP. The data should be used to monitor PD needs, impact of
services, success of initiatives and student progress. The school should have a dedicated data
specialist to analyze and archive all school data, including internal, external, NYCDOE, NYSED and
Datacation. This staff member should have regular meetings with all teachers, guidance
counselors, parents and students. The data specialist should organize regular PD sessions for the
staff on the use of data to impact instruction.

The school staff should review both internal and external year-to-year data to monitor the school’s
continuous progress in the areas of student performance, graduation rate, teacher effectiveness,
scholarship data and Regents examinations.

The performance data for incoming grade 9 students should be used to make strategic decisions
regarding programming. As students progress though the school, assessment, class performance
and internal benchmark data should be used to adjust students programs according to their
academic and social needs.

The school should develop a system to identify at-risk learners and an AIS program to meet the
needs of these students. These interventions should be programmed into the course of the
student’s regular schedule. After school and Saturday tutoring should be monitored for
effectiveness and increased student outcomes.

The school should develop formative assessments in all content areas. These assessments should
be aligned to NYS Standards and monitored for consistency across classes.

The teachers should analyze student data on an ongoing basis. The use of Datacation should be
required, and the administration should monitor its use by teachers. The teachers should be

provided with PD from both the data specialist and external sources in the use of data to impact
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instruction to increase student achievement. The administration should monitor classroom
practice for the use of data to drive instruction.

The administration should create a plan with a timeline for the rollout of Datacation for teachers,
parents and students. This plan should be a component of the school’s overall strategic plan.
There should be training on its use provided for both parents and students.

VI. Professional Development

Findings:

The Principal has not defined a comprehensive, cohesive program of PD to address the identified
needs of teachers or students. PD is activity based and is not part of a long-range plan that aligns
with a data driven CEP. The teachers meet twice a week in content area groups. These meetings
have agendas and are often facilitated by the APs. However, the outcomes are not recorded and
no goals are set for improvement related to student learning.

The administrators do not hold teachers accountable for incorporating strategies learned in PD
into daily teaching, as evidenced by written observations. Formal observations are not guided by a
common rubric and, therefore, are not a useful tool for holding teachers accountable.

School leaders have not provided on-going PD to enable all teachers to identify and meet the
individual needs of ELLs, former ELLs, students with disabilities and at-risk students, although
these populations comprise a substantial proportion of the student enrollment.

Recommendations:

The Administration should develop a comprehensive PD plan that aligns with a data-driven CEP.
This plan should support all teachers’ individual needs and provide the tools to enable teachers to
differentiate student instruction based on individual student academic data, as well as addressing
other barriers that students encounter in meeting and exceeding NYS Standards.

School leaders should develop a common rubric to be used for formal and informal observations,
including walkthroughs that places a strong emphasis on evaluating how well teachers put
strategies acquired through PD to effective use in the classroom.

The comprehensive PD plan should include targeted strategies to ensure that teachers have a
repertoire of instructional practices to meet the unique needs of special populations, such as ELLs,
former ELLs, students with disabilities and at-risk students.

VII. District Support

Findings:

There has been no Network support in the area of graduation rate. Although the Network has
reviewed the CEP and provided feedback, the school's stated goals in the CEP are to achieve safe
harbor targets in ELA and mathematics for 2010-11.
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PD from the Network has been limited and has not addressed the needs of the school. There are
no monthly meetings for APs, and this year there have only been generic PD opportunities for the
data specialist. Despite requests from the school, the Network did not provide support in the area
of guided reading.

Recommendations:

The Network should provide the school with support and guidance in the creation of a strategic
plan for improving graduation rate with a timeline that includes interim benchmarks. The Network
should ensure that this plan exceeds the safe harbor targets established by NYS for ELA and
mathematics performance. Within this strategic plan, the Principal should request support from
the Network in areas where they have staff expertise and seek outside support when the Network
has limited capacity to assist.

The Network should provide the school with the PD they request in a timely manner. When these
supports are unavailable at the Network, the Network should facilitate the process of procurement
of outside support and expertise.

The Network should support the school in the implementation of the Joint Intervention Team (JIT)
recommendations.

PART 3: OVERALL FINDING AND RECOMMENDATION

A. Overall Finding

Reference

Review Team Finding v

(d)

The school has not made sufficient progress in identified areas, and is unlikely to v
make AYP without further significant change.

B. Overall Recommendation
Reference | Review Team Recommendation v
(d) Phase-out - close the school. v

C. In the space below, include specific information to support the District in determining how the above
recommendation should be accomplished.

e The school, as presently configured, will not make AYP in the foreseeable future without significant
changes in administration, staff and educational programs.

e The school leadership has neither set high expectations for what the school can achieve nor
implemented effective procedures for the school’s management.

e Block programming of students by ability should be eliminated during the process of phase-out
because this arrangement promotes inequality of opportunity between students.

e The school should institute a system of teacher evaluation that is supportive and developmental
during the process of phase-out.
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