NYSED/NYCDOE JOINT INTERVENTION TEAM REPORT AND RECOMMENDATIONS

BEDS Code/DBN: 02M131

School Name: MS 131 Dr. Sun Yat Sen Middle School
100 Hester Street

School Address: New York, NY 10002

Principal: Phyllis Tam

Restructuring Phase/Category: Restructuring Advanced Comprehensive

Area(s) of Identification: Economically Disadvantaged Students
Dates of On-site Diagnostic Review: May 17-18, 2011

English Language Arts- All Students; Black; Asian; Students with
Disabilities; English Language Learners and

PART 1: INTRODUCTION

A.

Community and School Background

MS 131 Dr. Sun Yat Sen Middle School serves 722 students in grades 6 through 8. The school enrollment is
81 percent Asian, 12 percent Hispanic, six percent Black, and one percent White students. Of these
students 47 percent are English language learners (ELLs) and approximately 20 percent are students with
disabilities. 1S 131 shares the facility with two high schools and is the only school offering a Chinese
bilingual program in Manhattan. Most students live within a mile of the school, with a few traveling from
other boroughs.

The administrative team consists of the Principal and two Assistant Principals (APs). All three have been at
the school for almost four years. There are 59 teachers on staff; seven percent have been at the school for
less than one year and 12 percent for fewer than three years. All the teachers are highly qualified. The
rate of teacher turnover is 14 percent.

PART 2: ASSESSMENT OF THE SCHOOL'’S EDUCATIONAL PROGRAM

A. Performance on Key Indicators of Student Achievement Trends and School Progress
Positive or
Negative School Performance Indicators 4

Indicator (+/-)

NYSED Quantitative Performance Measures

- Negative trend data for one or more identified subject/areas and subgroups for
the past 2 consecutive years (2007-08 and 2008-09), as indicated by an decrease in v
the percentage of students performing at or above Level 3 and/or a decrease in
the Performance Index.

- School is ten or more points away from meeting its Effective Annual Measurable
Objective (EAMO) for one or more identified subgroups in subject/area(s) of v
identification.
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Positive or
Negative
Indicator (+/-)

School Performance Indicators v

Performance data for the school on NYSED Accountability Overview Reports (AOR)
for 2007-08 and 2008-09 show an increase in the number of subgroups that did v
not make AYP in identified area(s).

Performance data for the school on NYSED Accountability Overview Reports (AOR)

for 2007-08 and 2008-09 indicate an increase in the achievement gap between v
identified subgroups and the AIll Students subgroup in one or more identified
subject/area(s).
NYCDOE Quantitative and Qualitative Performance Measures
+/ 2008-09 NYC Progress Report Grade of B v
+ NYC Quality Review Score of Well-Developed v

B. School Strengths

e Attendance is high (97 percent for 2009-10) because students enjoy coming to school. Many students

are

e The

respectful and behavior is good.

Principal has effectively created collegiality among staff.

e Parents hold the school and its staff in high regard.

C. Key Findings and Recommendations
Summary of the key issues (causal factors), and other areas of concern, identified during the on-site
diagnostic review that are negatively impacting student achievement in identified areas, as well as
recommendations, as related to the seven JIT Indicator Categories:

I. Curriculum

Findings:

The school’s curriculum maps differ from grade to grade in the amount of detail that is provided.
As a result, it is difficult to maintain fluidity of instruction from grade to grade, especially in English
language arts (ELA).

There was no evidence of written scope and sequence for any curriculum area.

Recommendations:
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School leaders should seek ELA expertise to thoroughly review the ELA curriculum, particularly
taking into account the New York State (NYS) Learning Standards and alignment of goals and
materials through the grades. The revised curriculum should be implemented with fidelity across
the school and its impact on student achievement monitored by school leaders.

School leaders should direct departmental common planning time to develop written scope and
sequence documents. The school leadership should receive a copy of the agenda of each of these
meetings as well as a copy of the scope and sequence as it progresses. The scope and sequence
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documents should be embedded into instructional practice and their effectiveness should also be
evaluated.

Teaching and Learning

Findings:

There was little evidence of teachers using data analysis to differentiate work to meet the range of
learning needs in each class. Teachers often relied on homogeneous grouping as the means of
differentiation. The academic performance of all the subgroups has not been analyzed in detail.
In some of the classes for students with disabilities, lessons were worksheet driven, and this did
not challenge students. These factors contribute to the low student achievement in ELA.

In ELA and some classes for ELLs, work given to small groups of students did not encourage them
to work collaboratively. The guidance given by the teacher was insufficiently focused to enable
students to engage in meaningful discussion. There were limited opportunities for students to
work together in order to enhance their language skills.

The effectiveness of co-teaching varied. In a number of classrooms, one teacher taught while the
other acted as an aide. As a result, the specialist skills of each teacher were not used to benefit
the learning of students in the classes.

Instructional activities and resources are not consistently responsive to the cultural diversity of the
students.

Teachers do not always make learning goals explicit to students. As a result, many students were
not clear about the purpose of the learning or the objective of the lesson. This restricted their
independence in learning.

There was inconsistent use of effective questioning by teachers in order to extend students’
language skills. Too often, one word answers were accepted, and few opportunities were
provided for students to give extended answers. There was some evidence of higher order skills
being taught in content areas, but this was not consistent practice in ELA lessons.

The rubrics that have been developed for all content areas are not used effectively in all classes. In
some cases, the rubric was displayed with students’ work, but the work was not graded. All
content areas have common grading policies, but their use in classrooms was rarely evident. As a
result, students have restricted opportunities to understand what they need to do next to improve
their work.

There was insufficient use of the school’s large number of technological resources observed in ELA
classrooms.

Recommendations:

School leaders should work to provide professional development (PD) for all teachers on how to
use data analysis to develop lessons that are appropriate in meeting the learning needs of the
various subgroups of students. School leaders should make clear their expectations to teachers
that differentiated instruction is embedded across the school. Ongoing PD should be provided for
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teachers as necessary. The quality and consistency of differentiated instruction should be a
continuous focus for school leaders’ classroom observations.

School leaders should provide differentiated PD for teachers on developing a range of instructional
strategies to promote student discussion and interaction. All students should be encouraged to
collaborate and work together, with a particular focus on developing their language skills. School
leaders should ensure that such strategies are implemented in all classes, particularly in ELA.

School leaders should examine the research into effective models of co-teaching and provide PD
for all teachers involved in co-teaching classes. The Principal should examine schedules to provide
time for common planning between co-teachers and for teachers to visit classrooms where good
co-teaching practices are in place. School leaders should make the quality of co-teaching a regular
focus of observation.

School leaders should ensure that all cultures are recognized. This should include pictures, role
models, new library books, social studies work, special curriculum units and celebrations of various
holidays. Students should be encouraged to contribute to displays and taught to recognize that all
cultures are equally important. School leaders should use walkthroughs to ensure that cultural
diversity is recognized and celebrated in all classrooms.

School leaders should make expectations clear to teachers that learning goals should be
articulated both in writing and verbally in every lesson. These goals should be referred to at the
start, during, and the end of lessons to assess what students have learned. School leaders should
check that teachers are carrying out this practice through their routine monitoring of lesson
planning and instruction.

School leaders should provide tiered PD in the use of effective questioning techniques and
development of higher order thinking skills for all students. The impact of this PD on student
learning should be evaluated in formal and informal lesson observations.

School leaders should ensure that all teachers and students familiarize themselves with the
meaning and use of rubrics and all teachers consistently use rubrics to grade student work.
Teachers should ensure that they make clear to students why a piece of work is of a good standard
and what each student needs to do to improve and reach the next level. When conducting
walkthroughs, school leaders should discuss work with students and expect them to be able to
articulate what steps and targets they need to improve.

Through the formal and informal observation process, school leaders should monitor if and how

well the plentiful technology resources are being used in lessons to enhance student learning.
Teachers should be provided with PD to integrate technology into their instruction.

School Leadership

Findings:

School leaders have not, until recently, made ELA a priority for school development. They were
not monitoring assessment data rigorously enough to note the downward trend and relied too
heavily on other external evaluations.
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The goals in the Comprehensive Educational Plan (CEP) lack specificity and are not easily
measurable, particularly in ELA. The goals were not revised in line with ELA data that showed a
decrease in achievement. The School Leadership Team (SLT) does not monitor progress towards
achievement of school goals.

The roles and responsibilities of school leaders are not effectively delegated to have the best
impact on student achievement. The Principal has the responsibility of coordinating the work of
special education services. The school has a large number of students with disabilities and the
work demands more time than the Principal is able to provide. This is a contributing factor in the
low achievement of students with disabilities in ELA

The school is not meeting the required ratio of students with disabilities to general education
students in Integrated Collaborative Teaching (ICT) classes. Class size is sometimes too large and
the ratio disproportionate.

Expectations for some groups of students are too low. School leaders recognize that students who
arrive in the school with no English need a longer period than twelve months to be successful in
the tests for ELA. However, they do not have high expectations for the non-English speakers after
this time period.

The impact of the newly formed instructional leadership team on improving student achievement
in ELA is limited.

The inconsistency in the quality of evaluating lessons has a negative impact on the quality of
teaching and learning across the school. Feedback to teachers is not always of quality standard
and is not precise enough to bring about sustained improvement.

Recommendations:

The Principal should review the CEP to make ELA the major priority for the school. This should be
shared with all staff, and resources and PD should be targeted towards improving student
achievement in ELA. The Principal should rigorously analyze data to identify emerging trends and
address deficiencies in achievement as soon as they occur.

School leaders should use ELA assessment data to establish goals for the CEP that are specific,
measurable and time framed. Interim benchmarks should be developed by the SLT to monitor
progress towards the goals and provide regular opportunities to make adjustments in light of the
ongoing evaluation.

School leaders should seek ways of reallocating staffing responsibilities to create a position of
coordinator for special education. The Principal should not continue in the role as coordinator but
should monitor the effectiveness of instruction in improving ELA achievement.

School leaders should review the structure of ICT classes and take steps to ensure that the
required ratio is met. School leaders should regularly observe the quality of instruction in these
classes to ensure that the needs of students are being fully met.

School leaders should establish specific academic goals with high expectations in ELA for students
who are newly arrived immigrants with no English background. The action plans developed for
these goals should provide a roadmap for student learning that accelerates language acquisition
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and emphasizes academic language. Part of the action plan should include PD, such as Quality
Teaching for English Language Learners (QTELL) that demonstrates strategies for scaffolding
difficult texts. School leaders should closely monitor the instructional practice for these students
and ensure that all teachers set high expectations and meet the diverse needs of the students.

School leaders should guide the work of the new instructional leadership team through PD in order
to make it effective. The focus of the work for the instructional leadership team should be ELA.
Supporting this work, school leaders should ensure that the procedures for monitoring teaching
and learning are effective in bringing about improvements, particularly for ELA teachers. School
leaders should ensure that feedback gives clear goals for improvement and that areas of weakness
are a focus for further observations. School leaders should also use observations to identify PD
needs for teachers and ensure that any strategies learned through PD offerings are implemented
with fidelity in the classroom.

The Principal should work with school leaders to ensure that all leaders are equally confident to
evaluate the quality of teaching and learning in ELA. The school leaders should undertake joint
observations to calibrate their judgments.

IV. Infrastructure for Student Success

Findings:

A broken step in a main stairwell has not been addressed and remains a safety hazard for
students, staff and visitors.

The school does not have a well-defined system for identifying at-risk students and providing
individualized services in a comprehensive manner. The students were identified as in need of

Academic Intervention Services (AlS) based solely on the scaled scores earned on the ELA test.

The parent participants on the SLT have a limited role in determining academic goals and priorities.

Recommendations

The Principal should ensure that the safety hazard is addressed and that the broken step is
repaired. This staircase should not be used until the repair is made. Additionally, the Principal
should conduct regular walkthroughs with the custodian to determine any other safety hazards.

As part of the CEP, the school leader should develop a comprehensive program of AIS supports.
This plan should include a multi-faceted assessment and identification protocol that also considers
test scores and schoolwide formative assessments in addition to the needs of newly arrived ELL
students, long term ELLs and former ELLs. This plan should then develop targeted interventions to
support each student’s individual academic needs. The plan should include opportunities for AlS
during the regular school day for those students who are unable to attend on Saturday and/or
after school.

The school leader should include development of school goals as part of the CEP and establish
meeting protocols to ensure that parents are full participants. Additional parent training should
be provided if necessary through the Network.
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V. Collection, Analysis, and Utilization of Data

Findings:

The school leader independently analyzes data using the State ELA and mathematics assessments
along with the NYS State English as a Second Language Achievement Test (NYSESLAT) results to
share schoolwide trends with the administrative team and the SLT. This analysis is used in an
indirect manner to inform the priorities and goal setting and is not explicitly evident in the goals
outlined in the CEP.

The action plan in the CEP is related to the goals outlined within it, but both the goals and the
action plan are not directly related to raising the achievement of subgroups or improving student
performance in the identified areas.

The use of teacher/school-created formative assessments is a new initiative that has had limited
impact on student performance to date.

The Inquiry Teams function with a limited role in informing or responding to schoolwide goals or
priorities.

Recommendations:

The school leader should identify a data specialist to use a collaboratively developed data protocol
to analyze student performance in ELA from a portfolio of formative and summative data. This
analysis should be shared with the wider school leadership. The priorities identified in this
analysis should form the foundation for the needs assessment in the CEP.

The school leader should articulate goals that are specific, measurable, attainable, realistic, and
timely. The goals, along with the vision and mission statements, should serve as the guiding
document for all school activities and decisions. The explicit nature of this goal setting and action
plan should serve to train the instructional focus on improving student achievement for identified
groups in ELA.

Teachers should work collaboratively with the data specialist, inquiry teams, content teams, and
grade teams to develop protocols for the effective use of data. The work around formative
assessments should continue and should be used as the foundation in instructional practice.

Inquiry teams should be formed around the priorities identified in the CEP. The inquiry work
should follow the data protocols used by the school data specialist to develop action plans for
target populations. The strategies developed for the target groups should serve as a pilot to
enable teachers to monitor and adjust instructional practice for the entire class, grade, or subject
area. School leaders should ensure that the work of the Inquiry Team is transferred to the
classroom and strategies are implemented to bring about improvements in student achievement,
particularly in ELA.

VI. Professional Development

Findings:

The program for PD in the area of ELA is not strategically based upon an analysis of ELA data.
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The PD that teachers receive in ELA for ELLs and students with disabilities is not reflected in an
improvement in test scores for ELA.

Recommendations:

School leaders should conduct a comprehensive needs assessment that is based on research,
student achievement data, classroom observations, and expressed teacher needs. The
information should be used to identify the specific weaknesses in ELA. A PD program should be
developed for school leaders and all staff that addresses the identified weaknesses. The program
should be regularly monitored and evaluated to ensure that it is meeting the identified needs of
students and teachers.

School leaders should develop a system for evaluating the impact of PD on teaching and learning
across the school. A specific process to monitor the impact of PD should be developed. This
should include lesson observations by school leaders, modeling of strategies by the literacy coach,
intervisitations and a high expectation that learned strategies are fully implemented across the
school.

VII. District Support

Findings:

Evidence to indicate how many teachers had participated in generic PD provided by the Network
was not available.

The school, with some Network guidance, has chosen to allocate human resources in areas
without identifiable or articulated needs.

The Network has not communicated to the school that it needs to improve its ELA program,
curriculum, instructional practice, or human resources in a specific way to address the areas
identified for improvement.

The Network provided feedback to the school CEP; however, it was not appropriately monitored.
This failure has led to a CEP with poor goals and an action plan and AIS plan that does not
authentically capture the school needs or goals.

Recommendations:

The Network should make PD offerings and support closely aligned with the needs of the school.
Teacher participation at PD sessions should be recorded.

The Network should work with the school to align human resources with the areas of need
identified in the school’s data protocols.

The Network should work with the school leader to examine instructional practice and provide
support and guidance in developing instructional resources to ensure effective ELA instruction.

The Network should help the school to use the CEP to set priorities, identify goals and outline a
plan to address these issues. The continuous, active monitoring of this document and its

development should be an ongoing conversation between the school and the Network leader.
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e  The Network should support the school in the implementation of the Joint Intervention Team (JIT)
recommendations.

PART 3: JOINT INTERVENTION TEAM OVERALL FINDING AND RECOMMENDATION

A. Overall Findings

Reference | JIT Finding for Restructuring Advanced Schools v
(b) The school has made some progress in identified areas, and may make AYP with
further modification to the Restructuring Plan.

B. Overall Recommendation

Reference | Recommendation by the JIT for Restructuring Advanced Schools
(b) Continue implementation of the current Restructuring Plan with modifications v
recommended as a result of the review.

C. Inthe space below, include specific information to support the District in determining how the above JIT
recommendation should be implemented.

ELA should become an urgent priority for development. The Network should work with school leaders to
analyze performance data in ELA to formulate specific, measurable, achievable, realistic and time-bound
(SMART) goals and action plans for ELA for the whole school community. Interim benchmarks should be
developed to map progress towards the goals and school leaders and the Network should rigorously
monitor these benchmarks.

e The Principal should appoint an experienced ELA specialist to lead the department.

e The Network should work with school leaders to establish a program of PD in ELA to meet both the
needs of school leaders and the needs of teachers in the ELA department.

e The Network should work with the school leaders to review staffing with the purpose of identifying a
coordinator for special education services.
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