NYSED/NYCDOE JOINT INTERVENTION TEAM REPORT AND RECOMMENDATIONS

BEDS Code/DBN: 02M520
School Name: Murry Bergtraum High School for Business Careers
411 Pearl Street
School Address: New York, NY 10038
Principal: Andrea Lewis
Restructuring Phase/Category: Restructuring Advanced Comprehensive
English Language Arts - All Students, Black Students Students with
Area of Identification: Disabilities and English Language Learners
Mathematics - Black Students; Students with Disabilities; and
Additional Area of Identification English Language Learners
Dates of On-site Diagnostic Review: March 22-23, 2011

PART 1: INTRODUCTION

A. Community and School Background
Murry Bergtraum High School for Business and Careers serves approximately 2,400 students in grades 9
through 12. The student enroliment is 51 percent Hispanic; 34 percent Black; 12 percent Asian; and three
percent White students. Of these students, 12 percent are English language learners (ELLs) and 15 percent
are students with disabilities. Murry Bergtraum is a school of choice, and students attend the school from
all five boroughs.

The school’s Executive Principal is new to the school this year and leads a large administrative team of
eight instructional Assistant Principals (APs), three organizational APs and eight deans. All APs and deans

have been at the school for a number of years preceding the new Principal. There are 170 teachers on staff
and the school experiences limited teacher turnover. The teaching staff is classified as highly qualified.

PART 2: ASSESSMENT OF THE SCHOOL’S EDUCATIONAL PROGRAM

A. Performance on Key Indicators of Student Achievement Trends and School Progress

Positive or
Negative
Indicator

(+/-)

School Performance Indicators v

NYSED Quantitative Performance Measures

+ Performance data for the school on NYSED Accountability Overview Reports (AOR) for v
2008-09 and 2009-10 indicate the school has reduced the achievement gap between
identified subgroups and the All Students subgroup in ALL identified subject/area(s) by
ten percent or more.

- Negative trend data for one or more identified subject/areas and subgroups for the v
past 2 consecutive years (2008-09 and 2009-10), as indicated by an decrease in the
percentage of students performing at or above Level 3 and/or a decrease in the
Performance Index.
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Positive or
Negative

> School Performance Indicators v
Indicator
(+/-)

- School is ten or more points away from meeting its Effective Annual Measurable v
Objective (EAMO) for one or more identified subgroups in subject/area(s) of
identification.

- Performance data for the school on NYSED Accountability Overview Reports (AOR) for v
2008-09 and 2009-10 show an increase in the number of subgroups that did not make
AYP in identified area(s).

NYCDOE Quantitative and Qualitative Performance Measures
- 2008-09 NYC Progress Report Grade of D or F (or C for three consecutive years) v
+/ NYC Quality Review Score of Proficient 4

B. School Strengths

e The

teachers and APs report that the new Principal is providing clear leadership and that this level of

leadership is new for the school and welcomed by most teachers. APs report having increased
responsibilities and being more focused on teaching and learning.

e The
the
of h

teachers and APs reported that professional development (PD) has improved since the arrival of
new Principal. They report that they have numerous opportunities to attend PD sessions that are
igh quality and are helping them to improve their practice.

C. Key Findings and Recommendations
Summary of the key issues (causal factors)and other areas of concern, identified during the on-site
diagnostic review that are negatively impacting student achievement in identified areas, as well as
recommendations, as related to the seven JIT Indicator Categories:

l. Curriculum

Findings:

Essential Questions (EQ) contained in curriculum maps are written by teachers and are not
sufficiently designed to motivate or encourage student interest in learning. EQs are posted in
some classes, but the student activities or assignments do not consistently match the EQ.

Learning objectives are not posted in all classrooms. Teachers from different subjects share many
classrooms, and all teachers do not effectively set up the physical space in each new classroom by
posting objectives and agendas.

Recommendations:

School leaders should closely monitor the development and implementation of EQs in the written
curriculum as it is further developed. School leaders should review curriculum maps frequently at
cabinet meetings to ensure quality, consistency and rigor of EQs and activities and ensure that
they are implemented in the classroom. Teachers, with the aid of further differentiated PD where
necessary, should design quality instructional activities that directly relate to the EQs.
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Teachers should designate specific space in shared classrooms so that teachers and students can
clearly refer to the EQs and learning objectives for different lessons conducted in the classroom.

Il.  Teaching and Learning

Findings:

The variety of instructional strategies used by most teachers is limited. The need for students to
engage in rigorous and varied instructional approaches is not addressed. There is a heavy reliance
on lecture and textbooks.

Individualized small group instruction does not consistently occur across the school. Although
teachers change the arrangement of student seating, they do not modify their instruction to
address the varied needs of the student groups.

In some co-teaching classes, teachers do not contribute equally to the delivery of the lesson and,
consequently, students receive limited benefit from the presence of two teachers.

The pacing of instruction is ineffective in most classrooms. An inordinate amount of time is
devoted to the “do now” activity in many classes. Some teachers post flow-of-the-day charts, but
times allocated to each activity are not consistently articulated or followed.

Transition between classes is not smooth, and valuable learning time is wasted. School leaders
have not effectively established expectations for transitions. Students linger in hallways, and
teachers have to urge them to go to class each period. Furthermore, sanctions are not applied
consistently for late arrival, and this is confusing for students.

The school’s efforts to promote community cohesiveness and respect for the backgrounds of all
students attending the school are limited. There is little reference to students’ native language
other than in classrooms designated for English as a second language (ESL) and bilingual classes;
there are no classroom library books in the home language of some students.

Students are not sufficiently engaged in instructional activities. Students were engaged in
meaningful instructional activities in only 13 out of 65 classes observed.

The infusion of literacy through content area writing activities is not embedded across the school,
and this has a negative impact on student achievement. Students actively engaged in writing
exercises were observed in just five of the 65 classes visited. English language arts (ELA) writing
activities are limited in some classes. For example, one teacher used word and definition matching
activities and workbook-based lessons to improve student writing instead of having students write
and revise their work with constructive feedback.

Teacher questioning strategies are insufficient to engage students in higher-order thinking and
problem solving. Questioning, in both instruction and teacher-created tests and quizzes, is mostly
low-level recall and closed type questions that require short simple responses.

Students are not provided with sufficient opportunities to engage in critical analysis of their own
work. Students do not use rubrics to help in self-reflection.
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Most project-based assignments lack rigor. The lack of rigor in projects contributes to low student
achievement.

Student work is not consistently scored with both points and formative comments. Written
teacher comments on student work are inadequate to help students learn and often just consist of
vague, generic praise.

The quality of student work, the level of student engagement and the quality of instruction is
impacted negatively by insufficient incorporation of technology into teaching and learning.
Students or teachers in most observed classes did not use technology because hardware is
primarily allocated to business and computer design classes.

The grading policy is insufficiently specific to ensure that all students’ grades reflect mastery of
content and not just participation and effort. The current policy is not weighted to ensure that
academic achievement is the primary factor in calculating grades.

Recommendations:

Instructional leaders should review lesson plans to ensure the inclusion of a variety of instructional
strategies and activities. Leaders should conduct snapshot observations to ensure that students
are engaged in meaningful authentic work. Teachers should consider the incorporation of
independent learning stations, teacher-directed small group instruction, peer-to-peer instruction
and activities that require students to actively engage in producing original work samples in each
class so that there is not an over reliance on worksheets and workbooks.

Instructional leaders should identify teachers who successfully use data to group students for
targeted instruction. Instructional APs should arrange peer observation sessions for less effective
teachers. The school leader should assign the mathematics and ELA coaches to assist teachers
with the incorporation of data-based instructional grouping of students and differentiation of
assignments and tasks. School leaders should, with Network support, provide PD to train teachers
to modify materials so that they will address the needs of students at different skill levels. The
school leader should ensure that this practice is fully implemented in all classes.

The school leader should facilitate training for teachers who co-teach so that both teachers
understand and successfully implement the co-teaching model. Common planning time should be
used to enable co-teachers to plan together.

Instructional leaders should identify teachers who successfully use ‘do now’ activities to engage
students in meaningful work and use these teachers as models of good practice for other teachers.
The school leader should arrange for instructional APs to monitor each class to ensure that the
flow of the day charts are posted and adhered to, thus ensuring momentum and increasing
student engagement and productivity.

Teachers and school leaders should set the same high level of expectation for all classes. All classes
should begin promptly with meaningful activities. A schoolwide policy on tardiness, with incentives
for punctuality and sanctions for lateness, should be agreed upon, implemented by teachers and
monitored for effectiveness by school leaders.
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The school leader should reallocate funds to enable classroom libraries to be supplemented with
books and materials that represent the diversity of languages spoken by students at the school.
The school librarians should be consulted so that modern, up-to-date and appropriate resources
can be purchased that will engage high school students from a wide range of cultures.

Differentiated PD should be provided to teachers to help them increase active student
engagement and participation in learning by relying less on whole-group instruction. The training
should provide teachers with the skills to:
» conduct whole-group mini lessons when appropriate;
> assign differentiated tasks to students based on skill level;
» provide students with meaningful activities and tasks that result in work that
demonstrates evidence of active student learning; and
» require students to demonstrate knowledge by producing their own evidence of learning
by writing.

Teachers should avoid using low-level workbooks and worksheets. Instructional leaders should
monitor classroom practice to evaluate the impact and effectiveness of the training.

The school leader should, with Network support, provide PD to teachers on writing across the
curriculum and monitor lesson plans for the incorporation of writing into most lessons.
Instructional leaders should encourage the use of interactive notebooks and response journals so
that students can consistently reflect on learning, improve writing skills and develop writing
stamina.

Instructional leaders should monitor lesson plans and observe lessons to ensure that teachers
incorporate specific higher-order questioning into instruction. Teachers should incorporate these
guestions into curriculum maps and pacing calendars to ensure that the questioning is maintained.

School leaders and teachers, with Network support, should work together to create a common set
of quality rubrics to be used across subjects. Teachers should provide student-friendly rubrics and
ensure that students use them to assess their own work, thus increasing student ownership and
enabling them to improve the quality of their work.

School leaders should communicate clear expectations and requirements for project development
to ensure consistency and rigor. School leaders should seek support from the Network to identify
high schools where project-based learning is supporting high academic achievement and model
projects on these examples.

The school leader should expand the use of inquiry time and common planning time for teachers.
This should include scoring sessions of student work to increase inter-rater reliability and to ensure
that rigorous standards are followed when scoring student projects and written assignments.
Instructional leaders should collect student work samples from all departments and have teachers
from the same department and other departments score student work that is not created in their
own classes in order to gain consistency in scoring. Instructional leaders should implement a
schoolwide feedback policy that requires teachers to include formative written comments when
scoring student work to ensure that students will know how to improve. This practice should be
monitored for effectiveness.
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School leaders should define the role of technology in the learning process for all classes and
create a comprehensive technology plan that addresses the equitable allocation of technology
resources. The responsibility of technology integration should be assigned to an AP with
technology integration experience, who should closely monitor and support integration efforts.

Instructional leaders should reevaluate the grading policy to ensure that grades are based on a
rigorous assessment of student achievement. Leaders should communicate clear expectations for
each component of the grading policy to determine what data teachers should collect to support
grades given and, through monitoring, assure reliability of assigned grades.

. School Leadership

Findings:

The school leadership is not effectively managing school programming. Different course names
appear to cover the same content.

More than three teachers from multiple disciplines share many classrooms, and this has a negative
impact on the teachers’ ability to provide appropriate instructional resources such as maps, rubrics
and textbooks, or to post samples of student work.

Not all teachers in every grade have access to common planning time. This means that
improvements to instruction and planning are not occurring consistently across the school.

The structures and procedures for monitoring, evaluating and supporting the quality of teaching
and learning are not embedded or effective enough to bring about sustained improvements in
instruction.

The School Leadership Team (SLT) is not fully aware of the school goals and the progress the
school is making towards the achievement of the stated goals.

Recommendations:

The school leader should convene an accreditation committee to advise all departments, APs and
programmers about courses that are credit-bearing, in accordance with City and State policies.
The Network should support the school in evaluating current and proposed course offerings so
that students are college and career ready.

The school leader should assign responsibility for strategic classroom assignments to a skilled AP
so that the allocation of classroom space is efficient and equitable. The designated person should
assign classrooms to specific departments to ensure that subject-specific resources are available to
students and teachers. The assignments should be monitored to ensure that they have a positive
impact on student learning.

The school leader should create a schedule that provides common planning time for all teachers at
all grade levels. Protocols should be established that outline clear expectations for the use of
common planning time, and instructional leaders should monitor the impact on student outcomes.

The Principal should establish rigorous protocols and regularly scheduled classroom observations
where all APs are actively involved. School leaders should provide feedback that leads to

-6-

02M520 Murry Bergtraum High School

March 2011



improvement. Areas of weakness should become a focus for future observations. The information
gained from observations and walkthroughs should be used to guide future PD priorities for
teachers and to identify good practice that could be disseminated and shared across the school.
The Principal should also ensure that ELA and mathematics coaches are deployed in the most
effective manner to provide in-class support and modeling for the teachers who are struggling.

The Principal, with the support of the Network, should provide additional training and information
for the SLT on goal setting, interpreting the school’s academic performance and evaluating how
well the school is progressing towards its goals.

V. Infrastructure for Student Success

Findings:

Teachers do not display high expectations for student performance, as evidenced by the level of
work students are expected to complete. Many students are asked to complete worksheets,
including vocabulary matching and fill-in-the-blank worksheets.

There is limited evidence of consistent enforcement of behavior policies. Deans have to remind
students repeatedly to put away devices, pull their pants up and remove their hats. Inappropriate
language was used in hallways and classrooms. The current level of student behavior in hallways is
not sufficiently influenced by the deans, who have prime responsibility for getting students to
transition from class to class in a timely manner.

The number of rooms dedicated to science is insufficient to provide a quality, hands-on, inquiry-
based science program. The school has two science labs, and many science classes are taught in
general education classroom settings.

The school does not regularly seek to increase its understanding of parent concerns and has only
gathered parental feedback from a small proportion of parents.

Recommendations:

Instructional leaders should regularly and rigorously monitor lesson planning to ensure planned
activities appropriately engage students and prepare them to meet the State standards. This
should be followed by classroom visits. The school leader should facilitate visits for instructional
leaders and teachers to large, comprehensive high schools that have demonstrated track records
of high student achievement and base school improvement initiatives on applicable and replicable
practices. The Principal should engage the Network to assist in the identification of schools to
visit.

School leaders should establish high behavioral expectations and communicate them clearly to
students and staff. All adults should ensure that these high expectations are met and that
compliance is non-negotiable. The school should provide additional PD for deans and teachers who
have to respond regularly and appropriately to students. School leaders should closely monitor
hallways and classrooms to check for full implementation of agreed-upon procedures for behavior
management.

Through observations, instructional leaders should ensure that all required labs are conducted and
that sufficient materials and equipment are available for the execution of labs. The school leader
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should re-allocate existing school funds or seek other funding streams to convert a classroom into
an additional science lab to ensure hands-on experiences for all students.

The school leader should explore alternate means of successfully increasing survey response rates
and other parental feedback. These could include electronic surveys, incentives for respondents
and the parent coordinator and family worker involvement in outreach.

V. Collection, Analysis and Utilization of Data

Findings:

Summative assessments are the only system used to evaluate student progress; they are not used
to inform instructional planning. Summative assessments are used to identify students for double
period classes and to identify students who may voluntarily elect to attend afterschool and
Saturday Academic Intervention Services (AIS).

The only AIS strategy reported is to slow the pace of instruction or provide more seat time.
Student progress data is used to identify students for additional courses and programs. Academic
intervention strategies are not incorporated effectively into these courses or programs.

The school has not sufficiently examined the quality of instruction and its impact on students’
academic performance as a root cause of student failures.

Recommendations:

Through training, school leaders should increase teacher capacity to understand patterns of
student errors on State or Regents tests and to develop strategies that can then be used to adjust
instruction accordingly.

Instructional leaders should identify successful academic intervention strategies and strategically
place students in classes where these specific strategies will be used. Through training, guidance
and observation, school leaders should ensure that teachers rely less on courses and programs and
more on skill development and effective instruction to improve pass rates. The school leader
should ensure that AIS are provided for all eligible students in all grades during the school day.

Instructional leaders should conduct an analysis of each ELA and mathematics teacher to
determine overall effectiveness. In order to identify effective practices and teachers who will
benefit from focused and differentiated PD, school leaders should examine the following:

the Advanced Placement Test score rate for acceptable college credit;

student attendance in classes;

teacher attendance;

individual student Regents pass rates relative to the same student’s 8th grade State test
scores;

the correlation between course pass rates and Regents pass rates; and

student work products.

YV VY
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VL.

VII.

Professional Development

Finding:
There is insufficient PD provided on strategies to address the needs of the students with disabilities
identified subgroup.

Recommendation:

The school leader should create an observation calendar and schedule in which special education
teachers are observed frequently and are provided with follow-up feedback that includes
recommendations designed to increase their instructional effectiveness. The school leader should
ensure that special education teachers are included in department meetings by content area. With
Network support, differentiated PD for all teachers on strategies for addressing the needs of students
with disabilities should be provided. The impact of this PD in the classroom should be monitored and
evaluated.

District Support

Findings:
e The Network has not provided sufficient support for all members of the SLT to ensure that they
fully understand school goals and the school’s current progress towards achieving these goals.

e The Network has not provided the SLT with feedback on the Comprehensive Educational Plan
(CEP) goals.

Recommendations:
e The Network should provide training for the SLT on the setting and monitoring of school goals and
on data and trend analysis.

e The school, SLT and Network should work together to review all components of the CEP, including
needs assessments, goals and action plans. The Network should advise the school in writing of
the Network’s assessment of the rigor and appropriateness of the CEP and then assist the school in
the refinement of the plan as needed.

e The Network should support the school in the implementation of the Joint Intervention Team (JIT)
recommendations.

PART 3: JOINT INTERVENTION TEAM OVERALL FINDING AND RECOMMENDATION

A. Overall Finding

Reference | JIT Finding for Restructuring Advanced Schools v

(b)

The school has made some progress in identified areas and may make AYP with | V'
further modification to the Restructuring Plan.
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B. Overall Recommendation
Reference | Recommendation by the JIT for Restructuring Advanced Schools v
(b) Continue implementation of the current Restructuring Plan with modifications | ¥
recommended as a result of the review.
C. In the space below, include specific information to support the District in determining how the above JIT

recommendation should be implemented.

The school should develop and administer a new Restructuring Plan to support the new school leader’s
initial efforts to improve student achievement. The new Executive Principal has been at Murry Bergtraum
since the beginning of this school year and has gained the support of teachers and APs. The current
administrative structure includes eight instructional APs, three organizational APs and eight deans (a total
of 19 administrative positions for a school of 2,100 students). The Restructuring Plan should reallocate
resources to better support the classroom-based instructional needs of students, seek to reduce the
number of non-teaching administrators/personnel and should:

e Examine and clarify the leadership structure and the roles and responsibilities of the APs to ensure
that all APs are effectively deployed for maximum impact on teaching and learning.

e Consider combining the AP Bilingual/Foreign Language position and the AP English ESL/Compliance
position to ensure that the services provided to ELL and bilingual students include consistent high
quality instruction.

e Examine the deans’ schedules to ensure that all available time for teaching is occurring.

e Reorganize the school schedule to include common planning time for teachers in all grades to increase
teacher-created PD, the examination of student performance data and improved lesson planning. The
school should use common planning time to judge the effectiveness of PD on the basic elements of
successful teaching. Lesson study should be introduced, where small groups of teachers plan a lesson
collaboratively; one teacher executes the lesson while the group observes. The lesson is then refined
to reflect needed improvements and then re-taught to another group of students.

e Create schedules for ELA and mathematics coaches to ensure that they spend the majority of their
time with struggling teachers. This should include regularly scheduled co-teaching periods each
semester with promising teachers to develop skills, model quality instruction and provide direct
service to students who will benefit immediately.

e Increase observations in mathematics and ELA for teachers of targeted student groups. Joint
observations between the school leader and APs should be conducted to align expectations for
teacher performance.

e Engage in walkthroughs that focus on effective instructional practices. School leaders should report on

walkthrough observation trends at common planning times and provide PD to address any needs
observed.
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e |dentify and develop master teachers/teacher leaders to serve as models. School leaders should
create peer observation schedules for struggling teachers and have APs accompany teachers on these
peer observation sessions to identify specific aspects of good practice.

e Insist that students follow reasonable expectations of behavior and consistently follow through with
appropriate consequences. School leaders should ensure that deans effectively manage students and
that students respond to redirection from deans.

-11 -
02M520 Murry Bergtraum High School
March 2011



