NYSED/NYCDOE JOINT INTERVENTION TEAM REPORT AND RECOMMENDATIONS

BEDS Code/DBN: 08X650

School Name: Jane Addams High School for Academic Careers
900 Tinton Avenue

School Address: Bronx, NY 10456

Principal: Sharron Smalls

Restructuring Phase/Category:  Persistently Lowest-Achieving (PLA)

Area(s) of Identification: Graduation Rate

Dates of On-site Diagnostic

Review: October 19-20, 2010

PART 1: INTRODUCTION

A. Community and School Background

Jane Addams High School for Academic Careers has an enrollment of 1,038 students in grades 9
through 12. Of the total, 64 percent are Hispanic; 34 percent are Black; two percent are Asian, and
one percent White. There are 317 (20 percent) students with disabilities enrolled in the school.
Within this number, 117 are in self-contained special education classes, and 106 are in Collaborative
Team Teaching (CTT) classes. One hundred twenty-one students are currently receiving English as a
Second Language (ESL) services. There are also 64 English Language Learners (ELLs) with
Individualized Educational Plans (IEPs). The school attracts students from throughout the City of
New York, mainly for its Career and Technical Education (CTE) program. The school offers academic
classes and CTE programs in cosmetology, barbering, virtual enterprise, legal studies, and nursing.
Completion of the sequence of classes in the CTE program may lead to a New York State License in
the respective discipline.

The administrative team consists of the Principal and five Assistant Principals (APs). Three of the
APs supervise three school academies: Band (Bronx Academy for New Directions), IBBA
(International Business and Beauty Academy), and LAMP (Legal and Medical Professions). The AP
who supervises the LAMP academy also supervises special education. Two other APs supervise Pupil
Personnel Services and Security/Health and Physical Education/Above and Beyond. The current
Principal has served in the school since 2007.

Currently, the school has 68 teachers. The majority of the teachers (97 percent) are highly qualified.
Teachers with more than two years experience comprise 72 percent of the staff, and those with
more than five years experience comprise 65 percent. Last year a total of 21 teachers left the school
(18 transferred and 3 retired.) This year there are 10 new teachers.
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PART 2: ASSESSMENT OF THE SCHOOL’S EDUCATIONAL PROGRAM

A. Performance on Key Indicators of Student Achievement Trends and School Progress

Positive
or

Negative | School Performance Indicators v
Indicator

(+/-)

NYSED Quantitative Performance Measures

- Negative trend data for one or more identified subject/areas and v
subgroups for the past two consecutive years (2007-08 and 2008-09), as
indicated by an decrease in the percentage of students performing at or
above Level 3 and/or a decrease in the Performance Index.

- School is ten or more points away from meeting its Effective Annual v
Measurable Objective (EAMO) for one or more identified subgroups in
subject/area(s) of identification.

- Performance data for the school on NYSED Accountability Overview v
Reports (AOR) for 2007-08 and 2008-09 show an increase in the number
of subgroups that did not make Adequate Yearly Progress (AYP) in
identified area(s).

- Performance data for the school on NYSED Accountability Overview v
Reports (AOR) for 2007-08 and 2008-09 indicate an increase in the
achievement gap between identified subgroups and the All Students
subgroup in one or more identified subject/area(s).

- For 2010-11, the school was identified as a_Persistently Lowest- v
Achieving school.

- Total Cohort Graduation rate is below performance index (for high v
schools)

NYCDOE Quantitative and Qualitative Performance Measures

- 2008-09 NYC Progress Report Grade of C v

+/ NYC Quality Review Score of Proficient v

B. School Strengths

e The school’s library and writing center provide support to teachers and students in writing,
research, and reading.

e There is widespread use of electronic grade books that enable students to view grades in their
courses.
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C. Key Findings and Recommendations
Summary of the key issues (causal factors), and other areas of concern, identified during the on-
site diagnostic review that are negatively impacting student achievement in identified areas, as
well as recommendations, as related to the seven JIT Indicator Categories:

. Curriculum

Findings:

There is a lack of systematic integration of instruction in reading and writing skills across the
curriculum in all grades, particularly in support of at-risk students, students with disabilities,
and ELLs.

Observed curricula do not reflect the NYS Standards and Core Curricula, nor are
performance indicators evident in the planning or delivery of classroom instruction for
identified student groups that have not met State Standards.

There are insufficient textbooks and instructional materials to effectively engage students
and support their learning.

Recommendations:

The school should identify and implement a research-based reading and writing program
across the curriculum, e.g., Wilson Reading or Fundations. Curriculum development teams
should identify specific lessons and points during each course where writing and reading
instruction can be embedded and can support students who read below grade level.

Teams of teachers and administrators should develop detailed curriculum frameworks and
course progressions for all subject areas. Teams should be composed of subject area
teachers, special education teachers, administrators, and support staff from across grades
and from all academies. Curriculum documents should be planned to address the NYS Core
Curriculum for each subject area and include identified benchmarks and interim measures
of progress to meet or exceed the standards.

The school should strategically use allocated City and State funds to purchase textbooks and
materials to support student learning in classrooms.

Il. Teaching and Learning

Findings:

After visiting 51 classes, the team determined that there was little evidence of learning
taking place. Students are not actively engaged in meaningful instructional activities that
promote higher order thinking skills. Lessons are dominated by “do now” activities and
worksheets.

Teachers do not regularly differentiate instruction to meet students’ various learning styles,
entry points, cultures, or interests. Work is typically the same for all students, and grouping
is based primarily on students’ self-selected seating arrangements. Students were rarely
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observed working in groups, and in the few instances where students worked in groups,
they were randomly partnered. There was no evidence of ability grouping.

In observed classes, students were not fully engaged in lessons. Students were observed
texting, listening to MP3 players, and laying their heads down with their eyes closed.

Many observed classes focus heavily on test preparation. Course offerings are limited,
particularly in the areas of science, mathematics, and languages other than English.

Though it was indicated that over 21 SMART Boards were purchased in recent years, none
were observed in use.

There was no evidence of synthesizing and summarizing of lessons. Questioning was
predominantly fact and recall. There is limited use of wait time, and teachers often answer
their own questions.

While the school’s Comprehensive Educational Plan (CEP) identifies writing across the
curriculum as a focus, there was no evidence of the effective teaching of writing skills or
strategies in the various content areas.

Recommendations:

The school should set clear expectations regarding academic outcomes for all students in
both academic core and career and technical education courses. Teachers, administrators,
and support staff should participate in professional development (PD) that addresses the
use of multi-sensory materials, including visuals, graphic organizers, and hands-on materials.
Teachers should be provided with PD on developing and facilitating project-based learning.
Additionally, the school should develop partnerships with other schools that are successfully
engaged in project-based learning to share and learn from their best practices.

Teachers, administrators, and support staff should receive further PD and coaching on how
to address grouping in their classrooms and incorporate differentiation strategies to
accelerate student learning. Observations should routinely provide feedback to teachers on
their use of differentiation to improve teacher practice. Common planning time should be
used for collaborative planning of differentiated lessons.

PD should be provided regarding the use of formative assessments to develop flexible
student groups. Teachers should use common planning time to plan for student grouping.
Teachers should be required to include student grouping in formal observations.

Clear expectations regarding student behavior and engagement should be communicated to
all students and posted in all classrooms. Personnel should be required to implement stated
regulations and processes for reporting violations.

The school should offer a wide range of courses to support students’ academic needs and
interests. Outlines should be written for all courses to ensure alignment with NYS Standards,
and include engaging, effective strategies and activities.
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The school should conduct a thorough inventory of all technology resources. Training should
be provided to all teachers on incorporating technology into lessons, and they should be
held accountable for infusing technology in daily lessons.

The school should provide PD to teachers on the use of Bloom’s Taxonomy. Observations
should refer specifically to the types and levels of questions being asked with emphasis on
higher-end questions, such as inferential and critical analysis questions.

Teachers should be provided with PD on teaching writing, specific to their disciplines.
Common planning time should be used to collaboratively plan for writing instruction in each
academy.

lll. School Leadership

Findings:

The school leadership has not developed a system for ongoing monitoring of instruction.

The CEP does not outline a clear vision for the school’s future or address current challenges
with strategic action plans. The school’s current Summary reflects a lack of programmatic
evaluation of the effectiveness of past initiatives.

While the school implemented a grade 9 academy in the 2009-10 school year, the school
failed to analyze data before implementing Small Learning Communities (SLC) schoolwide.
While the administration worked on planning the academies, there is no evidence that
feedback from all the constituencies was solicited. The implementation of SLCs has been
haphazardly executed and constituencies have not been fully prepared for an effective
transition.

Parent participation is severely lacking at the school. The School Leadership Team (SLT)
does not have a sufficient number of parents to function in conformity with State and City
regulations. Parents participate in the school survey at a rate of 16 percent, far below the
citywide average of 49 percent.

There is no dedicated time for subject teachers to meet and plan. Teachers of students with
disabilities are not programmed for common planning time with academies.

The science program lacks equipment and supplies for required laboratories.

Staff and student handbooks have not been published for the current year.

Recommendations:

With the support of the school’s Network team, mentors, and contracted providers, school
leaders should begin observing instruction through a systematic lens, such as the
Framework for Teaching or the Professional Teaching Standards. Observations should reflect
leaders’ shared understanding of quality instruction developed through regular
walkthroughs and examination of student work and/or other evidence of student learning.
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Formal and informal observations should provide specific, written feedback relative to this
shared instructional lens.

Feedback from multiple constituencies should be incorporated to identify a narrow set of
high-impact goals designed to accelerate student achievement. Focused action plans should
reflect detailed instructional change strategies, interim measures of progress, as well as
short- and long-term goals. Each year, CEP goals should be revised based on the
effectiveness of school initiatives and student progress.

The school should systematically analyze data prior to implementing programs schoolwide.
All stakeholders should be consulted in future decisions.

The school should conduct a purposeful outreach to increase parent participation to include
newsletters, open houses, and other invitation to student events. The school should view
parents as stakeholders in the development of the school’s CEP.

Teachers of students with disabilities and ELLs should be programmed for common planning
time alongside academy teachers to facilitate a rigorous, standards-based curriculum for all.

The school should fully fund the science program, thus enabling students to participate in all
required labs and providing opportunities for students to complete requirements for an
advanced Regents diploma.

Under the supervision of the school leader, handbooks for staff and students should be
published and updated to reflect each academy’s unique offerings and to provide clear
expectations for staff and students.

IV. Infrastructure for Student Success

Findings:

Student behavior does not conform to the school’s code of conduct. Students were
observed listening to headphones and communicating on mobile devices—including
telephone and text messages—in hallways and in classrooms. Students were observed
asleep in many classes.

The graduation rate has remained at approximately 52 percent for the 2003, 2004, and 2005
(classes of 2007, 2008, and 2009) cohorts and is expected to decline for the 2006 (class of
2010) cohort. Monitoring at the school neglects strategies for encouraging attendance of
long-term absentees (LTAs).

The school’s population is comprised of 20 percent students with disabilities. The graduation
rate of students with disabilities has declined to 21 percent in 2008-09 from 26 percent in
2007-08. The majority of students with disabilities receive IEP diplomas, impeding them
from obtaining competitive employment. The team saw no evidence that students with
disabilities are receiving instruction driven by NYS Standards. There are no systems in place
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to ensure that students with disabilities are on track to receive Regents or local diplomas,
nor are there supports for these students post-secondary success.

In some instances, guidance counselors serve over 600 students. This limits the ability to
provide quality academic and socio-emotional guidance to at-risk students. Additionally, the
school psychologist serves only part-time on the school-based support team.

There is no evidence of academic intervention services (AIS) during the school day to
address the specific needs of students scoring at Levels 1 and 2, including ELLs and students
with disabilities.

Students with disabilities appear to work in isolation and do not participate fully in the
newly created academies. Overage students are required to wear a different color uniform
from other academies.

Recommendations:

A uniform behavior management system should be adopted. PD should be provided to all
staff to ensure consistent and coherent implementation of the program. Additional
guidance counselors should be hired to reduce their case loads and to ensure time to
maintain regular, ongoing personal contact with students, particularly those at-risk and with
social or emotional issues.

Guidance counselors and the attendance team should develop strategies to encourage the
attendance of students who have been designated as LTAs. The attendance team should
increase outreach to families of LTAs by partnering with the Administration for Children’s
Services and by conducting additional home visits.

The school should monitor the IEPs of students with disabilities regularly to ensure that
students are making adequate progress toward annual goals and their post-secondary
outcomes, including the awarding of a Regents or local diploma.

The school should invest in additional support personnel, including social workers, guidance
counselors, and school psychologists to support students’ social and emotional needs. These
additional support personnel should also provide support in monitoring student progress
toward graduation.

The school should institute a reading remediation program, e.g., Wilson Reading, Achieve
3000, etc., to support students with disabilities and ELLs and general education at-risk
students. Data should be systematically collected and analyzed for early identification of at-
risk students. Additional teachers should be identified to support and tutor students.

All students should be provided with equal access to the school’s course offerings and
programs. The school should reconsider any policy that separates or isolates students.

Jane Addams H.S. 08X650 7

October 2010



V. Collection, Analysis, and Utilization of Data

Findings:

The school does not use common formative assessments to measure progress toward
learning outcomes and identify at-risk students prior to Regents exams or the end of
marking periods.

While the school data managers use the Daedalus and DataCation management software to
analyze student cohort data, most of the analysis is limited to the current grade 12 (2007
cohort) students. This has limited the school’s ability to monitor student progress and
intervene early to accelerate student credit accumulation and increase Regents passing
rates. Additionally, the use of the DataCation tools is largely limited to the two data
managers.

Grading policies are inconsistent across classes and academies.

Recommendations:

PD should be provided to all staff on the development and use of formative assessment
data. Common planning time should be used to develop and/or modify standards-based,
high quality formative assessments in each content area that are linked to the curriculum
and pacing calendars. The Network should be engaged to support and coach the SLC and
subject-area teams in the analysis of data that is gathered from formative sources and
develop protocols for using data for planning targeted instruction and flexible student
groups.

The school’s data team should regularly examine the progress of all students in all cohorts
to identify students at-risk of not meeting graduation requirements. This team should
involve guidance counselors, administrators, teachers, programmers, and data managers to
collaboratively develop ways of addressing student needs.

The school should develop a grading policy with clear expectations and ensure that all
students and teachers are aware of the expectations. All teachers should be required to
implement and adhere to the shared grading policy.

VI. Professional Development

Findings:

Although teachers meet daily in each academy, a PD plan for the current year has yet to be
developed.

Some teachers did not demonstrate the knowledge and expertise necessary to deliver a high
quality instructional program.

Teachers are not trained in strategies for teaching students with disabilities and ELLs in
regular classrooms.
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Recommendations:

In consultation with teachers and other staff, the school should develop a comprehensive
PD plan for all staff, including those who serve students with disabilities and ELLs. The plan
should be based on student achievement data, a review of teacher observation reports, and
other qualitative and quantitative data. Particular attention should be paid to the process of
developing teacher-leaders including mentors, coaches, specialists, and lead teachers who
can facilitate this work.

Specific PD should be provided to address classroom management, lesson planning, and
delivery of lessons for all teachers.

The school should provide ongoing PD in addressing the needs of students with disabilities
and ELLs, e.g., Schools Attuned, Positive Behavior Intervention Supports, visual aids,
manipulatives, and Quality Teaching for English Learners. Teachers should be held
accountable for supporting students with disabilities and ELLs in their classes and should be
provided with opportunities to visit classrooms and schools exemplifying these practices.

VII. District Support

Findings:

The school’s support Network has facilitated the school’s transition to SLCs; however, there is
little evidence of sustained instructional support to enable the school to meet its graduation
rate as well as cohort group AYP targets.

Recommendation:

The Network should provide an on-site instructional specialist to the school at least one day
per week. The specialist should assist the school in the following areas: staff evaluation and
PD; research-based instructional practices that include differentiation; and help in
establishing a clear, coherent and rigorous curriculum. The specialist should provide direct
support to teachers, school leaders, and support staff via PD, facilitation of common
planning and inquiry team meetings, and coaching for teachers and school leaders.

The Network should provide support in implementing the recommendations of the Joint
Intervention Team (JIT).

PART 3: OVERALL FINDING AND RECOMMENDATION

A. Overall Finding

Reference

Review Team Finding v

(b)

The school has not made sufficient progress in identified areas, and is unlikely to v
make AYP without further significant change.
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B. Overall Recommendation

Reference

Review Team Recommendation

(b)

Phase-out or close the school.

C. In the space below, include specific information to support the District in determining how the
above recommendation should be accomplished.

e The transition to SLCs has highlighted the inability of the school’s leadership and faculty to
effectively provide continual improvement for students and teachers and has led to persistent
academic failure and inability to increase its graduation rate. Non-graduating students in
attendance at the school should have an opportunity to enroll in a high performing school.

e Administrative support is needed, and the current Network should provide an intensive PD
program including, coaching teachers to ensure continuity of instruction for students with
disabilities and ELLs.

e Support should be provided to assist the Principal with the closing of the school and to provide
for a seamless transition for students.
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