NYSED/NYCDOE JOINT INTERVENTION TEAM REPORT AND RECOMMENDATIONS

BEDS Code/DBN: 15K520

School Name: Pacific High School
112 Schermerhorn St.

School Address: Brooklyn, NY 11201

Principal: Laurie Harriton, Supervisor In Charge
Persistently Lowest-Achieving/ School Under

Restructuring Phase/Category: Registration Review (PLA/SURR)

Area(s) of Identification: Graduation Rate

Dates of On-site Diagnostic Review: March 29-30, 2011

PART 1: INTRODUCTION

A.

Community and School Background

Pacific High School is a transfer school that serves 202 students in grades 10 through 12. The school
enrollment is 86 percent Black, 15 percent Hispanic and one percent other students. Of these students,
eight percent are students with disabilities, and English language learners (ELLs) are fewer than one
percent of the students. Ninety percent of the students are coming to the school from Brooklyn, and ten
percent from the other boroughs of the City.

The administrative team is composed of the Supervisor in Charge, Assistant Principal (AP), Dean of
Students, guidance counselor and data specialist. The Supervisor in Charge has been in the building since
February 2011 and the AP since November 2010. The school currently has 13 teachers, with the physical
education teacher being new to the building. All other staff have been in the building for three years or
longer. The teachers are all highly qualified. There has been a high turnover rate in the administration,
with ten Principals in an eleven-year time span. The teacher turnover rate has remained low at two
percent.

PART 2: ASSESSMENT OF THE SCHOOL'’S EDUCATIONAL PROGRAM

A. Performance on Key Indicators of Student Achievement Trends and School Progress

Positive or

Negative School Performance Indicators v

Indicator (+/-)

NYSED Quantitative Performance Measures

- Negative trend data for one or more identified subject/areas and subgroups for the
past two consecutive years as indicated by a decrease in the percentage of students | v
performing at or above Level 3 and/or a decrease in the Performance Index.

- School is ten or more points away from meeting its Effective Annual Measurable
Objective (EAMO) for one or more identified subgroups in subject/area(s) of | v
identification.

- Performance data for the school on NYSED Accountability Overview Reports (AOR)
for the past two consecutive years) show an increase in the number of subgroups | v
that did not make Adequate Yearly Progress (AYP) in identified area(s).
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Positive or
Negative

Indicator (+/-)

School Performance Indicators v

Performance data for the school on NYSED Accountability Overview Reports (AOR)
for the past two consecutive years) indicate an increase in the achievement gap v
between identified subgroups and the All_Students subgroup in one or more
identified subject/area(s).

- For 2010-11, the school was identified as a_Persistently Lowest- Achieving school. v

- Total high school Cohort Graduation rate is below 60% v
NYCDOE Quantitative and Qualitative Performance Measures

- Grade of D or F (or C for 3 consecutive years) on the most recent NYC Progress v
Report

+/ NYC Quality Review Score of Proficient v

B. Key Findings and Recommendations
Summary of the key issues (causal factors), and other areas of concern, identified during the on-site
diagnostic review that are negatively impacting student achievement in identified areas, as well as
recommendations, as related to the seven JIT Indicator Categories:

l. Curriculum

Findings:

There are no pacing calendars for teaching the English Language Arts (ELA) curriculum.

Document review shows that core academic areas include lesson plans, objectives and specific
learning goals that align to the New York State (NYS) and core standards. However, these plans
are not sufficiently modified by teachers to make them effective. The differing needs of the
student population are therefore not adequately met.

Lesson objectives and development of the lessons are inadequate. Learning objectives are not
clearly outlined in lesson plans. As a result, student learning lacks direction and cohesion.

The students do not have sufficient supplementary reading resources. This limits their ability to
achieve higher reading levels.

Recommendations:
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School leaders should ensure that the written ELA curriculum includes NYS Standards performance
indicators. School leaders should ensure that the documentation relating to the ELA curriculum is
implemented and impacts on the quality of instruction and student learning.

School leaders and teachers should ensure that lesson plans are appropriately modified to meet
differing student needs. Tiered lessons should be developed by all teachers to provide a range of
activities that meet specific student needs, and school leaders should focus on this during their
observations.

School leaders should provide, with the support of the Network, training for teachers on how to

develop schoolwide model lesson plans, including all the elements of successful instruction. The
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leaders should ensure that all teachers use these lesson plans to inform their instruction. and
school leaders should hold teachers accountable for the effective planning and delivery of the
curriculum.

School leaders should reallocate funds or use new funds to provide a library for each classroom
and design distribution procedures to ensure that appropriate reading resources are provided that
are accessible to students of all abilities within the class.

Il. Teaching and Learning

Findings:

There is little to no variety of instructional strategies used in the classrooms. Teachers do not
effectively meet the needs of all students. The lessons observed indicate that a significant number
of teachers adopt a didactic approach to instruction. This results in them talking for extended
periods while students sit passively or engage in low-level disruption. Learning is limited at these
times because student attention wavers. There was no evidence of teachers modifying their
instruction to meet the varying learning needs of students.

There is a small range of classroom organizational strategies being used. In most classrooms, there
are no formalized grouping arrangements. Instruction is didactic and primarily delivered to the
whole class. In many classes, students arrive and sit where they want. In other classrooms,
students sit in groups but work independently. In a small number of lessons, there were groups
constructed; however, there was no differentiation of tasks or activities to meet individual student
needs. Students therefore had little opportunity to engage in discussion, share ideas or develop
their leadership skills. Learning was limited as a result. Lessons were generally characterized by a
lack of assessment, pace, urgency, demand and purpose.

The pace of learning is slow and lacks reinforcement. Teachers have low expectations of what
students can achieve and accept minimal outcomes. Students often arrive to class late and
teachers rarely question this. In one math class, students took 22 minutes to recall a quadratic
formula taught the day before.

Limited transition takes place in most classes because students are engaged in the same activity
for extended periods. When transition is required, students’ ability to do this effectively varied.

Teachers’ use of learning objectives is weak. Students were not clear about the purpose of their
lessons in the majority of classes observed.

Expectations for students are low. Tasks that students engage in lack appropriate challenge,
require little thought and are at times no more than a clerical exercise. The needs of the students
are not being addressed by these tasks because assessment is poorly organized or not done at all.
Too little opportunity is available for students to use learned skills in problem solving or extended
writing activities. Instructional practice is poor in both range and quality. Students are required to
do little writing, and discussion is minimal. In one English lesson where students were asked to
make inferences from pictures, they were unable to do so with confidence. This was partly
because students were confused by the instruction and also they were unaccustomed to working
in this way. Teachers do not vary their instruction or support students to build on their prior
knowledge. There was little scaffolding or other forms of support for low performing students.
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Questioning strategies used by all teachers are poor. This is characterized by teachers asking
closed questions that demand little more than minimal recall and one-word answers. Students are
rarely given the opportunity to engage in accountable talk. Occasions for students to use higher
order thinking skills or solve problems are equally rare. In a science class, the students were not
challenged to hypothesize, test their views or write in a scientific genre.

Teachers’ use of differentiation as an instructional strategy is poor. There was no differentiation of
instruction observed in any lesson during the Joint Intervention Team (JIT) review. Teachers fail to
assess student learning. Consequently, they are unclear about what students know, can do and
understand or what students need to learn next. Teachers do not use available data of students’
prior learning to inform their lesson planning, and all students receive the same work irrespective
of their abilities. There was no evidence that goals in Individual Education Plans (IEP) were taken
into consideration before or during lessons.

Students were afforded no opportunities during lessons observed to extend their thinking or
engage in activities that encouraged them to apply their skills through research or inquiry.

Classroom routines are poor and not clearly enforced. Students are frequently late to school and
late to classes. At times, students demonstrate a lack of respect for their teachers. Students
called out answers even though they were not identified to respond to the question. Therefore,
instructional time was wasted. No effort was made in most classes to provide students with
information or teaching when they arrived late.

Rubrics are inconsistently used. At times rubrics demonstrated low teacher expectation, and
finished work is not accurately assessed against the criteria. In many cases, rubrics were not
observed at all. Grading and feedback, if it occurred, did not suggest how work could be improved.
There was little evidence that many teachers valued student work or that the students were
developing a pride in their own achievements.

Technology is not effectively integrated into classroom instruction. Teachers use SMART Boards
intermittently and, when they were used, they were mostly used as projectors of text. The school
does have laptop carts, but students state that these are not frequently used in general education
lessons. They are used independently in credit recovery sessions.

The grading policy is not uniformly applied and is not a good tool for assessing student progress.
School leaders stated that in some classes, the “grading policy was manipulated,” which enabled
students to accumulate additional credits. This allowed them to graduate. A review of report
cards suggested that this is the case and provides a false impression of student achievement. The
grading policy allocates 20 percent of its cumulative total to attendance. Attendance levels in the
school are poor and fluctuate around and below 50 percent. This absence rate stops some
students from passing their class.

Recommendations:

School leaders should seek support from the Network to assist teachers in developing instructional
strategies to meet the diverse needs of the student population. All teachers should receive
professional development (PD) that reflects their individual needs, as identified through lesson
observations. School leaders should monitor the impact of all PD on teacher practice.
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School leaders should ensure that additional PD takes place so that all teachers develop a range of
instructional strategies. When teachers have developed their skills in planning and using the best
strategies to engage students, the students will receive a more rigorous curriculum. School
leaders should make this a key focus of classroom observations and ensure that all PD is
consistently implemented.

School leaders should provide opportunities for teachers to observe what a well paced and
rigorous lesson looks like so that they are able to identify the strategies they need to employ in
their own practice. School leaders should regularly monitor lessons to ensure that the pace of
instruction is targeted and brisk.

School leaders should expect teachers to deliver lessons that have a variety of activities and tasks
to engage and motivate the students. Leaders should monitor the transition between these
activities to ensure that students are accepting increased responsibility for their own learning.

School leaders and teachers should ensure that all learning objectives reflect NYS Standards.
Teachers should ensure that all students understand the purpose of learning and the concepts to
be taught. All teachers should refer to the objectives during instruction and assess student
progress towards them before the lesson ends. School leaders should monitor this practice when
they carry out observations and walkthroughs.

Teachers should ensure that students are given regular opportunities to work in pairs, groups and
independently. This should be routinely planned to enable students to develop a broader range of
academic and social skills through experiencing learning in different contexts. School leaders
should regularly monitor teacher planning.

School leaders should set higher expectations for student performance across the school and
ensure that all teachers and students consistently strive to achieve the higher levels. School
leaders should ensure that teachers implement a variety of strategies that support student
learning. School leaders should identify when teachers are struggling to adapt instructional
strategies and provide swift support so that all students can consistently improve their learning
outcomes.

School leaders, with the support of the Network, should work with teachers to develop
guestioning techniques to challenge student thinking and develop higher order skills. Effective
guestioning strategies should be planned for by teachers and monitored by school leaders so that
they become embedded in classroom practice.

School leaders should ensure that teachers use data to identify what students know, can do and
understand and that they use this information to inform instruction. Teachers should provide
tasks for students that build on prior knowledge to increase engagement and sequential
development. School leaders should ensure that all teachers have comprehensive PD on how to
differentiate instruction so that tasks build on student prior knowledge and skill level. All teachers
should use data to identify prior learning. School leaders should closely support these initiatives
and monitor the development of these strategies until they are embedded in teacher practice.
School leaders should model lessons so that teachers know what they are aspiring towards.

School leaders should provide PD that focuses on how to create activities that will promote
students’ use of higher order skills to problem solve and make inferences and deductions. School
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leaders should use routine observation processes to assess whether students are passive or active
learners within their lessons.

School leaders should undertake a review of the impact of tardiness and absence on classroom
routines. Strategies to address the learning that is missed through absence and tardiness should
be implemented. School leaders should monitor the effectiveness of the strategies and the impact
they bring to improving student learning.

School leaders and teachers, with the support of the Network, should develop clear and
demanding rubrics that are then consistently used across the school. Similarly, leaders should
ensure that teachers significantly raise their expectations for students and that this is reflected in
the quality of work students produce. Nonnegotiable protocols for the grading and presentation
of work in notebooks should be developed and monitored to ensure full compliance. School
leaders and teachers should ensure that written feedback for students reflects the appropriate
rubric and clearly indicates the learning steps required to reach the next level. School leaders
should discuss with students the quality of feedback they receive and how they act upon it.

School leaders should ensure that skills developed from training in the use of SMART Boards are
incorporated into all teachers’ instruction. School leaders should ensure that teachers incorporate
the use of laptops and other technology to support student learning. This will provide students
with the opportunity to expand their thinking beyond the classroom and to experience different
modes of learning.

School leaders and teachers should ensure that the grading policy is consistently and uniformly
used throughout the school. Teachers’ grading should be monitored. All grades should reflect
actual student achievement and not be eased to ensure graduation.

lll. School Leadership

Findings:

The school has had three Principals and a new AP in the last eight months. Teachers report that
they have found it difficult to alter their practice to meet the demands of frequently changing
leadership. The low expectations of previous administrations are evident in the classroom.
Lessons lack pace and challenge, therefore, student progress and achievement is low. This is
evidenced by the unacceptable performance in core subjects and graduation rate.

The School Leadership Team (SLT) did not have access to sufficient data to analyze the progress
and achievement of the students to ensure a better understanding of the school’s academic
performance.

School leaders have not adequately addressed student absences and lateness. Attendance is
consistently poor and often below 50 percent on a daily basis. This is one of the biggest barriers
facing the school as it is keeping students from graduating.

School leaders and teachers do not ensure that all students adhere to the school behavior code
during transitions. A negative tone is created during transitions and teachers do not have a high
profile in the hallways during this time. Incidents and delays of students going to classes occur
during transition.
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School leaders and teachers do not ensure schoolwide behavior policies are being implemented
consistently. Students eat in classes, including labs. Students do not adhere to the dress code and
little is done to consistently address the flaunting of rules. This results in a level of disrespect that
is evident in the building.

School leaders do not ensure that lunchtime is well organized and orderly. The lunch room is
crowded and there are no activities to engage the students who get bored and disruptive.

Although common planning and PD time is scheduled weekly, there was no formalized system for
articulation among support staff and classroom teachers. The system used to communicate with
teachers is rarely used and therefore lacks purpose and does not provide the opportunity for
ongoing dialogue to best meet student needs.

Resources and materials in the school are insufficient to effectively support curriculum delivery.

There are insufficient opportunities for parents to be involved in decision making, and parents
have limited opportunity to influence the direction of the school. Communication with parents
about individual students relies too heavily on parents initiating the conversation.

Students with disabilities do not receive the services identified in their IEPs. The school leadership
is aware of this but has done little to correct the problem. Teachers responsible for managing
these services have not been directed to comply with individual student requirements and as a
result, student needs are not being effectively met.

Recommendations:

School leaders should raise the expectations for teaching of all staff. School leaders should ensure
that teaching is monitored regularly and rigorously and teachers held accountable for student
progress. Teachers’ expectations for what students are capable of should be consistently raised.
School leaders and teachers should raise the expectation of students in order to improve their self-
confidence and self-esteem to enable them to realize their potential.

School leaders should engage more actively with the SLT to enable them to play a full part in the
development and implementation of school goals. This should start with evaluating and informing
the SLT about the school’s low performance and teachers’ low expectations for student
performance, which is prohibiting the school from attaining Adequate Yearly Progress (AYP).

School leaders, with the support of the Network, should urgently address the absence rate and
tardiness of students. Leadership should contact similar schools where attendance is higher,
investigate the strategies that have enabled this to occur and implement them as appropriate. A
system should be implemented that enables discussion with students to take place and provides
incentives as well as sanctions to help remedy consistent tardiness and absence.

School leaders should ensure that staff are used appropriately during transition time to reduce
incidents and enable smoother transfer of students between classes. School leaders should closely
monitor and help supervise transition times.

School leaders should reemphasize schoolwide behavior policies to teachers, students and the
wider school community. The expectations should be posted and discussed with all who work and
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learn at the school and the importance of the expectations being adhered to made clear. School
leaders should have a high presence around the school to ensure that policies are fully
implemented.

The leadership should review the dining arrangements that result in students becoming bored and
at times fractious. School leaders should urgently implement revised procedures and monitor
their effectiveness.

School leaders should revisit the school schedule to create time for effective dialogue to occur
between support service teachers and general education teachers. School leadership should
monitor the impact of these discussions in terms of differentiated instruction.

School leaders should make an audit of resources and develop a procurement plan to ensure that
all sectors of the school have sufficient resources to support instructional practice. This should
include increasing the stock of books.

School leaders should ensure that all information to parents is timely and relevant. School leaders
should seek Network support to identify similar schools where parental outreach has been
successful. Having evaluated effective strategies, the school community should reach out to
parents to further involve them in all levels of school decision making and provide them with
regular opportunities to participate in their child’s education.

School leaders should immediately address the deficits in providing services to students with
disabilities. Help should be requested from the Network to set IEP goals for these students and to
plan a schedule to ensure that progress reviews take place as required and written comments
support future development. School leaders should closely monitor the revised services and
ensure that they meet student needs in both the short and long term.

IV. Infrastructure for Student Success

Findings:

School morale is low. Students feel that they have no voice that influences the direction and
conduct of the school. Students have requested choral and instrumental music programs. This
request was met with no response.

The expectation for student achievement by leadership and staff is low and student achievement
is minimal. Students do not talk freely about career goals or being ‘college-ready.” Examination of
first marking period report cards revealed that students were able to earn a passing grade even
though they had been absent more than 50 percent of the marking period. This indicates that the
grading policy is not strictly adhered to and gives students a mixed message about requirements.

A lack of effective counseling has a detrimental impact on students’ academic and personal
achievement. In the graduating class of 2011, there are 78 students eligible to graduate in June.
More than 40 percent failed one or more subjects on the first marking period report card.

Tutoring scheduled to begin in mid-April will not begin until sometime in May.

There is no social worker on staff to address family-related issues.
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e In house suspension procedures are not available. School wide attendance is very low and trends
at approximately 60 percent.

e There is no strategy in place to map out career or college arrangements for students. Students are
provided with little information about pathways they should take, preparations they should make
or procedures necessary to acquire a place at college.

e Except for informing students of the dates of PSAT and SAT exams, there is no other information or
preparation shared with students regarding the college application process. Students were
unaware that, without remediation, a Regents grade of 75 percent is required for enrollment in
the city university system. This lack of support and information significantly disadvantages many
students.

e There are no scheduled opportunities for all members of staff to discuss the delivery and
effectiveness of the support students receive. Provision for students suffers as a result.

e |EPs do not meet requirements because group and individual counseling have not been enacted
and goals are out of date. Monitoring of progress towards goal achievement during the year does
not take place.

e Formal group and individual counseling to ensure that student needs are fully met has not been
initiated.

e The JIT team was unable to ascertain the number of students entitled to Academic Intervention
Services (AIS). Documentation was analyzed and several staff asked, but the figure remained
vague.

e The school does not have a psychologist or social worker to address the unique needs of the at-risk
students.

e There is no formal tutoring available after the school day or on Saturdays, so students have little
opportunity to access additional support out of school hours.

e Students’ access to literature is constrained; many have little opportunity to use reading materials
because the school does not have an operational library.

e There is a limited system in place to share assessment results with parents. Report cards do not
contain teacher comments or provide adequate information regarding their child’s strengths,
needs or talents. This lack of information provides parents with little opportunity to make timely
interventions to support their children’s learning.

e Parents are not regularly surveyed on school improvement or student related issues. The only
parent survey completed is the New York City Department of Education (DOE) Survey.

Recommendations:

e The school leader should establish a student government and regularly meet with them to provide
an opportunity for students to be involved in the planning of activities so that they feel they are
part of the decision making process. The school leader should seek Network support in
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implementing a range of innovative strategies that give students a genuine voice in the life and
community of the school.

School leaders should raise expectations for the performance of all students so they are motivated
to succeed. The school should train staff so that all students fully understand what is necessary to
be career/college ready and provide them with courses that enable them to be successful after
graduation. Teachers should be trained in identifying the strengths, weaknesses and talents of
students that would provide information to help them make an accurate assessment of student
achievement.

School leaders should ensure that students receive the necessary tutoring and support in a timely
fashion in order to graduate. Interim reports should be required from all staff and comments
included from each staff member on all report cards. School leaders should monitor the quality of
services provided for students.

School leaders should reexamine the budget to provide a part- or full-time social worker who can
effectively provide support for students and their families. School leaders should evaluate the
quality of service provided and ensure that student needs are being fully met.

School leaders should reinstate an in-house suspension procedure to reduce the number of out of
school suspensions. The school leader should monitor the procedure and assess its impact on
behavior across the school.

School leaders, with Network support, should urgently develop a comprehensive three-year career
and college plan providing students with clear guidance and support. The plan should be carefully
monitored for its effectiveness, and the views of the students should be sought in the evaluation
process.

School leaders should prepare a comprehensive college packet including specific college
prerequisites that provide students with a greater knowledge and awareness of the college
application process. School leaders should ensure that once the process is introduced, students
are better informed and are able to make better use of the information to plan their academic
future. School leaders should also include PSAT/SAT preparation in their on-line support services.

The school leaders should provide a specific scheduled time for staff members to articulate with
the special education teacher and guidance counselor. Detailed reports of student needs should
be discussed. Workshops should be presented by support staff to teach specific strategies that
focus on addressing student needs in the classroom.

School leaders should designate a counselor to be responsible for IEP compliance issues. School
leaders should carefully and continually monitor the services for these students and hold teachers
accountable if teaching is not modified to meet student needs.

The ATR teacher who is assigned as counselor should assume full responsibility for the position.

The counselor should ensure that individual and group counseling sessions are regularly available
so that students know that support is available when needed.
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School leaders should examine all records to determine the exact number of students entitled to
required AIS services. Once implemented, school leaders should monitor the quality of services
offered.

School leaders should review the budget to examine whether a full- or part-time social worker or
psychologist can be provided to address the unique needs of this at-risk population.

School leaders should provide additional daily tutoring in core subjects and initiate a Saturday
tutoring program to increase opportunities for students to accumulate additional credits and
facilitate cohort graduation. School leaders should assess the quality and impact of services.

School leaders should improve the availability and range of literature by establishing classroom
libraries. This will enable students to have access to supplementary reading materials and raise
the profile of literacy across the school.

School leaders should develop a parent reporting system that provides for a regular and accurate
updates of student progress. Training for teachers should focus on learning how to prepare
assessment reports that are reflective of student achievements and provide important information
to parents. School leaders should regularly schedule these reports to be mailed home.
Achievement Reporting and Innovation System (ARIS) training should be provided for parents so
that they better understand their child’s achievement and progress levels. This should be
designed to help parents make informed decision about their children’s needs .

School leaders should regularly survey parents to make them aware of school concerns and views.
This would assist in the modification and improvement of school practices.

V. Collection, Analysis, and Utilization of Data

Findings:

Available data is insufficiently analyzed to drive the school forward. Little use is made of data and
school information to determine educational progress or to inform the planning cycle.

The school has not implemented a comprehensive strategic plan to improve achievement. The
Comprehensive Educational Plan (CEP) goals created by the previous leadership were not analyzed
to ensure that if met the school would move out of improvement status.

Data is not effectively used by teachers to plan and guide instruction. This results in instruction
that is content driven rather than needs led. Consequently, a significant percentage of teaching is
unsatisfactory.

The use of whole-school assessment strategies is poor. The school uses Acuity on a regular basis
to provide information and prepare students for Regents tests. Teachers are provided with an
item analysis of recent results in the required Regents for graduation. However, the use of this
information is minimal in many classes.

Teacher use of data binders, which provide information about the progress and achievement of
individual students, is poor. Classroom observations confirmed that data is not used to inform
instructional planning. This results in a lack of differentiated instructional strategies and leads to
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the needs of the students not being met. Teachers do not systematically collect progress and
achievement data in the lesson they teach and have little idea of what each student understands
or the progress they have made.

The guidance counselor does not review each student’s progress frequently enough or with
sufficient rigor to inform the academic intervention program.

Credit accumulation data is unreliable because teachers do not adhere to the agreed upon grading
policy.

Recommendations:

School leaders should seek support from the Network to provide training on the analysis and use
of data for all teachers and administrators. School leaders should ensure that all data is analyzed
and used to drive the school forward. School leaders should analyze and aggregate performance
data to set realistic but challenging individual student goals that are understood by the students.
Individual learning pathways should be developed and rigorously applied by teachers to raise
achievement. School leaders should establish new realistic targets that would enable the school to
meet AYP.

School leaders should ensure that a comprehensive strategic plan is in place and implement
strategies designed to improve the achievement of all students through the use of data. School
leaders should ensure that challenging school academic goals are set and shared with all teachers
and that there is a shared commitment to ensure the goals are met or exceeded.

School leaders should hold teachers accountable for using data to plan instruction to meet the
specific learning needs of students. All students should be provided with tasks and activities that
offer appropriate challenge in all lessons to enable them to maximize their potential. PD should be
provided for teachers in the use of data in the classroom, and school leaders should monitor its
use.

School leaders should seek PD for all staff relating to effective assessment techniques. School
leaders should ensure that assessment strategies are rigorous and used to provide a clear picture
of student progress to inform further instruction. Teachers should be provided with item analysis
of recent Regents test results and leaders should continuously monitor that this information is
used for re-teaching of skills and concepts missed by students in the classroom.

School leaders should ensure, through regular observations and walkthroughs, that teachers use
data binders to drive instruction and systematically collect achievement data from lessons to
gauge students’ understanding of lesson concepts.

School leaders should ensure that guidance counselors rigorously and regularly review each
student’s progress, to determine how they should be programmed. The effect of this placement
should be closely monitored to ensure that all students receive appropriate support.

School leaders should ensure that teachers apply the criteria of the schoolwide grading policy with
fidelity. Grades should be closely monitored and available evidence thoroughly reviewed. School
leaders should ensure there is a close match between State requirements and the grades given to
students to enable them to accumulate credits.
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VI. Professional Development

Findings:

The previous administration’s comprehensive calendar of PD was not aligned to school goals and
therefore had little impact on improving student or teacher performance.

Although regular opportunities for PD are provided, teachers have no individual professional
development plans.

The use of scheduled common planning time is ineffective in many cases because it is not used for
professional discussion relating to planning appropriate learning that meets student needs. Lack
of a formal plan to address key issues that detract from student learning and progress prevents
these sessions from having maximum impact even when the discussion has focus.

There are no feedback mechanisms in place to assess the impact of PD on teacher performance
and skill enhancement.

There is no formalized plan that enables the school leadership to monitor outcomes of PD. Many
of the teachers’ observed showed little evidence of practices learned through PD.

Mentoring support for all teachers and administrators does not occur. The pedagogical
weaknesses in the school are so embedded that the new administration is concentrating on
generic skills to move all teaching forward. Significant issues relating to poor teaching are
common to all school staff.

There is no evidence of a positive impact of any training to meet the needs of students with
disabilities. Implementation of rigorous strategies to meet their diverse learning needs are not
evident in lessons observed even when numbers in classes were low. The needs in students’ IEPs
are poorly met.

Recommendations:

School leaders should ensure that teacher PD goals align with the school goals. Leadership should
seek support for procuring PD from the Network and other sources that has a rigorous focus on
improving generic and, later, specific teaching skills.

School leaders should use the information they acquire from lesson observations to develop
customized PD plans for each teacher. They should ensure that PD plans are in place, are
supported by training, and are monitored. The impact on teacher performance should be
measured by student outcomes.

School leaders should ensure that the use of common planning time is maximized to address key
issues that improve instruction. School leaders should attend these sessions and provide effective
direction with agendas that are productive.

School leaders should ensure that formalized feedback mechanisms are in place to measure the
impact of PD on student and teacher performance and skill enhancement. School leaders should

use this and other information they acquire through observations to adjust the PD plan as
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necessary, ensuring it continuously addresses school, student and teacher needs. Teachers should
be part of that evaluation process.

School leaders should ensure that there are robust systems in place that allow for formalized
monitoring of the impact of PD on pedagogical practice. School leaders should further ensure that
training is applied and becomes embedded in day-to-day teaching.

School leaders should ensure that PD and mentoring support occur for all teachers.
Administrators should seek Network support in leadership strategies.

School leaders should ensure that all PD offerings address the needs of students with disabilities
and at-risk students.

VII. District Support

Findings:

The Network has not provided the school with sufficient support. Although the school leader
requested support from the Network, relating to the collection, analysis and use of assessment
data this has not been forthcoming. The school has outside training provided by consultants to
support the school with the understanding of data.

Recommendations:

The school leader should contact the Network and request training in the analysis, understanding
and use of data at the school and classroom levels. Teacher competency in the use of data
following training should be reviewed by school leadership and further support should be
provided, if necessary. School leadership should monitor planning to ensure teachers use the
information on student progress to focus instruction.

The Network should support the school in the implementation of the Joint Intervention Team (JIT)
recommendations.

Other Concerns:
The current leaders have potential but are inexperienced in school management and strategic planning.
They require support in these areas.

PART 3: OVERALL FINDING AND RECOMMENDATION

A. Overall Finding

Reference

Review Team Finding

(d)

The school has not made sufficient progress in identified areas, and is unlikely to make AYP
without further significant change.

B. Overall

Recommendation

Reference

Review Team Recommendation

(d)

Phase-out - close the school.
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C. In the space below, include specific information to support the District in determining how the above
recommendation should be accomplished.

The school will not meet AYP in its current configuration. There have been too many changes in
administration to provide clear direction for the school. The current leader has potential but the school
has too many negative issues to address and many of these are embedded in the school. Teaching is poor
across the school, and a significant number of teachers display little evidence that they will improve.
Attendance rates are low, and there are no effective strategies in place to address this. Tardiness is a
constant issue, and the school schedule is not effective in addressing these issues. These issues result in
graduation rates being unacceptably low year after year. It would take more time than is given to schools
under registration review to address the many ingrained and significant weaknesses identified during this
review.

-15-
15K520 Pacific High School
March 2011



