NYSED/NYCDOE JOINT INTERVENTION TEAM REPORT AND RECOMMENDATIONS

BEDS Code/DBN:
School Name:

School Address:

16KA455

Boys and Girls High School

1700 Fulton Street
Brooklyn, New York 11213

Principal: Bernard Gassaway
Persistently Lowest-Achieving/School Under Registration
Restructuring Phase/Category: Review (PLA/SURR)
Area(s) of Identification: Graduation Rate
Dates of On-site Diagnostic Review: March 1-2, 2011

PART 1: INTRODUCTION

A. Community and School Background

Boys and Girls High School enrolls 1,944 in grades 9 through 12. The school enrollment is 89 percent Black,
eight percent Hispanic and less than one percent each of American Indian, White and Asian students.
There are almost twice as many boys as girls in the school. Of these students, 55 percent are English
language learners (ELLs) and 20 percent are students with disabilities. The school has a large number of

overage students. Students live within a radius of ten miles from the school.

The Principal is in his second year at the school, and the school has a recent history of administrative
turnover. The Executive Cabinet consists of nine members; five have been at the school for less than a
year, one for less than three years and two for more than three years. Teacher turnover has been low.
There are 109 teachers in the school, one per cent have been at the school for fewer than three years and

the rest for more than three years. Five percent of the teachers are not highly qualified.

PART 2: ASSESSMENT OF THE SCHOOL'’S EDUCATIONAL PROGRAM

A. Performance on Key Indicators of Student Achievement Trends and School Progress

Positive or
Negative
Indicator (+/-)

School Performance Indicators

NYSED Quantitative Performance Measures

Positive trend data for all identified subject/areas and subgroups for the past
two consecutive years), as demonstrated by an increase in the percentage of
students performing at or above Level 3 and/or a Performance Index increase of
five or more points.

School is ten or more points away from meeting its Effective Annual Measurable
Objective (EAMO) for one or more identified subgroups in subject/area(s) of
identification.

Performance data for the school on NYSED Accountability Overview Reports
(AOR) for the past two consecutive years) show an increase in the number of
subgroups that did not make Adequate Yearly Progress (AYP) in identified
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Positive or
Negative School Performance Indicators v
Indicator (+/-)

area(s).

- Performance data for the school on NYSED Accountability Overview Reports v
(AOR) for the past two consecutive years) indicate an increase in the
achievement gap between identified subgroups and the All Students subgroup in
one or more identified subject/area(s).

- For 2010-11, the school was identified as a_Persistently Lowest- Achieving v

school.
- Total high school Cohort Graduation rate is below 60% v
NYCDOE Quantitative and Qualitative Performance Measures
- Grade of C on the most recent NYC Progress Report v
+/ NYC Quality Review Score of Proficient v

B. School Strengths
e The school has a culturally responsive learning environment and is clean and well-maintained.

e The Principal has successfully increased parental and community links.

C. Key Findings and Recommendations
Summary of the key issues (causal factors), and other areas of concern, identified during the on-site
diagnostic review that are negatively impacting student achievement in identified areas, as well as
recommendations, as related to the seven JIT Indicator Categories:

I. Curriculum

Findings:

e Pacing calendars, units of study and standards are not effectively organized to provide teachers
with a user-friendly format for developing comprehensive lessons. This lack of organization is
particularly significant in planning the delivery of most special education programs.

e The scope and sequence documents for grades 11 and 12 in mathematics do not reflect the rigor
necessary for success in higher -level mathematics courses.

e There is a misalighment between the school’s curriculum and the New York State (NYS) Standards
in programs delivered to students with disabilities.

e There is a lack of instructional resources to reinforce the curriculum, particularly for classroom
technology.

Recommendations:

e The school leader should ensure that professional development (PD) is provided for teachers in
each department to enable them to produce well-organized, standards-based curriculum packets
that include pacing calendars and units of study. Further PD should be specifically targeted for
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teachers delivering special education programs. School leaders and the Network should
systematically assess the effectiveness of PD and its use in classes.

School leaders and the Network should work with teachers to revise scope and sequence
documents for mathematics to ensure that students have access to higher-level mathematics
courses. Walkthroughs and other monitoring by administrators should include an evaluation of
how well students are being prepared for advanced courses.

School leaders and the Network should review the instruction for students with disabilities to
ensure that students have full and equitable access to the general education curriculum by aligning
the content area curriculum that is taught in self-contained classes with the curriculum that is
taught in general education classes. School leaders should ensure that students receive required
special education services at the earliest opportunity and review and monitor instruction to ensure
that this practice is embedded across the school.

The school leader should reallocate fiscal resources to increase capacity in the use of technology
and other instructional materials to support the curriculum.

Il. Teaching and Learning

Findings:

Many teachers used one strategy for teaching students, regardless of their learning needs.
Teaching was dominated by whole class instruction, with little opportunity for students to develop
as independent learners.

Student grouping in order to reinforce, extend and develop student learning was ineffective.
Groupings that occurred were for administrative convenience instead of purposeful instruction
and student learning.

The observed co-teaching class did little to enhance the quality of student learning. When co-
teaching, the teachers worked as individuals instead of in partnership. In one example, a support
teacher, who was not previously prepared for the lesson by the teacher, had to constantly
interrupt the class teacher to ask for guidance.

The teaching of students in self-contained classes was weak; special education services were not
effectively matched to student needs.

Differentiated instruction to meet the wide range of needs of students was poor. Teachers did not
fully understand what differentiation involves, although all claimed to be planning for it. Although
data was available, it was not used to determine the learning needs and progress of students. As a
result, assigned work was not matched to the needs of the students. In some classes, students
finished early and sat doing nothing, chatting aimlessly, sleeping or misbehaving. In others,
students found the work too difficult and did not complete it.

In many lessons the pace of instruction was slow, resulting in students becoming bored and
disengaged. Time was not allotted to check for student understanding. Transitions were slow,
students took advantage of changes in activity to waste time, and teachers did not attempt to
move the lesson on quickly.
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Teachers are not vigilant in monitoring students’ entry to and exit from classes. A significant
number of students do not go straight to the next class; instead they linger in the hallways to talk
to their friends. Although adults were in the hallways, not all encouraged students to quickly
move to their next class.

Poor questioning techniques used in many classrooms did not enable students to develop
conceptual understanding. Questions were mostly factual based, low level and procedural. As a
result, there was little opportunity for students to develop skills in problem solving, reflection and
evaluation. Few teachers asked open-ended questions, or expected students to fully develop their
answers, preferring instead to accept one-word answers and then develop the response
themselves.

Few students understood the goals of the lessons because many teachers did not make them
clear. Student work was not always aligned with rubrics. There was little formative feedback so
students did not know how to improve their work.

There was little awareness among teachers of the need to develop the literacy and numeracy skills
of all students in content areas outside ELA and mathematics.

There were countless examples of students misbehaving because they were bored and disengaged
by the instruction. A number of teachers preferred to ignore the poor behavior in their classrooms
rather than address it.

There was little use of technology to support instruction and missed opportunities to use
technology to further advance student learning.

Recommendations:

The administration should work with Network support to provide PD to teachers to extend the
range of strategies they use for instruction. Administrators should then monitor teacher
implementation of these strategies through walkthroughs.

Teachers should group students to reflect the needs of the students and the objectives of the
lesson so that students have opportunities to extend their learning through purposeful group
work. Administrators should include monitoring of this process in their walkthroughs.

The administration should schedule time for teachers and support staff who work together to plan
prior to their lessons so that student learning can be maximized. The roles of all adults working
together in classrooms should be clear, and the administration should monitor the effectiveness of
the co-teaching model across the school and provide appropriate PD for ineffective teachers.

The administration should assess the instruction for students with disabilities in order to
determine their specific needs. Data should be used to develop teaching programs that match the
required special education services to student need. The administration should assess the quality
of instruction for students with disabilities and ensure their needs are being met.

The PD on differentiation of instruction should be reviewed to ensure that all teachers have a good
understanding of the implications of differentiation in the classroom. The administration should
plan a monthly program that focuses on one element of differentiated instruction and monitor the
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implementation in the classroom. The administration should monitor the effectiveness of this PD
using the formative assessments of student achievement.

Teachers should plan a range of activities that maintain the pace of the lesson and engage the
students. PD should be provided for those teachers who struggle with engaging students in
meaningful and relevant learning tasks. Administrators should monitor student behavior to ensure
that students remain on task.

Teachers should be alert to the times of class changes and plan their lessons to make the most of
the time while ensuring that students leave and enter their classrooms briskly and promptly. All
adults should set high expectations and consistently reinforce them with regard to students
moving out of hallways and into classes. Administration should check hallways and stairwells at
regular intervals for any students that are loitering and missing valuable learning time.

All teachers should attend PD on effective questioning techniques to encourage students’ higher-
order thinking skills and incorporate these strategies into their daily lessons. Teachers should
include the questions in their lesson plans, and administrators should observe lessons to ensure
that this being implemented.

Student skills as independent learners should be developed by ensuring that the goals of the
lessons are made explicit and are revisited at the end of lessons. Teachers should make clear
reference to rubrics when assessing student work and give students precise feedback as to how to
improve their work. Administration should survey students to check that this is happening.

All teachers should attend PD on how to incorporate student skills of literacy and numeracy in
their lessons. Walkthroughs by the administrative team should reinforce this.

Administrators should ensure that lessons are planned to fully engage students and should ensure,
through PD, that all teachers have a good understanding of how to manage behavior in their
classrooms. The effective management of behavior should be a regular focus of walkthroughs.

Teacher understanding of how to incorporate technology into classrooms to reinforce and extend
learning should be increased. The administration should observe lessons to ensure that
technology is effectively incorporated into teaching and learning.

lIl. School Leadership

Findings:

A significant number of teachers are not contributing to school improvement. These teachers,
including a few with management responsibilities, have not taken full cognizance of the serious
state of the school’s low achievement and blame the students for their lack of efforts, instead of
reflecting on how to improve their instruction. Many are unprepared to take responsibility for
improving the graduation rate.

The School Leadership Team (SLT) does not function effectively in its role of supporting the

school’s development, and while parents on the team are aware of the priorities, other members
do not take responsibility for the low achievement of students. The SLT is unaware of how well
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the school is moving towards its goals as it does not monitor the Comprehensive Educational Plan
(CEP).

The overall supervisory capacity of the leadership team, which has five new members who are
developing into their roles, is being compromised by the inability or unwillingness of other staff
members to undertake their roles and responsibilities. The new administrators are beginning to
demonstrate the necessary support needed to move the instructional program closer to the vision
of the Principal. Several leaders are compromising the restructuring: one by an unwillingness to
use the observation framework to monitor the effectiveness of teachers of mathematics; another
by failing to align guidance and other support services to the needs of students with disabilities;
and a third by not using guidance services to help improve the graduation rate.

The administrative team does not regularly monitor common planning time meetings, and time is
not effectively used in all of them. The planning meetings have had little impact on the quality of
instruction. Staff that support at-risk students sometimes plan with the teacher at the start of or
during the lesson, so they are unprepared for supporting their students.

Academic and counseling support for the school’s large number of at-risk students is poor.
Leaders of guidance services do not work together to ensure that at-risk students have mandatory
supplemental support, for example, Academic Intervention Services (AlS).

Teacher observations are inconsistent in terms of bringing about improvement in the quality of
instruction. Not all administrators are effective instructional leaders because the quality of
feedback to teachers varies from good to poor, and there is great inconsistency in the accuracy of
judgments and the quality of targets for improvements that are given. Strategies that have been
learned at PD sessions are being implemented in too few classrooms. The administrative team
does not ensure that all teachers are implementing the PD strategies in instruction. One
administrator has not conducted lesson observations, resulting in a number of classes receiving
poor instruction and failing to make progress in their learning.

Recommendations:

All staff should take part in PD to revisit the school’s vision, expectations and priorities to ensure
that all take ownership for improving the graduation rate. Common planning time in academies
should be dedicated to developing an action plan for improvement with measurable targets.
Administrators should hold teachers accountable for the achievement of the students they teach,
through scheduled progress meetings. Network support should be sought to monitor the
effectiveness of these plans.

Membership of the SLT should be reviewed and opened to those who are willing to take
responsibility for the success of the students. A timeline should be established to monitor how
well the school is progressing towards the goals of the CEP and to regularly check if the goals are
still appropriate. The Network should provide PD to help SLT members become fully aware of
their roles and responsibilities.

With the support of the Network, the roles and responsibilities of Assistant Principals (APs) should
be reviewed to ensure that the school’s priorities are effectively addressed. Network support and
PD should be sought for all APs to enable them to fulfill their supervisory responsibilities, including
conducting and completing timely classroom observations and ensuring consistent application of
all schoolwide policies. Working with the Network, the Principal should regularly assess the work
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of APs to ensure that they are fulfilling their roles and responsibilities and making a significant
contribution to school improvement.

The administrative team should establish a schedule for monitoring the quality of common
planning time and use walkthroughs to monitor how effectively the decisions that are taken are
implemented. Common planning time should also be used to ensure that support staff are fully
prepared for their lessons.

The administrative team and the Network should set up rigorous systems for ensuring that the
budget is wisely used by evaluating the impact that spending has on achievement.

The administrative team should adapt their observation schedule to take into account PD and use
focused walkthroughs to ensure that all teachers are consistently implementing the new
strategies.

In order to meet mandatory requirements for at-risk students, the provision of services should be
audited and AIS supports closely aligned to meet the needs of at-risk students. Network support
should be enlisted to ensure that this happens, and the administrative team should regularly
monitor services and practice to measure the impact on student achievement.

Procedures and protocols for classroom observations should be strengthened. The Principal and
APs should provide training for those leaders who lack the skills to be effective instructional
leaders. A schedule of lesson observations should be established and each cabinet meeting
agenda should include time for discussion about the observations that have taken place, the
feedback that was given, and the steps that were suggested for improvement. These should be
logged to provide a record to ensure that all teachers are regularly observed. The Principal and
APs should work together in ensuring consistency in the quality of observations and in the text and
judgments given. Administrators should also focus on the impact that PD has on improving
student learning, particularly in identified school weaknesses.

IV. Infrastructure for Student Success

Findings:

The scanning process on entry to the school is slow, resulting in students arriving late for period
one.

Schoolwide behavior policies are not consistently implemented throughout the school, resulting in
poor behavior and disrespectful conduct towards teachers and students in some of the
classrooms.

There is no coherent plan for coordinating student support services to meet the needs of students,
including those students with disabilities. Services are fragmented, and this affects student
academic progress and their social and emotional development.

Students receive little guidance in career and college planning. Guidance for college is primarily
for grade 12 students, while the needs of other students are not addressed.
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Systems established to identify and support at-risk students are misalignhed and do not clearly
address student needs.

The library has outdated materials and is not effectively used. Access to the library is limited.

Recommendations:

Training for school security in a more efficient use of the scanning system should be sought.
Students and parents should be informed that the scanning process necessitates an earlier arrival
at school to allow students to be on time for period one. Records of tardiness should be
monitored, and teachers’ views sought to gauge the impact and provide feedback as necessary.

The implementation of the schoolwide behavior policy should be consistently and uniformly
enforced, including clearly delineated consequences that are understood and used fairly. Teachers
should be provided with PD on classroom management and held accountable for their students’
classroom behavior. Teachers should be instructed to stand at classroom doors during class
transitions and ensure that students move quickly to their next class. APs and deans should be
assigned designated positions in hallways. Adults in halls should be respectful of students, using a
strong but modulated tone of voice. Whistle blowing and loud harsh language from adults should
be eliminated.

Administrative resources should be reallocated so that one person is responsible for the
coordination of student personnel services. This administrator should ensure that support services
are integrated into each small learning community (SLC) and that every student receives both
academic and social, psychological services as required. Additionally, this person should ensure
that all students with disabilities, ELLs and other at-risk students receive all mandated services and
social and psychological assessment and services.

College and career planning should begin in grade 9 for all students. Linkages should be made with
colleges and other community resources through the SLC structure to ensure that all students are
able to explore varied career and college options. An administrator should be responsible for
overseeing the implementation of this process.

The AP for pupil personnel services should ensure that student support staff and resources are
available to all students, including students with disabilities, ELLs and all at-risk students.
Academic intervention services should be embedded in the school day, so that the needs of all at-
risk students are met.

Access to the library/media center should be increased, allowing students to use the resources
before school, during lunch and after school. The collection of books and software should be
updated to support the curricula. Teachers should be canvassed to determine their classroom
needs. Teachers should include multimedia activities that warrant student use of the media
center. A log book of activities and a record of student use should be established and regularly
monitored.
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V. Collection, Analysis, and Utilization of Data

Findings:

The administration team and teachers neither analyze nor use data to track the progress of
individual students, subgroups, and the entire school.

Administrators and teachers’ use of data does not effectively inform the development and
modification of schoolwide priorities, action plans and goals.

Administrators and teachers do not analyze test results and effectively use quality formative and
interim assessments to develop, refine or monitor instructional strategies to meet the needs of the
students.

Administrators do not ensure data is effectively used to identify the specific academic issues
impacting student achievement in the content areas and subgroups and hence have not developed
and implemented a plan to address these issues.

The data systems that currently exist do not allow for a coordinated effort by the pupil personnel
staff to effectively track all students in their progress towards promotion and graduation and
target appropriate resources for those who are at-risk.

The school’s use of data does not inform the effective allocation of resources to create
opportunities for appropriate AlS for students, especially specific resources to target the needs of
students at risk.

The school does not systematically use data to inform and track teacher professional growth as
well as the effectiveness of the PD program.

Recommendations:

Support from the Network should be sought in providing PD for the entire school community on
No Child Left Behind (NCLB)/State accountability. Administrators and the Network should evaluate
the impact of this training in the classroom and on student achievement.

A data team, led by the data specialist, should be formed and ongoing PD from the Network
requested. This team should include representation from each of the SLCs and content areas. The
work of the team should be shared with the school community and outcomes transferred to
improving student achievement at school and classroom level. Administrators should monitor
classroom practice as a result of the team’s input.

The Network should provide, or assist the school in finding a provider of PD on the effective use of
test results and quality formative and interim assessments. This should include identifying schools
with best practices in the use of assessment data to alter instructional strategies to improve
student outcomes. There should be turnkey training for the teachers, and teachers should be held
accountable for being effectively responsive to formative assessments.

Action plans that are aligned and responsive to the NCLB/State accountability data should be
developed and implemented with the support of the Network, and their effectiveness monitored
and evaluated by administrators.
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The school should identify one administrator as being responsible for coordinating all support
services, i.e., community-based organizations, guidance staff, etc., to track students progress
towards promotion and graduation. The information should be shared with teachers to enable
them to use it in improving student learning.

The school should work with the Network to review the data and then identify and prioritize the
allocation of resources and programs to meet the needs of students with disabilities. The
administrators should review documentation and observe services to ensure that the needs of
these students are fully met.

VI. Professional Development

Findings:

The new structure for common planning time each day does not effectively address improving the
quality of teaching and learning.

There is no evidence of PD tailored to meet the needs of all at-risk students, especially students
with disabilities.

Individual growth plans have not been developed for all teachers. This has contributed to the
school’s inability to effectively track teacher performance.

Recommendations:

The school should build capacity and refocus common planning time to develop an inquiry/action
research approach to student learning outcomes in order to improve instructional practices. This
model should be implemented as soon as possible. Administrators should attend the meetings
and monitor that agreed strategies are implemented in the classroom.

The school should work with the Network in providing PD to develop the capacity of all teachers
within the school to support the success of all at-risk students, especially students with disabilities.
Administrators should hold teachers accountable for implementing the PD components into their
classroom practice.

The school should ensure that all teachers have an individual growth plan that is aligned to the
instructional priorities of the school and the teacher’s individual needs, identified through an
analysis of the student performance data. The individual growth plan should be aligned with the
observation process to ensure that teacher performance is appropriately and regularly tracked.

The school should assess the effectiveness of all PD initiatives. For example, teachers have
participated in inter-visitations on differentiated instruction but follow-up has been limited. The
school administrators should survey and observe all classrooms in order to gauge the level of
implementation and effectiveness. With Network support, the school should make appropriate
changes to the development and modification of the PD plan.
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VII. District Support

Findings:

The Network has not provided adequate support in special education compliance, the effective use
of data, and the alignment of programs with State accountability status. This has resulted in
students with disabilities not having full access to general education curriculum and not receiving
appropriate instructional support services in a timely manner.

The Principal indicated that the Network has made available off-site PD opportunities for teachers.
However, the Principal has not extensively reached out to the Network for targeted PD.

Recommendations:

The Network should schedule regular on-site visits to ensure that PD provided is meeting the
mandates for special education.

The Principal should ensure that off-site PD, provided by the Network, is regularly reinforced on-
site by Network staff to assess implementation. The Principal should reach out to the Network to
assist the teachers in every department to implement differentiated instruction.

The Principal should meet with the Network to review and analyze the effectiveness of operational
support provided.

The Network should support the school in the implementation of the Joint Intervention Team (JIT)
recommendations.

PART 3: OVERALL FINDING AND RECOMMENDATION

A. Overall Finding

Reference ‘ Review Team Finding
(c) The school has not made sufficient progress in identified areas, and is unlikely to make AYP under
the current structure and organization.
B. Overall Recommendation
Reference | Review Team Recommendation

(c)

Develop and implement a new plan that could include significant changes in staff, organizational
structure, leadership and/or configuration, to address issues that continue to negatively impact
student academic performance in identified areas.
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C. In the space below, include specific information to support the District in determining how the above
recommendation should be accomplished.

e The Principal has been in place for 18 months. During that time he has restructured and reorganized
the school in a number of significant ways. The Principal is aware of the history of the school and
recognizes the significance of community and parent engagement. He has refocused the parent
coordinator in his work to engage parents in school functions and in support of their children. As a
result, parental involvement has increased. In addition, he recognizes the significance of community
partnerships and regularly meets with community leaders, local parishes and businesses to assist in
identifying resources for the school.

e Although the school will not make AYP, the data shows a slowly rising trend. Attendance has improved
over the last three years and results in global and American history Regents’ examinations have
outperformed the city-wide average, as indicated by the Progress Report. There is a rising trend in
English language arts and mathematics.

o Alarge number of special education students have moved from a most restricted to a lesser restricted
environment, such as push-in support in general education classes.

e Based on the above, the Principal has developed a structure that has the capacity for moving the
school in a positive direction and increasing overall student achievement.

To accomplish this, the JIT review recommends that:
e The Principal should remain and work with the Network to determine the capacity of the staff to meet
the goal of improving the graduation rate;

e Staff and school leadership who are not committed to the school’s restructuring plan should be
replaced; and

e The administrators responsible for special education and for guidance services should work closely
with the Network to develop mechanisms to align support services to the specific needs of students
with disabilities and those students who are at risk.
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