NYSED/NYCDOE JOINT INTERVENTION TEAM REPORT AND RECOMMENDATIONS

BEDS Code/DBN: 17K002

School Name: Parkside Preparatory Academy @ Middle School 2
655 Parkside Ave

School Address: Brooklyn, NY 11226

Principal: Adrienne Spencer

Restructuring Phase/Category: Restructuring Advanced Comprehensive

English Language Arts — All Students; Black Students; Students
with Disabilities; English Language
Learners; and Economically

Area(s) of Identification: Disadvantaged Students

Dates of On-site Diagnostic Review: March 15-16, 2011

PART 1: INTRODUCTION

A. Community and School Background

The Parkside Preparatory Academy @ Middle School 2 serves 411 students in grades 6 through 8 in the
Leadership Academy and the Athena Academy. The school enrollment is 85 percent Black, nine percent
Hispanic, three percent Asian, two percent White and one percent American Indian students. Nearly 14
percent of the students are English language learners (ELLs) and just over 17 percent are students with
disabilities. About 80 percent of students live locally; the remaining 20 percent come to this school from
other zones under the choice program. The school shares the building with another school.

The administrative team consists of the Principal, four Assistant Principals (APs), a coordinator for
Academic Intervention Services (AIS) and a coordinator of special education. The Principal is in her ninth
year as the leader of the school. One of the APs has served nine years and the other six years. The school
also has two Absent Teacher Reserve (ATR) teachers serving as APs. There are 41 teachers on staff. All the
teachers are highly qualified. Staff turnover is usually low, although the school lost 11 teachers at the end
of the last academic year

PART 2: ASSESSMENT OF THE SCHOOL’S EDUCATIONAL PROGRAM

A. Performance on Key Indicators of Student Achievement Trends and School Progress

Positive or
Negative
Indicator (+/-)

School Performance Indicators 4

NYSED Quantitative Performance Measures

Negative trend data for one or more identified subject/areas and subgroups for
the past 2 consecutive years (2007-08 and 2008-09), as indicated by a decrease in v
the percentage of students performing at or above Level 3 and/or a decrease in
the Performance Index.

School is ten or more points away from meeting its Effective Annual Measurable v
Objective (EAMO) for one or more identified subgroups in subject/area(s) of
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Positive or
Negative
Indicator (+/-)

School Performance Indicators 4

identification.

Performance data for the school on NYSED Accountability Overview Reports (AOR)
for 2007-08 and 2008-09 show an increase in the number of subgroups that did | v
not make AYP in identified area(s).

Performance data for the school on NYSED Accountability Overview Reports (AOR)
for 2007-08 and 2008-09 indicate an increase in the achievement gap between v
identified subgroups and the AIl Students subgroup in one or more identified

subject/area(s).

NYCDOE Quantitative and Qualitative Performance Measures
+/ 2008-09 NYC Progress Report Grade of A (B in 2009-10) v
+ NYC Quality Review Score of Well-Developed (Outstanding in 2007) v

B. School Strengths

e Students receive support from guidance counselors in grades 6-8. In grade 8, the focus of their work is
on career and high school planning.

e Parents and students are supportive of the school. Parents indicated that they are involved with the
school, through volunteering and through membership of the Parent Teacher Association (PTA) and
School Leadership Team (SLT).

C. Key Findings and Recommendations

l. Curriculum

Findings:

e Although the school has well written curriculum documents, including pacing calendars to guide
scope and sequence that are aligned with New York State (NYS) Learning Standards in all content
areas, the curriculum documents have limited impact on the effective delivery of instruction in

most classes.

Students’ individual learning goals in English language arts (ELA) and mathematics vary in quality
and students do not always know what to do to reach them.

Recommendations:

The school leaders should use observations and ongoing monitoring to ensure that the curriculum
is effectively used to plan and deliver high-quality instruction that meets the needs of all students,
especially in ELA for students with disabilities and ELLs. School leaders should follow up instances
where the curriculum is not being effectively implemented to ensure that improvements are
made.

The school leaders should provide professional development (PD) to support the staff in
developing focused goals with students based on data gained from student assessment folders,
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Acuity and the results of State examinations. Teachers should ensure that students know what
they should do to meet their goals and how to use rubrics to gain a better understanding of their
progress towards achievement.

Il. Teaching and Learning

Findings:

The direct instructional model used in all classrooms lacked depth, pace, rigor and differentiation.
Where paired or group work was evident, the tasks set were often the same or similar in each
group and the students’ contributions to learning was minimal. Classroom observations indicated
that the focus on differentiation as a goal in the Comprehensive Educational Plan (CEP) has had
virtually no impact on instructional practice.

In many classes, students were physically grouped with no apparent rationale for the grouping. In
most cases, all groups undertook the same activities.

The pace of learning was slow in many classes, with much lost time while students waited for the
slowest to catch up. The ‘do now’ activity took far too long in some classes, with some lasting 15
to 25 minutes. Transitions between activities were poor, resulting in lost learning time in many
classes.

Many teachers had not timed their teaching periods well and overran into the second bell, when
students were meant to be at their next class.

Many activities in classes were low level tasks and did not reflect the concepts and skills set out in
the curriculum. There was limited evidence during observations that culturally relevant topics
were included in instructional practice or classroom activities.

Learning goals or objectives were not fully articulated in some lessons so students were not aware
of the purpose of the activity they were undertaking.

Little attention was paid to developing student literacy skills during instruction in other content
areas. There was little accountable talk and no conferring or data collection with students.

Most questioning by teachers was at a low level, focused on recall and required only single word
answers. Few teachers had developed open questioning that elicited extended responses that,
for example, argued a case or gave an explanation. In some instances teachers posed and
answered their own questions. Teachers’ questioning produced only teacher to student discourse
and did not promote discussion among students.

There was little evidence of the use of any higher order skills in student learning. The delivery of
instruction in the Leadership Academy was not challenging and did not reflect high expectations
for the students who achieve at level 3 and 4.

Classroom routines and procedures were inconsistent in their effectiveness and some were not
well understood by the students. Teachers were also inconsistent in their management of
student behaviors.
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Few rubrics were displayed in classrooms. Student work was not displayed in most classrooms.
Most teachers’ comments on student work did not identify precise next steps to help students to
improve their skills.

Few teachers made advanced technological or pedagogical use of SMART Boards.

Recommendations:

The school leader should seek external support from the Network or other outside expertise to
provide intensive PD that supports the use of a wider range of instructional strategies and
rigorous activities to increase the pace of learning and implement differentiated learning. Through
walkthroughs, observations and reviews of lesson plans, school leaders should ensure that the
school goal of improving differentiation in the classroom, as articulated in the CEP, is translated
into reality. The school should hire a literacy coach to provide on-site, ongoing PD in ELA.

School leaders should seek outside expertise to provide differentiated training for teachers on
analyzing data for effective grouping for instruction. School leaders should ensure that the
strategies and procedures provided are rigorously implemented in all classrooms.

Teachers should ensure that they pace lessons at an appropriate rate. School leaders should
ensure that PD improves teacher lesson planning and their ability to deliver well paced lessons.
School leaders and teachers should make sure that transitions are carried out in a timely manner
to reduce the loss of instructional time.

Teachers should provide bell-to-bell instruction. Through walkthroughs and observations, school
leaders should ensure that all teachers comply with this expectation so that students have
sufficient time to transition to the next class to avoid disruptions in hallways and classrooms.

School leaders should ensure that lesson plan documentation includes the systematic
development of the concepts and skills outlined in the curriculum through regular review of
teacher planning. Teachers should incorporate culturally relevant topics into their daily
instructional practices. School leaders, through the observation process, should ensure that these
practices are routinely implemented.

Teachers should articulate and share lesson objectives with students at the beginning, during and
at the end of the lessons so that they understand the purpose of the lesson and assess what has
been learned. School leaders should ensure that this practice is fully implemented.

The school leaders should hire an experienced and effective ELA coach to provide high quality
training for teachers in literacy development across the content areas. Training should also be
provided in using accountable talk in classroom activities. To support student goal setting, the
school leaders should ensure that teachers confer with students regarding their current
achievement and next steps in learning.

School leaders and teachers should review the implementation of Bloom’s Taxonomy for
developing students’ critical thinking skills and questioning techniques. School leaders should
hold teachers accountable for using these techniques to encourage extended responses from
students. Teachers should plan activities that involve students in discussions with each other.
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Teachers should plan activities that develop higher-order skills, such as problem solving, critical
thinking, research and analysis, to meet the needs of all learners. Outside expertise should be
provided to support teachers in developing these strategies, and school leaders should ensure
that strategies outlined through PD are implemented in the classroom.

The school leaders should review and refocus the school’s classroom procedures and ensure the
consistent application of these systems throughout the school. Where teachers are having
difficulty with behavior management, the school leaders should provide ongoing training on
effective classroom management strategies and provide support for their use.

Teachers should make extensive use of rubrics when setting and evaluating student work across
all content areas. Teachers should communicate the precise next steps that would help students
improve.

School leaders should develop a technology plan to ensure the effective use of technology for
instructional purposes across the content areas. The plan should include ongoing training in the
use of technology to enhance instruction and improve student outcomes.

. School Leadership

Findings:

The school leader’s high expectations for students have not been embraced by all staff, as
evidenced by the low level of instructional activities and lack of rigor observed. The expectations
and goals outlined in the CEP that relate to improved differentiation have not been implemented,
and this has negatively impacted on student achievement. Key members of the SLT do not have a
realistic perspective on school performance and student achievement. There is a lack of
administrative expertise in ELA, the area for which the school has been identified. Despite the
large number of administrators for 411 students, not one member of the administrative team is
certified or an expert in ELA. The school does not have a literacy coach.

The AP assigned to supervise mathematics and science and to oversee data analysis has not
developed and does not use a system of data collection and analysis to support improved
instructional practice.

The school leaders and faculty do not use inquiry based approaches to improving student
achievement. The use of common planning time to support inquiry team work means that neither
planning nor inquiry work were fully developed during these meetings. There was little evidence of
the incorporation of literacy strategies discussed in meetings into instructional practice.

Systems for monitoring and evaluating teaching and learning are ineffective because they have
little impact on bringing about improvements, and teaching remains weak. Although the Principal
met with the APs and documented the improvements needed, school leaders have not secured
any significant improvements through the observation process. There was no evidence that
recommendations made in initial observations had been followed up by further observations to
ensure that required improvements had been implemented.
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Recommendations:

The school leader should reaffirm high expectations for instructional practice and, through regular
and robust monitoring of teaching and learning, ensure that these high expectations are reflected
in the planning and delivery of instruction throughout the school. School leaders and teachers
should work in a unified manner to ensure that goals, as articulated in the CEP, are met or
exceeded. The school leader should keep all members of the school community fully informed
about the school’s State accountability status.

The school leader should reinstate a literacy coach position and hire a certified teacher with
expertise in ELA and the skills to support improved instructional practices. The school leader
should review the roles and membership of the administrative team to ensure that the team
contains an administrator with strong content expertise in ELA and highly developed skills in
working with teachers to improve their instructional practice.

The school leader should review the roles and membership of the administrative team to ensure
that it contains up-to-date expertise in the design and operation of school data collection and
analysis to support improved instructional practices and increased achievement.

The school leader should set up Inquiry team meetings that are separate from common planning
meetings and enlist the support of the Network to provide PD on inquiry-based approaches.
School leaders should be present at Inquiry team meetings and through the observation process
ensure that successful strategies are implemented in the classroom.

The school leader should ensure that highly effective systems are in place for monitoring and
evaluating teaching and learning that bring about sustained improvements in instructional
practice. Monitoring should be regular and robust, and all members of the administrative team
should ensure that previously identified areas for improvement for individual teachers are
reviewed so that the required improvements take place.

Iv. Infrastructure for Student Success

Findings:

The school leader links Academic Intervention Services (AlS), Supplemental Education Services
(SES) and other school interventions under one umbrella and could not describe AlS services taking
place during the school day.

Hands-on learning in science is impeded because of the lack of a science lab in the school.

Recommendations:

The school leader, with Network support, should ensure the school is providing the required AlS
services. The school leader should implement a system to identify students who are required to
receive services and to plan programs that meet these requirements.

The school leader should enlist the services of the Network in order to expedite the renovation of
the science lab so that students have full access to the appropriate science lab activities.
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V. Collection, Analysis, and Utilization of Data

Findings:

The test and assessment data collected by staff are not suitable for use in short term comparisons,
either for the individual student or through aggregation to measure the progress of groups. The
school has no system to identify teachers who may need support to ensure student progress. The
APs do not have the data resources they need to support the drive for improved instruction and
student outcomes.

The school leaders have not communicated the full extent of the school’s accountability status to
the staff or parents. Through the analysis of data, school leaders are aware of the identification in
ELA, but the actions of members of the administrative team have not proved successful in
improving instruction and raising achievement in ELA.

Student assessment binders are not organized systematically enough to support instructional
planning.

The school leaders focus on remediation for individual students without fully recognizing the role
that instructional practices play in determining student progress. There was no evidence in
classrooms of planned instruction that was derived from data analysis.

The organizational structure for the different academies in the school, implemented this year, has
resulted in an inequality in student numbers in each academy and in the range of academic
opportunities available to all students. Students are assessed before placement into the
Leadership Academy that has one class on each grade (100 students). The school’s other academy,
the Athena Academy, has an honors program (4 classes — 100 students) and a regular middle
school program (11 classes — 200 students). The students in this academy are assigned to
programs on the basis of assessment data.

Recommendations:

The school leader should enlist the Network’s data specialist to develop the systematic collection,
analysis and use of data to support differentiated classroom instruction and to identify students
who are at risk, in order to provide additional supports and services. The school leaders should use
data to identify classes and groups of students who are not making sufficient progress so that their
teachers can receive additional support. School leaders should put in place systems whereby
teachers are held accountable for the progress of the students they teach.

School leaders should use data to determine school priorities, develop an action plan for
improvement in ELA and plan for its full implementation. School leaders should ensure that this
plan is implemented with fidelity and closely monitor the impact on student achievement.

The school leaders should ensure that all teachers have assessment binders that are based on a
clearly defined rationale. The binders should be organized so that they contain a systematic and
focused record of student assessments, measures of student progress and leveled work based on
rubrics.

The school leaders should focus the support for students on improving the teaching and learning in
the classroom, rather than providing additional remediation for students. School leaders should
ensure that teachers are provided with PD that focuses specifically on how data can be used to
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drive instruction and learning. School leaders should ensure that practices outlined in the PD plan
are effectively implemented across the school.

The Restructuring Plan should include a review of the academies to ensure equity and access for all
students to all instructional programs and supports.

VL. Professional Development

Findings:

The school’s PD plan is not aligned with the identified needs of all students in ELA and in the
identified subgroups, nor does it focus directly on student achievement. The PD plan’s main aim is
the support of individual teacher professional growth.

The observed science common planning meeting did not provide evidence of systems for peer
review or self-reflection, nor was there evidence of inquiry approaches, for example, to support
increased student achievement in literacy in the content area.

Observation reports by the school leaders do not influence the design and effective
implementation of the PD program.

The evidence provided indicates that teachers have received PD, especially in differentiation, but
the school’s observation reports and the review team’s classroom observations demonstrate that
there is no evidence that PD has had an impact on instructional practices across the school,
especially in ELA and literacy across the content areas.

Recommendations:

The school leader should refocus the PD plan to align it with the identified needs of all students in
ELA and in the identified subgroups. School leaders should ensure that teachers receive PD on a
differentiated basis that enables them to provide better quality instruction in ELA. School leaders
should evaluate the impact of the PD on improvements in ELA and on the overall quality of
teaching across the school.

The school leaders should redesign common planning meetings to collaboratively focus on student
achievement, the use of data to drive instruction, how to plan lessons and more effectively deliver
instruction, particularly the inclusion of literacy in the content areas. School leaders should ensure
that agreed strategies are implemented across the school and that the impact on student
achievement is evaluated.

The school leaders should use the outcomes of observations to guide the construction and the
consistent implementation of the PD program to meet the identified needs of all students.

The school leaders should ensure that PD has more impact on student achievement and teaching
and learning. School leaders should make clear to all teachers the importance of implementing
strategies developed at PD offerings, and school leaders should ensure that they are being
implemented.
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VII. District Support

Findings:

There is little evidence that the PD provided by the Network has had an impact on classroom
instruction and student outcomes.

Interviews indicated that the Network has not supported the school with the tools and expertise
needed to collect and analyze ongoing assessment data.

The Network reviews the CEP, but provides little support in the development and implementation
of the plan.

Recommendations:

The school leader and the Network should conduct joint walkthroughs and observations to assess
the efficacy of the PD program provided so that they can make adjustments based on identified
teacher and student needs.

The Network should provide the school with on-site and ongoing support in data analysis so that
the school gains a better understanding of the progress of individual students and of the different
subgroups of students and what steps are needed to increase student achievement.

The Network should provide support to the SLT in the development, implementation and critical
review of the CEP so that school improvement is better focused on key priorities and goals.

The Network should support the school in the implementation of the Joint Intervention Team (JIT)
recommendations.

Other Concerns:

e Over time, the loss of student enrollment has impacted on the retention of key teaching staff, e.g., the
former literacy coach. In June 2010, the school lost 11 staff members. Given the student enrollment
of 411 students, a large number of staff has reduced teaching loads and administrative assignments.
The contradiction here is that, given the number of administrators, this should have made instructional
supervision easier, but the evidence indicates that few if any improvements have been made.

e The Assistant Principals, two of whom come from the Absent Teacher Reserve (ATR), have struggled in
implementing the school’s vision and framework for school improvement.

e Although the school’s accountability status in science is In Good Standing for 2009-10, it is the first
year that the school did not make AYP in science.
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PART 3: JOINT INTERVENTION TEAM OVERALL FINDING AND RECOMMENDATION

A. Overall Findings

Reference | JIT Finding for Restructuring Advanced Schools v
(c) The school has not made sufficient progress in identified areas, and is unlikely to v
make AYP under the current structure and organization.

B. Overall Recommendation

Reference | Recommendation by the JIT for Restructuring Advanced Schools v
(c) Develop and implement a new Restructuring Plan that includes significant changes
in staff, organizational structure, leadership and/or configuration, to address issues v
that continue to negatively impact student academic performance in identified
areas.

C. In the space below, include specific information to support the District in determining how the above JIT
recommendation should be implemented.

e Provide the Principal and APs with a system of ongoing support and monitoring, with a particular focus
on improving their roles as instructional leaders, so that they bring about improvements in the quality
of teaching and learning in classrooms. Seek to hire a highly qualified and experienced ELA coach.

e Review the roles and membership of the administrative team and ensure that the team contains an
administrator with:
» Certification, experience and content area expertise to bring about sustained improvement in
instructional practice and student achievement in ELA; and
> Experience and expertise to develop a system of data collection and analysis to support
improved instructional practice and increased student achievement.

e Engage all stakeholders, i.e., parents, staff, community members and representatives from the DOE
and the Network in the development of a Restructuring Plan that addresses JIT review
recommendations.

e Revise the current PD plan to focus on improving instructional practices throughout the school, with a
particular emphasis on ELA and literacy across other content areas.

e Train relevant staff, including the data specialist, in setting up systems to collect, analyze and use data
on student progress and achievement to drive instruction, identify student need and identify where
student lack of performance indicates that teachers need support and intervention.

e Train all teachers to use data to drive instructional practice, including lesson planning, differentiated
activities, student grouping, the use of materials and resources to support the identified needs of
students and reflect upon the success of their practice.
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