NYSED/NYCDOE JOINT INTERVENTION TEAM REPORT AND RECOMMENDATIONS

BEDS Code/DBN: 22K495
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3000 Avenue X
School Address: Brooklyn, 11235
Principal: Ms. Reesa Levy
Restructuring Phase/Category: Persistently Lowest-Achieving (PLA)
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PART 1: INTRODUCTION

A. Community and School Background
Sheepshead Bay High School serves 2,238 students in grades 9 through 12. The school's enrollment is 65
percent Black, 17 percent Hispanic, 10 percent Asian, and eight percent White. English Language Learners
(ELLs) comprise 18 percent of the student body, and students with disabilities comprise 13 percent of the
student body.

The Principal has led the school for five years and the administrative cabinet includes ten Assistant
Principals (APs). The APs for Guidance, Organization, English, Special Education, Mathematics, Social
Studies, Health, Physical Education, Athletics and Foreign Languages have served between four to six
years. The AP for Security has served two years and the AP Science has served one year. There is a low
turnover rate among administrators at Sheepshead Bay High School.

There are 138 teachers on staff at Sheepshead Bay High School, including 37 teachers who have been at

the school for between one to three years. Of these teachers, 93 percent are highly qualified. Teacher
turnover is average.

PART 2: ASSESSMENT OF THE SCHOOL’S EDUCATIONAL PROGRAM

A. Performance on Key Indicators of Student Achievement Trends and School Progress

Positive or
Negative
Indicator

(+/-)

School Performance Indicators 4

NYSED Quantitative Performance Measures

+ Performance data for the school on NYSED Accountability Overview Reports (AOR) for | v
2007-08 and 2008-09 show a reduction in the number of subgroups that did not make
Adequate Yearly Progress (AYP) in one or more identified subject/area(s).

- School is ten or more points away from meeting its Effective Annual Measurable | ¥
Objective (EAMO) for one or more identified subgroups in subject/area(s) of
identification.

- Performance data for the school on NYSED Accountability Overview Reports (AOR) for v
2007-08 and 2008-09 indicate an increase in the achievement gap between identified




Positive or
:‘:\Zf::'t‘z School Performance Indicators v
(+/-)
subgroups and the All Students subgroup in one or more identified subject/area(s).
- For 2010-11, the school was identified as a_Persistently Lowest- Achieving school. v
- Total Cohort Graduation rate is below 60 percent (for high schools) v
NYCDOE Quantitative and Qualitative Performance Measures
- NYC Progress Report Grade of C for school year 2008-09 v
+/ NYC Quality Review Score of Proficient v

B. School Strengths

Administration and staff have been successful in creating a safe, secure environment for the faculty
and students. Data reveals disciplinary incidents have decreased dramatically. The school is no longer
an “impact school.” Both students and staff were welcoming and eager to be helpful. Observations
indicated respect between students and staff in the hallways, as well as in the classrooms.

The APs for English Language Arts (ELA) and Social Studies have demonstrated potential to become
instructional supervisors. The effects of their implementation of professional development (PD) plans,
knowledge of curriculum, and support for their teachers was evident in many of the classrooms under
their supervision.

A review of data revealed an improvement in student attendance from 75 percent in 2007-08 to 81
percent. There has also been an increase in parent involvement; now 35 parents attend Parent-

Teacher Association (PTA) meetings.

C. Key Findings and Recommendations
Summary of the key issues (causal factors), and other areas of concern, identified during the on-site
diagnostic review that are negatively impacting student achievement in identified areas, as well as
recommendations, as related to the seven JIT Indicator Categories:

I. Curriculum

Findings:
e Not all students have access to the most rigorous classes. READ 180, a two-period reading
intervention program, was given as a course in place of English.

e Some students were scheduled for a two year, four semester Algebra class.

e C(Classroom observations revealed a low incidence of higher order thinking activities, a low level of
quality student engagement, and a high incidence of poor lesson pacing resulting in a serious loss
of instructional time. This negatively impacts students’ ability to meet State standards.

e Every class had an aim to introduce the lesson, but every aim did not reflect higher order thinking
concepts.

Recommendations:

e All students must be enrolled in Regents level courses as prescribed by the State. READ 180 was
given as a replacement for an English class to students who have low reading levels. The teaching
of reading does not meet the English standards since it does not require higher level skills such as
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comprehending, interpreting, and critiquing literature. Though it is obvious these students need
additional support, they must have access to a rich English curriculum in addition to Academic
Intervention Services (AIS).

A high quality implementation of the curriculum should include curriculum maps and pacing
calendars that focus on maximizing instructional time and rigorous student engagement activities.
Classroom observations and department agendas with correlated PD need to address these
aspects.

The school should be restructured to increase learning opportunities for students. One strategy to
consider would be to create houses with academic themes and curriculum based on student
interests, e.g., nursing, law academy, sports medicine, humanities, finance, etc. Each house would
develop required Regents level, one-year curriculum for all students, e.g., English 9, Algebra, Living
Environment that integrates thematic units into each course, adheres to State standards, and
offers every child a rich and rigorous curriculum. If students need remedial support, it would be an
additional course that supports these mandates.

Il. Teaching and Learning

Finding:

Classroom observations revealed a lack of rigorous pacing of lessons.

Lesson planning was limited in scope, lacked high quality student engagement activities, and did
not contain elements of effective instructional planning. This was particularly evident in
mathematics and science classrooms.

In social studies, it was common practice that lessons began with a vocabulary worksheet that
required looking up words in the dictionary. This was a common ten minute lesson starting

activity.

Questioning techniques neither focused on an inquiry approach nor required higher level thinking
and problem solving.

Observations in special education, social studies, and mathematics demonstrated little co-planning
or team teaching.

Classroom observations revealed loss of instructional time due to poor pacing of the lesson.
Chronic student lateness resulted in loss of instructional time.

Classroom observations in mathematics, science, and some social studies classes, reflected pacing
of the lessons that did not promote multiple instructional activities.

Quality of instruction varied greatly from teacher to teacher.

There was no evidence of scaffolding or modeling in observed lessons.

Recommendations:
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Schoolwide, departmental, and individualized PD goals should be established to improve the
instructional delivery specific to identified instructional weaknesses.

Mandated lesson planning that includes essential elements such as high level aims, medial and
final summaries, and effective lesson starting activities should be required of all teachers.

Aggressive PD using tools such as Bloom’s Taxonomy to evaluate lesson activities should be
mandated for identified teachers.

Lesson plans, particularly in mathematics and science, should contain higher order thinking
activities that challenge students and maximize time on task.

Specific departmental criteria such as inquiry demonstrations in science should be required of all
science teachers.

To promote critical thinking and address literacy skills, the integration of reading and writing in
every lesson is recommended.

Ill. School Leadership

Findings:

The Principal needs to make progress in moving from school manager to instructional leader.

PD in instructional supervision for the administrative team was not in evidence.

The administrative team was not uniformly strong in providing instructional leadership to their
departments. Observations revealed poor leadership in the Science, Mathematics, and Guidance

Departments that does not support instructional improvement and program development.

The English as a Second Language (ESL) Department does not have a supervisor who is trained in
ESL methodology.

Recommendations:

The Principal should participate in a principals’ leadership program that focuses on instructional
improvement that is supported by using data.

The administrative team should be immersed in PD activities focused on instructional
improvement such as using the observation process as a PD tool.

The cabinet should be restructured with new leadership in the positions noted in the findings.
There are several administrative positions that have no direct impact on instruction such as the AP

for Security and the Parent Coordinator. The elimination of these positions may enable the
Principal to fund an AP for ELLs and a data staff developer.
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IV. Infrastructure for Student Success

Findings:

Guidance counselors spend much of their time grade advising due to semi-annual scheduling
rather than spending their time on career counseling and other support services. The excessive
number of scheduling changes gravely impacts instructional time.

There was no evidence of tracking the implementation of guidance services.

Recommendation:

The annualization of yearlong courses, such as Global Studies, Integrated Algebra, English, and
other Regents level and yearlong courses, will eliminate these guidance issues as well as
strengthen the delivery of instruction.

Guidance counselors should maintain daily logs for administrative review to better understand
time utilization as related to student contact and services.

V. Collection, Analysis, and Utilization of Data

Finding:

Data is extensively used at the initial phase of analysis. Though it is available to instructional and
support staff, it is primarily used on a student by student basis. For example, there was no
evidence of using it for developing profiles of class strengths and weaknesses or of being used on a
regular basis as part of the in-school assessment program.

In many classes, students receive class work that is not challenging. In part, this is caused by the
unevenness in the depth of data analysis by the instructional staff.

Recommendations:

The professional staff should disaggregate data, analyze it in comparison with the curriculum, and
track the impact of teaching interventions.

To provide analysis and ongoing, intensive PD for the staff, the reorganization of the Principal’s
cabinet should include an instructional data analyst/staff developer.

VI. Professional Development

Finding:

Though there is evidence of PD, it is not focused and does not consistently address teachers’
instructional needs. For example, the staff’s attempt to differentiate instruction has resulted in the
implementation of grouping as a strategy. However, classroom observations revealed the
instructional effectiveness of grouping varied greatly from class to class.

Teacher teams focus on individual students rather than instructional approaches. There is no
evidence of PD for these teams.
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Individual PD plans are created for each teacher with specific recommendations; however, they
are not consistent with an identified schoolwide and departmental goal.

The PD binder for special education did not indicate a PD plan for staff members.

There was no evidence of schoolwide PD for teachers on methodology specifically for ELLs and
students with disabilities.

Recommendations:

The Quality Review Report of May, 2010, states the school should “develop a comprehensive PD
plan.” Though the school has made some movement in this area, a schoolwide plan still needs to
be created that focuses on providing ongoing, thoughtful PD in critical thinking instructional
activities, development of instructional practices that challenge and engage students in the
learning process, and the development of departmental lesson plan templates that address pacing,
higher order thinking, and the sequential development of the lesson.

A departmental, as well as an individualized PD plan, that includes a feedback mechanism and
focuses on specific instructional needs that are essential to improving pedagogy needs to be
developed.

Master teachers and their particular instructional strengths should be identified and matched with
those teachers who have an instructional weakness in the mentor teachers’ area of expertise. This
will provide much needed ongoing support for weaker teachers.

Newly developed teacher teams should have PD in order to address the school’s considerable
academic and instructional issues as well as individual student issues.

Schoolwide PD on methodologies for ELLs and students with disabilities should be provided for all
staff.

VII. District Support

Finding:
There currently exists a cooperative and collaborative relationship between the school and the
Network. However, there is only one other high school that is served by this Network.

Recommendations:

It is recommended that this school be in a Network with other high schools to provide
comprehensive support, guidance, and problem solving for secondary school issues.

The Network should provide support in implementing the recommendations of the Joint
Intervention Team (JIT).
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PART 3: OVERALL FINDING AND RECOMMENDATION

A. Overall Finding

Reference | Review Team Finding v
(a) The school has not made sufficient progress in identified areas, and is unlikely to v
make AYP without further significant change.

B. Overall Recommendation

Reference | Review Team Recommendation v

(a) Develop and implement a new plan that could include significant changes in staff, v
organizational structure, leadership and/or configuration, to address issues that
continue to negatively impact student academic performance in identified areas.

C. In the space below, include specific information to support the District in determining how the above
recommendation should be accomplished.
Given the school’s academic failure rate as indicated on the School Report Card, the level of student
improvement is incremental and will not improve within an acceptable time frame. Therefore, it is
recommended that the school be restructured/reconfigured to meet the diverse learning needs of its
students. Restructuring of the school should include:

e School Reorganization: To capture student interest, the school should be reorganized. One approach
would be to create houses or academies. Each house could have a theme which can be based on
current programs, such as nursing and law, while building additional houses around popular student
programs like sports medicine. Each house would require all the mandated, Regents level, one-year
curriculum for all students and the necessary PD for teachers regarding the themes. All remedial
needs would be in addition to New York State course requirements.

e Annualization of all Courses: This reorganization should include the annualization of all courses. One
teacher would be responsible for a given class from September through June, which would recapture
class time and increase teacher responsibility for student learning as well as curriculum coverage. This
would also allow the guidance counselors to become more proactive rather than reactive to students’
needs.

e Placement of the Most Effective Teachers: Since grade 9 is a critical year, it is recommended that the
most effective teachers be placed in grade 9. Observations revealed, for example, the strongest
English teachers were placed in grade 12.

e Summer Transition Program: To assist in transition from grade 8 to grade 9, a summer “bridge”
program for all incoming grade 8 students should be established to offer academic support,
orientation to the high school, and an opportunity for students to connect to the school before arrival.

e Removal of Unsatisfactory Teachers: In order for this school to improve, it must be staffed with
effective teachers. The school leadership needs to have the time to focus on the instructional
improvement of the overall staff and not be consumed with inordinate demands required of an
unsatisfactory staff.
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e Consequences for Poor Teacher Attendance: The school year contains approximately 180 teaching
days per year. Though the Principal has made progress in improving teacher attendance, the average
teacher absence rate is 7.5 days per year. This loss of instructional time adversely affects the delivery
of instruction. The district needs to develop a system to identify initiatives to improve/increase
teacher attendance.

e Reconfiguration of Leadership:
» Addition of an ELL Assistant Principal, Supervision: Eighteen percent of the school population is
ELLs. The teachers who serve these students are supervised by the AP for English. The size of the
ELL population warrants an AP for ELLs who has extensive knowledge in ELL methodology and has
the ability to provide PD for not only the ELL department but also for the general education
teachers to address the needs of ELL students into their classrooms.

> Removal of Ineffective Administrative Staff: The restructuring of the school should take into
consideration the importance of selecting an experienced leadership team with expertise in
instructional improvement to implement the recommendations in this report.
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