NYSED/NYCDOE JOINT INTERVENTION TEAM REPORT AND RECOMMENDATIONS

BEDS Code/DBN: 24Q005
School Name: IS 5 Walter Crowley Intermediate School
50-40 Jacobus St.
School Address: Elmhurst, NY 11373
Principal: Michael Dantona
Restructuring Phase/Category: Restructuring Advanced Focused
English Language Arts - Students with Disabilities and English
Area(s) of Identification: Language Learners
Dates of On-site Diagnostic Review: May 17 —-18, 2011

PART 1: INTRODUCTION

A. Community and School Background
IS 5 Walter Crowley Intermediate School serves 1,544 students in grades 6 through 8. The school
enrollment is 54 percent Hispanic, 41 percent Asian, three percent White and two percent Black students.
Of these students, 21 percent are English language learners (ELLs) 16 percent are students with disabilities.

The school’s administrative team includes the Principal and four Assistant Principals (APs). The Principal is
serving in his second year. Two APs have each served at the school for seven years, one for five years and
one for one year. There are 110 teachers on staff, including eight new teachers and 18 teachers who have
been at the school for between one to three years. Ninety-eight percent of the teachers are highly
qualified. The teacher turnover rate is 13 percent.

PART 2: ASSESSMENT OF THE SCHOOL'’S EDUCATIONAL PROGRAM

A. Performance on Key Indicators of Student Achievement Trends and School Progress

Positive or

Negative School Performance Indicators v
Indicator (+/-)

NYSED Quantitative Performance Measures

- Negative trend data for one or more identified subject/areas and subgroups for v
the past 2 consecutive years (2007-08 and 2008-09), as indicated by an decrease in
the percentage of students performing at or above Level 3 and/or a decrease in
the Performance Index.

- School is ten or more points away from meeting its Effective Annual Measurable v
Objective (EAMO) for one or more identified subgroups in subject/area(s) of
identification.

- Performance data for the school on NYSED Accountability Overview Reports (AOR) v
for 2007-08 and 2008-09 show an increase in the number of subgroups that did
not make AYP in identified area(s).

- Performance data for the school on NYSED Accountability Overview Reports (AOR) v
for 2007-08 and 2008-09 indicate an increase in the achievement gap between
identified subgroups and the All Students subgroup in one or more identified
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Positive
Negative

Indicator (+/-)

or
School Performance Indicators 4

subject/area(s).

NYCDOE Quantitative and Qualitative Performance Measures

2009-10 NYC Progress Report Grade of A v

NYC Quality Review Score of Well-Developed v

B. School Strengths

C. Key

Teachers have created a curriculum for each grade that is aligned with the New York State (NYS)
Standards and are currently modifying the curricula to include the Common Core Standards.

In self-contained classes, one teacher teaches the same subject to all such classes.

All teachers use a uniform lesson plan template that is written on the board and used in their lessons.

Findings and Recommendations

Summary of the key issues (causal factors), and other areas of concern, identified during the on-site
diagnostic review that are negatively impacting student achievement in identified areas, as well as
recommendations, as related to the seven JIT Indicator Categories:

Curriculum

Findings:

The school has a functional ELA curriculum for grades 6, 7 and 8, written by the ELA teachers, which is
aligned with the NYS Standards. A curriculum committee meets bi-weekly and is working successfully
to align the ELA curriculum to the Common Core Standards. In addition, the school has an appropriate
newcomer’s curriculum for ELLs written by the teachers.

Teaching and Learning

Findings:
e Observations indicated that in ELA classes with ELLs and students with disabilities there was a lack
of modeling to guide students in their independent practice.

e It was observed that grouping of students in ELA classes with students with disabilities did not
consistently support their specific instructional needs.

e In Collaborative Team Teaching (CTT) classes instruction was delivered primarily by one of the
team’s teachers, and the other teacher was not directly involved in the instructional process. As a
result, the needs of these students with disabilities were not being fully addressed.
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Few students were observed interacting with each other in classes with students with disabilities.
Most lessons observed were teacher dominated with little opportunity for meaningful student
interaction.

The read-aloud from the text, did not address the comprehension needs of ELLs and students with
disabilities. Teachers did not regularly stop reading the text to check students’ comprehension,
address language issues or refocus the group.

Observations indicated that few teachers were using questioning strategies that promoted higher
order thinking and problem solving skills. Only in honors classes were students challenged to
extend their thinking.

Observations indicated low-level differentiated activities in classrooms with ELLs and students with
disabilities. As a result, the needs of individual students in these subgroups were not effectively
addressed, and this inhibited their ability to advance their learning.

Although the school has a wealth of technological resources that include SMART Boards and
document readers as well as 15 laptops in most rooms, the interactive capabilities of SMART
Boards were not maximized in the majority of classrooms. This limits the students' ability to
become actively engaged in learning. Most teachers simply used the SMART Boards as projection
screens even though they have received professional development (PD) in their use.

Recommendations:

Teachers should be trained to extend their range of instructional practices to meet the specific
learning needs of the student subgroups in their classes. During the mini-lesson, teachers should
demonstrate and model, through think-aloud, the strategies that they expect the students to
incorporate in their independent practice. Through frequent classroom visits, a review of lesson
plans and classroom visitations, school leaders should provide PD to individual teachers as
required.

The school should use disaggregated data for ELLs and students with disabilities in order to form
meaningful instructional groups, and teachers should use this data to plan suitable tasks and
activities according to the specific needs of students in the subgroups.

School leaders should frequently monitor CTT classes to ensure the effective instructional delivery
by both teachers. The school administrators should provide PD for the CTT teachers in order to
strengthen the co-teaching model. CTT teachers should be provided with the opportunity to
observe successful co-teaching classrooms in order to improve their practice.

School leaders should use the classroom observation process and regular monitoring of teacher
lesson plans to ensure that all students are provided with regular opportunities for interaction. All
teachers should be expected to routinely include paired and group interactive tasks and activities
into each lesson plan and reduce teacher talk time.

The administration should provide focused PD for the teachers of ELLs and students with
disabilities in order to develop read-aloud strategies that more effectively support the learning
needs of these subgroups. This PD should emphasize language acquisition strategies, vocabulary
development, turn and talk, and pacing.
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e School leaders should review PD on Bloom's Taxonomy for all teachers in order to increase teacher
expertise in forming questions that engage students at different proficiency levels in extending
their higher order thinking skills. School leaders should monitor teaching and learning to ensure
that the PD strategies are implemented across the school.

e School leaders should support teachers of ELLs and students with disabilities in the use of data
analysis to plan differentiated tasks and activities that more appropriately challenge their
students. Support should be sought to provide PD for these teachers to ensure that all planned
work meets the specific learning needs of the students.

e School leaders should use the informal classroom observation process to focus on the use of
SMART Boards in all classrooms. This monitoring should ensure that the resources are being used
as an interactive tool and not as a projector. School leaders should provide differentiated PD so
that those teachers not proficient in the use of technology in the classroom improve their skills to
enhance their instruction and increase student engagement.

School Leadership

Finding:

The Principal has not conducted formal observations during the first eight and a half months of the
school year and waited three to four weeks before conducting an informal observation of a teacher
whose teaching had been identified as unsatisfactory by an AP. Interviews indicated that the Principal
infrequently tours the building and does not visit classrooms unless specifically to conduct a
walkthrough or informal observation.

Recommendation:

The Principal should formally observe teachers throughout the school year. This work should be
undertaken in order to gain firsthand knowledge of teacher performance, observe student interaction
and arrange for support and PD as appropriate. After discussing issues with the APs, the Principal
should quickly make arrangements to observe teachers whose teaching has been designated as
unsatisfactory , and then monitor the implementation of the recommendations for improvement.
Additionally, the Principal should conduct frequent tours of the building and visit classrooms as part of
his daily routine so that he can observe teaching practice and routines.

Infrastructure for Student Success
Findings:
e Guidance Counselors are part of monthly departmental meetings but are not part of the weekly

common planning time meetings.

e Although there are systems in place to identify at-risk students, some at-risk students are not
receiving appropriate support services based on their needs.

e The progress reports that are sent home midway through each marking period are not translated
into the many different languages spoken by the parents.
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No surveys other than the Department of Education (DOE) Learning Environment Survey (LES) are
sent home to parents.

The school has not successfully addressed the specific academic needs of the ELLs and students
with disabilities. There was no evidence of disaggregated data for the two identified subgroups.

Recommendations:

The school leader should include the guidance counselors in the weekly common planning time
meetings to encourage articulation among instructional and support staff to better serve the
multiple learning needs of all students. School leaders should observe some of these meetings and
ensure that agreed strategies and outcomes of meetings are implemented in classrooms.

The school leader should enhance the present system of using school accountability data to
identify the specific instructional needs of the identified subgroups. Based on these specific needs,
the school leader should research programs/strategies both locally and nationally that can be
implemented to address these needs. Once these strategies have been implemented, school
leaders should evaluate the effectiveness.

In order to provide all parents with the opportunity to engage in school life and support their
child’s learning, the school leader and parent coordinator should use all available resources to
ensure that communications sent to parents, including progress reports, are translated into the
relevant native languages.

The school should regularly survey parents on issues that affect the education of their children and
school improvement. The results of these surveys should serve to modify and adjust school
practices to better meet the needs of students.

The school leader should use the school accountability data to determine the root causes for the
identified groups not achieving Adequate Yearly Progress (AYP). Specific strategies to meet the
specific needs of these students should be developed in order to personalize their instruction. The
progress of these students should be frequently monitored to evaluate the success of these
strategies and modify or adjust the implemented practices to meet the changing needs of these
students.

Collection, Analysis, and Utilization of Data

Findings:

The school has implemented the Achieve 3000 Program for all students, but the specific academic
needs of the two identified subgroups have not been successfully addressed by the school. There
was no evidence that disaggregated data for these two subgroups was collected or analyzed by
teachers.

Not all students in need of Academic Intervention Services (AIS) are receiving these services. In
addition, the extended day program involves little direct teaching of ELA skills and strategies as it
heavily relies on test preparation materials and the Wilson Phonemic Program for some of the
students with disabilities.
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VIiL.

e Progress reports are sent to parents at the middle of each marking period that include teacher
comments about student progress. However, the reports do not include numerical assessment
data from formative assessments.

Recommendations:

e The school leader should review disaggregated student data for the identified subgroups to
determine the effectiveness of the Achieve 3000 Program and the current differentiated
instructional approach. The school should modify and/or explore supplemental programs that will
better support the needs of the ELLs and students with disabilities subgroups. The school should
also create a plan for staff to attend PD in the area of effective, research-based instructional
strategies that are used to improve the progress of ELLs and students with disabilities.

e The school leaders should review current individual student data for students with disabilities and
ELLs in order to identify all students in need of AlS services and their specific learning needs. The
school leaders should create a service plan that includes all students in need of AIS supports. The
effectiveness of the current extended day program should be reviewed and modified and
differentiated to include strategies and skill learning to address all students’ academic needs.
School leaders should monitor the effectiveness of these services and programs and evaluate the
impact on student achievement.

e The school leaders should survey the school community on the value of the current format of the
mid-term progress reports. Following the analysis of the survey, the student progress reports
should be modified to include the results of the feedback given by the school community.

Professional Development

Finding:

Although the school did not make AYP in ELA for ELLs and students with disabilities, the PD binder did
not provide evidence of workshops that specifically targeted the teachers of these two identified
subgroups. There was little evidence to indicate that the PD plan was adjusted to meet the needs of
teachers of ELLs and students with disabilities.

Recommendation:

The Principal should provide internal or external PD opportunities for teachers of ELLs and students
with disabilities that target skills and strategies that will assist teachers in improving their practice with
these subgroups. School leaders should ensure that strategies learned in the PD are implemented in
classrooms.

Network Support

Findings:

e The Network does not have an ELL specialist, even though there are schools in the Network, such
as this school, that have many ELLs. The lack of an ELL specialist has resulted in the Principal
drawing on other Network resources to support the ELL program.
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e Although the Network provides many PD offerings, it has not provided sufficient PD workshops to
address the needs of teachers of ELLs or students with disabilities to assist schools with these
subgroups by informing teacher practice.

Recommendations:

e The Network should hire an ELL specialist to provide appropriate support for schools with
significant numbers of ELLs in addressing the needs of English as a second language (ESL), bilingual
teachers and ELL teachers.

e The Network should structure its PD offerings to provide support for the school’s ELLs and
students with disabilities in order to assist the teachers of these subgroups with strategies and
skills that will have an impact on student performance.

e The Network should support the school in the implementation of the Joint Intervention Team (JIT)
recommendations.
Other Concern:
When the school was restructured eight years ago, it was divided into three academies, Law and
Humanities, Media and the Arts, and Science and Technology. These academies had different themes and
curricula. Students were assigned to a specific academy based on entrance criteria. Today, students,

except for honors students, are randomly placed in each academy and there is no difference in the
curriculum in any of the three academies.

PART 3: JOINT INTERVENTION TEAM OVERALL FINDING AND RECOMMENDATION

A. Overall Findings

Reference | JIT Finding for Restructuring Advanced Schools v
(b) The school has made some progress in identified areas, and may make AYP with v
further modification to the Restructuring Plan.

B. Overall Recommendation

Reference | Recommendation by the JIT for Restructuring Advanced Schools v
(b) Continue implementation of the current Restructuring Plan with modifications v
recommended as a result of the review.

C. Inthe space below, include specific information to support the District in determining how the above JIT
recommendation should be implemented.

e The school should create a Restructuring Plan that addresses the ongoing needs of ELLs and students
with disabilities.
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School leaders should develop their capacity in addressing the needs of the identified subgroups.

School leaders should create a PD plan that specifically targets the needs of teachers and students in
the identified subgroups.

School leaders should disaggregate data to identify the specific ELA needs of students within the
identified subgroups and then ensure that flexible groupings are created to meet their instructional
needs. Strategies employed by teachers should be consistent with students’ identified needs.

School leaders should develop specific curricula for each of the three academies or eliminate the
academies.

School leaders should develop a technology plan that fully integrates all available technology into the
instructional program.
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