NYSED/NYCDOE JOINT INTERVENTION TEAM REPORT AND RECOMMENDATIONS

BEDS Code/DBN: 24061

School Name: IS 61 Leonardo da Vinci Middle School
98-50 50" Avenue

School Address: Queens, New York 11368

Principal: Joseph Lisa

Restructuring Phase/Category: Restructuring Advanced Comprehensive

English Language Arts- All students; Hispanic Students;
Students with Disabilities; English
Language Learners; and Economically
Area(s) of Identification: Disadvantaged Students
Dates of On-site Diagnostic Review: May 17-18 2011

PART 1: INTRODUCTION

A. Community and School Background
IS 61 Leonardo da Vinci serves 2,247 students in grades 6 through 8. The school enrollment is 80 percent
Hispanic, six percent Black, 12 percent Asian and two percent White students. Of these students, almost
33 percent are English language learners (ELLs) and 14 percent are students with disabilities. The majority
of students come from the immediate area.

The administration consists of the Principal and six Assistant Principals (APs) who oversee five academies.
The Principal is in his fourth year as leader. All but one of the APs was appointed during his tenure, three
of them within the last 18 months. One AP has 20 years experience in this role at the school. There are
146 teachers on the staff. All are highly qualified except one. About 50 of the staff joined the school
within the last three years, although staffing has since been more stable, with only nine new teachers
joining last year.

PART 2: ASSESSMENT OF THE SCHOOL'’S EDUCATIONAL PROGRAM

A. Performance on Key Indicators of Student Achievement Trends and School Progress

Positive or
Negative School Performance Indicators v
Indicator (+/-)

NYSED Quantitative Performance Measures
+ Performance data for the school on NYSED Accountability Overview Reports (AOR) | ¥
for 2008-09 and 2009-10 indicate the school has reduced the achievement gap
between identified subgroups and the All Students subgroup in ALL identified
subject/area(s) by ten percent or more.

- Negative trend data for one or more identified subject/areas and subgroups for | ¥
the past 2 consecutive years (2008-09 and 2009-10), as indicated by an decrease in
the percentage of students performing at or above Level 3 and/or a decrease in
the Performance Index.

- School is ten or more points away from meeting its Effective Annual Measurable | V'
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Positive or
Negative
Indicator (+/-)

School Performance Indicators v

Objective (EAMO) for one or more identified subgroups in subject/area(s) of
identification.

Performance data for the school on NYSED Accountability Overview Reports (AOR) | ¥
for 2008-09 and 2009-10 show an increase in the number of subgroups that did
not make AYP in identified area(s).

NYCDOE Quantitative and Qualitative Performance Measures

2009-10 NYC Progress Report Grade of B 4

NYC Quality Review Score of Well-Developed 4

B. School Strengths

The school leader is respected by parents, teachers and students. He has instilled a positive and
welcoming environment for learning throughout the school.

Students respect each other and their teachers. They want to learn and work collaboratively when
given the opportunity.

C. Key Findings and Recommendations
Summary of the key issues (causal factors), and other areas of concern, identified during the on-site
diagnostic review that are negatively impacting student achievement in identified areas, as well as
recommendations, as related to the seven JIT Indicator Categories:

Curriculum

Findings:

The English as a second language (ESL) curriculum is not aligned with the English language arts (ELA)
curriculum and is not meeting the needs of the school’s English language learner (ELLs) in the ELA
classes observed.

Recommendations:

The ELA and ESL curricula should be better alighed and implemented across the school. Through
observation and evaluation of teacher planning, school leaders should ensure that all of the academic
needs of ELLs are met.

Teaching and Learning

Findings:

e In most lessons there was too little emphasis on engaging students in interactive speaking and
listening to help develop their language skills and confidence. This particularly affected those
students who are ELLs. In some classes, whole class instruction was extended for too long. This
limited opportunities for other activities, including speaking and listening.

e The choice of instructional materials did not adequately reflect student culture and language. In
one bilingual language arts class, the use of spoken Spanish among students was not permitted by
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the teacher, even though the students had limited English proficiency. The effect was to limit
some students’ contribution to the lesson. The school’s policy and approach to the use of both
languages in such classes is not articulated clearly enough to be applied consistently across the
school.

Teachers’ questioning, both oral and in worksheets, was often closed, leading to one word or short
answers. As a result, higher order thinking skills such as explaining, reasoning and making an
argument seldom occurred.

The quality of differentiated instruction across classes varied considerably and was too
inconsistent to be effective schoolwide. Recent staff training focused on differentiating instruction
at three levels. Adapted work at these levels is not yet of consistently good quality, and tasks are
not differentiated enough to be challenging for the most able or to meet the needs of ELLs in ELA
classes. Insufficient attention is given to differentiating learning activities to meet the needs of
ELLs in ELA classes.

Too little emphasis was given to promoting higher order thinking skills, and there were too few
opportunities provided for self-evaluation by students. Students sometimes completed a
reflection sheet for their assessed language work, but many sheets seen were not completed
effectively in relation to the ELA assessment rubric.

The ELA student work posted in classrooms and hallways varied considerably in quality. Most
displays included a rubric and some commentary, but the latter varied in quality. Some comments
were merely praise for effort without next steps for improvement while others provided more
sharply focused analysis.

Available technology in many classrooms, including SMART Boards and laptops, was underutilized
and was not effectively integrated into instruction.

Recommendations:

Training should be provided to staff on instructional methods to more fully engage students in
speaking and listening to develop their language skills. This is particularly significant for ELLs.
School leaders should carry out regular observations to ensure that speaking and listening
activities are embedded into all instructional practice.

The school should review the range of instructional resources that support the ELA and ESL
curricula to ensure that they adequately reflect student culture and language. The policy for the
use of both languages in bilingual classes should be clarified to ensure that bilingual program
students can fully engage in lessons. School leaders should ensure that the policy is carried out
with fidelity in all classrooms.

The school should build on best practice questioning techniques, both oral and written, to improve
the skills of teachers to promote students’ higher order thinking skills. Additional professional
development (PD) should be provided for those teachers who struggle with questioning
techniques, and the quality of questioning should be a focus in classroom observations by school
leaders.

The school leaders should continue to focus on differentiated instruction, identifying those
teachers who require further PD. School leadership should draw on external expertise and the
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best practitioners in the school to give paired coaching and support. The aim should be to attain
consistently good quality instruction across all ELA classes. Training should also be given to all staff
on strategies for meeting the needs of ELLs through their differentiated instruction in ESL and ELA
classes. School leaders should regularly monitor teaching and learning to ensure that
differentiation improves across the school.

The school, with Network support, should provide PD and also focus shared planning time on
techniques for promoting higher order thinking skills among students. In particular, students
should be given ample opportunities to engage in self and peer evaluation and make more
rigorous use of their reflection sheets.

The school leaders should regularly monitor the quality of displayed student ELA work in all
classrooms. They should implement a common standard for such displays. This should include an
evaluative commentary from the teacher in making clear how the grades were awarded in relation
to the rubric. The common standard should also include an expectation that steps for
improvement are clearly indicated, with the student’s reflection sheet aligned to the commentary.

The school leadership, with Network support, should provide training and support to targeted
teachers to ensure that they have the skills and competencies to effectively use technology,
including laptop computers and SMART Boards, in instruction. School leaders should ensure that
strategies learned in PD are fully implemented in the classroom so that technology is routinely
integrated into teaching and learning.

School Leadership

Findings:

Although the Principal has implemented many initiatives to improve standards and teaching
quality in the past two years, the pace of change and the plans for improvement are not being
managed strategically. There is no commonly understood plan for their implementation. Initiatives
for improvement within the last one to two years are works-in-progress and are not sufficiently
coordinated.

The action and improvement plan for ELA articulated in the CEP is not specific enough to improve
the academic achievement of students with disabilities and ELLs. The School Leadership Team
(SLT) and staff do not receive regular data reports on the progress being made toward the CEP
goals because the database for ELA is still being adapted to allow for analysis by academy,
subgroup and the whole school. This lack of data undermines the ability of school leaders to
monitor work and act strategically to improve ELA and restricts the role of the SLT in accounting
for the school’s progress.

ELA and ESL teachers of the same students do not have common planning time to enable them to
plan together for their students. Staff training has not focused on the needs of ELLs in ELA classes
and ESL strategies for ELA teachers to use. There is no schoolwide plan for providing PD in ELL
strategies to ELA, ESL and content area teachers. Common planning time previously offered was
discontinued and replaced by Inquiry Team meetings.

Too little attention has been given to resources and staff training to meet the needs of ELLs and
students with disabilities. There is now new leadership of both areas and some attention is being
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V.

given to improving the curriculum for both groups. However, the new leader of the ELL program
lacks leadership training in this area, and resources such as native language books are lacking.
Classroom libraries were often inadequate and lacked appropriate specialization.

Recommendations:

The school leadership should revise the goals for student achievement to reflect the expected
impact of its improvement actions. The leadership should also combine the various improvement
strategies currently underway into a strategic plan that includes short and long term goals; steps in
the process; planned training and PD; the use of external expertise where necessary; a time-line
for completion; and key leaders for accountability of implementation. The plan should be widely
disseminated to staff and the SLT and regularly monitored for progress, including expectations for
student achievement from internal assessment data. In addition, the Principal should be paired
with a Principal of a highly successful school for mentoring in strategically managing change and
producing such a plan.

The CEP and the strategic plan for the implementation of improvement strategies should include
specific actions to improve achievement for ELLs and students with disabilities. The school should
develop its new ELA student assessment database further to enable the production of progress
reports by subgroup, academy and whole school trends. This information should be regularly
presented to the SLT and the staff so that leaders can better monitor and adjust school
development strategies and accelerate the pace of improvement.

The school leader should adjust the current Inquiry Team planning time to enable ELA and ESL
teachers of the same students to meet and coordinate their work. Training should be provided to
ensure that such time is effectively used and focused on well understood strategies for supporting
ELLs in ELA and ESL classes.

The school leadership should devote more financial and material resources to meet the needs of
ELLs and students with disabilities. This should focus particularly on providing training to the new
AP who is leading the ELL program and training for all staff on meeting the needs of ELLs. The
Principal should evaluate existing funds or seek additional funds to provide appropriate resources
and home language books to support ELLs and extend the stock and range of books in class
libraries for all ELA classes.

Infrastructure for Student Success

Findings:

The goals listed in the CEP do not reflect the high expectations articulated by the Principal. In
addition, the lack of focus on the needs of ELLs and instructional materials that are below grade-
level do not reflect high expectations.

The school does not schedule common department planning periods for ELA subject teachers
across academies.

The school does not have a coordinated plan of support services for students who perform below

State standards. The school leader programs bilingual classes in Spanish; however, some bilingual
classes and native language arts class were being taught only in English.
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V.

The school has no library media specialist. The library collection revealed minimal resources
available in students’ native languages. Reading materials included many elementary level reading
books. Computer resources were limited. Classroom libraries did not contain a sufficient number
of books, and in some instances there were none. There was a minimal amount of specialized
material to support ELL instruction.

Recommendations:

The school should develop a vision and strategic plan to embed the values of high expectations for
the progress of all students in ELA. Supervisors should monitor the integration of high level
reading materials to support instruction. Goals for student achievement should be raised to meet
or exceed the targets set for grade-level expectations.

The school should institute common planning time in the schedule to allow subject area teachers
within departments to regularly meet. These planning meetings should be monitored by school
leaders to ensure that agendas include strategies for improvement of instruction. As part of the
planning period, teachers should review and modify the curriculum to align closely with the
student instructional needs that are informed by data analysis.

The school leadership should ensure that all students who perform below standards receive
appropriate interventions within the school day. This would eliminate the impact of poor
attendance in before school, after school and Saturday programs. Services should include small
group instruction, the development of strategy groups that are skill specific, and interactive read
alouds to support critical thinking and language fluency.

The school leader should hire a library media specialist to evaluate and upgrade the collection of
resources to meet grade-level expectations. Technology should be updated, and access to
additional computers should be available to all students. Open access periods should be more
frequent. Grade level literature and nonfiction books in Spanish and Chinese should be available
for ELLs. Classroom libraries should be provided with quality literature and adequate books to
support the reading needs of all students. Additionally, the collection should include a variety of
texts for ELLs. Libraries should be leveled and sorted by genres. Teachers should monitor the
distribution of books and ensure that books are returned. Inventories should be kept and school
leaders should oversee and monitor the process.

Collection, Analysis, and Utilization of Data

Findings:

The performance data for ELA classes that is collected and analyzed is not part of a strategic plan
focused on making AYP.

The plans to address the academic weaknesses in identified subgroups lack focus, are not
comprehensive and are not coordinated in their approach to solving the problems.

There are inadequate instructional strategies, materials and interventions to address the specific
needs of ELLs, students with disabilities and other at-risk students beyond Achieve 3000 and after-
school/weekend programs such as Supplemental Education Services (SES).

24Q061 Leonardo da Vinci Middle School

May 2011



VL.

VII.

Recommendations:

The school should secure additional support and ongoing training for the school leaders and staff
on the alignment between data analysis of ELA performance and the development of a schoolwide
strategic plan.

The school leadership, with support from the Network, should establish specialized training and
support for all staff in creating a data-driven strategic plan focused on problem solving specific to
the identified areas of school improvement. The strategic plan should be systemically
disseminated with specific goals and formative and summative benchmarks that can be regularly
assessed and monitored.

The school should implement a comprehensive review of its Academic Intervention Services (AlS).
This should be completed in order to determine if it is systematically aligned with a strategic
school plan focused on school improvement for all identified subgroups. The results of this review
should then be used to bring targeted intervention resources into the building that are aligned
with the strategic plan and address the specific needs of the subgroups. School leaders should
monitor and evaluate the impact and effectiveness of the services provided for these students.

Professional Development

Findings:

Evidence reveals that PD offerings are not part of a strategic plan focused upon targeted
subgroups, including ELLs and students with disabilities.

The allocated time for PD is sufficient; however, it is not used efficiently because it is not part of a
strategic school improvement plan.

Recommendations:

The school should develop a strategic PD plan that includes short and long term goals and is driven
by data analysis of ELA students. Teachers should participate in the development of the plan.
School leadership should monitor the plan and hold teachers accountable for the full
implementation of the key aspects of the plan in their classroom instruction.

The school should create PD agendas to provide teaching and learning strategies that support the
school’s strategic plan. The school leader should schedule dedicated planning time for each
department across academies. Teachers should share best practices and collaboratively assess
student work. Protocols should be established for assessing ELA work samples. School leaders
should monitor teaching and learning to ensure that strategies learned in PD offerings have an
impact on improving student achievement.

District Support

Findings:

Interviews with the school leader indicated that there was little PD offered by the Network specific
to the school's ELA identification, especially with regard to ELLs.
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The Network has not provided sufficient support for curriculum alignment, systemic assessments
and curriculum development. This was especially the case for instructional needs related to ELLs.

There was little evidence that the Network provided on-site support focused upon school
improvement issues relating to achieving AYP.

Recommendations:

The Network should provide PD in ELA that is focused on the identified subgroup needs. This
support should be aligned with the school’s overall strategic plan for school improvement. This
should include support for the rollout of schoolwide initiatives, such as curriculum alignment; the
strategic use of Datacation; and differentiation of instruction.

The Network should provide the school with support and resources for curriculum alignment,
systemic assessments, and curriculum development that relates directly to the school’s strategic
CEP.

The Network should provide on-site school improvement support for the school focused on the
academic and subgroup issues related to making AYP. A system to monitor the effectiveness of
this support and benchmarks that chart the school’s progress towards making AYP should be
developed.

The Network should support the school in the implementation of the Joint Intervention Team (JIT)
recommendations.

PART 3: JOINT INTERVENTION TEAM OVERALL FINDING AND RECOMMENDATION

A. Overall Findings

Reference | JIT Finding for Restructuring Advanced Schools v
(b) The school has made some progress in identified areas, and may make AYP with v
further modification to the Restructuring Plan.

B. Overall Recommendation

Reference | Recommendation by the JIT for Restructuring Advanced Schools v
(b) Continue implementation of the current Restructuring Plan with modifications v
recommended as a result of the review.

C. Inthe space below, include specific information to support the District in determining how the above JIT
recommendation should be implemented.

e A mentor should be provided to the school leader to guide and support him in managing change. The
mentor should assist in creating a strategic plan for the school’s improvement so that strategies

24Q061 Leonardo da Vinci Middle School

May 2011



include leadership, accountability, timely implementation, ambitious success criteria, goals, rigorous
monitoring of progress and coordinated PD.

External support and PD should be focused on improving teaching quality. The support provided
should ensure that all lessons are consistently differentiated, with greater focus on promoting higher
order thinking skills and opportunities for interactive student speaking and listening.

Training should be provided for all APs, particularly the AP responsible for the ELL program, to enable
them to consistently monitor and develop teaching quality and student achievement in ELA.

The Network should support the school in developing a system for recording and analyzing student
data on ELA performance to enable school leaders to analyze patterns and trends by academy,
subgroup and school, and adjust their improvement work.

The school should seek external support to guide PD for the school’s priorities, particularly in
improving ELA and the performance of ELLs.
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