NYSED/NYCDOE JOINT INTERVENTION TEAM REPORT AND RECOMMENDATIONS

BEDS Code/DBN: 27Q475

School Name: Richmond Hill High School
89-30 114 Street

School Address: Richmond Hills, New York 11418

Principal: Frances De Sanctis

Restructuring Phase/Category: Persistently Lowest-Achieving (PLA)
Graduation Rate; English Language Arts and

Area(s) of Identification: Mathematics

Dates of On-site Diagnostic Review: November 3-4, 2010

PART 1: INTRODUCTION

A. Community and School Background
Richmond Hill High School serves 3,504 students in grades 9 through 12. The enrollment is 46 percent
Hispanic; 33 percent Asian; 15 percent Black; and 2.5 percent White. Students with disabilities for
2009-10 totaled 387 students, of whom 156 were in self-contained classes, and 69 are in Collaborative
Team Teaching (CTT) classes. There are 575 English Language Learners (ELLs). Two hundred seventy-
eight ELLs are in transitional bilingual classes and, of these, 33 have Individualized Educational Plans
(IEPs). Of the total, 215 received English as a Second Language (ESL) services.

The current Principal has served in the school for more than four years. There are five Assistant
Principals (APs) for Administration, seven APs for Supervision, and 11 Guidance Counselors. The APs
have been in their positions from two months to 22 years respectively.

There are 157 teachers at the school. Of these, 99 percent are fully licensed and permanently
assigned to the school; 83 percent have a Masters’ degree or higher; and 94 percent teach core
classes and are highly qualified. Forty-five percent of the teaching staff have five or fewer years of
teaching experience. The school has a Teacher Center led by two staff members (one full-time and
one per diem).

In addition to the academic program, the school offers Career and Technical Education (CTE) in
Communication and Visual Arts; Technology and Engineering; Law and Information Studies; and
Medicine and Sports Professions. Priority for enrollment is given to residents of Queens, but students
are coming from other boroughs.
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PART 2: ASSESSMENT OF THE SCHOOL’S EDUCATIONAL PROGRAM

A. Performance on Key Indicators of Student Achievement Trends and School Progress

Positive or
Negative
Indicator (+/-)

School Performance Indicators

NYSED Quantitative Performance Measures

Negative trend data for one or more identified subject/areas and subgroups
for the past two consecutive years as indicated by a decrease in the
percentage of students performing at or above Level 3 and/or a decrease in
the Performance Index.

School is ten or more points away from meeting its Effective Annual
Measurable Objective (EAMO) for one or more identified subgroups in
subject/area(s) of identification.

Performance data for the school on NYSED Accountability Overview Reports
(AOR) for the past two consecutive years) show an increase in the number of
subgroups that did not make Adequate Yearly Progress (AYP) in identified
area(s).

For 2010-11, the school was identified as a_Persistently Lowest- Achieving
school.

Total Cohort Graduation rate is below 60 percent (for high schools)

NYCDOE Quantitative and Qualitative Performance Measures

Grade of C on the most recent NYC Progress Report

NYC Quality Review Score of Proficient

B. School Strengths

A volunteer after school mathematics peer tutoring program introduced in 2003, began with six
It currently involves 38 student tutors and 12 teachers, who
constitute more than half of the mathematics department. The program offers support to any
student for two periods, three days a week. This all volunteer program receives no funds from the
school and covers its costs by fundraising. Last year, the math clinic added an outreach effort at a

student tutors and two teachers.

local elementary school and sent student tutors to PS 90Q.
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C. Key Findings and Recommendations
Summary of the key issues (causal factors), and other areas of concern, identified during the on-
site diagnostic review that are negatively impacting student achievement in identified areas, as
well as recommendations, as related to the seven JIT Indicator Categories:

l. Curriculum

Findings:

The written curriculum is available and aligned with New York State (NYS) standards;
however, there is limited evidence that the curriculum has been updated and connected
to a framework for school improvement.

Scope and sequence and pacing calendars are not consistently used in all classes.

In most observed lessons, the expectation of what students were to learn was not
explicitly stated.

Limited use of technology was observed in daily lessons.

The library and library media center has an insufficient amount of materials consisting of
8,000 volumes and 24 computers for a student body of 3,504 and 157 staff members.

Recommendations:

A committee should be established to review each curricular area and describe essential
learning, identify indicators that offer evidence of progress and develop systems for
monitoring those indicators on a continuous basis.

The sequence of curriculum should be adjusted to reflect students’ developmental levels
and maximize learning.

The administration along with teachers should decide what students should know and be
able to do to ensure that the curriculum focus is on student outcomes.

The use of technology should be fully integrated into the curriculum and should include
mobile laptops, computers, SMART boards, DVDs, videos and software packages.

The school should increase quality materials to meet the academic needs of both students
and staff.

Il. Teaching and Learning

Findings:
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There is an over reliance on lecture and limited use of varied instructional strategies,
modeling, and scaffolding to meet the needs of identified student groups.
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e Differentiated instruction is not occurring in most classes observed. Most often students
worked individually with limited opportunities for discussion and activities that promote
higher order thinking skills.

e Thereis an apparent lack of effective co-teaching in CTT classes.

e In many classes, student learning time is interrupted throughout the lesson by latecomers.
At the end of the period, students often rushed out and teachers were unable to
summarize or ask questions to determine student understanding.

e Despite loud speaker announcements and transition time countdowns, students arrived
late to most classes. School safety officers were often unsuccessful in moving students
along.

e There is limited evidence that multicultural issues and concepts are embedded in the
curriculum despite a diverse ethnic population.

e Most teachers do not demonstrate effective strategies for teaching students with
disabilities and ELLs.

e Most teachers do not employ effective questioning techniques.

Recommendations:

e On-going supervision and professional development (PD) should include varied teaching
strategies such as the workshop model, accountable talk, cooperative learning, and
activities that engage students to develop critical and analytical thinking skills.

e Network team support, including team specialists for ELLs and students with disabilities,
should be sought to develop a plan leading to a comprehensive understanding of
differentiation that supports all students.

e Dedicated common planning time for co-planning should be provided. The AP for Special
Education should work with teachers to develop and design an effective model of co-
teaching that delineates the roles and responsibilities of each teacher.

e PD for classroom procedures and management, including lesson planning is needed. The
school leadership should consider creating larger blocks of time to enable students to
engage in deeper and sustained exploration of content.

e The school leadership should consider reducing the allotted four minute change of period
and create a cadre of administrators and teachers that would assist in monitoring student
movement.

e Network team support should be sought to assist staff in revising the curriculum to
incorporate multicultural issues and concepts in the curriculum.
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e Network team support, including team specialists for ELLs, should be sought to assist in the
development of an ongoing PD plan and to identify best strategies in teaching students
with disabilities and ELLs.

e Network team support should be sought in the development of a professional
development plan leading to a comprehensive understanding and application of effective
guestioning techniques, including the use of Bloom’s Taxonomy to foster the development
of critical thinking skills among all students.

lll. School Leadership

Findings:
e The school leadership has stated that the root cause for lack of student achievement is the
influx of students who are not academically prepared for the rigors of high school.

e The school leader has not developed an overall philosophy of how students learn best in
order to address the persistent low achievement of the school. The total cohort
graduation rate for the school is 49 percent.

e The school leader has not made significant efforts to reach out to parents and involve
parents in decisions that impact the education of their children. The 2009-2010 NYC
Learning Environment Survey response rate for parents was 11 percent as compared to
the citywide average of 49 percent. Evidence of School Leadership Team (SLT) meetings
minutes were requested, but were not provided.

e There were security risks at the entrance to the mobile classroom units that the Grade 9
Academy uses. The units were unlocked and unguarded during inclement weather.

e The school leader has many initiatives being implemented. There is no system, procedure
or plan to effectively monitor these initiatives. There is no prioritization and evaluation on
a long term, on-going basis of these numerous initiatives that would ensure that they are
addressing the needs of identified student groups. These many initiatives compete for
teacher’s time without prioritizing what is important for improving students’ outcomes.

e The school began a Grade 9 Academy in September 2010. No data has been culled or
studied regarding the success or effectiveness of this Academy.

e The school leader should develop a system for monitoring daily instruction throughout the
school.

Recommendations:

e The school leader and staff should examine their common beliefs about education and
create a mission statement on expected outcomes for all students, the school’s
responsibility and the collective responsibility for the education of all students.
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The school leader should articulate a vision for the school as the driving force towards
improving student performance, the graduation rate, and student engagement and
learning.

The school leader should make efforts to recruit parents to attend Parent Teacher
Association (PTA) meetings. Minutes of the SLT should be made available to parents and
filed at the school.

Security should be consistently assigned to the mobile area regardless of weather
conditions to guarantee that intruders do not enter the Grade 9 academy and ensure that
students do not leave the campus.

Long and short term goals should be prioritized and linked to the current reality of poor
student performance.

The school leadership should evaluate the effectiveness of the Grade 9 academy using
both qualitative and quantitative data to carefully monitor student outcomes in the areas
of academic, social-emotional and attendance before a schoolwide rollout of the academy
structure commences.

The school leader should create and implement a plan for daily monitoring of instruction
that includes, but is not limited to, formal and informal observations and visibility
throughout the building. Joint administrative observations with APs should be conducted
to inform the administrators of patterns in teaching and student learning.

IV. Infrastructure for Student Success

Findings:
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There are health and safety issues for students assigned to the grade 9 academy in the
mobile units. Exposure to varying weather conditions during class changes was observed.

There is limited involvement of parents of identified student groups not making adequate
yearly progress.

A schoolwide behavior policy has been developed, but is not consistently implemented.
Students were observed using cell phones and texting in class with no consequences.

Many students are not aware of promotional or graduation requirements.
Students living in other boroughs are not able to participate in after-school activities

including after-school tutoring that affects student success towards credit accumulation
and graduation.
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Recommendations:

The administration should take a proactive approach including adjusting students’
programs to address the safety and health of students.

Outreach to parents of students in the identified groups should be expanded and a cadre
of parent leaders created to support student progress.

Standards of student conduct and behavior should be made public, posted and
consistently implemented by all staff in the building.

A timeline (beginning in the junior year at the latest), for college bound students should
be instituted with an active parental involvement component. Parents and students
should be informed of the overall college process, college fairs, PSAT and SAT exams, and
financial aid. For students seeking employment after high school, a robust career program
should be planned to include career information, job fairs and internships in the
respective career technical area.

More and varied enrichment activities should be made available before, during, and after
school time to serve all students, especially students that are not making progress.

V. Collection, Analysis, and Utilization of Data

Findings:

Data is not used to assess the academic issues impacting student achievement in the
various subgroups.

The school does not collect data to support the analysis of the effectiveness of programs,
such as the Grade 9 academy or use Daedalus to make comparisons with year prior data.

Recommendations:

Data should be used to drive classroom instruction in order to meet the needs of
individual students and to address the needs of subgroups in need of further educational
assistance. Data should be used by teachers to identify students’ strengths and
weaknesses by grade levels and departments. Interim benchmarks should be developed
by APs to determine alignments with external summative assessment outcomes and class
grades.

The school should collect data from various sources to address the effectiveness of
present programs, initiatives, and make decisions towards improving current programs
based on data findings.
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VI. Professional Development

Finding:
There is no evidence of a schoolwide comprehensive PD plan that addresses the needs of
identified subgroups and differentiated instruction for all students.

Recommendation:

Network team support that includes specialists for students with disabilities should be
brought in to create a PD program to train and support staff working with students with
disabilities and all students not making progress.

VII. District Support

Finding:
There is no evidence of support for PD by the Network.

Recommendations:

e The Network should provide PD support to improve student outcomes. In addition,
arrangements could be made for inter-visitations of schools that have similar student
populations.

e The Network should provide support in implementing the recommendations of the Joint
Intervention Team (JIT).

Other Concerns:

In absence of any data regarding the efficacy of the academy structure, the school leader and
administration should carefully consider the school’s capacity to roll out the Small Learning
Communities (SLC) initiative in conjunction with “High Schools that Work” $2.5 million grant
for September 2011. Without significant evidence, based on qualitative and quantitative data
from the Grade 9 academy, the school may not be able to gauge the full impact on teachers
and students. To date, the school had not determined the themes, the plan for supervision or
developed or implemented an interest survey for the teachers or students for the upcoming
schoolwide rollout.

PART 3: OVERALL FINDING AND RECOMMENDATION

A. Overall Finding

The school has not made sufficient progress in identified areas, and is unlikely to make AYP under
the current structure and organization.

B. Joint Intervention Team Recommendation
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Develop and implement a new plan that could include significant changes in staff, organizational
structure, leadership and/or configuration, to address issues that continue to negatively impact
student academic performance in identified areas.

C. In the space below, include specific information to support the District in determining how the
above recommendation should be accomplished.

The Principal has not shown efficacy in instructional leadership and has not provided teachers
with feedback or meaningful PD to address the graduation rate and overall lack of student
progress in ELA and mathematics. The pervasive nature of this systemic failure has led to the
school to be identified as a Persistently Lowest- Achieving school.
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