NYSED/NYCDOE JOINT INTERVENTION TEAM REPORT AND RECOMMENDATIONS

BEDS Code/DBN: 28Q470
School Name: Jamaica High School
167-01 Gothic Drive
School Address: Queens, NY 11432
Principal: Walter Acham
Restructuring Phase/Category: Persistently Lowest-Achieving
Area(s) of Identification: Graduation Rate
Dates of On-site Diagnostic Review: November 3-4, 2010

PART 1: INTRODUCTION

A.

Community and School Background

Jamaica High School serves 1,474 students in grades 9 through 12. The school enrollment is 52 percent
Black, 19 percent Hispanic, 24 percent Asian, and one percent White. English Language Learners (ELLs)
comprise 18 percent of enroliment, and students with disabilities comprise 11 percent of enrollment.

Jamaica High School’s administrative team includes the Principal and seven Assistant Principals (APs)
responsible as follows: Guidance and Instructional Support Team; Organization; Mathematics; Computer
Science and Programming; Social Studies; English Language Arts and ESL; Security; Health, Physical
Education and Art; and Science and Foreign Language. The Principal is serving in his fourth year, along
with APs whose combined experience totals 27 years. There is a low rate of turnover among
administrators at Jamaica High School.

There are 65 teachers on staff who have more than five years of experience. Of these teachers, all are
highly qualified. Teacher turnover rate is high due to teachers transferring as a result of the loss of student
enrollment.

PART 2: ASSESSMENT OF THE SCHOOL’S EDUCATIONAL PROGRAM

A. Performance on Key Indicators of Student Achievement Trends and School Progress
Positive or
Negative School Performance Indicators v
Indicator (+/-)
NYSED Quantitative Performance Measures
+ Performance data for the school on NYSED Accountability Overview
Reports (AOR) for the past two consecutive years show a reduction in the v
number of subgroups that did not make Adequate Yearly Progress (AYP) in
one or more identified subject/area(s).
- Negative trend data for one or more identified subject/areas and
subgroups for the past two consecutive years as indicated by a decrease in
the percentage of students performing at or above Level 3 and/or a 4
decrease in the Performance Index.
- School is ten or more points away from meeting its Effective Annual v
Measurable Objective (EAMO) for one or more identified subgroups in
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Positive or
Negative
Indicator (+/-)

School Performance Indicators

subject/area(s) of identification.

Performance data for the school on NYSED Accountability Overview
Reports (AOR) for the past two consecutive years show an increase in the
number of subgroups that did not make Adequate Yearly Progress (AYP) in
identified area(s).

Performance data for the school on NYSED Accountability Overview
Reports (AOR) for the past two consecutive years indicates an increase in
the achievement gap between identified subgroups and the All Students
subgroup in one or more identified subject/area(s).

For 2010-11, the school was identified as a Persistently Lowest- Achieving
school.

Total Cohort Graduation rate is below 60% (for high schools)

NYCDOE Quantitative and Qualitative Performance Measures

Grade of D or F (or C for 3 consecutive years) on the most recent NYC
Progress Report

NYC Quality Review Score of Under-Developed on the most recent NYC
Quality Review

B. School Strengths

e Schoolwide safety policies and procedures for conduct are in place and consistently enforced by school

safety officers and administrators.

e Respect for cultural diversity and support for the needs of ELLs and their families are consistently

evident.

e The Parent Coordinator provides a service valued by administrators, staff, parents and students.

e A partnership with a Career Technical Education (CTE) program in Manhattan provides targeted high-
interest programming for approximately 30 classified and non-classified students at risk of dropping

out.

C. Key Findings and Recommendations

Summary of the key issues (causal factors), and other areas of concern, identified during the on-site
diagnostic review that are negatively impacting student achievement in identified areas, as well as

recommendations, as related to the seven JIT Indicator Categories:

.  Curriculum

Findings:

e Content curriculum is not fully developed and lacks rigor and specific measurable outcomes. The
curriculum identifies the New York State (NYS) Standards and Performance Indicators without
inclusion of resources, assessments, expectations, essential questions, and strategies. In addition,
there is limited use of instructional resources to support instruction. In some cases, resources did

not support grade level standards.
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e Curriculum planning and implementation is not comprehensive and, as a result, appears as
segmented and ineffective.

e The school mission statement lacks a well-defined academic component.

Recommendations:

e Request support from the Network to develop a comprehensive curriculum that is aligned with
NYS Standards and Performance Indicators that includes scope and sequence, pacing calendars,
instructional resources and assessments.

e Create a process for developing, implementing, and revising articulated curricula that is frequently
monitored by the APs.

e Develop a mission statement that includes high academic achievement expectations for all
students.

Il. Teaching and Learning

Findings:
e Delivery of instruction is not based on the differentiated needs of students. Differentiating
instruction is only interpreted as grouping by readiness.

e Instruction is teacher-directed and organized by whole groups with limited use of manipulatives
and instructional tools. Delivery of instruction is not based on student data.

e Technology use is limited or unavailable in the classroom and the Library Media Center (LMC).

e The number of science periods has been reduced from six to five periods a week (four lectures and
one lab).

e Expectations for students with disabilities are not benchmarked against State performance targets
or similar schools, but against past performance. Staff was pleased to have the first student with a
disability achieve a Regents diploma in 2009-10.

Students with disabilities have the lowest graduation rate of any subgroup, yet self-contained
classes continue to be seen as an accepted path for students to achieve a diploma. The Quality
Improvement Process (QIP) funding is being targeted to self-contained grade 12 teachers to
improve academic rigor. This limits access to general education curricula.

e Teacher questioning techniques and activities are at the lower level of Bloom’s Taxonomy
(knowledge and comprehension).

e Transitions were not smooth and lacked coherence within lessons that resulted in instructional
time not being maximized.

e Students did not know the outcomes of the lesson and were not aware of how to use standards to
inform their learning. There was inconsistent implementation of a uniform grading policy and
teacher reporting method.
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Recommendations:

Develop a study group focused on examining research-based practices for differentiating
instruction. Monitor teacher use of strategies for differentiating instruction through the
observation process.

Establish a common planning time in the daily schedule where teachers share and develop lessons
around student-centered teaching that is informed by data.

Reallocate resources to update and add to the current technology inventory, including a long
range plan to be infused into all curricular areas and the LMC.

Increase the number of Regents science periods for students from five to at least six periods a
week, including one lab.

Develop a targeted plan for inclusion based on higher expectations that all students with
disabilities will receive a Regents diploma. General and special education teachers need to use the
Network in developing and delivering a co-teaching and co-planning model.

Establish and implement a schoolwide grading policy that includes teacher reporting protocols.

Monitor teacher lesson plans for the inclusion of high level questions and activities that
incorporate content performance indicators and specific outcomes for student learning.

Provide modeling and coaching for teachers to maximize learning time and support smooth and
cohesive transitions during classroom instruction.

School Leadership

Findings:

e There is no cohesive vision that drives academic learning. School leadership does not analyze
and use student data to strategically plan for curriculum design, professional development
(PD), instructional practice and student support services. School leaders repeatedly attributed
low achievement in large part to factors beyond the school’s control, suggesting that they
believe that expectations to rapidly improve performance are unreasonable.

The Principal was assigned to Jamaica High School in 2007-08 from a prior role primarily
focused on security. The Principal has not developed and articulated clear expectations for
curriculum, instruction, and assessment. In addition, there is no evidence that indicates that
the school leader involves parents in decisions that impact the education of their children.

e Leadership was unable to schedule common planning time for teachers.
e The AP for Instructional Support Services, i.e., special education, assumed the responsibility for
guidance as of September 2010 and coordinates and consolidates procedures across those

departments.

e A review of the budget indicates that the allocation of resources does not effectively support
the instructional programs.
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Informal and formal observations and evaluations do not provide informative feedback for
professional growth. As a result, school leaders are unable to link teacher performance to
student achievement.

The major responsibility of the APs is to ensure that State/federal program guidelines and
regulations are appropriately implemented. There is limited evidence of APs providing
educational leadership to staff based on student data and needs.

Recommendations:

Use the Network and examine best practices of similar schools that are high achieving to
develop a strategic plan based on student data and needs. The school needs a cohesive vision
and plan that drives academic learning, based on analyzing and using student data to
strategically plan for curriculum design, professional development (PD), instructional practice
and student support services.

Create common planning time in the daily schedule for teachers to maximize vertical and
horizontal articulation.

Realign the duties of the academic and instructional support services APs to support a
comprehensive system which brings the academic services together with shared
accountability.

Allocate resources based on instructional needs.
Develop effective teacher observation systems that provide feedback, support and pathways
to instructional improvement, and incorporate long and short range goals from teacher

professional growth plans.

Realign and strengthen the responsibilities of the APs to provide educational leadership to
staff based on student data and needs.

Infrastructure for Student Success

Findings:
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The attendance system does not provide for early intervention for students at-risk.
No well-defined system exists for the identification of at-risk students. Pupil personnel
services, guidance staff, and teachers do not meet to discuss student programs, progress and

intervention

Guidance counselors do not have access to the online data management system, i.e.,
Accountability Reporting and Innovation System (ARIS).

The Academic Intervention Services (AIS) plan does not address how students are getting
support within the school day.

Implementation of individual classroom rules was inconsistent.
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Credit recovery options were not available because of the depletion of funding allocations to
support this effort.

Several observed classes had student enrollment above the contractual limit.

The Library Media Center is not being used to support student instruction. Access is limited
and materials are dated.

Graduation level information provided to students was inconsistent across the grades.
Previously the main focus was on students in grade 12. A change in summer school to group
students in grades 9 and 10 separately from students in grades 11 and 12 is only a small start
to differentiate programs by student need. Orientation for students transitioning from grade
8 to grade 9 is inadequate.

The use of laboratory resources for hands-on inquiry based science instruction was not evident
in the classrooms visited.

Recommendations:
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Establish an attendance system that provides accurate and timely information for early
interventions.

Establish a student support team based on the Response to Interventions (RTI) model.
Ensure consistent implementation of classroom behavior rules by establishing a schoolwide
behavior policy. The policy should be collaboratively created by all teaching staff and

administrators.

Establish online accessibility to the Accountability Reporting Innovation System (ARIS) for all
faculty and staff members with appropriate training on how to use it.

Develop a comprehensive AIS plan for Levels 1 and 2 students that includes mandatory
attendance.

Reinstitute all sustainable opportunities for credit recovery. Explore alternative options for
credit recovery to aid students in obtaining graduation.

Reallocate resources for staffing to ensure that class enrollment aligns with contractual limits.
Information regarding graduation requirements should be shared with all students and
parents, starting with grade 9 students and reinforced throughout all grades. The school
should reach out to the Network/district for support in planning and implementing an
effective transition program for grade 8 students.

Expand the resources and accessibility of the Library Media Center.

Provide training for science teachers in hands-on inquiry-based science instruction and ensure
the use of the resources in the classroom.
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V. Collection, Analysis, and Utilization of Data

Findings:

Decisions are not guided by a systematic, schoolwide collection, analysis, and use of data.
School leaders have not assessed the academic issues impacting student achievement, and no
plan to address the issues has been implemented. There is no evidence that teachers collect
data to identify students’ strengths and needs; therefore, teachers are unable to identify or
develop instructional strategies for students. On-going, current data analysis by teachers does
not drive instruction and support services based on student needs. In addition, there is no
systemic data process in place to track graduation targets for each specific subgroup.

Evidence is lacking that the administrative team uses formative assessment to drive classroom
evaluations.

Recommendations:

VL.

Develop systematic, schoolwide collection, analysis, and use of data to guide all decisions
regarding graduation criteria, inform instruction, and deliver support services for each specific
subgroup.

Incorporate the use of formative assessments to provide feedback for classroom instruction.

Professional Development

Findings:

The decision-making process around PD occurs at the cabinet level and does not incorporate
stakeholder participation. APs for subject areas have primary responsibility for PD. The
administrative cabinet meets bi-weekly and decides on large-scale and/or broad-based PD.

Data is not used to differentiate PD issues related to the identified subgroups and other at-risk
populations.

There is no evidence of a comprehensive, multi-year process for planning, budgeting,
implementation and evaluation of PD for administrators, faculty and staff to reach identified
school improvement targets.

The expansion of Inquiry Teams has not occurred; only one team exists. The Team is not
engaged in action research. The process for the Inquiry Team to report and share findings and
recommendations is not evident.

No system is in place that provides teachers with regular opportunities to collaborate with
each other regarding instructional planning and curriculum development.

There was no observed accountability system for faculty PD that addresses fidelity, impact and
effectiveness on student achievement.

Recommendations:
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Establish a PD committee, either within the School Leadership Team (SLT) structure or as a
standing committee that reports to the SLT, with a specific charge to address areas identified
for school improvement by the SLT and the results in the State report cards.
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Build capacity for PD to provide the least restrictive environments for students with disabilities
and other at-risk populations.

Identify and align processes to establish priorities for PD and budget planning for current and
future years. Selection of PD models should be based on current research and student needs
as identified by both formative and summative data.

Increase the number and focus of Inquiry Teams to provide teachers regular opportunities to
collaborate and engage in action research to improve student learning.

Establish a system that ensures that regular planning time is available for collaboration among
teachers for instructional planning and curriculum development.

Develop formal and informal observation systems that ensure congruence with PD and
classroom implementation.

VII. District Support

Finding:
Although district/Network support is available, the school cannot provide evidence or articulate
the level of available services.

Recommendations:

Design the PD plan to include the use of Network supports.
Use Network support to monitor school processes and procedures.

Provide Network support in implementing the recommendations of the Joint Intervention
Team (JIT).

PART 3: OVERALL FINDING AND RECOMMENDATION

A. Overall Finding

Reference

Review Team Finding v

(b)

The school has not made sufficient progress in identified areas, and is unlikely to make v
AYP without further significant change.

B. Overall Recommendation

Reference | Review Team Recommendation v

(b) Phase-out or close the school. v

Jamaica HS 28Q470
November, 2010

-8



C. In the space below, include specific information to support the District in determining how the above
recommendation should be accomplished.

Current students should be given the opportunity to either transfer to another school or consider
remaining in one of the three schools housed on the Jamaica Campus through their scheduled year of

graduation.
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