NYSED/NYCDOE JOINT INTERVENTION TEAM REPORT AND RECOMMENDATIONS

BEDS Code/DBN: 32K296
School Name: The Halsey School JHS 296
125 Colvert Street
School Address: Brooklyn, New York 11207
Principal: Maria Baretto
Persistently Lowest-Achieving/School Under Registration
Restructuring Phase/Category: Review (PLA/SURR)
Area(s) of Identification: English Language Arts and Mathematics
Dates of On-site Diagnostic Review: January 25-26, 2011

PART 1: INTRODUCTION

A. Community and School Background

The Halsey School serves 552 students in grades 6 through 8. The student enrollment is 51 percent
Hispanic, 46 percent Black, one percent Asian, one percent Native American and fewer than one percent
White students. English language learners represent 16 percent of the enrollment, and 14 percent are
students with disabilities. Nearly all the students live near to the school.

The administrative team includes the Principal and three Assistant Principals (APs). The Principal has been
at the school for 14 years. Two of the APs have been at the school for more than nine years.

There are 51 teachers on staff and no teachers are new to the school. Three teachers have been at the
school for fewer than three years. All teachers are highly qualified.

PART 2: ASSESSMENT OF THE SCHOOL'’S EDUCATIONAL PROGRAM

A. Performance on Key Indicators of Student Achievement Trends and School Progress

Positive or
Negative School Performance Indicators v
Indicator (+/-)

NYSED Quantitative Performance Measures
- Negative trend data for one or more identified subject/areas and subgroups v
for the past two consecutive years as indicated by a decrease in the
percentage of students performing at or above Level 3 and/or a decrease in
the Performance Index.

- School is ten or more points away from meeting its Effective Annual
Measurable Objective (EAMO) for one or more identified subgroups in v
subject/area(s) of identification.
- Performance data for the school on NYSED Accountability Overview Reports v
(AOR) for the past two consecutive years) show an increase in the number of
subgroups that did not make Adequate Yearly Progress (AYP) in identified
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Positive or
Negative

Indicator (+/-)

School Performance Indicators v

area(s).

Performance data for the school on NYSED Accountability Overview Reports v
(AOR) for the past two consecutive years) indicate an increase in the
achievement gap between identified subgroups and the All Students
subgroup in one or more identified subject/area(s).

For 2010-11, the school was identified as a_Persistently Lowest- Achieving v

school.

NYCDOE Quantitative and Qualitative Performance Measures
- Grade of C on the most recent NYC Progress Report v
- NYC Quality Review Score of Under-Developed (Developing on latest QR) v

B. School Strengths

The buil

ding is well maintained and provides a secure and clean environment.

C. Key Findings and Recommendations
Summary of the key issues (causal factors), and other areas of concern, identified during the on-site
diagnostic review that are negatively impacting student achievement in identified areas, as well as
recommendations, as related to the seven JIT Indicator Categories:

l. Curriculum

Findings:

The written curriculum is minimally developed, has not been modified to address the academic
needs of middle school students and is not engaging for the students. The written curriculum lacks
customization by academy or content area to fully develop units of study, long and short-term
projects, and a variety of assessment options. The written curriculum is inadequate in providing a
quality educational program.

The curriculum for students with disabilities is not sufficiently modified to reflect the students’
Individual Education Plans (IEPs) and promotional criteria. Written curriculum for students with

disabilities has not been developed.

The curriculum for English Language Learners (ELLs) and former ELLs is not written or formalized.

Recommendations:

School leaders should work closely with the Network in developing a curriculum in core areas that
is designed to meet the academic and social needs of middle school students. The curriculum
should outline the skills and competencies to be developed through units of study and project
based learning. School leaders should seek Network guidance in identifying successful peer
horizon schools where such a curriculum is already successfully embedded. School leaders should
seek to implement and adapt some of the best practices observed. Professional development (PD)
should be provided for teachers to ensure that the curriculum is delivered in an effective and
rigorous manner. Once implemented, school leaders and the Network should monitor and
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evaluate the effectiveness of the curriculum at the classroom level through formal and informal
observations and walkthroughs.

School leaders should seek the support and PD offerings of the Network in developing and
documenting a written and modified curriculum that fully meets the needs of students with
disabilities. PD should be provided for identified teachers to ensure that they are equipped with
the skills to effectively deliver the curriculum. Once implemented school leaders and the Network
should assess the effectiveness of the curriculum and ensure that it reflects student IEPs.

School leaders should work with the Network in identifying the attributes necessary for an
effective ELL curriculum. School leaders and the Network should work together to devise and
implement written curriculum guidelines to ensure that the academic needs of ELLs and former
ELLs are met. PD should be provided for identified teachers to ensure that they deliver the
curriculum in an appropriate manner. School leaders and the Network should monitor classroom
practice to ensure that the curriculum is being successfully delivered.

Il. Teaching and Learning

Findings:

Classroom observations and teacher and leader interviews reveal that the school’s use of data to
group students for instruction is ineffective and inappropriate. The placement of students into
low, medium and high skill-based seating arrangements has not been systemically accompanied by
specific targeted instruction for each group. Placement in these instructional groupings is too
inflexible and does not change frequently enough to best use assessment data. Student groups
are not skill-based and do not change as needed for each lesson or when skills have been
mastered.

Ineffective co- teaching was observed in classes where two teachers were present. Teachers did
not share instructional responsibilities. Often, the second teacher played a supporting rather than
instructional role.

Displayed student work, portfolio work samples, and student interviews indicated that students
are not provided with standard setting work; thus much of the work completed by the students is
of low quality.

Students are not provided with focused feedback and formative commentary on their written
work. Most written work is given grades or a rubric number and students are unsure about how to
consistently improve their work to reach higher levels.

The quality of instruction is poor and without rigor. Teaching points were not consistently
standards based. Much of the work is worksheet or textbook based only. The majority of
instruction is whole class and teacher directed rather than student centered.

Weak task management and an absence of routines negatively impacts the use of instructional
time. Mini- lessons took most of the period in many classrooms. There is no sense of urgency in
classrooms and much instructional time is lost due to lack of momentum. Transitions are not
timely, and students often passively wait for directions or next steps. Most classes ended without
effective closure and wrap-up.
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In nearly all classrooms, technology was not observed to be effectively integrated into daily
instruction. There is an uneven distribution of computers in classrooms, and students do not
regularly use computers in the learning process. Much of the written work in student portfolios is
handwritten and is not revised with the aid of basic word processing tools. The poor integration of
technology is putting the students at increased disadvantage. In classrooms where SMART Boards
are in use, teachers are not consistently accessing the power of this hardware to engage their
students fully in interactive learning during instruction.

Classroom observations indicated that student-to-student interaction is insufficient to engage all
students in active discussion and collaboration, or to allow them to learn from each other.

Teacher questioning is primarily lower level factual recall and does not promote higher order
thinking or thoughtful discussion among students.

The school does not have a consistently administered schoolwide grading policy, and policies for
accepting late or low quality work vary among teachers.

Recommendations:

All teachers should place students in instructional grouping, based on their skill level and provide
instruction to each group based on need. Need should be identified based on results of both
formative and summative assessments. Some students should be given the opportunity to work
independently, while others receive specific small group instruction from the teacher.

Co-teachers should be given time to cooperatively plan their instruction so that students benefit
from the increased student/teacher ratio. The teachers should conduct more targeted, small
group instruction in these classes. Teachers should be provided with training to help them
establish an effective co-teaching model. General and special educators should teach students
with and without disabilities in the same classroom, focusing on the use of collaborative and
differentiated instructional strategies to increase the accessibility of the content for all learners.
School leaders should monitor the implementation of co-teaching strategies.

Teachers should provide students with examples of quality work that set a high level of
expectation that should be the goal for all students. Teachers and school leaders should monitor
and evaluate if students rise to the challenges set.

Teachers should provide specific written feedback to all students, helping them to know exactly
what improvements are needed. Rubrics should also be developed outlining specific criteria for
student work to support students in developing, evaluating and revising their work. School leaders
should monitor classrooms to ensure that all teachers provide quality feedback and make best use
of rubrics.

Administrators should ensure that all teachers display and discuss teaching points as well as
identify best instructional practices to be used across the school. These practices should be
modeled frequently in classrooms and closely monitored to ensure the production of high quality
student work.

The school leaders, working with teachers, should develop a common set of classroom routines
and expectations that are consistently applied across the school. School leaders, with the support
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of the Network, should provide PD that focuses on developing best instructional practices for
promoting greater active student participation in learning. School leaders and the Network
should, through the observation process, ensure that these strategies are implemented.

Administrators should use the Network technology specialist to assess current technology
resources and identify low cost programs and tools to expand and enhance student use of
technology and ensure more comprehensive integration of technology into daily instruction.

Teachers should use the already established group seating arrangements for structured paired,
cooperative work, and peer collaboration. All teachers should provide opportunities for students
to engage in accountable talk. School leaders, through walkthroughs and observations, should
ensure that this is commonplace across the school.

School leaders should seek Network support in providing PD to enable teachers to use a wider and
more challenging range of questioning techniques. Teachers should then ensure that lesson plans
incorporate higher order questioning strategies to facilitate frequent student-conducted analysis,
comparisons, and synthesis in each lesson. School leaders should monitor and evaluate teaching
and learning to ensure that better quality questioning is in place as a result of the PD offered.

The school should develop and enforce a consistent grading policy that requires students to
submit all work and does not allow students to opt out of assignments by earning a zero.

lll. School Leadership

Findings:

The Principal sees no viable solution to the school’s current academic crisis. The Principal
communicated that current staff will be unable to achieve Adequate Yearly Progress with current
resources. Ambitious school goals were recently adopted, but the Principal reports that these
goals are unattainable without the addition of a literacy coach to the school.

The Principal does not ensure that teachers and students perform at high levels. Leaders and
guidance staff subtly communicate low expectations to students. For example, individualized
achievement certificates are hung in hallways for students who pass classes with a grade of 65 or
greater.

Leadership has ineffectively engaged the school staff in goal setting. The Principal has not
conveyed the school’s dire accountability status to the School Leadership Team (SLT) and the
members report being surprised by the Persistently Lowest- Achievement (PLA) status. The
current goals set by the team do not reflect the need for dramatic improvement. The school
leadership has not effectively developed and shared a vision for success, and reports that external
factors, rather than instruction or curriculum, are the cause of low student achievement.

The Principal is weak at delegating responsibilities and managing human resources. APs are not
given clear direction concerning the number of observations or walkthroughs to conduct.
Responsibilities have been delegated to teacher teams, but monitoring of productivity does not
occur. There are a significant number of non-teaching staff who do not have clear and measurable
goals or performance expectations.
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The school leadership has not developed an effective climate that is conducive to learning, and
the management of student behaviors is inconsistent and ineffective.

The Principal has not provided clear expectations for the productivity of teacher collaboration
time. Common planning time is not effectively used to improve instructional plans or to increase
student achievement as there are no clear directives as to the expectations or outcomes of these
meetings.

The school leaders do not sufficiently involve parents in decision-making processes. Parents are
unable to fully participate in the SLT due to a lack each month of a quorum.

PD that is arranged by the school leader is not having a positive effect on the quality of teaching
and learning. PD is not systematically monitored or supported by the Principal. No clear
expectations or accountability for implementation of new strategies or initiatives are
communicated to staff.

The school leadership is not providing proper supervisory oversight of the staff. There is no
effective monitoring and evaluation of the quality of teaching and thus no support system to
enable them to continuously improve their instruction.

Recommendations:

The school should immediately adopt a no excuses attitude. The Principal with the support of the
SLT should develop a compelling mission and vision for the school that includes high expectations
for all students and staff. This mission should be clearly reflected in school goals that are regularly
monitored by the school and the Network and are singularly focused on improving instruction and
student achievement.

The school should set high academic expectations for students. School leaders and the Network
should ensure that all stakeholders are regularly made aware and reminded of the school’s quest
for high academic achievement.

There should be strong investment in engaging parents in the school improvement process to
ensure that they have a meaningful role in goal setting. The school should consult with the
Network to explore strategies to improve parent and school relations. Administrators should
clearly communicate the school’s accountability status, share all reports and data, ensure that all
SLT team members fully understand the seriousness of the school’s status, and ensure that parents
fully understand their role on the SLT.

The Principal, with the support of the Network, should delegate important tasks to staff and
support this delegation with a solid school infrastructure that includes clear roles and
responsibilities, clear lines of communication and reporting, and persons held accountable for
significant academic improvement. The Network should regularly review the work of the school
and ensure that accountability at all levels is built into the infrastructure of the school.

Administrators should create protocols for classroom environments, excellent instruction, and high
quality student work that are consistently implemented throughout the school and vigorously
monitored. The Principal should create a monitoring schedule for all supervisors to ensure that all
teachers regularly receive targeted, high quality feedback and are held acountable for results.
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Iv.

The school leadership should communicate clear expectations for the use of common planning
time. This should include setting deadlines for deliverables and holding teachers accountable for
meeting these deadlines. School leaders should monitor meetings.

The school should seek Network support in working with the SLT to involve parents in the decision-
making processes. SLT meeting schedules should be collaboratively developed to ensure
representation and participation from all constituencies.

Administrators should conduct a comprehensive needs assessment of the teachers and conduct
analysis of student performance in order to determine the focus of PD. Differentiated PD should
be provided based on the needs assessment and the needs of the teachers. All staff should be
monitored for their implementation of PD. and staff should be surveyed for feedback and
reflection on the effectiveness of trainings.

Administrators should effectively supervise and monitor daily instruction and lesson planning. The
Principal and APs should visit classrooms often, conduct focused walkthroughs and provide
qualitative feedback. An annual calendar of planned observations should be developed,
implemented, and monitored.

Infrastructure for Student Success

Findings:

Administrators hold low expectations for the achievement of students. In teacher and leader
focus groups it was consistently stated that external community factors are an insurmountable
barrier to high academic achievement. The staff does not view itself as having the capacity to
compensate for perceived low student motivation.

The lack of a fully implemented schoolwide behavior policy results in inconsistent rewards and
sanctions and detracts from instructional time. Students report that they are unaware of how to
earn the school’s reward dollars due to the sporadic and random use of them by teachers in
acknowledging positive behaviors or actions. Some published procedures do not actually occur
according to students and staff.

The school does not provide a coordinated set of activities to meet the needs of students
identified for Academic Intervention Services (AIS) or to address other social/emotional issues.
Staff who are in student and family support positions do not meet together regularly with
classroom teachers to coordinate their efforts. The lack of collaboration between the support
services and instructional staff results in fragmented services and poor communication.

The school’s Zero Hour, an additional non-mandated period at the start of the day, is poorly
attended and is not effectively monitored to ensure that students are making gains as a result of
attending.

The school does not have an established process for the identification of students at-risk and is
ineffective in getting students to participate in or attend supplemental programs. Teachers and
leaders report that students have to want to be helped, and they allow students to opt in or out of
programs that would be helpful to them.
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The school’s library is insufficient to support the needs of the students. The library/media center
has recently been reorganized and it is currently underdeveloped. The school has a dedicated
space for a science lab but the lab was closed during the review.

Teachers and some staff view the lack of parental involvement as an insurmountable barrier to
increased student achievement and have no viable solutions to increase parent and school
partnerships. The SLT has not functioned this year due to a lack of a parent quorum at monthly
meetings. Parents are surveyed annually but the response rate is low.

Career, secondary and postsecondary planning is not well developed.

Recommendations:

The Principal and teachers, with the support of the Network, should engage in a series of
professionally facilitated team building sessions aimed at reestablishing a sense of empowerment
and personal responsibility about staff’s role in influencing student attitudes and motivation to
achieve. Follow-up meetings should be arranged by the Network, and the work of the staff
evaluated to assess their impact on raising expectations and student aspirations and achievement.

Students and teachers should be involved in the development of a schoolwide behavior policy.
This should include clear and high expectations for behavior and a manageable set of
consequences and rewards to motivate students. The policy should be implemented across the
school with fidelity and monitored closely.

Administrators should establish a weekly and monthly calendar with regular meeting times for
guidance, deans, teachers, social workers, AP’s and classroom teachers to meet to review the
status of student supports and to respond to ongoing student issues. School leaders and the
Network should monitor the impact of the work on improving student achievement and social and
personal development.

The Principal should require teachers who teach Zero Hour to submit lesson plans and individual
student support plans to address the needs of students who attend these sessions. The
effectiveness of Zero Hour should be evaluated using data to check that students who do attend
are benefiting and are receiving the support that they are entitled to receive. Teachers should be
held accountable for student progress.

Administrators should create and communicate to all classroom teachers a structure and schedule
for sharing information that leads to the identification of at-risk students for AIS. Students who
perform significantly below grade level should be reevaluated for appropriate placement and/or
additional services. School leaders should monitor and evaluate the quality of services offered to
students and take actions where services are ineffective.

The Principal should examine the school budget and explore grant opportunities to continue the
development of the library/media center. Teachers and classes should be scheduled into the lab
to ensure that all students experience hands-on science inquiry.

The school should make best use of all available school time and resources to serve and support its

students. Small, intimate environments should be established where students can be well known,

supported and nurtured by teachers and mentors. Appropriate staff should be assigned to the

task of building relationships with parents that are helpful to both parties. The school should
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research how schools with similar demographics have built solid and productive family
partnerships that meet the needs of parents.

All students, including students with disabilities, should have transition plans for secondary and
post secondary outcomes.

V. Collection, Analysis, and Utilization of Data

Findings:

The school has yet to make effective use of the voluminous amount of test data collected to
positively impact student achievement beyond placing students in low, medium and high groups in
classrooms and identifying the lowest five students. Teachers lack a common understanding of
how to address the specific needs of individuals and groups in their classrooms.

Assessment data is not sufficiently used by instructional leaders to guide teachers in the planning
of their instruction. Teachers are not consistently using the data in differentiating instruction to
meet student needs or to re-teach targeted student groups.

The school has not effectively examined the root causes of the school’s PLA status and has not
communicated the school’s status to staff and the SLT. As a result, it is not adequately responding
to the academic issues that have contributed to this status. Without this kind of examination and
analysis, the school community cannot appropriately address the issues impacting student
achievement.

Teachers are unprepared to conduct formative assessments and do not regularly administer them.
Teacher data binders are inconsistently maintained. Some binders include research articles and

student performance data, but teachers report that the binders are not helpful to them as
currently organized.

Recommendations:

The staff should consistently and regularly use data for instructional planning and targeting
individual student performance outcomes and to monitor this work for effectiveness. Teachers
should conduct item analysis of quizzes, State tests and daily work to establish fluid student groups
in all their classes. School leaders should monitor to ensure that teachers use data to guide and
inform instruction and planning.

The available data should be used by teachers to inform instructional objectives based on student
performance trends. If student groups are to be formed, they should be based on identified
common needs, and instruction should be differentiated so that teachers can provide direct
support to targeted groups while other students work independently or in groups on appropriate
materials. School leaders should ensure that teachers use data in providing differentiated
instruction.

Administrators should clearly communicate to staff and the SLT the results of a thorough data
analysis that includes performance trends over several years and compares the performance of
subgroups. This communication should be designed to establish a sense of urgency and direction,
and a renewed commitment to goal setting and achievement of goals.
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The Principal and the Network should plan training for all staff in the creation and administration
of various forms of formative assessment to include exit tickets, quick writes and quizzes to
improve the staff’s capacity to conduct on the spot checks for understanding. The staff should be
taught how to use these assessments to re-teach as needed.

The school should work with the Network to establish clear protocols for the collection and
maintenance of data binders and use the data collected to drive instructional planning and student
achievement.

VI. Professional Development

Findings:

There is no formal comprehensive PD plan to adequately support the identified needs of the
teachers.

Common planning time is not being effectively used and has little impact on improving student
achievement. Teachers set the agendas and meetings are not always focused on improving
teaching, learning and student outcomes.

The school leadership has not effectively communicated high expectations for the outcomes of the
academic work groups to which teachers are assigned. Teachers have not been provided with
adequate direction to ensure that the time spent is productive and focused on improving student
outcomes.

There are no feedback mechanisms in place for teachers to help school leaders plan and
implement PD offerings that are well matched to the needs of teachers and students.

There is no expectation that teachers will implement strategies learned through PD into their
classroom practice. Written evaluations of staff do not make reference to what impact PD in which
staff participated is making on student learning.

Recommendations:

The school leaders and the Network should conduct a formal needs assessment of the school and
the teachers and use it to develop a PD plan. School leaders should create a yearly PD calendar
based on this needs assessment and then cluster teachers by identified need to provide ongoing,
embedded training. School leaders should monitor for improvements and retrain as needed in
the areas that are most crucial for student learning. School leaders should hold teachers
accountable for improved student progress.

School leaders should introduce formal protocols for common planning meetings that include
agendas, meeting notes and intended outcomes. School leaders should be present at meetings to
establish a culture of high expectation and ensure that the emphasis is on improving teaching and
student achievement. It should be the expectation that strategies discussed at the meetings are
implemented. School leaders should monitor classroom practice to ensure the implementation.

School leaders should establish high expectations for the work of the academic working groups to
which teachers are assigned. The work of the groups should be sharply focused on improving
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student achievement and improving the quality of instruction and learning. The work of the
groups should be documented and regularly reviewed by school leaders. School leaders should
observe the work of the groups. The groups should devise strategies that target improved student
outcomes. School leaders should monitor the impact of the groups’ work through classroom
observations.

School leaders should set up mechanisms and protocols that enable teachers to provide feedback
on the quality and usefulness of any PD offering that they attend. School leaders should use the
information to guide and inform future PD offerings as well as assessing their impact on improving
student achievement and the quality of instruction.

School leaders should make clear to teachers that strategies learned through PD offerings should
be implemented in the classroom to improve instruction and student learning. Teachers should be
made aware that observations will be conducted to monitor this expectation.

VII. District Support

Findings:

There are eight non-teaching administrators, including three Deans, three Assistant Principals and
the Principal for approximately 500 students. This staffing pattern is administratively heavy for a
school of its current size and does not reflect that the school has adequately accessed Network
guidance for staffing, budgeting and allocation of funds.

While the Network provided CEP feedback, it did not follow up or ensure that the school adopt
more rigorous goals or ensure that the Principal knew how to address the goals with the school’s
current resources.

Recommendations:

The school should be supported in reallocating salary funds to provide needed direct academic
support services to students. The Network should work with the school in reducing the number of
administrators and reallocate the remaining funds to curriculum development and PD.

The Network should provide greater oversight of the implementation of the CEP and ensure that it
contains clear action plans with deadlines, lines of reporting and accountability for results.

The Network should support the school in the implementation of the Joint Intervention Team’s
(JIT) recommendations.

PART 3: OVERALL FINDING AND RECOMMENDATION

A. Overall Finding

Reference

Review Team Finding v

(d)

The school has not made sufficient progress in identified areas, and is unlikely to make | ¥
AYP without further significant change.
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B. Overall Recommendation

Reference

Review Team Recommendation

(d)

Phase-out - close the school.

C. In the space below, include specific information to support the District in determining how the above

recommendation should be accomplished.

The team recommends that a plan be developed and implemented during the phase-out period.

The current leadership/administration should not conduct the phase-out and should be replaced with
a strong, visionary leadership team to ensure that students are afforded the best possible
opportunities to learn. The current team displays no sense of urgency and has no clear and compelling
vision for school improvement and has yet to consider that with concentrated effort, real achievement
can occur with the same level of funding and support the school currently receives.

The new administrative team should be monitored closely to ensure that the school operates
smoothly, that teachers are properly supervised and guided, and that appropriate transition plans are
in place.

The allocation of services to students should be restructured to ensure that students are efficiently
supported. The school’s current team structure requires that guidance counselors work with grade
levels and two academies. Guidance counselors should be assigned to academies to reduce the
number of teachers they work with and to allow them to follow the same students for two years.

The new administrative team should work with the Network to improve the school’s understanding of
the role of parents and to build the school’s capacity to build productive parent/school relationships.
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