NYSED/NYCDOE JOINT INTERVENTION TEAM REPORT AND RECOMMENDATIONS

BEDS Code/DBN: 27Q053
School Name: Brian Piccolo Middle School
1045 Nameoke St.
School Address: Far Rockaway 11691
Principal: Jacqueline Boswell, Acting
Restructuring Phase/Category: Restructuring Advanced Comprehensive

Area(s) of Identification: Disadvantaged Students
Dates of On-site Diagnostic Review: May 24 — 25, 2011

English Language Arts- All Students; Black Students;
Hispanic Students; Students with
Disabilities; English Language
Learners; and Economically

PART 1: INTRODUCTION

A.

Community and School Background

Brian Piccolo Middle School serves 486 students in grades 6 through 8. The school enrollment is 61
percent Black, 33 percent Hispanic, 19 percent Asian, and two percent White students. Of these students,
12 percent are English language learner students (ELLs) and 27 percent are students with disabilities.

The school administrative team includes the Acting Principal, four Assistant Principals (APs) and four
deans. The Principal is in her first year, and the APs have served between two to six years. This is
reflective of a high turnover rate among administrators at the school.

There are 48 teachers, including eight new teachers. Four teachers have been at the school for between
one and three years. Eighty-nine percent of the teachers are highly qualified. Teacher turnover rate is 25
percent per year.

PART 2: ASSESSMENT OF THE SCHOOL'’S EDUCATIONAL PROGRAM

A. Performance on Key Indicators of Student Achievement Trends and School Progress
Positive or
Negative School Performance Indicators v
Indicator (+/-)

NYSED Quantitative Performance Measures

- Negative trend data for one or more identified subject/areas and subgroups for v
the past 2 consecutive years (2007-08 and 2008-09), as indicated by an decrease in
the percentage of students performing at or above Level 3 and/or a decrease in
the Performance Index.

- School is ten or more points away from meeting its Effective Annual Measurable v
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Positive or
Negative
Indicator (+/-)

School Performance Indicators v

Objective (EAMO) for one or more identified subgroups in subject/area(s) of
identification.

Performance data for the school on NYSED Accountability Overview Reports (AOR) v
for 2007-08 and 2008-09 show an increase in the number of subgroups that did
not make AYP in identified area(s).

Performance data for the school on NYSED Accountability Overview Reports (AOR) v
for 2007-08 and 2008-09 indicate an increase in the achievement gap between
identified subgroups and the AIl Students subgroup in one or more identified

subject/area(s).

NYCDOE Quantitative and Qualitative Performance Measures
- 2009-10 NYC Progress Report Grade of C v
+ 2008 NYC Quality Review Score of Well-Developed v

B. School Strengths

The Acting Principal has initiated a program where community leaders and business people work with
the same group of students to provide guidance for their futures.

Partnerships with community-based organizations (CBOs) provide medical and counseling services to
students and families in the school.

C. Key Findings and Recommendations
Summary of the key issues (causal factors), and other areas of concern, identified during the on-site
diagnostic review that are negatively impacting student achievement in identified areas, as well as
recommendations, as related to the seven JIT Indicator Categories:

Curriculum

Findings:

The English Language Arts (ELA) curriculum is not rigorous. The curriculum consisted of the same
concepts, skills and strategies for each grade level. The same concepts were listed for each grade
without specific goals for each grade level. There was no ELL curriculum.

Recommendations:

School leaders should work collaboratively with the ELA teachers to develop specific goals that are
differentiated for each grade level. The school leaders should use Network personnel to assist in
developing a specific curriculum for ELL students. School leaders should monitor curriculum planning
and observe classrooms to ensure that a more rigorous curriculum is implemented that meets the
needs of all students.
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Teaching and Learning

Findings:

Individual student learning needs are not being addressed, as the majority of instruction is direct
and teacher dominated. Too few teachers use a variety of instructional strategies to engage their
students in learning.

Student grouping is based on random selection by teachers, and sometimes by students, rather
than on individual student learning needs as identified through data analysis.

In Collaborative Team Teaching (CTT) classes, the teachers did not co-teach. They took turns
teaching their subject area while the second teacher was not actively engaged with the students.

Lessons were not efficiently delivered using the workshop model format. As a result, lessons were
not well managed in terms of the appropriate use of time, pacing was slow and the objectives of
the lesson were not fully met.

Instructional time was limited to less than half the 45-minute period in a number of lessons due to
late arrival and disruptive students. Throughout the lesson, the same students continued to
interrupt the lesson or became passive and disengaged.

Culturally diverse materials were not used for assigned activities and independent reading.
Classroom libraries were not available to students. Dictionaries, bilingual glossaries, and
periodicals were not available in classes with ELL students.

Individual student goals were not developed to monitor progress and performance better. There
was little evidence of teacher conferencing with students about their work.

Teacher dominated lessons did not allow students to engage in accountable talk during
independent practice or share out. Students were not engaged in activities that were challenging
and, therefore, did not have opportunities to use higher order thinking skills and processes.

In the few classes that held discussions, questioning was low level and literal and did not include
questions that engaged the students in the higher order thinking skills of Bloom’s Taxonomy.

There was little evidence of differentiated instruction that met the needs of students at different
instructional levels. Individual student data was not effectively used to plan appropriate tasks and
activities for individuals and groups.

Students did not follow established classroom routines and procedures as per the discipline code
and the school’s identified behavior policy.

The quality of the student work was not aligned with the displayed rubric and did not include next
steps for improvement.

Technology was not infused into the instruction in most classrooms. Most classrooms did not have
computers or SMART Boards.
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Recommendations:

School leaders should revisit and revise the school professional development (PD) plan. Teachers
should be supported to increase their knowledge of instructional strategies by attending
workshops structured to meet their individual needs. The AP for ELA should model successful
instructional strategies for the teachers until a literacy coach is hired. School leaders should
monitor the implementation of these strategies through the routine classroom observation
process.

School leaders should provide PD on the implementation of flexible grouping based on formative
and summative data. All students should be provided with tasks and activities that address their
specific learning needs in all lessons. School leaders should monitor teacher planning and
instruction to ensure that the use of data to group students becomes common practice in all
classrooms. Ongoing PD should be provided for teachers that continue to struggle with this
strategy.

All CTT teachers should receive PD to enable them to provide more effective co-teaching strategies
that meet the needs of students. The school leader should seek to provide additional planning
time for co-teachers. Through the observation process, school leaders should identify examples of
good practice that can be used as a model for other teachers to observe and then implement into
their own teaching.

The school leaders should hire a literacy coach with middle school experience. The coach should
model appropriate implementation of the workshop model and assist the teachers in developing
effective time management skills. School leaders should hold teachers accountable for the
implementation of the workshop model.

School leaders should establish a new plan to efficiently monitor the hallways and stairways to
ensure that all students reach their classroom in a safe and timely manner. Written, consistent
and progressive consequences should be established to reinforce this plan. The effectiveness of
this plan should be regularly monitored to ensure consistent implementation by all staff and
students. School leaders should provide PD, on a differentiated basis, on classroom management
strategies to help teachers deal with disruptive students and to provide more engaging activities.
School leaders should monitor the implementation and effectiveness of these strategies.

School leaders should seek to purchase materials and resources that are reflective of the diverse
population of students they serve. PD should be provided to help teachers use these materials in
their lessons. Culturally sensitive books should become part of the leveled classroom libraries and
should include bilingual dictionaries and glossaries.

All teachers should regularly conference with their students to establish goals based on
assessment data. These goals should be regularly revisited and monitored for success by the
teachers. New goals should be established based on achievement.

School leaders should provide workshops for teachers to develop and implement strategies to
increase opportunities for accountable talk, problem solving and other activities to develop their
higher order thinking skills. All students should be regularly engaged in flexible groups to help
strengthen their problem solving skills and to develop cognitive ability. The AP in charge of ELA
should assist teachers until the literacy coach is hired in developing this skill. School leaders
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should establish a regular system of monitoring teaching and learning where student engagement
and participation is a particular focus. The process should also be used to identify intervisitation
opportunities.

The school should provide PD for all teachers to develop their questioning skills. All teachers
should plan a range of questions to develop students’ higher order thinking skills in their routine
lesson delivery, including appropriate allowance for response times. School leaders should ensure
that effective questioning is a focus of attention when carrying out classroom observations.

School leaders should revisit PD already provided on differentiating instruction and modify where
necessary so that all teachers use test and assessment data to better match work to the ability
level of the students. Monitoring through observation should continue to ensure this becomes
embedded across the school. The AP in charge of ELA should provide additional assistance for
teachers needing support in differentiated instruction.

School leaders should revise the student non-negotiable behaviors with the teachers. They should
identify the major concerns to focus upon to improve classroom procedures and routines. The
school leaders should closely monitor the implementation of agreed-upon strategies across the
school to ensure consistent implementation.

School leaders and teachers should review the use of rubrics as a tool to improve student work.
Workshops should be conducted on how to provide appropriate and constructive feedback, closely
linked to standard expectations, so that all students understand the precise next steps for
improvement. School leaders should monitor student work to ensure constructive feedback is
given and that students are acting on it.

School leaders should identify and invest in technology-based programs that address the specific
needs of students. The acquisition of more hardware, such as SMART Boards and laptops for each
classroom, is necessary to enhance instruction. Teachers should attend workshops on using these
tools to increase student engagement and enliven their instruction.

I1l. School Leadership

Findings:

Most ELA students were working on below grade materials even though the Acting Principal stated
that she had raised the rigor of instruction.

The Acting Principal has not addressed the decline in ELA performance with a structured plan to
improve instruction and student learning.

Observations of student behavior in the hallways, staircases and classrooms indicated that the
school does not provide a safe, efficient and effective learning environment. Interviews with
students, parents and teachers indicated student behavior was worse since September when the
Acting Principal took over the school. Suspensions have increased by 15 percent this year; more
than 200 students have been suspended through late May compared to 175 suspensions all of last
year. The Acting Principal’s behavior policy includes 12 non-negotiable behaviors but many of
these are regularly disregarded by students. Many teachers did not question students who walked
in and out of the room during the lesson. In a CTT class, neither teacher attempted to engage

-5.-

27Q053 Brian Piccolo Middle School

May 2011



unruly students in the lesson. Students were observed running in the halls, talking in class and
using obscene language throughout the visit. School personnel as well as SSAs made little attempt
to get students to conform to school rules and accepted behaviors. Groups of students
congregated in the halls and arrived late to class, resulting in lost instructional time. Many
students wore hats all day long even though it was a violation of the discipline policy. Students
disrespected adults and their peers with cursing.

The Acting Principal does not use her budget to effectively support the instructional program.
Despite an enrollment of fewer than 500 students, the school has four APs and four deans. Some
teachers are assigned to two hall duties per day instead of teaching an additional class. The deans
sit at desks in the hall to monitor hall traffic throughout the day. Despite the low ELA scores, the
Acting Principal has not hired a literacy coach. The AP in charge of ELA has common branch
certification. In addition, there is a lack of resources to support student learning in ELA.

The Acting Principal stated that the decision to implement the Positive Behavioral Interventions
and Supports (PBIS) program was made by the School Leadership Team (SLT). However, interviews
with teachers and parents on the SLT indicated that they were not involved in this decision.

Much of the PD offerings are voluntary during ‘lunch and learn’ sessions, after school and on
Saturdays. Despite the need for PD for teachers of ELA, ELL and students with disabilities, the
school leadership has not developed a plan that ensures all teachers will receive the necessary
training.

The school only provides Academic Intervention Services (AIS) support for students who are not
reaching proficiency levels in ELA. AIS are not provided for students who are approaching
proficiency levels and who would benefit from additional support. AIS are provided during the
extended day program and on Saturday. However, the Restructuring Plan indicates that all
students identified below standard receive AIS during the school day.

There was little evidence that school leaders performed timely follow-up observations for teachers
whose teaching is judged as unsatisfactory. One ELA teacher received an unsatisfactory
observation in early October and the follow-up observation was conducted five months later.
Many observation reports indicated that teachers were not using strategies such as differentiation
that were discussed at PD workshops. There was little evidence that school leaders performed
follow-up observations to ensure that the recommendations for improvement were implemented.

The Acting Principal stated that all teachers were observed three times. However documentation
showed that none of the APs had observed all of the teachers in their academies. The Acting
Principal was unaware that the three academy APs had not completed an observation for each of
their academy teachers. The Acting Principal stated she had conducted 23 formal observations.
However, the documentation provided only had evidence of eight formal observations.

Recommendations:

School leaders should develop a standard expectation for each grade level and provide PD for ELA
teachers to ensure that this standard for instruction is understood and adhered to. School leaders
should regularly carry out classroom observations and monitor teacher planning to ensure that
ELA students are working on grade level appropriate materials.
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The school leadership should analyze student ELA test data and observations reports in order to
create a long-term plan to improve teaching, learning and student achievement in ELA. This plan
should be created with the assistance of an outside consultant with experience in literacy. The
plan should have challenging goals, interim benchmarks and a clear outline of the roles and
responsibilities of personnel to ensure that the goals are met or exceeded. School leaders should
regularly monitor the impact of the plan.

School leaders should develop a plan to make the school a safe place for students and staff.
School personnel who disregard or ignore the discipline policy should be held accountable.
Personnel on hall duty should be held accountable for students getting to class on time. Teachers
should be held accountable for keeping students in the classroom during instructional time. The
Acting Principal should meet with the SSA supervisor to clearly define the role of the SSAs. The
Acting Principal should document unsatisfactory performance by SSAs and discuss it with their
supervisor. The Acting Principal should rethink the 12 non-negotiable behaviors and develop a
policy that focuses on fewer behaviors. The Acting Principal should ensure that all school
personnel, including school leaders, strictly enforce this policy. Students who violate the policy
should receive consequences. The school leaders should closely monitor the implementation of
the plan.

The Acting Principal should evaluate the roles and responsibilities of key personnel, as there are
four APs and four deans for 486 students. The Acting Principal should ensure that the
administrative structure is effective and better equipped to meet the academic and social
priorities of the school. The Acting Principal should ensure that there are appropriate materials
and personnel to improve ELA teacher performance and accelerate student learning. Each ELA
class should have a classroom library with leveled books, including multi-cultural books. Every ELA
class should have dictionaries for students to use. The Acting Principal should hire an AP for ELA
who is certified in English or reading so that teacher pedagogy can be improved. Teachers should
not be assigned to extra hall duties in lieu of an instructional period, and these teachers should be
providing AIS support to students during this extra period. Deans should not be sitting in the hall
monitoring hall traffic throughout the day, as this should be a role for SSAs. The Acting Principal
should seek to hire an ELA teacher to provide AIS services for all students identified below
standard who are not being served so that their literacy skills can be strengthened.

The Acting Principal, with Network support, should become more cognizant of the roles and
responsibilities of the SLT. The Acting Principal should ensure that the SLT is enabled and
empowered to be fully involved in the decision-making processes that impact on the educational
lives of all students.

The Acting Principal should seek to hire substitutes and/or arrange coverage so that all teachers of
ELA, ELLs and students with disabilities receive the necessary PD in ELA. These workshops should
take place during the school day to ensure that these teachers attend. The Acting Principal should
set expectations that strategies learned in the PD sessions are implemented in the classroom.

The Acting Principal should either adhere to the Restructuring Plan that she inherited when she
took over the leadership of the school in September or modify the plan to reflect the changes she
made to AIS support. AIS support should be regularly monitored to ensure that the needs of
students are being met.
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V.

School leaders should conduct follow-up observations for unsatisfactory teachers within a short
time frame to monitor the implementation of suggestions for improvement. The Acting Principal
should conduct the follow-up observation of teachers whose performance is judged to be
unsatisfactory to collect first hand information about the teacher’s work. School leaders should
conduct follow-up observations for all teachers in a timely manner to ensure that
recommendations for improvement have been implemented.

The Acting Principal should monitor the observations conducted by the APs to ensure that all
teachers are observed in a timely manner throughout the year.

Infrastructure for Student Success

Findings:

There was no student work, art, or welcoming signage that indicated that the school is
academically oriented and student-centered.

The Acting Principal stated that the school is in the initial stages of implementing the PBIS
program. However, there was no evidence of the required PBIS displays, signs or posted
behavioral expectations in hallways or classrooms, with the exception of the posting of the 12 non-
negotiable behaviors that are not part of PBIS. There was no indication that the program was
being implemented with fidelity.

The loss of one guidance counselor has compromised the school’s ability to provide appropriate
support services that are vital to the high number of at-risk students and families. The school’s
attendance rate is below the city’s middle school average, despite a part-time attendance teacher
funded by the Network.

There is no common planning time scheduled for the teachers of students with disabilities, the
English as a Second Language (ESL) teacher or for student support staff.

Vocational assessments were not conducted in the building because the guidance counselor was
unaware that the assessments were required for all students with Individual Educational Plans
(IEPs).

Parents stated that the social worker does not make home visits despite the large number of
parents who will not come to school to meet with school staff, attend PTA meetings or parent
conferences.

The school does not have a full-time librarian, as required in middle schools.

Science laboratories take place in classrooms and have limited resources for hands-on
experiments.

Quarterly progress reports are not translated into the languages spoken by students and their
families.

The school does not regularly survey parents on topics related to school improvement or about
parental satisfaction with the school.
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Recommendations:

e The school leaders and staff should establish an academic environment that is welcoming and
reflects a culture that values student work and achievement. School leaders and staff should post
quality student work in hallways to recognize and celebrate student achievement.

e The Acting Principal and APs should contact Network personnel for immediate help in fully
implementing PBIS with fidelity. School leaders should ensure that the program is implemented
consistently across the school and should evaluate its impact on improving student behavior.

e The Acting Principal should prioritize providing appropriate and comprehensive guidance and
counseling services to meet the needs of students and mandated services. The student support
services staff, with Network assistance, should develop innovative plans and incentives that are
designed to improve student attendance.

e The Acting Principal and APs should develop a schedule that allows for common planning time for
teachers of students with disabilities, the ESL teacher and student support staff to ensure
articulation between all staff in support of student progress and achievement.

e The Acting Principal should work with Network personnel to develop and implement an action
plan that ensures that all vocational assessments are conducted within the required timelines.
School leaders should ensure that the plan is implemented with fidelity.

e The school leaders should develop a plan to improve parental involvement, including a range of
communication strategies and home visits as appropriate. The Acting Principal should visit schools
where effective strategies are in place that promote parent participation and work with staff to
implement similar strategies in the school.

e The Acting Principal should seek to hire a librarian/library media specialist to encourage and
reinforce reading and research for all students.

e The existing science laboratories in the building should be used for hands-on science activities. The
AP with responsibility for the science department should conduct an inventory of existing science
resources and develop a plan that addresses critical equipment needs to support instruction.

e The Acting Principal should secure Network help in translating progress reports, assessment data,
and other school related literature into all the home languages spoken by parents.

e The school should develop and distribute regular surveys to determine parental needs, and ensure
that the survey is distributed in all appropriate languages.

V. Collection, Analysis, and Utilization of Data

Findings:

e There was no evidence of a system in place to help teachers analyze and use the data that had
been distributed to them from the 2009-2010 State assessments. Additionally, with the absence
of data binders in most classrooms, there was no evidence that teachers were using the most
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recent data from formative and periodic assessments for individual students to differentiate and
group according to student needs.

There was no evidence that the data from a diagnostic test in ELA in September was reviewed or
analyzed to identify instructional needs or that it was shared with the instructional staff. No
documents were produced to show that the school has implemented a plan that addresses the
academic issues that are affecting student achievement. Moreover, there was no plan in place to
identify or effectively address the issues that contribute to the decline in student achievement.

There was little evidence that teachers were using the most current student assessment data or
informal evaluations to determine students’ academic needs.

Reviews of ELA student portfolios indicated that most work was not reviewed by the teachers, as
the checklist and comment sheets were incomplete, blank or not current. Administrators stated
that they monitored the use of portfolios during formal and informal observations. Upon a review
of teacher observation reports, there were few that contained comments related to the
incomplete checklist or any indication of support for the teacher in this area.

Teachers are not consistently monitoring student progress records and student academic needs.
Many teachers did not have data binders to assist them in grouping and designing instruction to
meet students’ individual needs. As a result, not all students who are eligible for AIS are receiving
these services.

Recommendations:

The school leadership should develop a plan to collect student data from various sources and
regularly review the information with teachers. The school should include in the plan articulation
with grades 5 and 6 teachers from the feeder schools to gain an understanding of the incoming
students’ learning paths and the schools’ approaches to instruction. A PD plan should also be
developed for all instructional staff in the areas of analyzing data and how to use the data for
instructional planning and differentiation to meet the needs of all students. Administrators should
regularly monitor teachers for the implementation of the academic plan and identify teachers in
need of additional support.

The school leadership should carefully review past and current student data to identify the
performance trends that are contributing to the decline in student achievement. Using the results,
a comprehensive academic plan to address the needs of the students should be developed. The
school should develop a PD plan for instructional staff as a result of the data analysis of student
needs. Administrators should more closely monitor classroom staff to ensure the effective use of
the plan and that all staff are focused on improving student learning. Additional support and
individual plans for instructional staff should be provided as required.

Administrators should closely monitor classroom teachers and support staff to ensure they are
collecting and reviewing student data and using this data for instructional planning and
differentiation. Additional support should be given to the teachers who they identify as in need.

Administrators should closely monitor teachers to ensure that they are consistently using the

portfolio checklist and comment form with all students. Administrators should require teachers to
keep up to date data binders. A PD plan should be created to assist teachers in the use of
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individual student data in the differentiated classroom. As a result of monitoring, additional
support should be provided to instructional staff as needed.

The school leadership should create a plan and a format for collecting student data. All student
data should be reviewed to identify all students in need of AIS. Administrators should closely
monitor teachers to ensure that all staff members are following the agreed-upon plan.

VI Professional Development

Findings:

Classroom observations indicated inconsistent implementation of differentiation, the workshop
model, and modeling strategies. All these strategies have been addressed during PD offerings.

No sign-in sheets, evaluations or other support documentation was provided to evidence teacher
attendance at Network PD sessions. The CTT teachers indicated that they have not received PD in
the co-teaching model and there was limited evidence that PD was offered to meet the needs of
teachers of the two subgroups (students with disabilities and/or ELLS) that have been identified as
missing AYP for four of the past five years.

The school has had a high rate of teacher turnover during the past four years. The school does not
provide new teachers with all appropriate PD to ensure that they can comply with school
expectations for their performance and instructional delivery.

No documentation was provided to substantiate the provision of PD for school administrators.

PD planning was not developed collaboratively with the staff to address the needs and priorities
outlined in the CEP and Restructuring plan.

Recommendations:

The school should create a PD plan that addresses the needs of ELA teachers and students with
disabilities teachers. The plan should be based on assessment data and classroom observations.
School leaders should monitor the quality of PD provided and then monitor instruction to check
that all strategies learned in PD are implemented with fidelity in all classrooms and bring about
improvements in the quality of instruction.

The school leadership should maintain evidence of sign-in sheets for teacher attendance at PD
sessions. Evaluations should be conducted and maintained to assess the quality of PD workshops.
Future PD sessions should be based on teacher feedback and administrator observations.
Teachers of CTT classes should be offered PD so that they understand how to properly implement
the co-teaching model. Teachers of ELA and students with disabilities should receive PD, during
the school day, to inform their practice.

School leaders should provide PD for new teachers for all strategies and programs for which they
are being held accountable.

School leaders should attend PD to improve their leadership capacity. The Acting Principal should
also hire an outside consultant to mentor the administrative team.
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The Acting Principal, with Network support, should develop a comprehensive PD plan with input
from teachers. This plan should target the needs of ELA and students with disabilities teachers so
that they can introduce strategies that will raise student achievement and meet the learning needs
of the students.

VII. Network Support

Findings:

There was little documentation to indicate that the Network provided PD to address the ELA
deficiencies in the school, despite the fact that the school consistently does not make AYP in ELA
for students with disabilities. The Acting Principal stated the Network recommended the ‘Writing
Matters’ program and the school purchased it. Other than a workshop on differentiation, there
was no evidence of other workshops designed to assist teachers in learning strategies and skills to
accelerate student learning in ELA.

Although the Network recommended the PBIS program, it has not provided adequate training for
school leaders and teachers for complete implementation.

Two APs stated the Network does not provide sufficient support for teachers in the use of student
data. Interviews with teachers indicated they had not received adequate training in this area.

Recommendations:

The Network should provide PD in ELA for general education teachers as well as teachers of
students with disabilities to assist them in learning strategies that will improve their teaching and
improve student-learning outcomes.

The Network should provide on-going PBIS training so that school leaders and teachers have a
better understanding of the program and receive the required feedback and support during each
stage of implementation.

The Network should provide training for teachers in analyzing student data so that the data can be
used to group students and inform instruction.

The Network should support the school in the implementation of the Joint Intervention Team (JIT)
recommendations.

Other Concerns:

Despite a significant Hispanic population, none of the five school leaders or four guidance
counselors speak Spanish.

None of the school leaders, including the AP in charge of ELA, have a literacy or English background
or certification.

The school’s high number of Superintendent’s suspensions is moving it toward a Persistently
Dangerous designation.
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The three academies exist in name only and there is no difference in the curriculum among the
academies.

PART 3: JOINT INTERVENTION TEAM OVERALL FINDING AND RECOMMENDATION

A. Overall Findings

Reference | JIT Finding for Restructuring Advanced Schools v
(c) The school has not made sufficient progress in identified areas, and is unlikely to v
make AYP under the current structure and organization.
B. Overall Recommendation

Reference

Recommendation by the JIT for Restructuring Advanced Schools v

(c)

Develop and implement a new Restructuring Plan that includes significant changes v
in staff, organizational structure, leadership and/or configuration, to address
issues that continue to negatively impact student academic performance in
identified areas.

C. Inthe space below, include specific information to support the District in determining how the above JIT
recommendation should be implemented.

The JIT recommends that the Superintendent place the current school leader on a Performance
Improvement Plan (PIP). The Superintendent and the Network should collaboratively develop and
monitor a PIP that is aligned with the Acting Principals’ Performance Review and includes clear and
measurable goals. The plan should be based around the recommendations outlined in the JIT
report with a particular focus on raising student achievement in ELA and improving teaching and
learning.

The Superintendent and Network should provide supervisory oversight of the Acting Principal’s
progress and provide written quarterly progress reports. A final evaluative report should be
written by the Superintendent and Network and should be reflective of the Acting Principal’s
progress at addressing the identified needs as documented in the JIT report and achieving
improvement targets.

The Acting Principal should closely monitor and supervise the work and effectiveness of the four
APs and four deans. Specific goals and targets should be set that are measurable and progress
towards the stated goals should be regularly reviewed. All observations and meetings should be
documented.

The Acting Principal, with Network guidance and support, should seek to restructure or reduce the
current administrative team so that the number of personnel, at present four APs and four deans,
better matches the number of students enrolled. The budget savings that accrue through this
restructuring should be used to bring in additional staff with expertise in ELA and counseling.
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The Acting Principal should ensure that the AP with oversight for ELA has the necessary
qualifications, training and instructional skills to help bring significant improvement in student
achievement.

The Acting Principal should hire an appropriately qualified and skilled literacy coach and an
additional ELA teacher.

The Acting Principal should seek to hire an additional guidance counselor to better meet the social
and emotional needs of the students.

School leaders should urgently revisit the current discipline code and make appropriate changes to

improve its effectiveness. All staff members should be required to enforce school’s discipline
code.
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