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PART 1: INTRODUCTION

A. Community and School Background

Greenburgh Eleven Middle School serves 57 students in grades 7 and 8. The middle school is located in the
Rafael Cordero building that also houses the elementary school. This Special Act School District,
established by the State of New York in 1928, provides education to residents of the Children’s Village, as
well as more than 100 day students. Instruction for grades 7 and 8 students is provided both in the middle
school building (38 students) and in the cottages (17 students).

Children’s Village is a residential treatment center for severely emotional and multiple disabled youths.
Students at Greenburgh Eleven are placed at the Children’s Village from a variety of governmental
agencies, including the courts, the foster care system, Office of Children and Family Services (OCFS),
Administration for Children’s Services (ACS), and New York City and other school district Committees on
Special Education (CSEs). Many students have suffered the effects of abuse, neglect and other traumatic
experiences. Often they arrive at school significantly behind (two or more grade levels) in reading and
mathematics. The students are transient and their average length of stay is from 12 to 18 months, as
reported by The Children’s Village.

The current Principal has been at the middle school for six months and the Assistant Principal (AP) position
is vacant. There has been a high rate of administrator turnover. The faculty and staff includes seven
teachers, seven teaching assistants, two psychologists, a social worker, a guidance counselor, two
speech/language therapists and five support staff. (Many of these individuals also have responsibility
within the elementary school.) The average length of experience for the teaching staff is approximately ten
years.
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PART 2: ASSESSMENT OF THE SCHOOL’S EDUCATIONAL PROGRAM

A. Performance on Key Indicators of Student Achievement Trends and School Progress

Positive or
Negative
Indicator (+/-)

School Performance Indicators

NEW YORK STATE EDUCATION DEPARTMENT (NYSED) Quantitative Performance
Measures

There is negative trend data for one or more identified subject/areas and subgroups for
the past two consecutive years (as indicated by a decrease in the percentage of students
performing at or above Level).

The school is ten or more points away from meeting its Effective Annual Measurable
Objective (EAMO) for one or more identified subgroups in subject/area(s) of identification.

Performance data for the school on NEW YORK STATE EDUCATION DEPARTMENT (NYSED)
Accountability Overview Reports (AOR) for the past two consecutive years show an
increase in the number of subgroups that did not make Adequate Yearly Progress (AYP) in
identified area(s).

For 2009-10, the school was identified as a Persistently Lowest-Achieving School.

B. School Strengths

e The school maintains a safe and orderly environment. It is welcoming and student centered.

e There is a schoolwide code of conduct and a sense of community.

C. Key Findings and Recommendations

l. Curriculum

Findings:

The District has never developed an appropriate, articulated or coordinated curriculum for regular
education, or a prioritized curriculum for special education students. The teachers use the New
York State (NYS) Learning Standards that are printed from the NYS Education Department (NYSED)
website. There is no evidence of:

» curriculum alignment to the units of instruction:

» curriculum mapping or professional development (PD) leading to the creation of

curriculum maps; and
» pacing calendars.

The use of lesson plans, learning goals and essential questions are inconsistent.

Recommendations:

The District should work with the school on the development of curriculum in all core areas and
ensure that it is clearly aligned with the current New York State Learning Standards. Curriculum
must be aligned to the new NYS P-12 Common Core Learning Standards in English language arts
and literacy and mathematics to prepare for implementation in school year 2012-13. All
curriculum should be developed by knowledgeable and trained individuals (national, State, or
local) who understand the key elements of curriculum development.
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All teachers and administrators should participate in professional development (PD) on how to
plan and implement a curriculum with rigor, as well as delivery methods that are student-
centered. The curriculum should be relied upon as the basis for assessing the individual student
mastery and progress. Walkthroughs and formal evaluations should include how well teachers
know and implement the curriculum for the subjects being taught.

Attention should be provided to the creation of lessons using well-defined questions ranging from
factual knowledge to higher order thinking skills.

Teaching and Learning

Findings:

The instructional staff does not use instructional strategies to promote student engagement or
differentiation.  There was little evidence of progress monitoring. In many of the classes
observed, there was no summarizing of any activity; questioning techniques were limited; and
technology was sparse.

Activities and tasks lacked rigor and did not promote student engagement, higher order thinking or
problem solving skills.

While there was evidence of some rubrics, their use was ineffective and inconsistent.

Transitions to the next class or activity are not efficient especially in the cottages. This results in
loss of time on task.

Instructional goals are not stated or understood.
The teachers lack clear expectations for common planning time.

Teaching aides/assistants were not effectively used in most settings.

Recommendations:

PD should be provided to embed an array of strategies into instruction including differentiated
groups, graphic organizers, and questions. PD is needed in lesson/unit planning, questioning
techniques, summarizing and assessment/progress monitoring. Teachers should be provided
training to embed technology and appropriate software programs into daily instruction.

Student-centered and meaningful activities based on data that target specific concepts and skills
should be developed by teachers.

Teachers should align specific rubrics and models with instruction to support student
understanding and growth. Post rubrics and anchor papers to afford students the opportunity to
compare their work to exemplars as they revise their products. Teach students to use rubrics for
self-evaluation.

PD is required for time-on-task issues for closure to lessons and preparation for the next activity.
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Common planning time should be structured for the sharing of best practices and allow teachers
to share strategies for student growth. Articulation between the middle school and high school
staff needs to be built into the programs that can include planning for on-going vertical alignment
and on-going articulation for program coordination and alignment of resources and the sharing of
best practices.

PD such as Positive Behavioral Interventions and Supports (PBIS) and Response to Intervention
(Rtl) should be provided to ensure consistency. It is also suggested that training be provided on
school-based inquiry teams.

Teaching assistants should have targeted PD to provide them with effective strategies on how to
assist teachers and students, as well as to help them understand the curriculum. Teachers would
also benefit from training on co-teaching models.

lll. School Leadership

Findings:

The Principal has been in his current position since September 2010. The AP position is vacant.
The Superintendent is retiring at the end of the school year.

Staff observations/evaluations are neither routinely conducted nor used to improve teaching and
learning. There is an absence of feedback to teachers on their performance and the impact of
instruction on their students.

Instructional leadership is lacking due to the many changes in key administrative positions and the
inattentiveness to the instructional observation process.

Recommendations:

The Principal should participate in leadership training through the local Board of Cooperative
Educational Services (BOCES) and/or outreach to local professional organizations for appropriate
PD in curriculum, instruction, use of data, and the Annual Professional Performance Review (APPR)
requirements. In addition, the Principal should be provided the support of a seasoned professional
as a mentor. The AP vacancy should be advertised and filled for additional administrative support
and to increase accountability.

A schedule should be established and maintained for classroom observations and evaluations to
provide meaningful feedback to teachers, both formal and informal.

The District should ensure that administration is dedicated to providing teachers with feedback
about instruction and curriculum and has the capacity to use data to impact instructional,
curricular and programmatic changes.

IV. Infrastructure for Student Success

Findings:

The students are not made aware of the goals and objectives of their Individualized Educational
Program (IEP).
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Students do not receive guidance and/or career planning as required or needed for transition
planning.

The school is without a librarian.

The students lack access to adequate laboratory facilities for hands-on inquiry based science
instruction.

There is little parental involvement and/or outreach to parents.
There is no data management system.
There is a lack of dually certified content specialists. Currently, special education teachers are

teaching the core classes without certification in that area or without completing the High
Objective Uniform State Standard of Evaluation (HOUSSE).

Recommendations:

The school should hire a part-time guidance counselor (perhaps could be shared with other
District programs) to provide career and transitional planning. Students and staff should be aware
of IEP goals.

More opportunities for career planning and job training should be considered. Units can be
outlined as a stand- alone unit or as a component embedded in English language arts (ELA) or
social studies.

The school should hire a part-time library media specialist (perhaps could be shared with other
District programs).

Adequate science instruction with appropriate hands-on exploratory limits and the required lab
equipment and materials are needed.

Consideration should be given to hiring a home-school liaison to strengthen the home-school
connection or assigning that function to other staff members to ensure consistent communication
with families. A newsletter for on-going communication and information should be developed.

Technology upgrades to use various software programs should be provided. Technology should be
made available to students receiving instruction in the cottages.

Consultation with content certified teachers should occur while dually certified content specialists
for core classes are being recruited.

Collection, Analysis, and Utilization of Data

Findings:

The school does not regularly collect, analyze and use data, either formative or summative, for
schoolwide planning for underachieving students and to identify student strengths and needs.
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There is limited access and regular use of technology for data storage, retrieval, manipulation and
use in instructional planning.

Recommendations:

The District/school should provide training on use of data to improve student performance.
Teachers should systematically collect, record, and analyze formative and summative assessment
data for each student to identify student strengths and needs and to inform instructional planning.

A school data analysis team should be established. The team should identify areas impacting
student achievement; assist in the development of a plan to address these issues; and establish
benchmarks and record progress towards goals.

VI. Professional Development

Findings:

e There is a lack of formal mentoring for the administrative team.

e Individual opportunities for PD are not aligned with student performance goals, as evidenced by a
review of classroom instruction and student achievement results. The school does not have a
current Professional Development Plan (PDP). The document submitted for review was from the
2007-08 school year.

e While common planning time is available for PD, there is no evidence of a plan, implementation
and/or feedback. Teachers in outer academies report little opportunity to speak with colleagues in
the main building.

e There were inconsistencies in the information provided on the evaluation processes, both formal
and informal. Teachers reported wanting more feedback on their progress and clear expectations
for student behavior and academics.

Recommendations:

e The District should develop a formal peer-mentoring program for the building and District
administration. A mentor is recommended for the Principal.

e A PDP should be created that includes the recommended components of this report. The plan
should be aligned to school goals, student needs and the mandated Annual Professional
Performance Review (APPR). All stakeholders should be included in the creation of the plan.

e PDis recommended for the Principal and other evaluators on the writing of Teacher Improvement
Plans (TIP) that will promote teacher growth and result in improved student achievement. Staff
should also have training on the new teacher/principal evaluation process.

e Staff should be provided with PD in retrieving and analyzing data to inform instruction. The
Principal should be provided support in obtaining skills to become an instructional leader.

e The District should use the resources of the Regional Special Education Technical Assistance Center
(RSE-TASC) to support PD initiatives.
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VII. District Support

Findings:

The school has no Comprehensive Educational Plan (CEP) or any other building/District strategic
plan.

The District lacks capacity to provide the tools and expertise needed for data collection and
analysis because there is no chief information officer or AP to perform these functions.

It was reported that students in the cottages were not receiving the appropriate number of
instructional hours of instruction, all required specials (physical education, art, etc.) or the use of
the same materials as students in the main building. Teachers also reported a lack of
communication or planning time with staff/administration in the main building.

The District vision and mission were not clearly articulated or known by all.

There is a high rate of administrative turnover.

Recommendations:

The District should support the Principal in developing a CEP and in monitoring the
implementation of the plan. The plan should be revised, as needed.

The District should review the roles and responsibilities of the current staff to clearly define and
articulate the duties and expectations of each person. A shared vision and mission should be
developed and articulated.

The District should ensure that students in all settings receive the required instructional hours and
materials needed to improve achievement. The administration should frequently conduct
walkthroughs in the cottages. The District may also want to consider returning some of the
cottage classes to the main building and create a focus on academics.

The District should develop a plan to recruit and retain administrators.

The District should provide support in implementing the recommendations of the Joint
Intervention Team (JIT).

PART 3: JOINT INTERVENTION TEAM OVERALL FINDING AND RECOMMENDATION

A. Overall Findings

Reference | Review Team Finding i

()

The school has not made sufficient progress in identified areas, and is unlikely to v
make AYP under the current structure and organization.
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B. Overall Recommendation

Reference

Review Team Recommendation

(c)

Develop and implement a new plan that could include significant changes in staff,
organizational structure, leadership and/or configuration, to address issues that

continue to negatively impact student academic performance in identified areas.

C. In the space below, include specific information to support the District in determining how the above JIT

recommendation should be implemented.

e Consider moving cottage classes to the main building to ensure that academics are a priority for all

students.

e Provide additional intensive supports and PD to teachers and the Principal to implement effective

strategies to support at-risk populations.

e Use and integrate technology-based supports and interventions as part of the instructional program.

e Provide ongoing programs to engage family and community.

e Change the curriculum and/or implement a new instructional approach.

e Conduct reviews to ensure curriculum is being implemented with fidelity and is having the intended

impact on student achievement.
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