NYSED/ROCHESTER CSD JOINT INTERVENTION TEAM REPORT AND RECOMMENDATIONS

BEDS Code: 26-16-00-01-0066

School Name: James Monroe High School
164 Alexander Street

School Address: Rochester, NY 14626

Principal: Vicki Ramos

Restructuring Phase/Category: Restructuring Advanced

English Language Arts 3-8- English Language Learners and

Students with Disabilities

English Language Arts Secondary- English Language Learners;

Students with Disabilities

Mathematics Secondary- English Language Learners and
Area(s) of Identification: Students with Disabilities

Dates of On-site Diagnostic Review: April 4-8, 2011

PART 1: INTRODUCTION

A. Community and School Background
James Monroe High School serves 1,104 students in grades 7 through 12. The school changed from a
middle school to a high school by adding a grade each year since 2003. There have been three graduating
classes since the transition to a 7-12 grade configuration. The school enrollment is 60 percent Hispanic, 35
percent African American, three percent White, and two percent Asian. There are 262 (23 percent)
students with disabilities. Within this number, 102 are in self-contained classes and 160 receive services in
an integrated classroom (104) or with resource room (52) or consultant teacher support (four). There are
307 (27 percent) English Language Learners (ELLs). One hundred-one of these students are beginners, 143
intermediate and 63 advanced students. James Monroe High School has a bilingual (English and Spanish)
program that includes 253 students.

Currently, there are nine tenured administrators that include the Principal, Assistant Principals (APs), an
Athletic Director and Coordinator Administrator of Special Education. The administration is stable with no
turnover; however, at the end of 2009-2010 school year, the administrative staff was reduced by three
positions.

There are 114 teachers. Fifteen percent of the teachers are in their first year at school and 30 percent

have been at the school for 3 years or fewer. Ninety-four percent of the teachers are highly qualified.
Staff also includes five school counselors, two psychologists and two social workers.

PART 2: ASSESSMENT OF THE SCHOOL’S EDUCATIONAL PROGRAM

A. Performance on Key Indicators of Student Achievement Trends and School Progress

Positive or

Negative School Performance Indicators
Indicator (+/-)

NYSED Quantitative Performance Measures

- School is ten or more points away from meeting its Effective Annual Measurable Objective
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Positive
Negative

Indicator (+/-)

or
School Performance Indicators

(EAMO) for one or more identified subgroups in subject/area(s) of identification.

Performance data for the school on NYSED Accountability Overview Reports (AOR) for the past
two consecutive years indicate an increase in the achievement gap between identified
subgroups and the All Students subgroup in one or more identified subject/area(s).

Total high school Cohort Graduation rate is below 60%

B. School Strengths

The school climate has improved significantly in the last four years. The Principal’s support of her

school community has been fundamental to the school’s change in climate and faculty cohesion.

The Restorative Justice Program and Mentor initiative demonstrate promise for meeting the needs of

students and supporting their achievement.

C. Key Findings and Recommendations
Summary of the key issues (causal factors), and other areas of concern, identified during the on-site
diagnostic review that are negatively impacting student achievement in identified areas, as well as
recommendations, as related to the seven JIT Indicator Categories:

Curriculum

Findings:

Specific New York State (NYS) performance indicators are not addressed in lesson plans and
essential questions.

Lesson plans tend to focus on completion of “activities” as opposed to emphasis on major
understandings and skill development.

There appears to be a limited vertical curricular articulation in content areas.

Expectations for instructional rigor are inconsistent.

Recommendations:

School administration should increase the monitoring of lesson plans and set clear expectations
that include a focus on and reference to NYS Standards and performance indicators.

Staff should develop a deeper understanding of NYS Standards. They should engage in a process
for prioritizing NYS learning standards to ensure a focus on performance indicators that will move
students to the next level of instruction.

The school and District leadership should provide teachers with structured opportunities to write
integrated, articulated and aligned curriculum across grade levels and disciplines in response to
the Common Core Standards.

To support the development of higher expectations and build a common understanding of rigor,
school and District leadership should provide opportunities for teachers to engage in professional
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development (PD) that focuses on differentiated instructional strategies, analysis of student
exemplars, shared and external scoring of student work, and lesson planning to support students’
abilities and learning styles.

Teaching and Learning

Findings:

Although there is an expressed agreement on essential elements and an instructional model, i.e.,
the Sheltered Instructional Observation Protocol (SIOP) that includes content area
literacy/vocabulary/writing, there insufficient levels of implementation to impact student
achievement.

There is a strong reliance on teacher-led, whole group instruction with minimal evidence of best
practices to support all students, especially students with disabilities and ELLs.

Pacing and rigor varied in lesson delivery. The use of effective questioning strategies to promote
higher order thinking skills was minimally observed.

The effectiveness of co-teaching, both with students with disabilities and ELLs, varied across
teacher teams.

There is a lack of student work and associated rubrics aligned to the rigor of the NYS Learning
Standards. The rigor of what is taught does not equal the rigor of State assessments.

The opportunity to use English as a second language (ESL) and special education classes to prepare
students for academic success and content mastery to meet NYS graduation requirements is not
maximized.

Recommendations:

Focused PD and targeted monitoring (walkthroughs, observations, review of student work) of
schoolwide instructional strategies should be continued.

Strategic coaching related to differentiated instruction, culturally responsive pedagogy, second
language acquisition, and cooperative learning strategies is recommended for all staff.

The school's curriculum need to be reviewed to ensure that instruction aligns with the rigor of NYS
expectations for graduation. Structured classroom visits are needed to monitor the use of
effective questioning strategies that promote higher order thinking skills.

Clear expectations for co-teaching should include common planning time for and shared scoring of
student work by both teachers. Whenever possible, it is recommended that integrated special
education teachers are paired with a grade-level cluster or department to facilitate effective
collaboration.

Departments should examine NYS standards and performance indicators and their alignment to
final assessments. The school should identify protocols to assist in the shared examination and
scoring of student work to ensure a consistent level of rigor.
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ESL and special education teachers should work collaboratively with content area teachers and
District leadership to develop a cross-content curriculum for academic vocabulary and content
area literacy skills required for Regents examinations.

lll. School Leadership

Findings:

The school administrative team led tours and a review of formal observations indicate a need to
better define excellence in terms of teacher performance and student outcomes. There seems to
be a lack of an articulated understanding of high quality instruction across disciplines.

The quality of instructional support and expertise varies. Administrative support for students with
disabilities is inadequate.

Recommendations:

The District should facilitate and support the administrative team’s delineation of acceptable
standards for teaching and learning. The administrative team should engage in joint observations
of teacher lessons to ensure common expectations for teacher quality. The administrative team
should also engage in shared study of exemplary teaching that includes observation, discussion,
and theory examination in order to articulate and internalize consistently high expectations for
Monroe teachers.

A careful review of administrator’s assignments is needed to ensure a match between individual
expertise and responsibilities and to ensure effective leadership in all disciplines. The Principal
should be empowered to reassign or replace administrative team members as necessary.

IV. Infrastructure for Student Success

Findings:

e The school library does not contain sufficient resources for the school’s Spanish-speaking students.

e The multiple support agencies working with students do not appear to be coordinated to ensure
maximum efficiency and effectiveness.

e Improving student attendance was reported and observed as a schoolwide challenge. The
attendance rate for the 2009-2010 school year was 84 percent.

e Transitions during change of classes are lengthy, with few teachers visible in the hallways. Many
students arrive late to class. In addition, a large number of students are in the hallways during
instructional time. Much of the behavior is disruptive to the learning process.

e NYS requirements for beginning and intermediate ELLs (2-3 periods of ESL) and students with
disabilities who receive resource room services do not allow sufficient time in the regular eight
period school day for the completion of all credit bearing classes required for graduation in a four-
year time period.

Recommendations:
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e The school, in conjunction with the District, should ensure the purchase and placement of
adequate Spanish language resources in the library.

e The school should analyze the current system of coordination of support agencies to ensure
maximum efficiency in their deployment and supervision.

e Additional support services, i.e., a home/school assistant or parent liaison should be provided to
address the schoolwide attendance problem.

e Teachers should be in hallways during class transitions. The school leaders should identify
problem areas and strategically place human resources at these locations. A system for identifying
students who are in hallways during class time should be established. This should serve as a
means for intervention planning and supporting students for success.

e The District should explore the expansion of the school day by one instructional period for all
students. The school should consider creative scheduling and staggering staff start/end times to
accommodate the expansion.

V. Collection, Analysis, and Utilization of Data

Findings:
e The use of data to inform instruction is not consistent across content areas, nor is it consistently
used to make strategic decisions around services and supports for students.

e There is a lack of teacher ownership and engagement in data analysis and use.

e There is minimal evidence of existing systems that promote student ownership of their academic
performance and success.

Recommendations:
e School staff should participate in Data Team/Decision Making for Results training or similar PD that
promotes the schoolwide use of data to improve instructional practice.

e School leaders should establish regularly scheduled data review and planning sessions for
teachers/teams to engage in analysis of data to inform instruction.

e A system for student goal setting, student/parent/teacher conferences, and student reflection on
academic growth should be established. This should be supported by establishing individual data
files/portfolios for students.

VI. Professional Development

Findings:

e The primary focus of instructional coaches is curriculum mapping, reviewing assessment data and
administering exams. Coaches are not modeling effective instructional practice to support the
change of instructional practice.
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There are limited opportunities for specialized teachers, e.g., ESL, bilingual and special education
to collaborate with content area teachers.

The outcomes of PD are not visible at the classroom level.

Recommendations:

Job responsibilities of instructional coaches/model teachers should be reviewed to ensure ample
opportunities for job embedded professional learning, i.e., classroom modeling, coaching, and
lesson study.

School leaders and the School Based Planning Team should examine the multiple designs for
professional learning to ensure opportunities for collaboration among specialized and content area
teachers.

The school leadership should work with the District Instructional Director of Professional Learning
to carefully craft a plan that will ensure a deeper understanding of instructional initiatives that will
lead to their effective implementation at the classroom level.

VII. District Support

Findings:

The District has not followed the implementation steps of the 2009 School Redesign Plan that
specified a decrease in the number of ELLs assigned to the school.

There is little evidence that the District is actively monitoring the implementation of the Redesign
Plan/Comprehensive Educational Plan (CEP).

The District has not clearly communicated the future grade configurations and projected number
of incoming students for this school.

There appears to be a lack of targeted and prioritized resources directed to the school to
effectively address the accountability challenges faced by the school.

Recommendations:

The District should establish a protocol for sharing results of the improvement plans with
appropriate central office directors for school support. The District should follow the
implementation steps of the Redesign Plan and significantly decrease the numbers of ELL
placements, especially in grades 9 through 12.

Collaborative monitoring by the Office of Teaching and Learning, the Zone Chief, and other District
offices should be regularly conducted. The Redesign Plan /CEP should be continuously evaluated
for effectiveness. Better coordination between the Office of Teaching and Learning, the Zone
Chief, and the Office of Innovation is necessary to support student learning and to advance school
improvement goals.

The District should communicate future grade configurations to allow adequate planning time of
instructional programs.
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e A strategic resource review should be regularly conducted by the Zone Chief. The school should
receive prioritized resource allocations that will assist in improving student achievement.

e The District should support the school in the implementation of the Joint Intervention Team (JIT)
recommendations.

Other Concerns:
The 225 additional students that were assigned to the school in August of 2010 had a significant impact on
the master schedule. The result was the loss of common planning time for grades 7 and 8 teachers.

PART 3: JOINT INTERVENTION TEAM OVERALL FINDING AND RECOMMENDATION

A. Overall Findings

Reference | JIT Finding for Restructuring Advanced Schools v

(b)

The school has made some progress in identified areas, and may make AYP with
further modification to the Restructuring Plan. v

B. Overall Recommendation

Reference | Recommendation by the JIT for Restructuring Advanced Schools v

(b)

Continue implementation of the current Restructuring Plan with modifications
recommended as a result of the review. v

C. Inthe space below, include specific information to support the District in determining how the above JIT
recommendation should be implemented.

The District should formally review and change student placement practices at Monroe High School as
outlined in the recommendations in the 2009 Redesign Plan.

The District should provide accurate student projections to ensure that an appropriate master
schedule can be developed to best meet student needs and maximize effective staffing.

The CEP should be continuously evaluated for effectiveness. The District should develop a system for
frequent collaborative monitoring by the Office of Teaching and Learning, the Zone Chief, and other
District offices. Strategic coordination between the Office of Teaching and Learning, the Zone Chief,
and Office of Innovation is necessary to ensure successful execution of the recommendations of the
Joint Intervention Team.

The Joint Intervention Team recommends that the District prioritize and target areas of support to
assist Monroe High School in meeting AYP with a focus on the following:
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> Support for English Language Learners: establish a cross-content curricular framework for
academic vocabulary and content area literacy skills required for Regents examinations and
meeting graduation requirements.

» Support for Students with Disabilities: review the fidelity of the self-contained special
education programs and examine student identification criteria for initial placement and
change in placement, utilizing the mixed continuum of specialized services more effectively.

> Professional Learning: extend learning opportunities to all staff to ensure increased academic
rigor and quality instruction for all students, including ELLs and students with disabilities.

Monroe HS - Rochester CSD -8-
April 2011



