NYSED/LoNGWOOD CSD JOINT INTERVENTION TEAM REPORT AND RECOMMENDATIONS

BEDS Code/DBN: 580212060005
School Name: Longwood High School
School Address: 100 Longwood Road
Middle Island, New York 11953
Principal: Donald Murphy
Restructuring Phase/Category: Restructuring (year 1) Focused

English Language Arts- Students with Disabilities
Area(s) of Identification: g guag

Mathematics- Students with Disabilities
Graduation Rate — Black students; Hispanic students;

Students with Disabilities; and Economically
Disadvantaged students

Dates of On-site Diagnostic Review: March 7-11, 2011

PART 1: INTRODUCTION

A. Community and School Background
Longwood High School serves 2,857 in grades 9 to 12. Student enrollment is 61 percent White students,
22 percent Black students, 13 percent Hispanic students and less than one percent Native American or
Alaska Native students. Two percent of the students are English Language Learners (ELLs) and 16.6
percent of students are students with disabilities. All high school students live within ten miles of the high
school; most live within five miles.

The administrative team consists of the Principal, six Assistant Principals (APs), and eight chair-people who
teach three periods a day and are members of the teacher bargaining unit, not the administrative unit.
The Principal is in his fifth and final year as Principal, as he is retiring at the end of the school year. He had
previously served as an AP in this building for three years. The APs have served from seven years to one
year.

There are 226 teachers, 13 teacher assistants, 12 guidance counselors, three psychologists and two social
workers in the school. Nine of the teachers are first year teachers, with nine other teachers with fewer
than three years of experience. Over the past five years, two APs have left. One left due to retirement
and the other due to promotion to Principal in another district. During the past five years, four teachers
and one guidance counselor have left to work in other districts. Turnover is low for administrative and
teaching staff.
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PART 2: ASSESSMENT OF THE SCHOOL’S EDUCATIONAL PROGRAM

A. Performance on Key Indicators of Student Achievement Trends and School Progress

_Positive or
Negative
Indicator (+/-)

School Performance Indicators

NYSED Quantitative Performance Measures

Negative trend data for one or more identified subject/areas and subgroups for the
past two consecutive years, as indicated by a decrease in the percentage of students
performing at or above Level 3 and/or a decrease in the Performance Index.

School is ten or more points away from meeting its Effective Annual Measurable
Objective (EAMO) for one or more identified subgroups in subject/area(s) of
identification.

Performance data for the school on NYSED Accountability Overview Reports (AOR) for
the past two consecutive years show an increase in the number of subgroups that did
not make Adequate Yearly progress (AYP) in identified area(s).

Performance data for the school on NYSED Accountability Overview Reports (AOR) for
the past two consecutive years indicate an increase in the achievement gap between
identified subgroups and the All_Students subgroup in one or more identified
subject/area(s).

Total high school Cohort Graduation rate is below 60 percent.

B. School Strengths

e Longwood High School is a clean and secure building. The school members have a strong sense of
pride. Many staff are graduates of Longwood High School and many staff members live in the

community.

e Multiple extracurricular and athletic opportunities are available for students.

e Educational technology is available, and SMART Boards are in every classroom.

C. Key Findings and Recommendations

Summary of the key issues (causal factors), and other areas of concern, identified during the on-site
diagnostic review that are negatively impacting student achievement in identified areas, as well as

recommendations, as related to the seven JIT Indicator Categories:

I. Curriculum

Findings:

Curriculum mapping is not consistent across all academic subjects and grade levels.

Two mathematics courses observed during the review are being implemented without written
curricula.
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Standards-based learning objectives are not consistently communicated to students, i.e., posted
on the blackboard.

In most classrooms rubrics are not displayed.

Recommendations:

School efforts in curriculum writing should be continued and expanded, with priority given to
English language arts (ELA) and mathematics. Explicit pacing calendars in ELA and mathematics
should be developed.

All mathematics courses should follow written curricula.

A standards-based classroom objective should be posted and stated for each lesson.

Rubrics should be required in lesson planning and should be communicated to students and
displayed in the classrooms.

Il. Teaching and Learning

Findings:

High expectations for student academic achievement are not consistent across all departments.
High expectations for student behavior are not consistent across all departments.

Differentiated instruction is not used to address the varying needs of all students in many
classrooms.

Learning objectives, aim, and goals of instruction either are not seen in lesson plans or are not
stated in ways that address varied student learning styles.

In many Integrated Co-Teaching (ICT) classes, the co-teachers are not participating equally in the
delivery of instruction.

The practice of bell-to-bell instruction is not consistently observed.

Questioning strategies often are primarily factual recall and do not require higher order thinking
skills and processes. Students are not given sufficient wait time for answering questions.

Although technology is available, it is either underutilized or not used at all in a number of
classrooms.  The use of interactive SMART Boards does not occur across the majority of
instructional periods.

The majority of the lessons observed are teacher-led and teacher-directed.

Quality academic student work is not displayed in the majority of classrooms.

“Do-now” exercises do not consistently relate to the instructional objectives.
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Key elements of an effective lesson are not always apparent.

Inconsistent elements in lesson plan design were observed.

Formative assessments are not consistently observed.

The majority of lessons observed are neither connected to real world applications nor culturally

responsive. In a few cases, teachers were not aware that there were English language learners
(ELLs) in their classes.

Recommendations:

School staff should create a culture of high expectations for all students. Higher order thinking
skills should be incorporated into instruction for all students, and all students should be held to
high performance expectations.

Behavioral expectations should be developed, posted and articulated throughout the school.

Staff development in differentiated instructional strategies should continue and be monitored for
effective implementation in the classroom and impact on student achievement.

Schoolwide requirements of lesson plan design should be communicated, e.g., aim, standards,
anticipatory set, varied instructional strategies, rubrics, modeling, guided practice, independent
practice, closure.

Both teachers in a co-teaching setting should fully share in teaching the class.

In order to maximize student learning, the entire instructional period should be used.

In order to increase student achievement, students should be challenged with higher level
questioning techniques. Although all students benefit from responding to higher level questioning
techniques, this is particularly important for ELLs and for students with disabilities. Teachers
should incorporate wait time into classroom questioning.

Since students are motivated by using technology in the learning process, available technology
should be used in the classroom. Interactive use of technology (SMART Boards) should be

integrated into lesson planning and delivery.

Guided practice, small group work and independent practice should be added to the inventory of
teacher instructional strategies.

Student exemplars should be posted.
“Do-now” exercises should consistently relate to the lesson’s instructional objectives.
Expectations of lesson plan elements should be communicated schoolwide, e.g., aim or

instructional objective, standards, anticipatory set, varied instructional strategies, modeling,
guided practice, independent practice, closure.
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Schoolwide requirements for lesson plan design should be established by the school leader.

Teachers should be trained in the development and use of formative assessments so they can
more effectively differentiate instruction and provide academic intervention services (AlS).

Since students learn by making connections to their own experience, lessons should make
connections to the real world. Infusing the cultures of the students into the planning and delivery
of lessons underscores the experiences of students from other countries and cultures and helps all
students to become aware of other cultures.

Ill. School Leadership

Findings:

The school leader does not put primary focus on instructional leadership.

The school leader does not attend School Leadership Team (SLT) meetings.

An instructional vision or philosophy is not articulated to staff by the school leader.

The school leader does not model the use of data to drive instruction.

Academic Intervention Services (AlS) are not being implemented to support at-risk students.

Last year, the school implemented a program for grade 12 students at-risk of not graduating with
their cohort called the Individual Graduation Action Plan (IGAP). Individual student action plans
were developed and monitored for the 2009-10 school year. This year, it is neither being

implemented as designed nor expanded to grades 9-12 as planned.

School leadership has not effectively communicated to staff that the purpose of classroom visits
and observations is for continuous improvement of instruction.

The current responsibilities of the APs do not provide time for sufficient instructional leadership.

Recommendations:

The primary responsibility of the school leader should be instructional leadership.
The school leader should chair the School Leadership Team meetings.

The school leader should articulate an instructional vision or philosophy to the staff, e.g., all
children can learn if time is altered and instructional strategies are implemented based on student
needs.

The school leader should model the instructional behaviors that are expected of staff, e.g., analyze
data, use data to drive instructional decisions and develop strategies that improve student
achievement.
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The school leader should ensure that AlS are available and implemented in accordance with State
regulations.

The school leader should ensure full implementation of the IGAP process as planned for the 2010-
11 school year.

The school leader should communicate to all teaching staff that the purpose of classroom visits
and observations is to improve instruction.

AP positions should be restructured to create one AP for curriculum whose primary responsibilities
is to monitor special education, ELA, and mathematics, e.g., meet with departments during
common planning time, monitor the at-risk students and interface with the Counseling
Department. The other AP positions should be primarily responsible for the other curricular areas,
with a shared responsibility for discipline. After implementation, the restructured duties of the AP
positions should be reviewed and evaluated for effectiveness.

IV. Infrastructure for Student Success

Findings:

Lack of staff awareness of the academic eligibility requirements for all extracurricular activities
exists.

Special education content area teachers are not scheduled for common planning in their content
area.

Co-teaching teams are not scheduled with common planning time.

Special Education ICT teachers are not part of a specific team; many work in multiple content
areas and/or with multiple teaching partners.

In instances where a co-teaching structure exists, special education teachers have access only to
attendance rosters of special education students and general education teachers have access only
to attendance rosters of general education students. This situation promotes the impression that
each teacher is responsible only for the students on his/her rosters.

ICT classes do not reflect the degree of heterogeneity proposed in the ICT model. A
disproportionate number of low-performing, high needs students are enrolled in ICT sections due
to the assignment of IEP students and unclassified students with high academic and behavioral
needs.

There is little evidence of instructional materials to support the unique needs of English Language
Learners (ELLs).

The Individualized Graduation Action Plan (IGAP) process has neither been fully implemented nor
expanded to grades 9-12. Staff has limited access to the list of all at-risk students.

Parents are not regularly surveyed on topics related to school improvement and the education of
their children.
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Staff concerns exist regarding the academic rigor of the curriculum in the Late Afternoon Program
(LAP).

The assignment of special education teachers with mathematics certification is insufficient to meet
the needs of students with disabilities.

A 39 minute period is too short for in-depth instruction.

Recommendations:

Staff awareness of the academic eligibility requirements for all extracurricular activities should be
increased.

The schedule of special education content area teachers of Regents classes should be restructured
to allow for common planning with their general education content area colleagues.

The schedule should be restructured to provide common planning time for co-teaching teams and
to accommodate common planning needs for special education teachers with content (ELA and
mathematics) teachers.

The schedule should be restructured to accommodate a true ICT model.

Room assignments should be revised to provide close proximity among co-teachers, e.g., avoid
scheduling on separate floors. Both ICT teachers’ names should appear on student schedules,
grade reports, etc.

Co-teachers should each be able to access full student rosters.

Counselors should create heterogeneous ICT classes according to the definition and protocol of the
ICT model. Before future scheduling occurs, discussion should take place regarding the definition
and protocols of the ICT model.

Resources should be inventoried to see what exists and determine what is needed. Books (both
textbooks and literature) in the students’ native languages, bilingual glossaries, and modified
English texts (abridged or simplified) should be obtained to support the learning needs of ELLs.
Staff should be made aware of resources that are available for their use.

The Individualized Graduation Action Plan (IGAP) process for grades 9-12 should be fully
implemented, with meetings year round and minutes sent to the District Office. All appropriate
staff should have access to the list of at-risk students.

The school should survey parents on topics related to school improvement and the education of
their children as needed, and the results should be used to modify and adjust school practices
accordingly. Surveys distributed to parents should also be made available in Spanish and to the
extent practicable, in all other languages represented in the school’s student population.

LAP should ensure fidelity with the rigor of the school curriculum. Supervision by school
administration is recommended.
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In the absence of the ability to hire/reinstate teachers with dual certification, the District should
investigate other models to address the needs of students with disabilities in mathematics
instruction.

Alternatives should be examined to the current A day/B day schedule to provide more than a 39
minute instructional period for content area instruction, e.g., a six or seven day alternating
schedule.

V. Collection, Analysis, and Utilization of Data

Findings:

Although tools and resources for the collection, analysis, and utilization of data in the school are
available, there is limited use.

Formative assessments are not consistently used within each content area to identify student
strengths and needs and to inform instructional planning.

The school has not fully used available services/tools to analyze the performance of students by
subgroup.

There are inconsistencies in the data and reporting of students with disabilities who are also
identified as ELLs. As a result, some of these students may not be receiving appropriate English as
a Second Language (ESL) services.

Recommendations:

The administrative team should make the use of data a schoolwide expectation and articulate and
model this expectation for staff during faculty meetings, department meetings, and school
leadership team meetings. Use of the BOCES Shared Data Expert, with priority access by special
education, ELA and mathematics departments, should continue.

All teachers should collaboratively develop formative assessments within each content area that
will be used to identify student strengths and needs and to inform instructional planning.

Using the Eastern Suffolk Board of Cooperative Educational Services (BOCES) Assessment
Reporting System (BARS) and DataMentor for gap analysis (for which the school has already
contracted), the school should disaggregate student performance data by subject area for each
cohort group and subgroup. Using this disaggregated data along with formative assessment data,
the school should develop targeted instructional interventions to increase student achievement.

Records of all students with disabilities should be reviewed and updated to ensure that
appropriate ESL services can be provided and that teachers of these students will be aware of their
special instructional needs.
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VI. Professional Development

Findings:

Feedback mechanisms like surveys or needs assessments have been inconsistently used.
Not all staff is incorporating the use of strategies learned in PD in their daily teaching.

Strategies for instructing ELLs have not been targeted to meet the needs of the staff.

Recommendations:

Use of surveys for teacher feedback should be increased.

Staff should be held accountable for incorporating strategies learned in PD in their daily teaching
by referencing it in their lesson plans and demonstrating it in their instruction.

PD during common planning and faculty meetings should address the academic needs of ELLs.

VII. District Support

Findings:

The Director of Secondary Education and the Coordinator of Secondary Special Education should
provide additional focused support to the high school in the implementation of the actions
identified in the Comprehensive Educational Plan (CEP).

The District has begun curriculum mapping efforts with Rubicon Atlas with priority in ELA and
mathematics.

The District has provided on-going support for CEP recommendations in the past and needs to
intensify the support.

Recommendations:

The Director of Secondary Education and the Coordinator of Secondary Special Education should
provide additional, dedicated, focused support to the school to implement the CEP.

The District should continue curriculum mapping efforts with Rubicon Atlas with priority in ELA and
mathematics. Initiate explicit pacing calendars in ELA and mathematics.

The District should provide support in implementing the recommendations of the Joint
Intervention Team (JIT).
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PART 3: JOINT INTERVENTION TEAM OVERALL FINDING AND RECOMMENDATION

A. Overall Finding

Reference Review Team Finding for Restructuring (year 1) Schools v

(b)

The school has made some progress in identified areas, and may make AYP with 4
the implementation of additional focused interventions to accelerate improved
student achievement.

B. Overall Recommendation

Reference Review Team Recommendation v

(b)

Develop and implement a School Restructuring Plan that enables acceleration of 4
student achievement in identified areas, while sustaining effective strategies
already underway at the school. The School Restructuring Plan must include one
of the restructuring options required under NCLB.

In the space below, include specific information to support the District in determining how the above
recommendations should be implemented.

Provide the required AIS to support students not meeting or at-risk of not meeting the State Standards
on assessments.

Restructure the AP positions to create one AP position for curriculum whose primary responsibilities
are to monitor special education, ELA, and mathematics; meet with departments during common
planning time; monitor at-risk students; interface with the Counseling Department, etc. The remainder
of the AP positions would primarily be for the other curricular areas with a shared responsibility for
discipline. After implementation, this structure should be evaluated for effectiveness.

Restructure the high school schedule to provide AlS, to accommodate a true integrated co-teaching
model, and to provide time for common planning to address needs in special education, ELA and
mathematics.

Examine alternatives to the current A day -B day schedule to provide more than a 39 minute
instructional period for content area instruction.

Restructure the Counseling Department responsibilities so individual graduation action plan (IGAP)
meetings will occur year round, and will cover grades 9-12, with minutes of meetings sent to District
Office.

Continue District curriculum mapping efforts with Rubicon Atlas, with priority in ELA and mathematics.
Initiate explicit pacing calendars in ELA and mathematics.

Initiate schoolwide requirements for lesson plan design.
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® Increase expectations for students academically and behaviorally across the school.

e Using the Eastern Suffolk Board of Cooperative Educational Services (BOCES) Assessment Reporting
System (BARS) and DataMentor for gap analysis (services already contracted by the District)
disaggregate student performance data by subject area for each cohort group and subgroup.

e Use disaggregated data along with formative assessment data to develop targeted instructional
interventions to increase student achievement.
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