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PART 1: INTRODUCTION

A. Community and School Background

Dr. Martin Luther King Jr. Applied Science Community Magnet School serves students in pre-kindergarten
(Pre-K) through grade 5. It is located on the south side of Syracuse between public housing and the
interstate highway and next to Syracuse University. The enrollment of 597 students includes 46 English
Language Learners (ELLs) and 72 full day pre-kindergarten students. Ninety-six percent of the students are
Black, two percent White and two percent Hispanic. The school serves students from a wide geographic
area.

Dr. King is fully implementing the district’s Say Yes initiative by extending the school day and school year.
During the school year, the school offers a two-hour after school program with transportation provided for
students five days per week. During the summer, students participate in a full day summer camp program
called Dr. King University. Two hundred seventy students participated in the 2009-2010 summer program.
The program consists of half-day academics with teachers and half-day talent development with Syracuse
University staff and college students. Students enjoy community field trips during the summer to area
parks and surrounding points of interest.

Dr. King is also a Community School. There is an adult education wing where adults can complete General
Education Development (GED) programs. The school also contains a toddler room that operates for a
half-day, three days per week, and a parent resource room where parents can get reading material for
their children or work on the computer. The Community School also consists of a community-based health
clinic. Students receive dental and health services, including mental health services, throughout the year.

The administrative team includes the Principal, who has served for 12 years, and a Vice-Principal serving
for his third year. The school has four pre-K teachers, 22 kindergarten through grade 5 teachers, 8.5
special education teachers, one pre-K special education teacher, four special area (Expressive Academic)
teachers, and 4.5 Standards and Support teachers. Of these teachers, six have been in the school for less
than one year and four have been in the building for more than one year but less than three years.
Currently, one teacher is not highly qualified. The turnover rate of teachers in school year (SY) 2008-2009
was 16 percent.
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PART 2: ASSESSMENT OF THE SCHOOL’S EDUCATIONAL PROGRAM

A. Performance on Key Indicators of Student Achievement Trends and School Progress

Positive or

Negative School Performance Indicators
Indicator (+/-)

NYSED Quantitative Performance Measures

- Negative trend data for one or more identified subject/areas and subgroups for the past v
two consecutive years, as indicated by a decrease in the percentage of students
performing at or above Level 3 and/or a decrease in the Performance Index.

- School is ten or more points away from meeting its Effective Annual Measurable v
Objective (EAMO) for one or more identified subgroups in subject/area(s) of
identification.

- Performance data for the school on NYSED Accountability Overview Reports (AOR) for v
the past two consecutive years show an increase in the number of subgroups that did not
make Adequate Yearly progress (AYP) in identified area(s).

- Performance data for the school on NYSED Accountability Overview Reports (AOR) for v
the past two consecutive years indicate an increase in the achievement gap between
identified subgroups and the AIll_Students subgroup in one or more identified
subject/areal(s).

B. School Strengths

e Students like to be in the school and feel safe and nurtured by the staff. All interviewed students
indicated that if they have problems, they feel comfortable going to their teachers and the Principal
and Vice-Principal.

e The extent of student involvement in the before and after school programs is exemplary, and the
quality of the enrichment activities is rigorous and varied. Students report that they enjoy both the
enrichment and academic opportunities.

e Commitment to and awareness of the four behavioral expectations (4-Bs) is evident throughout the
school. Most of the students who were interviewed by the team knew what the 4-Bs stood for.

e The school’s comprehensive supports for the “whole child, with emphasis on social emotional
learning” include the school-based health clinic; additional social workers; and three teams: Children
at Risk in Education (CARE); School-Based Intervention Team (SBIT); and Positive Behavioral
Interventions and Supports (PBIS).

e The school’s Say Yes Coordinator has formed a Morning Moms group to stimulate parent involvement
among a small group of parents. There is also a well-attended adult education program in the
building. The Principal regularly sponsors a Doughnuts with Dads meeting, with attendance ranging
from four to six fathers.
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C. Key Findings and Recommendations
Summary of the key issues (causal factors), and other areas of concern, identified during the on-site
diagnostic review that are negatively impacting student achievement in identified areas, as well as
recommendations, as related to the 7 JIT Indicator Categories:

I. Curriculum

Findings:

While curricula are written in compliance with the New York State (NYS) Standards and contain pacing
and curricular guidance documents, the new Treasures reading program is not a curriculum but has
become that for some, as teachers struggle to familiarize themselves with the new program and
support materials. The literacy coaches have provided a supplement that identifies where the science
and social studies topics and curricula are integrated with the themes of the new Treasures series at
each grade level. Since this is the first year of implementation of the Treasures English Language Arts
(ELA) program, most teachers are moving slowly and carefully through the program, using the teacher
edition as the blueprint. As a result, ELA instruction tends to be a bit stifled, and creativity in some
classrooms is lacking while teachers decide which differentiated strategies work with students with
disabilities, English Language Learners (ELLs), or at-risk students who are more than one year behind in
grade level expected skills.

Recommendations:

e The District should encourage a more aggressive implementation of the new ELA curriculum.
Teachers should work over the summer with extended professional development (PD) time to
discuss how the Treasures program can be implemented with fidelity to the NYS curriculum. They
should also begin to trim the text to be manageable and develop strategies to meet the needs of
all students and align the curriculum work with the new NYS Common Core State Standards (CCSS).

e Exemplary, creative ELA lessons should be demonstrated or discussed at grade level and school
faculty meetings. With the facilitation of the building literacy coach, grade level teams of teachers
should discuss the management of the Treasures series and how to use it to create motivational
and interesting lessons. There are creative requirements in the Common Core State Standards
(CCSS) and in the NYS ELA curriculum. Teachers should also be looking at the actual curriculum
rather than using the new series as content area curriculum. The literacy coach should play a key
role in introducing the new CCSS with the staff and then aligning the skills materials as appropriate
from Treasures to this new curriculum that needs to begin implementation in 2012.

Il. Teaching and Learning

Findings:
e Evidence of targeted, intentional and precise first time instructional planning and delivery is
inconsistent.

e The range of expectations for students varies on the part of teachers, as evidenced by pacing,
student work, teacher instruction, lesson plans, and questioning strategies in many classrooms.

e Differentiation of instruction and promotion of higher order thinking skills are lacking in a number
of classrooms. Lack of differentiation suggests that, in some classrooms, individual student
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needs, as determined by formative assessments, are not being met. This may lead to
inappropriate interventions for some students.

In some grade levels, the prevalent style of instruction was teacher talk.

Student work is not being held to the same standards in all classrooms. In addition, posting of
rubrics was lacking in many classrooms.

Some teachers do not write meaningful learning goals or discuss these goals with students to
ensure that students understand the goal of the lesson.

Recommendations:

In order to address the inconsistency of targeted, intentional instruction, the school staff should
focus on developing skill strategies and lessons based on curriculum, data, and a Comprehensive
Educational Plan/School Improvement Plan (CEP/SIP) that prioritizes student needs. Teachers
should have intentional expectations and teaching strategies that result in student ownership of
learning.

Teachers should be attentive to pacing/time allotment, and rigor. Long range unit planning
should be done with an end in mind, i.e., Understanding by Design. The School Leadership Team
(SLT) should identify criteria for effective lesson planning and require implementation for
consistency across the school. The literacy coach should begin facilitation of grade level teams in
the unit planning process, allowing for integration across all content areas where appropriate.

To assist the school in delivering precise first time instruction, the entire school community
should analyze regularly the progress of each child. Formative assessments and/or checks for
understanding should be done daily. PD in formative assessment strategies should provided at
grade level and half-hour PD meetings. Findings from these formative assessments should be
used to inform first-time instruction and for re-teaching.

To further assure quality first-time instruction, each lesson should be designed around the
District’s “Components of an Effective Lesson.”

There should be a focus on making connections and scaffolding what students already know and
are able to do with what they need to conceptually learn.

Maintenance of high expectations and an urgency to maximize every student’s achievement
should be a priority of every member of the school community. Supports to increase
expectations where needed should be provided by the administration to individual teachers.

Classroom centers should be used to differentiate student instruction based on identified needs.
Moving the entire class in small groups through each center should not be confused with
differentiation. Additionally, there should be a review of all student achievement/success on
existing Academic Intervention Services (AIS) or 4-Tiered Intervention programs to determine if it
is the appropriate intervention for the student. Regular monitoring of achievement in all Tiered
interventions should be maintained to ensure that data is collected by coaches and building
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administration.  Visible data tracking charts should be established so teachers and the
administration can readily see student achievement within the building.

Teachers should refocus their lesson plans to provide significant opportunities for student talk
that will lead to student understanding and ownership of skills/strategies/content under study.
Well-written learning goals should be made available for all teachers.

Student work should be rated using rubrics. Rubrics should be posted and discussed with
students in every classroom so that students can learn to self-evaluate.

lll. School Leadership

Findings:

Interviews indicated an inconsistent application of the behavior code, even though there are a
range of consequences listed for each behavior.

Some teachers are not aware of what is being taught in grade levels above and below their grade,
due to a shortage of opportunities for teachers to meet across grade levels.

Recommendations:

School leaders should address this perception of inconsistent application of the behavior code by
planning a conversation and PD with staff about the process used by the administration in applying
the code and consequences.

School leaders should provide more opportunities for vertical articulation and, in general, for
teachers to talk and work with each other.

IV. Infrastructure for Student Success

Findings:

Many students report that incidents of bullying, particularly name-calling, and fighting occur more
often than they would like. Students reported that all students need to practice the 4-Bs.

Teachers do not communicate progress to parents as frequently as parents would like. Parents
would also like to hear positives as well as negatives. Some students report that they are not
aware of what their upcoming report card grades will be. They do not see the connection between
the skills that they are required to know and be able to do and report card or assessment grades
on tests, homework, etc.

Parents are not provided sufficient opportunity to communicate their ideas about instruction to
school staff.

Although the District made a large purchase of culturally diverse materials for the library annex,
culturally diverse materials were not evident in many classrooms.
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Data collected by Pupil Personnel Staff (PPS) is not systematically shared with appropriate staff.
Much of it is kept in file cabinets. This results in a communication gap between PPS and school
administration.

Student tardiness is a major concern for the school.

Recommendations:

The school’s anti-bullying efforts and the 4-Bs should be revisited with students who need
reinforcement. Using the schools’ PBIS model as a beginning, staff can work with students to help
them internalize acceptable behaviors and to find ways to correct inappropriate behavior.

Teachers should confer with students at least quarterly about their performance and use visuals to
review what a report card looks like and means. The school should establish a consistent grading
system so that students understand what a grade of 1 to 4, a check or a smiley face means versus
an 85. The school should consider having class charts or individual charts for students to record
and chart their grades or achievement on specific skills. They might also consider student-led
parent-teacher conferences.

The Library Media Specialist should work with teachers to bring culturally diverse books for
students to use in their classrooms.

A plan for systematic surveying of parents should be implemented. The SLT might be involved.

Interviews indicated that there is a need to strengthen behavior management among ten percent
of the teaching staff.

As the number of ELLs increases, teachers should make a concerted effort to use culturally
appropriate materials in their classrooms. Also, the school should provide the Sheltered Instruction
Observation Protocol (SIOP) model training to the teaching staff, require implementation, and
evaluate for effectiveness.

A formalized process for collection, analysis, and utilization of PPS data and for scheduled
communications with school leaders should be developed.

To respond to the tardiness issue, the school should continue to consider scheduling adjustments
so that student attendance is maximized during ELA /mathematics blocks. The school should
minimize the number of students that are pulled out of class during the ELA block, for example for
dental work at the school-based clinic.

V. Collection, Analysis, and Utilization of Data

Findings:

Individual staff members are not directly involved in data collection and monitoring of progress.
Rather, the collection and analysis is done by the coaches and school administration.

Evidence of the application of data outcomes to inform instruction is scarce, and there is minimal
use of formative assessments.
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Recommendations:

The school’s CEP should be limited in focus to no more than three or four high priority areas
based on an analysis of multiple data sources. The SLT should target these priority areas and
focus on tracking progress. Review of the data should be a standing agenda item.

These three or four selected areas should be tracked in weekly grade level team meetings with
building administrators in attendance. Data should also be discussed with all staff during PD half-
days and the Urban Teacher Calendar (UTC) time.

Horizontal and vertical tracking of achievement and progress should be implemented by grade
level teams, the total staff, and SLT. It would be helpful to assign the instructional coach to create
vertical visual charting for the school.

The school should consider options/solutions to address issues that impact achievement,
including scheduling changes, allocation of resources, and procedural changes.

Classroom teachers should monitor each child’s progress and adjust instruction accordingly, with
possible PD in formative assessment and in developing running records tied to skills/curriculum
benchmarks.

VI. Professional Development

Findings:

The literacy coach is new to the school and is currently involved in getting to know the staff.
Some teachers do not write meaningful learning goals and lesson plans.

There is a lack of evidence of teachers maintaining high expectations for students. This manifests
itself by slow pacing, lack of rigor, and basic level instruction.

PD is not targeted and differentiated to meet the needs of individual staff members.

Collaborative Coaching and Learning (CCL) is being done with two teams with a third team just
being started.

PD in UTC time covers a wide variety of topics. There does not seem to be a focus on depth of
knowledge. There is also a lack of coaching and feedback that are needed to change instruction
as an outcome of PD. It appears that many topics are being touched on without going deeply into
specific areas. For example, the first two months of the school year concentrated on use of the
new Treasures program, but this is such a new and large endeavor that the whole year should
have been spent on planning for and implementing the units, assessments, vocabulary, and other
components of the new series and aligning it with existing curricula.

Recommendations:
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The literacy coach should focus her transition on literacy training and support for implementation
of the new ELA curriculum and management of the new Treasures reading series. She should also
begin to familiarize herself with the language of the new Common Core Standards.

PD should be provided on identifying and writing meaningful learning goals, lesson and unit
planning, formative assessments, implementation of Treasures, differentiation of instruction,
teaching higher order thinking skills and using data to inform instruction and identify
interventions.

In order to establish and maintain high expectations, PD should be targeted and differentiated by
the building instructional coaches to meet individual teacher needs, as determined by the
administration and by individual professional growth plans.

CCL should be expanded throughout the building.

PD should include structured follow-up by appropriate staff to ensure implementation in the
classroom.

Continuous conversations should be planned on how teachers should use the Treasures teacher
edition and choose appropriate selections and activities based on the vastness and variety of
selections and materials. Training should occur on how to manage the series.

VII. District Support

Findings:

e Key school staff has been downsized. In the past, the school had two full-time literacy coaches

and a full-time mathematics coach. This year, there is only one full-time literacy coach and a .5
Science, Technology, Engineering and Mathematics (STEM) coach.

e Given the dire financial state of the District, current support of the comprehensive after school

and summer program may be in danger of being cut or eliminated.

Recommendations:
e The District should at least maintain a full-time literacy coach and .5 mathematics coach in the

building, especially if there is an increase in enrollment next school year.

e The District should continue to provide the resources required for the after school and summer

school programming to assist the school in its efforts to improve student performance.

e The District should provide support in implementing the recommendations of the Joint

Intervention Team (JIT).

PART 3: JOINT INTERVENTION TEAM OVERALL FINDING AND RECOMMENDATION

A. Overall Findings
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Reference JIT Finding for Restructuring Advanced Schools v

(b) The school has made some progress in identified areas, and may make AYP v
with further modification to the Restructuring Plan.

B. Overall Recommendation

Reference Recommendation by the JIT for Restructuring Advanced Schools v

(b) Continue implementation of the current Restructuring Plan with v
modifications recommended as a result of the review.

C. Inthe space below, include specific information to support the District in determining how the above JIT
recommendation should be implemented

The three major areas of focus for Dr. King Elementary School should be:
e targeted, intentional and precise instructional planning and delivery of instruction;

e focusing on three to four areas of improvement in the CEP based on analysis of multiple data sources;
and

e maintaining high expectations, instructional support and monitoring for all staff.
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