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PART 1: INTRODUCTION

A. Community and School Background

The Nathanael Greene School in District 75 serves 275 students in kindergarten through grade 8 who are
classified as being emotionally disturbed and/or cognitively disabled. A separate site, located at K192,
serves the needs of 67 students in grades kindergarten through grade 5. This off-site school includes two
classes that serve students with hearing impairments. It is located five miles from the main site. All
students at both sites are designated as students with disabilities. Students come from the immediate
vicinity of northeastern Brooklyn. The school enroliment is 64 percent Black, 24 percent Hispanic and ten
percent White students. Approximately 13 percent of students are English Language Learners (ELLs).
Ninety-three percent of the students are educated in a more restrictive environment (MRE) and seven
percent in a least restrictive environment (LRE).

The administrative team includes the Principal of eight years (17 years in the school) and two Assistant
Principals (APs). One AP has served the school for nine years and the other for three years. There are 17
teachers at the main building and 14 teachers and 18 paraprofessionals at the off-site location. Almost all
of the core classes are taught by highly qualified teachers. Staffing is relatively stable with approximately
78 percent of the teachers having taught at the school for two years or more.

PART 2: ASSESSMENT OF THE SCHOOL’S EDUCATIONAL PROGRAM

A. Performance on Key Indicators of Student Achievement Trends and School Progress

Positive or
Negative School Performance Indicators v
Indicator (+/-)
NYSED Quantitative Performance Measures
+ School is within five points of meeting its Effective Annual Measurable Objective | N/A
(EAMO) for ALL identified subgroups in ALL subject/area(s) of identification.
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Positive or
Negative School Performance Indicators v
Indicator (+/-)

- Negative trend data for one or more identified subject/areas and subgroups for v
the past two consecutive years as indicated by a decrease in the percentage of
students performing at or above Level 3 and/or a decrease in the Performance
Index.

- School is ten or more points away from meeting its Effective Annual Measurable 4
Objective (EAMO) for one or more identified subgroups in subject/area(s) of
identification.

- Performance data for the school on NYSED Accountability Overview Reports | N/A
(AOR) for the past two consecutive years) show an increase in the number of
subgroups that did not make Adequate Yearly Progress (AYP) in identified
area(s).

- Performance data for the school on NYSED Accountability Overview Reports | N/A
(AOR) for the past two consecutive years) indicate an increase in the
achievement gap between identified subgroups and the All Students subgroup in
one or more identified subject/area(s).

NYCDOE Quantitative and Qualitative Performance Measures

- Grade of C on the most recent NYC Progress Report 2009-2010 v

+ NYC Quality Review Score of Well-Developed v

B. School Strengths

e There is a schoolwide code of conduct that is reinforced by all staff and ensures a safe school
environment. Students have grown in their social and emotional behaviors, and this enables them to
participate in more challenging instruction.

e The school has established a positive school culture that supports learning and has set a foundation for
future improvement in student achievement.

C. Key Findings and Recommendations
Summary of the key issues (causal factors), and other areas of concern, identified during the on-site
diagnostic review that are negatively impacting student achievement in identified areas, as well as
recommendations, as related to the seven JIT Indicator Categories:

I. Curriculum

Findings:

e The school does not implement a rigorous, coherent written curriculum aligned to New York State
(NYS) Standards, Performance Indicators (Pls), core competencies for English language arts (ELA)
or social studies content areas. The school-selected individual programs are incomplete and only
address certain components of ELA development and instruction. These programs are at grade
leveled readability and do not address the multi-leveled needs of the students. Classes have
incomplete sets of these programs and do not have sufficient multileveled texts to support
independent and small group guided reading.
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Although the school provides all teachers with copies of the District 75 ELA units of study that are
aligned to the NYS Standards and core curriculum competencies, teachers use only purchased
programs or pre-packaged programs that are intended to be supplementary to a curriculum.
There is no continuity throughout the grades and from site to site. Reading in the content area is
based on schoolwide themes that are not aligned grade by grade with the State social studies
curriculum.

Teachers rely solely on the commercial program’s scripted lessons, and there is no identification of
modification or adaptations to reflect student needs. Student learning goals are not aligned with
Individual Education Plan (IEP) goals and State Standards as an outgrowth of the implementation
of appropriate curricula and are aligned solely with the EdPerformance tools. These are not
incorporated into teacher planning.

The commercial programs in use are not aligned to the District 75 units of study ‘Habits of
Reading’ and ‘Habits of Writing’.

Recommendations:

The school should implement the existing District 75 ELA units of study and pacing calendar to
form the basis for all classroom ELA instruction. Grade by grade content area for social studies
should be integrated into the District 75 ELA units of study, providing enriched, rigorous and grade
appropriate nonfiction text to supplement student literacy skills. The school leaders should ensure
that the modified curriculum is implemented consistently across the two sites through the
observation process and the monitoring of teacher planning to ensure that it brings about
improvement in the quality of teaching and learning.

With the support of the District, supplemental programs should be researched and identified for
classroom use to better address the needs of this student population. Classroom libraries should
be expanded to include appropriately leveled texts and guided reading group materials to span all
identified student reading levels. In addition, school leaders should identify individual grade
committees to develop appropriate, rigorous and coherent curriculum mapping aligned with
District 75 elementary, middle and high school ‘Readers and Writers’ units of study. These
committees should meet with each other at regular intervals to ensure continuity of approach.
School leaders should monitor the implementation of the modified curriculum to ensure that it
more closely meets the identified learning needs of the students.

The school, with the support of the District, should develop and publish criteria for the
construction of appropriate lesson planning, inclusive of small group instruction, based on the
identified and assessed needs of all students. Additional professional development (PD) should be
provided to develop and align student goals with IEP goals and Academic Intervention Services
(AIS) needs.

The school should provide PD outlining the criteria for sound pedagogy and curriculum mapping
instead of a relying on commercially produced programs.
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Teaching and Learning

Findings:

Limited instructional strategies are employed across the grades to support the varied needs of the
students. The shared schoolwide emphasis was on capitalization, punctuation and handwriting,
with some emphasis on parts of speech. The majority of instruction is teacher led and program
driven. Progress monitoring is also program bound because teachers simply use teach and test
methods.

There was limited evidence of appropriate or flexible instructional grouping or differentiated
instruction targeted to the specific academic needs of the students. Additionally, there was
limited evidence of cooperative learning, conferencing or small guided group instruction.

Lesson planning, pacing and sequencing of instruction was often vague and lacked clarity. This
resulted in a loss of learning time and inhibited student progress.

Teachers are not effectively developing with students learning goals that are clearly understood by
the students or connected to their IEP goals. Current student goals are only aligned to
EdPerformance assessment data and not to NYS Core Curriculum performance indicators. Student
goals are not monitored or adjusted effectively for progress and mastery.

Teachers provide too few opportunities for students to participate in academically rigorous
activities that promote targeted discourse, pair/share activities and accountable talk and are
aligned with student IEP goals.

In most classes the norm was direct, whole class instruction that was devoid of modeling,
scaffolding and content area literacy in reading and writing.

Social studies and science topics embedded in the purchased reading program are not aligned with
grade by grade State Standards.

There was limited evidence of teachers using strategies to develop students’ higher order thinking
skills. Questioning was often low level and required little more than factual recall.

There was a limited supply of support materials to meet the diverse needs of the students.
Materials were packaged programs with readability levels that were grade specific, not taking into
account the multileveled students in each class.

There was limited authentic student work displayed with appropriate rubrics connected to State
Standards. Teacher feedback was focused on capitalization, punctuation and spelling rather than
on student work content. Teacher comments did not identify how to improve and the next steps
required in supporting student growth.

The school has insufficient technology and appropriate software to meet the educational needs of
the diverse learning community. The use of currently available technology, by both students and
teachers, is underdeveloped.
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The school does not have a uniform grading policy across all grade levels, testing categories or core
content subject areas.

Recommendations:

The school leaders should provide comprehensive PD that enables teachers to use assessment
information to identify student strengths and weaknesses and next steps for learning. The PD
should enable teachers to expand their repertoire of instructional strategies to better serve
student needs and IEP identified goals. School leaders should evaluate the impact of this PD in the
classrooms and hold teachers accountable for consistently improving student outcomes.

The school leaders should provide PD that focuses on improving teacher planning and instruction.
The PD should include more effective use of flexible groupings and targeted small group
differentiation that is appropriately matched to student IEP goals. In addition, teachers should be
expected to provide more opportunities for cooperative learning and use conferencing as a tool
for assessing how well students are progressing. School leaders should, through the observation
process, ensure that strategies learned in PD sessions are implemented with fidelity in all
classrooms.

The school should provide PD that leads to improvements in the pacing and sequencing of
instruction based on well designed units of study that are logical, time bound and appropriate to
each grade. Lesson planning should be more detailed and be based on an appropriate flow of a
daily ELA block. All lessons should be designed to take into account whole class, small group
guided and guided group instruction, as well as targeted time to summarize student learning at the
end of each ELA lesson. This should be designed for both the reading block and writing block.
School leaders should regularly monitor teachers’ planning and the effectiveness of its
implementation on student progress.

The school should provide PD for staff on developing appropriate goals with students. This should
incorporate the IEP process, based on appropriate curriculum driven assessments. Student goals
should be regularly monitored and reviewed so that, once mastered, students are provided with
new and challenging goals. School leaders should use walkthroughs as an opportunity to discuss
individual goals with students.

The school leaders should provide PD that focuses on developing greater student participation and
interaction in classrooms. The PD should center on developing teacher ability to make quality
student interactions, cooperative working and accountable talk routine practice in every
classroom. School leaders should check to ensure that these strategies are commonplace across
the school.

The school leaders should work to increase the variety of instructional strategies used in
classrooms. PD should be provided to equip teachers with the skills to improve instructional
practice using modeling and scaffolding during whole class mini-lessons.

School leaders should work together to increase awareness of the State aligned grade by grade
scope and sequence for social studies and science. Teachers should ensure that the scope and
sequence is closely followed in all planned lessons.

The school leaders should provide all staff with PD on best practices to incorporate higher order
thinking skills and problem solving into all lessons taught. This PD should focus on developing
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higher expectations and increased academic rigor in instruction. Additionally, PD should focus on
guestioning techniques that are open-ended, scaffolded, and promoting of student thinking and
elaborated responses. Opportunities should also be provided for teachers to observe exemplary
teaching practice in other District 75 schools with similar populations. School leaders should use
the observation process to evaluate questioning and the development of higher order skills and
provide additional PD wherever necessary.

School leaders should research and purchase appropriate multileveled materials and resources to
better meet the diverse needs of the students. The school should also conduct peer observations
of effective schools with similar populations that demonstrate best practices and use materials
and resources that more closely support multileveled students.

The school leader should provide PD on effectively assessing student work aligned to appropriate
curricula units of study. The school should create rubrics that use the language of the State
Standards, and teachers should provide clear feedback on what students need to do to improve
their work. Grade by grade teacher meetings should include an ongoing review of student work
and seek to ensure that it is aligned with State Standards. School leaders should make evaluation
of the quality of student work a focus for their walkthroughs.

The school leaders should maximize existing funding and identify new funding sources to upgrade
and expand the technology and software to better support the diverse learning needs of the
students in the classrooms. PD for all staff should be provided immediately to ensure the full use
of technology to motivate and engage students. School leaders should regularly monitor
classrooms to assess the use and impact of technology in enhancing student learning.

The school should develop and disseminate a uniform grading policy. School leaders should
ensure that the grading policy is implemented with fidelity in all classes across the school.

School Leadership

Findings:

High academic expectations are not evident for all students and staff, as demonstrated by the lack
of academic rigor in the majority of classes observed. There is a lack of urgency given to
implementing processes that ensure rigorous instruction. Formal teacher observation reports are
global and do not provide specific guidance or instructional improvement in line with high
academic expectations, PD offered or Comprehensive Educational Plan (CEP) goals.

Interviews with members of the School Leadership Team (SLT) indicated that some members were
not aware of the current status of the school. As a result, the SLT has not evaluated progress
toward meeting the CEP goals and activities.

The school leader has not ensured that available resources are used to have the best effect on
improving student learning and achievement. The roles and responsibilities of the APs overlap,
and they are not deployed to maximize the impact on teacher development and student
achievement. The school-based coach has been assigned a number of duties, such as AlS teacher,
IEP teacher and new teacher mentor, and these assignments impinge upon her effectiveness in
supporting classroom teachers in literacy. This results in the coach’s activities having limited
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impact on raising student achievement in ELA. In addition, there are two to three computers in
most rooms that were either not working or were underutilized.

The parent on the SLT indicated that the Principal sets all meeting agendas. Parental involvement
in decisions to improve student achievement is limited.

Instructional PD opportunities are limited. The school leader provides external opportunities for
PD with an emphasis on behavior management, with minimal emphasis on content area and
literacy improvement.

Students, including English language learners (ELLs), are not receiving their required services as per
their IEP. AIS services are not provided to address individual student needs.

There is no effective system for teacher and staff evaluation in place based on evidence from
review of classroom observations. Teachers receive limited feedback to address instructional
improvement.

Recommendations:

The Principal and APs should improve schoolwide expectations for student achievement in ELA by
setting more challenging goals aligned with State Standards and best practices in literacy. The
school’s CEP goals for literacy should be revised to reflect increased academic expectations for all
students. School goals in literacy should be linked to plans for implementation with ambitious
timelines, role expectations and PD. The Principal and APs should set a calendar for formal and
informal teacher observations in literacy to ensure that classroom practices are reflective of the
revised CEP goals.

The school administration, with support from the District, should take steps to ensure that all
members of the SLT are aware and understand the urgency of the findings and recommendations
of the JIT review. The school administration should ensure that the SLT evaluates school progress
in meeting more challenging ELA goals in the CEP and revises benchmarks and strategic plans as
necessary.

The school leader should assign one of the APs to assume responsibility for all aspects of ELA. This
AP should provide oversight of the school-based coach and literacy PD. The school should seek
literacy support from the District. The responsibilities of the school-based coach should be
restricted to instructional coaching of ELA and PD. The coach’s current responsibilities should be
assigned to other staff members as appropriate. The school leader should dedicate budget
resources to the purchase of technology appropriate to meet the needs of the students. The
school leader should provide opportunities for PD to ensure full integration of technology into all
classes, including of the use of interactive white board technology.

School leaders should expand outreach efforts to parents to involve them in leadership activities,
including the SLT. The school leader should seek support from the District to implement outreach
efforts and increase parental involvement in formulating the agenda for SLT meetings.

School leadership should provide immediate and ongoing opportunities for all staff, through PD, to

support increased student academic achievement in ELA. School leaders and the school-based
coach should participate in leadership training in literacy and expected standards. Protocols
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V.

should be put in place so that teacher observations include recommendations for PD, based on
school leader and teacher assessment of needs.

The school leaders should ensure that the school fully meets requirements with respect to AlIS and
ELLs. School leaders should regularly monitor the quality and effectiveness of these services.

The school leaders should seek external expert advice and training on the monitoring of the quality
of teaching and learning. Procedures and protocols for class observation should be put in place
that are robust and consistently applied. This should include a calendar of formal and informal
observations and an agreed-upon rubric for evaluating the quality of instruction. The rubric should
not be restricted to a checklist. It should include narrative and feedback that leads to improved
effectiveness of teaching and increased student achievement.

Infrastructure for Student Success

Findings:

In the majority of classrooms observed, academic rigor was not present. This lack of rigor
reflected low expectations for student achievement by the school staff.

There is limited parental involvement, as reflected in low attendance at Parent Teacher
Association (PTA) meetings and IEP conferences. Only eight percent of parents returned the
Department of Education (DOE) School Environment Survey.

The school leaders and the parent coordinator do not formally survey parents with the exception
of the mandated DOE School Environment Survey.

Recommendations:

School leaders should enlist the support of the District 75 staff to provide ongoing PD targeted on
improving instructional practices and raising expectations throughout the school. School leaders
should schedule peer observations of high performing District 75 programs with similar
populations. Teachers should have the opportunity to observe rigorous instruction that reflects
high expectations for students, leading to greater expectations for student achievement in all
classes.

The school leaders and student support services staff should develop a plan to increase parental
involvement using creative approaches to engage them. The school leader should request support
and training by the District in parent outreach strategies for school administrators, student
support staff, the parent coordinator and the family outreach worker to increase parental
involvement.

The school leader should request support from District 75 personnel to develop a survey for
parents in order to obtain information regarding best meeting times, training needs and other
supports that the school should provide to improve and increase parent involvement and support
for their children.
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V. Collection, Analysis, and Utilization of Data

Findings:

The data collected, both formal and informal, does not drive continuous and rigorous
improvement planning.

There is no systematic collection of student writing samples over time, and no protocol for looking
at student writing to assess student progress. Samples reviewed in portfolios do not have rubrics
attached. Rubrics on the bulletin boards in some cases did not match the task or the feedback
posted. School personnel state that writing is a key focus and the subject for the data inquiry
team. Reading achievement is primarily assessed through the EdPerformance series. However,
the plan to address these issues is global and consists of using reading programs to impact student
achievement, but with no reference to improving instruction.

Minimal data are collected by teachers to identify student strengths and needs. Student portfolios
maintained by teachers are a collection of samples of student work, including worksheets. The
work collected does not however, consistently show growth or need.

NYS Assessment and EdPerformance data are not used to set intermediate benchmarks within
appropriate timelines for individual students. AIS is not targeted to address individual student
needs and often takes place within the context of whole class instruction.

Recommendations:

School leaders, including an identified in-school data specialist and District 75 Network and
instructional leaders should review the current CEP goals and action plans to determine how the
data supports adjustments to the school’s identified goals and ongoing priorities for academic
improvement. School leaders should regularly carry out detailed analysis of all assessment data
and ensure that the information is used to guide ongoing identified school priorities.

The school-based coach, with support from the AP for ELA, should develop a teacher protocol to
inform teachers across all subjects about developing student work portfolios. This should include
a range of work over time that is aligned with NYS Standards and the required grading rubrics in
supporting this work. Student achievement and progress in writing should be assessed and
tracked at regular intervals. School leaders should ensure that reading and writing data is used to
identify weaknesses in student achievement. This information should be used to identify PD
offerings that lead to improvements in instruction.

School and District coaches should provide teachers with data collection strategies in task analysis
to identify the student strengths and weaknesses in classroom assignments and to compile
ongoing portfolios of student work that show progress over time. School leaders should regularly
monitor these portfolios and hold teachers accountable for student progress and growth.

To provide effective AlS, grade and cluster meetings should be used to identify benchmarks that
are congruent with assessment results and targeted at individual student needs. School leaders
should attend grade and cluster meetings to assess the effectiveness and should monitor the
quality of AlS services.
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VL.

Professional Development

Findings:

PD is not comprehensive and is only partially aligned with school goals. There is no evidence that
data is used to formulate PD for staff. The needs for PD are not aligned with formal teacher
evaluations.

There is no evidence that research or data are used for schoolwide PD. Attendance by staff at
District PD offerings is varied and limited.

There is no evidence that there are formal systems or supports in place for teachers to collaborate
with each other in activities that focus on improved student learning. An examination of agendas

indicates that the majority of teacher meetings address administrative issues.

There are no feedback mechanisms in place to design or adjust PD. There is no PD committee and
there are no surveys of teacher needs or requests.

There is no formal mechanism in place to determine if staff is being held accountable for PD. An
examination of sample observations demonstrates no references to PD or school goals in those
areas.

PD for all teachers is not systemic. A variety of PD offerings is not consistently available.

Teachers are not provided with sufficient PD to meet the needs of ELLs.

Recommendations:

The school leaders should create a PD committee composed of teachers, paraprofessionals, lead
coaches, related service providers and members of the administration. The committee should
develop an annual PD plan aligned with the CEP instructional goals. Ongoing data-driven
assessment of staff needs should determine selection of topics for PD. Informal and formal school
leader evaluations should be used to assess the impact of ongoing PD on improving instructional
practice.

The school leaders, together with the lead coach for ELA, should ensure that schoolwide PD is
based on current research for literacy development and instructional differentiation for all
students. School leaders should seek more innovative strategies to improve the attendance of
teachers at District PD sessions.

The school leaders should ensure that weekly teacher meetings address data-driven ELA goals and
objectives that encompass cross-curricular needs. Instructional collaboration among teachers and
related service providers should be formalized and documented. School leaders should establish a
schedule that provides increased collaborative planning times for all stakeholders.

Teachers should be surveyed several times a year regarding staff PD needs linked to identified CEP
goals.
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The Principal and two APs should receive extensive support in using formal observations as tools
to identify teacher professional needs and monitor PD goals for teachers. PD sessions that are
attended by teachers should be monitored for alighment with teacher needs. All teachers should
disseminate strategies learned from such training to content area colleagues and fully implement
the strategies in the classroom.

The school leaders should develop a yearly calendar of offerings based on observed and expressed
teacher needs and school instructional goals and objectives.

The school should obtain support from the District 75 and the DOE Office of Students with
Disabilities and ELLs for PD to meet the needs of the ELLs. School leaders should monitor
classroom practice to ensure that the needs of all ELL students are being met.

VII. District Support

Findings:

There is no evidence that the District has provided tools and expertise to collect and analyze
ongoing assessment data.

Recommendations:

The District should provide the school with PD and guidance to enable staff to collect and analyze
data and to use it to inform the planning of appropriately challenging and differentiated
instruction.

The District should support the school in implementing the Joint Intervention Team (JIT)
recommendations.

PART 3: OVERALL FINDING AND RECOMMENDATION

A. Overall Finding
Reference Review Team Finding v
(c) The school has not made sufficient progress in identified areas, and is unlikely v
to make AYP under the current structure and organization.
B. Overall Recommendation
Reference | Review Team Recommendation v
(c) Develop and implement a new plan that could include significant changes in staff, 4

organizational structure, leadership and/or configuration, to address issues that
continue to negatively impact student academic performance in identified areas.

C. In the space below includes specific information to support the District in determining how the above
recommendation should be accomplished.
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District 75 should provide the necessary guidance and support for the better supervision of instruction
and learning across the school.

Leadership should establish clear goals to raise student achievement, delineate roles and
responsibilities and establish a rigorous timeline for accomplishing school goals and objectives.

The Principal should be provided with mentoring to address the key issue of improving instructional
practices across the whole school.

The Principal should assign one of the current APs to be solely responsible and accountable for all
aspects of ELA in the school.

The Principal and APs should receive PD from the District on how to develop and implement a
schoolwide plan to improve instruction in ELA and raise student achievement.

The SLT and school leaders should receive PD from the District on how to successfully delegate the

roles and responsibilities of its team members. This should result in challenging CEP goals for ELA that
are well planned and systematically monitored and evaluated.
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