NYSED/NYCDOE JOINT INTERVENTION TEAM REPORT AND RECOMMENDATIONS

BEDS Code/DBN: 09X004
School Name: PS/MS 4 Crotona Park West
1701 Fulton Avenue
School Address: Bronx, NY 10457
Principal: Vincent Resto
Restructuring Phase/Category: Restructuring Advanced Focused
English Language Arts- Students with Disabilities and English
Area(s) of Identification: Language Learners
Dates of On-site Diagnostic Review: March 22-23 , 2011

PART 1: INTRODUCTION

A. Community and School Background

PS/MS 4 Crotona Park West serves 435 students in kindergarten through grade 8. Student enrollment is 50
percent Black; 49 percent Hispanic; and one percent White, Asian and Indian students. Of these students,
almost 20 percent are students with disabilities and 14 percent are English language learners (ELLs). Most
students do not come from the immediate vicinity and are bused from distances of up to ten miles away.

The administrative team consists of the Principal and three Assistant Principals (APs). The Principal is in his
fourth year at the school, two APs are in their third year, and one AP has been at the school for less than a
year. There are 49 teachers on staff. Of these teachers, 16 percent are new to the school, eight percent
have less than one year’s experience at the school, and 22 percent have been at the school for fewer than

three years. All staff are highly qualified. The teacher turnover in 2009 — 10 was 22 percent.

PART 2: ASSESSMENT OF THE SCHOOL’S EDUCATIONAL PROGRAM

A. Performance on Key Indicators of Student Achievement Trends and School Progress

Positive or

Negative School Performance Indicators v
Indicator (+/-)

NYSED Quantitative Performance Measures

+ Positive trend data for all identified subject/areas and subgroups for the past two | v
consecutive years (2007-08 and 2008-09), as demonstrated by an increase in the
percentage of students performing at or above Level 3 and/or a Performance Index
increase of five or more points.

- School is ten or more points away from meeting its Effective Annual Measurable | ¥
Objective (EAMO) for one or more identified subgroups in subject/area(s) of
identification.
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Positive or
Negative
Indicator (+/-)

School Performance Indicators v

Performance data for the school on NYSED Accountability Overview Reports (AOR) for | v/
2007-08 and 2008-09 show an increase in the number of subgroups that did not make
AYP in identified area(s).

Performance data for the school on NYSED Accountability Overview Reports (AOR) the v
past two consecutive years indicate the school has reduced the achievement gap
between identified subgroups and the All_Students subgroup is ALL identified
subject/area(s) by ten percent or more.

NYCDOE Quantitative and Qualitative Performance Measures

+/

2008-09 NYC Progress Report Grade of B v

+/

NYC Quality Review Score of Proficient v

B. School Strengths

The school leader and staff have created a positive school climate and culture.

C. Key Findings and Recommendations

l. Curriculum

Finding:

The

presentation of libraries in all classrooms is poor and does not entice students to read. This

restricts the potential of enhancing reading skills across all areas of the curriculum.

Recommendation:

The

Network should work with the AP for the Early Childhood Center to identify schools that have

appropriately organized library corners and arrange for staff to visit them. All Early Childhood class
teachers should develop their library areas into lively and stimulating learning environments.

Il. Teaching and Learning

Findings:

Much of the instruction for all students is teacher directed, with little variety of instructional
strategies. As a result, students with disabilities and ELLs have little opportunity to develop their
language skills. Students have few opportunities to engage in conversations about topics such as
working in pairs or talking with different groups of students.

Many teachers regard the teaching of reading, writing and word study as separate areas of the
English language arts (ELA) curriculum instead of seeing them as interrelated. As a result, students
do not consolidate their language skills through their writing or book study.

e The activity/task given to students with disabilities and ELLs is not effectively differentiated.
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Sometimes the task planned is either too difficult or lacks challenge for students. For example, in
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one class, the teacher worked successfully with the lowest level group, but the other two groups
struggled as they could not read the worksheet.

In some collaboratively taught classes where English as Second Language (ESL) teachers were
working, joint planning was not evident and the skills of the specialist teacher were not effectively
used to support the language development skills of students.

Teachers do not fully develop the ELA skills of all students since teachers ask closed questions that
do not encourage higher order thinking skills. Teachers infrequently ask follow-up questions that
encourage students to develop their ideas or extend their English language skills.

There were very few examples of students being required to problem solve or engage in research
activities, as worksheets predominate. As a result, ELLs are offered little opportunity to develop
their academic language skills in context or extend and articulate their understanding of content.
Students with disabilities are not taught to understand the connection between the grammar
exercises that they complete and their own reading and writing.

The potential of the new technology in the school to enhance the learning of ELLs and students
with disabilities is not recognized. There was little evidence of students using programs specifically
designed for these two groups of students.

Recommendations:

School leaders should work with the Network to provide professional development (PD) on the
workshop model, focusing particularly on improving student literacy skills to engage in interactive
discussion such as turn and talk and small group discussions. School leaders should monitor
classroom practice through observations and walkthroughs.

The PD provided should focus instruction on the interrelationship of reading, writing, speaking and
listening. The use of worksheets should be reduced and the teaching of language skills should
stem from the context of authentic reading and writing of the students. The outcomes of these
PD offerings should be a focus for the school leaders’ monitoring of lessons.

School leaders should immediately implement plans to use the information from the new data
system to differentiate instruction for all students, particularly for the students with disabilities
and ELLs. School leaders, especially the AP with responsibility for special education, should ensure
through classroom observations that all students are involved in challenging activities.

School leaders should ensure that teachers of ELLs are scheduled to have time to plan with general
education teachers. They should then monitor the impact of the planning time on improvements
in instruction and student progress.

School leaders should review the PD provided on developing effective questioning techniques.
Teachers should be held accountable for ensuring that all lesson plans include a range of questions
in order to develop effective questioning and the higher order thinking skills of their students.
School leaders should use their observation of lessons to monitor the quality of the questions
asked by teachers.
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School leaders should direct teachers to use common planning time to develop strategies that
improve the language skills of ELLs and students with disabilities. All teachers should be supported
to plan a range of activities that engage students in research and problem solving.

School leaders should ensure that all teachers are trained to use technology and software
programs to support the language development of all students, particularly students with
disabilities and ELLs. Software specifically designed to meet the needs of these subgroups should
be purchased and used in all classes to enhance the learning process.

lll. School Leadership

Findings:

The Comprehensive Educational Plan (CEP) does not provide clear direction to improve the
achievement of students with disabilities and ELLs. Although the goals for increasing the
achievement of students with disabilities are SMART (specific, measurable, achievable, realistic
and timely), the goals for ELLs are not. The action plans have no interim benchmarks or success
criteria. The School Leadership Team (SLT) does not regularly monitor progress towards meeting
the goals of the CEP.

APs were unaware of the different learning needs of students with disabilities and ELLs. At
present, general education teachers do not receive sufficient PD that takes into account the
specific learning requirements of students with disabilities and ELLs in their classes. School leaders
have not monitored the effectiveness of PD offerings on the achievement of students with
disabilities and ELLs.

Parents on the SLT have limited knowledge and understanding of the goals of the CEP and do not
participate fully in the creation of whole school improvement goals. The CEP is rarely discussed at
meetings of the SLT.

Recommendations:

With Network support, the goals of the CEP for ELLs should be more rigorous and rewritten to
make them specific, measurable and time framed. All action plans should clearly state how goals
are to be achieved and who is accountable for their success. The action plans should also outline
how the SLT will monitor progress towards these goals.

With Network support, the school leaders should provide PD to improve all staff and
administrators’ understanding of how to use data effectively to support the different learning
needs of students. The Network and school leaders should then monitor the impact of this PD on
improving the quality of teaching and learning across the school.

The school should seek Network support in working with the SLT to develop parents’
understanding of their responsibility for setting SMART goals for the CEP. The CEP should be a
regular item on the agenda for SLT meetings so that all members of the team are fully aware of
school goals and the progress being made towards them.
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IV. Infrastructure for Student Success

Findings:

Children’s access to the full range of resources in the school library in the Early Childhood Center is
restricted because the shelving is too high for the books to be accessible to young children.

The school is accessible to the public before official school hours and this compromises the safety
of students and staff.

Not all general education teachers have the instructional expertise to ensure that students with
disabilities and ELLs achieve their potential.

Specialist teachers of students with disabilities and ELLs do not have scheduled time to plan with
general education teachers. This results in a lack of alighnment in lessons.

School leaders were not aware of the different pedagogical requirements for ELLs and students
with disabilities. The two groups are treated as one so general education teachers do not meet
the different needs of either group.

Recommendations:

The Early Childhood Center should seek funding to provide developmentally appropriate furniture
to ensure that books on display are accessible to all children.

The Principal and the custodian should secure access to the school before official school hours to
ensure the safety of staff and students.

School leaders should work with the Network to ensure that all teachers have the necessary skills
to enable students with disabilities and ELLs to achieve as highly as possible. Specialist teachers
for ELLs and students with disabilities should work closely with general education teachers to
share their expertise through common planning and in-house PD. School leaders should monitor
the implementation of these strategies in all classes through routine lesson observations.

The AP for special education should ensure that specialist teachers for students with disabilities
and ELLs have time to plan together with general education staff in order to more closely align
instruction.

The Network should provide support to school leaders to increase their understanding of how the
learning needs of students with disabilities and ELLs differ. School leaders should then work with
general education teachers to disseminate the knowledge. The AP with responsibility for special
education should monitor lesson planning and instruction to ensure that all teachers are
appropriately differentiating their activities and tasks.

09X004 PS/MS 4 Crotona Park West

March 2011



V. Collection, Analysis, and Utilization of Data

Findings:

e The action plan in the CEP for closing the achievement gap between general education students,
ELLs and students with disabilities is not rigorous enough. The actions suggested in the plan are
generally appropriate, but they do not have success criteria or indicate a timeframe.

e The new data collection system introduced by the school, that gives comprehensive information
about the progress made by each student and the achievement of all groups of students is not
used consistently well by all teachers.. Although teachers are using data to group students by
ability, they are not yet using the new information to effectively differentiate instruction to match
identified learning needs. Currently, assessment information is not effectively used to raise the
achievement of all students in ELA.

Recommendations:

e With the support of the Network, school leaders should revisit the action plans for closing the
achievement gap between the general education population, students with disabilities and ELLs.
The new plan should contain clear success criteria for each of the actions and a timeframe for their
completion. The plan should be monitored closely at regular intervals to allow for appropriate
adjustments.

e The school leaders should train teachers in the use of the new data system. School leaders should
monitor and evaluate the effectiveness of the training as part of their informal monitoring of
instruction, checking that all students are provided with tasks and activities that are specifically
designed to meet their learning needs.

VI. Professional Development

Findings:
The current PD provided for staff has had little focus on the development of effective teaching
strategies for students with disabilities and ELLs.

Recommendations:

With the support of the Network, school leaders should review the PD program and include sessions
on how teachers can more effectively meet the specific learning needs of students with disabilities and
ELLs. The AP with responsibility for special education should monitor and evaluate the teaching and
learning of classes with ELLs and students with disabilities. Clear guidelines for all teachers of these
groups of students should be developed.

VII. District Support

Findings:

e The Network has offered some support in improving the quality of teaching and learning across
the school but this has not been effective in ensuring consistently good instruction for students
with disabilities and ELLs.
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e The Network has provided feedback on the CEP, but there is little evidence to show how
effectively the Network monitored the impact of the feedback on improving school goals.

Recommendations:

e The Network leader should work with school leaders to bring in expertise to increase the rigor of
instruction for students with disabilities and ELLs. This work should focus particularly on the use of
data analysis to provide effectively differentiated instructional strategies.

e The Principal should reach out to the Network for support in developing rigorous goals for
students with disabilities and ELLs within the CEP and in individual classrooms.

e The Network should support the school in the implementation of the Joint Intervention Team
(JIT) recommendations.

PART 3: JOINT INTERVENTION TEAM OVERALL FINDING AND RECOMMENDATION

A. Overall Findings

Reference | JIT Finding for Restructuring Advanced Schools v
(b) The school has made some progress in identified areas, and may make AYP with | ¥
further modification to the Restructuring Plan.

B. Overall Recommendation

Reference | Recommendation by the JIT for Restructuring Advanced Schools v
(b) Continue implementation of the current Restructuring Plan with modifications | ¥
recommended as a result of the review.

C. In the space below, include specific information to support the District in determining how the above JIT
recommendation should be implemented.

e The school should continue with its current Restructuring Plan and ensure that initiatives outlined in
the plan are implemented consistently across the school and bring about improvements in student
outcomes. The Principal, with Network assistance, should support school leaders and teachers by
providing focused PD to increase their understanding of the specific learning needs of both ELLs and
students with disabilities.

e Teachers should receive PD on how to use the new school data system to plan differentiated
instruction for students with disabilities and ELLs.

® The school leaders should develop a mechanism for specialist teachers of ELLs and students with
disabilities to regularly engage in common planning with general education teachers.
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