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PART 1: INTRODUCTION

A. Community and School Background

PS 64 serves 856 students in kindergarten through grade 5. The school enroliment is 84 percent Hispanic;
15 percent Black; and less than one percent each of Asian, American Indian and White students. Of these
students, 48 percent are English language learners (ELLs) and 19 percent are students with disabilities.

The school administrative team includes the Principal and three Assistant Principals (APs). The Principal is
serving in her sixth month. The APs have served for five, three and three years. There are 84 teachers on
staff; 81 percent have been at the school for more than two years. Approximately 94 percent of classes are

taught by highly qualified teachers. Teacher turnover is 11 percent.

PART 2: ASSESSMENT OF THE SCHOOL’S EDUCATIONAL PROGRAM

A. Performance on Key Indicators of Student Achievement Trends and School Progress

Positive or
Negative
Indicator

(+/-)

School Performance Indicators

NYSED Quantitative Performance Measures

Negative trend data for one or more identified subject/areas and subgroups for
the past 2 consecutive years (2009-10 and 2008-09), as indicated by an decrease in
the percentage of students performing at or above Level 3 and/or a decrease in
the Performance Index.

School is ten or more points away from meeting its Effective Annual Measurable
Objective (EAMO) for one or more identified subgroups in subject/area(s) of
identification.

Performance data for the school on NYSED Accountability Overview Reports (AOR)
for 2009-10 and 2008-09 show an increase in the number of subgroups that did
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Positive or
Negative
Indicator

(+/-)

School Performance Indicators v

not make AYP in identified area(s).

- Performance data for the school on NYSED Accountability Overview Reports (AOR) v
for 2009-10 and 2008-09 indicate an increase in the achievement gap between
identified subgroups and the All Students subgroup in one or more identified
subject/areal(s).

NYCDOE Quantitative and Qualitative Performance Measures

- 2008-09 NYC Progress Report Grade of C v
+/ NYC Quality Review Score of Proficient v

B. School Strengths
e The school provides a safe environment.

e Parents report an “open door” policy to deal with any concerns.

C. Key Findings and Recommendations
Summary of the key issues (causal factors) and other areas of concern, identified during the on-site
diagnostic review that are negatively impacting student achievement in identified areas, as well as
recommendations, as related to the seven JIT Indicator Categories:

l. Curriculum

Findings:
e New York State (NYS) Standards and core competencies did not form the basis for most classroom
instruction.

e The pacing calendars and scope and sequence documents from the reading program,Treasures,
are not aligned with NYS Standards.

e Classroom observations revealed that the lesson plans were not in alignment with NYS Standards.

Recommendations:

e The school, with the support of the Network, should review its curriculum delivery so that it is
clearly aligned with the current NYS Standards. School leaders should develop a curriculum map
that outlines all the core competencies and ensure that these are planned to be taught in a
systematic and progressive manner. School leaders should ensure through observation that the
competencies are taught in an effective manner.

e All teachers and administrators should participate in professional development (PD) on developing
the skills to ensure that pacing calendars, scope and sequence documents from the Treasures
Reading Program are fully aligned with the NYS curriculum. The reading program curriculum
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should be evaluated for its impact in the classroom and formal evaluations should include how
well teachers know and implement the reading program.

School leaders and teachers should work together to develop a lesson planning template that
emphasizes the importance of planning and instruction aligned with NYS Standards. The lesson
planning template should be consistently applied in all classrooms, and school leaders should
monitor implementation by using regular walkthroughs.

Il.  Teaching and Learning

Findings:

Much of the instruction observed was teacher-directed and did little to promote student
interaction in the learning process.

In many lessons the instructional activities, materials, and/or academic levels were not
differentiated to meet the needs of all subgroups, and as a result, student learning was
significantly impacted.

Many teachers were inefficient in the use of pacing and sequencing in lessons, and as a result,
there was a significant loss of instructional time.

Many lessons included multiple teaching points, and this resulted in many transitions that led to a
loss of teaching and learning time. In many instances, the different teaching points were not
aligned, leading to student confusion.

Teaching did not include clear learning outcomes, and students were often unclear about what
they were learning and found it difficult to complete assigned tasks. Learning objectives were not
routinely referred to at the start, during, or at the end of lessons.

Interactive learning was evident in few lessons. Teachers did not encourage students to play a
more active role in the learning process by asking them to engage in accountable talk, "turn and
talk," or sharing with each other.

The use of effective and challenging questioning was weak. During “read alouds,” teachers asked
basic or factual questions and there was little challenge for students to think beyond the literal
level for their answers. Interactive "read alouds" were not observed.

A minimal amount of student work was displayed in classrooms, and little feedback was in
evidence to help students improve their work and move to the next level.

Recommendations:

School leaders should provide PD to introduce teachers to a wider range of instructional strategies
that can be used in the classroom to promote greater student participation in the learning process.
Teachers should be expected to implement these strategies, and school leaders should monitor
the effectiveness and provide additional PD for teachers when necessary.

09X64 PS 64 Pura Belpre

March 2011



School leaders, with the support of the Network, should provide PD aimed specifically at improving
teacher ability to differentiate instruction. Teachers should gain a secure understanding of what
good differentiation looks like. Teachers should be taught how to use data to set up differentiated
learning groups. Teachers should be expected to implement these strategies into their daily
instruction, and school leaders should regularly monitor classrooms to ensure the PD is having a
positive impact on teaching and student learning.

Teachers should ensure that instruction begins in a timely fashion and that lessons move along at a
brisk pace. School leaders should monitor teaching plans to make sure that time is not wasted on
pre-teaching activities or transitional activities. Lessons should be regularly monitored to ensure
that class time is being effectively used.

Teachers should scaffold effective learning with clear expectations and outcomes.
Visual/auditory/tactile supports should be incorporated into instructional activities to enhance
student understanding and task completion. Process charts, including explicit strategies for
learning, should be incorporated into lessons to help students understand the expectations made
of them.

Teachers should ensure that lesson objectives are shared with students so that they have a good
understanding of what it is they are learning. Lessons should include explicit teaching points and
provide practice sessions for independent work to assess student learning before teachers proceed
to the next teaching point. Teachers should make sure that teaching points are related within the
same lesson and should be standards based. School leaders should ensure through the
observation process that this practice is uniform.

School leaders and teachers should ensure that more interactive learning strategies are
incorporated in lessons so that there is far more student participation and accountability.
Teachers should encourage the use of “turn and talk,” share, partnerships, interactive “read aloud”
activities and project-based learning. School leaders should monitor practice in classrooms.

With the support of the Network, school leaders should provide PD aimed at enabling teachers to
use more sophisticated and challenging questioning strategies that challenge students and expect
them to give more elaborate and sophisticated answers, thus enabling them to play a more active
role in their own learning.

School leaders and teachers should display examples of good quality student work. Rubrics should
be in constant view and feedback on student work that gives clear pointers for improvement
should be a common feature in all classrooms. School leaders should discuss the quality and
impact of feedback with students.

lll. School Leadership

Findings:

The school leader has introduced a system of staff evaluation through observation and follow-up
PD, but the impact of this is minimal and teaching remains weak across many classrooms.
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Leadership of special education is weak. The duties and responsibilities that are outlined in the
special education leader’s job description are not consistently fulfilled in an effective manner to
ensure that the needs of students with disabilities are always met. School protocols for following
up on student status and attendance after a superintendent's suspension is not adhered to. A
review of the Special Education Delivery Report indicated that there are students who are not
receiving required Occupational Therapy Services. No documentation to request services was
available.

The newly implemented reading program does not provide instructional reading materials for
struggling readers that are below grade level or higher achieving readers that are above grade
level.

The expectations for ensuring that teachers implement strategies learned in PD are low, and there
is no formal follow-up to monitor implementation in the classroom. This contributes to the slow
improvement rate in the quality of teaching and learning.

The leadership for special education has proved ineffective. For example, Vocational Level |
Assessments and Transition Individual Education Plans (IEP) are not in place for students with
disabilities who are taught information, communication and technology skills and those in self-
contained classes.

Teachers are not implementing the vocabulary, concepts, and/or structure of the agreed teacher
evaluation model in their lesson planning. AP observations did not reflect the main concepts or
expectations of the teacher evaluation model, and this lessens the potential for improving
instruction and student achievement.

Recommendations:

The school leadership should provide PD for teachers to make them more aware of the
expectations and concepts involved in the newly introduced teacher evaluation model. The school
leadership should provide additional and ongoing PD whenever needed.

The Principal should ensure through observation that the responsibilities outlined in the special
education leader’s job description are carried out. The evaluation rating should then reflect
performance.

The Principal should reallocate existing funds or seek alternative funding sources to ensure that
there are sufficient reading materials for students who are struggling in the development of their
reading skills and for those who are advanced readers.

School leaders should use the observational process to ensure teachers are held accountable for
incorporating all the skills developed within PD activitlies into their instructional delivery.

The Principal should ensure that the leader of special education reviews the transition
arrangements for students with disabilities being taught information, communication and
technology skills and those students in self-contained classes. The special education leader should
ensure that these students have the required assessments and transition plans that clearly
describe their on-going needs and supports available to them when they leave the school.

-5-

09X64 PS 64 Pura Belpre

March 2011



School leaders should ensure that teachers use all the required criteria and protocols outlined in
the agreed teacher evaluation model for effective lesson planning. The Principal should ensure
that APs focus on the identified aspects of teaching that influence student learning in their
observations. The Principal should ensure that feedback from administrators is consistently
carried out in a supportive and objective manner in order to guide future PD priorities for
individual teachers.

IV. Infrastructure for Student Success

Findings:

The building shows signs of age and a need for improved maintenance.

A number of teachers use a punitive tone in classes and hallways, and this does little to promote a
welcoming atmosphere for students.

Some teachers do not organize classrooms in the best possible way to promote effectve,
collaborative learning or student participation.

Interviews with administrators indicate that high expectations for students have not been
established or embedded among all staff.

The school does not have a schoolwide behavior plan in place, despite the fact it uses an individual
student in-house occurrence report form.

Communication between professionals within the school and the community-based organizations
(CBOs) is not consistent. This has diminished the potential to impact student barriers for academic
success.

The school does not have a schoolwide grading policy.

Common planning time is not used to best effect to bring about improvements in teaching,
learning and student achievement.

Observation of the extended day program indicated that students arrived late and ate breakfast
before beginning instruction. This signifiantly reduces the amount of instructional time available
for learning.

There was no evidence of pupil intervention plans (PIP) available for students with disablities or
ELLs with IEPs that identified skills to be addressed for targeted intervention.

The school does not have adequate laboratory facilities. The "push-in" science cluster teacher
provided instruction without any resources.

There is no evidence, other than the DOE survey, of attempts to obtain parental feedback on the
school activities.

09X64 PS 64 Pura Belpre

March 2011



Recommendations:

The Network should support the school in carrying out a site evaluation to remedy the many
building deficiencies that are present. The heating system needs urgent attention in terms of noise
and unguarded pipes in some rooms. Broken mesh on windows and peeling and faded paint
should all receive attention to help provide a safer and more welcoming environment for students
and staff.

The school should provide PD for the management of students. The PD should focus on building
and extending a more trusting relationship between staff and students as already exists in some
classrooms. School leaders should monitor the quality of interactions and relationships between
students and staff.

The administrative staff should monitor the management and design of classroom environments
to ensure that classrooms are conducive to allowing a variety of instructional strategies to be used,
including students working in groups, in pairs or as a whole class work when appropriate.

The establishment of clear expectations for all students should be a central part of school activities
and should be used to drive achievement forward. The school leadership should clearly define the
school’s academic expectations for staff and students. A focus on academic progress and
achievement should be established in words, monitored in the classroom, and linked to
demonstrable expectations.

School leaders should establish a written behavior policy that will be clearly understood by the
entire school community. Publication of the policy should be posted around the school, including
classrooms, to promote expectation and understanding. The policy should incorporate the current
arrangements for tracking data from the individual student in-house occurrence reports. The
administration should monitor implementation of this policy to ensure equitable and consistent
enforcement.

The Principal should review the lines of communication that exist between professionals, and
establish protocols to ensure all staff are aware of these reporting expectations. The tracking of
students and the steps being taken to support them should be clearly shared with the staff
involved.

School leaders and teachers should establish a schoolwide grading policy that is easily accessible to
students to ensure they are aware of their current achievements and also know what the next
steps are for them to make progress. School leaders should monitor its successful
implementation.

The school leadership should ensure that the purposes and outcomes of each common planning
meeting are fully recorded. In addition, these meetings should be monitored to ensure that the
focus of the meetings is central to improving instruction and student outcomes. School leaders
should ensure that agreed strategies are implemented in the classroom.

The school should provide guidance to all teaching staff on the arrangements for administering the
extended day program. The amount of time for instruction should be clearly programmed and
expectations specified in the guidance. School leaders should evaluate the quality of services
provided.
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School leaders should implement a consistent policy for teachers to refer at-risk students for
Academic Intervention Services (AIS). The policy should include the use of criteria based on data
and specific timeframes for each step of the referral process, including the production of PIP.

The school leaders should designate a room for the instruction of science that has the appropriate
facilities for the implementation of hands-on, inquiry-based science with enough supplies and
safety equipment for all students.

The school leaders should make further efforts to obtain the views of parents on issues within the
school by survey or other methods of feedback to ensure that all stakeholders are able to offer
their views on school decisions and actions.

V. Collection, Analysis, and Utilization of Data

Findings:

There was no evidence that teachers used the collected assessment data to inform instruction.

The school inquiry team has concentrated only on mathematics for two out of three previous
years.

Teacher data binders were incomplete. The instruction in most classrooms did not indicate that
the assessment resources were being used to inform instructional planning.

Recommendations:

VI.

The school, with the support of the Network, should provide PD for teachers in how to use data to
improve instruction. This should include the variety of methods that can be employed within the
classroom to meet the individual learning needs of students. School leaders should identify this as
a focus for observation.

The work of the school inquiry team should be monitored and evaluated regularly so that the
school can judge the impact of the work on instructional practice. ELA should be a focus.
Administrators should monitor the work of the team closely to ensure relevance and contribution
to student progress.

The school leaders should ensure that all teachers have data binders, keep accurate assessment
data in the binders and use the data to plan and guide instruction. Observation of lessons should
include a review of how the outcomes of data analysis are used by teachers to inform instructional
delivery and differentiated practice.

Professional Development

Findings:

The Danielson Framework, which provides specific feedback for PD, is inconsistently used by
members of the administrative team.
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The implementation of PD is not consistently applied across the school, and the teacher
observation process does not currently ensure that teachers will transfer skills learned from PD
into their delivery of instruction.

Only two PD sessions addressing the needs of ELLs were conducted, and only two other sessions
targeting special education teachers took place this academic year.

Recommendations:

VIL.

Comprehensive and systematic procedures should be introduced using the Danielson Framework
to regularly assess and evaluate the effectiveness of PD. Specialized training for the administrative
staff should be offered to effectively implement this process.

Ongoing training should be provided for the administrative staff to ensure that they are competent
in using lesson observation techniques to evaluate the impact of PD on learning and teaching.

More PD opportunities should be offered to the entire instructional staff targeting the needs of
ELLs and students with disabilities. This should include strategies for differentiation. Additional
specialized training should also be provided for the bilingual education teachers and special
education teachers on use of of assessment data to target the needs of these subgroups by
achievement levels, grade levels and subjects.

District Support

Findings:

There was little evidence to suggest that Network-sponsored PD opportunities resulted in a
significant impact upon classroom practices.

The Network has provided only minimal training in data collection and analysis, and this training
has not significantly impacted instruction.

The Network has provided limited feedback on the school’s Comprehensive Educational Plan
(CEP), and there was no evidence of any follow-up or continuous monitoring of the plan.

Recommendations:

The Network should offer the school ongoing additional targeted PD specifically related to the
subgroups and subject areas in which the school is not making AYP. It should also work with the
administration to evaluate these offerings and to build the school’s capacity to incorporate the
training and develop internal expertise.

The Network should provide comprehensive, ongoing training to the school on the collection,
analysis and implementation of data to inform and adjust instructional classroom practices that
result in high academic achievement and meet state standards for all student subgroups.

The Network should provide additional training to the administration and the SLT concerning CEP
development and implementation. A schedule for follow-up sessions and ongoing consultations
should be developed to carefully evaluate the plan’s effectiveness and progress towards achieving
AYP goals.
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e The Network should support the school in the implementation of the Joint Intervention Team (JIT)
recommendations.

PART 3: JOINT INTERVENTION TEAM OVERALL FINDING AND RECOMMENDATION

A. Overall Findings

Reference

JIT Finding for Restructuring Advanced Schools v

(c)

The school has not made sufficient progress in identified areas, and is unlikely to make | ¥
AYP under the current structure and organization.

B. Overall Recommendation

Reference

Recommendation by the JIT for Restructuring Advanced Schools v

(c)

Develop and implement a new Restructuring Plan that includes significant changes in | ¥/
staff, organizational structure, leadership and/or configuration, to address issues that

continue to negatively impact student academic performance in identified areas.

C. Inthe space below, include specific information to support the District in determining how the above JIT
recommendation should be implemented.

e The school leader should enlist all stakeholders in creating a Restructuring Plan that incorporates the
recommendations specified in the JIT report. The plan should include, but is not limited to, the
following:

>

The Network should help identify an experienced mentor, with a successful background of
school turn-around, to help guide the Principal during the creation of the Restructuring Plan
and facilitate the creation of a blueprint for academic achievement.

A specific and detailed job description should be created for the AP for grades 4 and 5 and
special education. Close oversight by the Principal should be provided.

The responsibilities of the APs should be reorganized to ensure effective leadership of
academic content, especially in ELA. The APs should be provided with experienced mentors to
support their growth and development as instructional leaders.

The Network should work with the Principal in an assertive and rigorous program of lesson
observations aimed at identifying weak and ineffective teachers. Support and PD should be
provided for these teachers.

The Network should take an active role in implementing the Restructuring Plan by assisting the
school leaders in:

developing teacher capacity to deliver effective instruction especially in ELA;

refining skills in the analysis and use of student performance data;

improving the impact of inquiry teams; and

redefining the AIS structure to ensure improvements in student learning.
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