NYSED/NYCDOE JOINT INTERVENTION TEAM REPORT AND RECOMMENDATIONS

BEDS Code/DBN: 19K302
School Name: JHS 302 Rafael Cordero
350 Linwood Street
School Address: Brooklyn, NY 11208
Principal: Lisa Linder
Restructuring Phase/Category: Restructuring Advanced Comprehensive

English Language Arts- All Students; Black Students; Hispanic
Students; Students with Disabilities;
English Language Learners; and
Area(s) of Identification: Economically Disadvantaged Students

Dates of On-site Diagnostic Review: February 8-9, 2011

PART 1: INTRODUCTION

A. Community and School Background
Rafael Cordero School serves 984 students in grades 6 through 8. The enrollment is 61 percent Hispanic,
33 percent Black, four percent Asian, one percent American Indian and one percent White students. Of
these students, 14 percent are students with disabilities and approximately 19 percent are English
language learners (ELLs). The majority of students attending Rafael Cordero live close to the school.

The Principal of the school is supported by three Assistant Principals (APs). The Principal has been at the
school for four years. Two of the APs have been at the school for just over a year while the third has been
at the school for five years. There are currently 64 teachers on staff. Three percent of teachers have been
on staff for less than a year and nine teachers for fewer than three years. Ninety-six percent of the
teachers are highly qualified.

PART 2: ASSESSMENT OF THE SCHOOL'’S EDUCATIONAL PROGRAM

A. Performance on Key Indicators of Student Achievement Trends and School Progress

Positive or

Negative School Performance Indicators v
Indicator (+/-)

NYSED Quantitative Performance Measures
- Negative trend data for one or more identified subject/areas and subgroups for the | ¥
past 2 consecutive years (2007-08 and 2008-09), as indicated by an decrease in the
percentage of students performing at or above Level 3 and/or a decrease in the
Performance Index.

- School is ten or more points away from meeting its Effective Annual Measurable | V'
Objective (EAMO) for one or more identified subgroups in subject/area(s) of
identification.

- Performance data for the school on NYSED Accountability Overview Reports (AOR) for | ¥
2007-08 and 2008-09 show an increase in the number of subgroups that did not make
AYP in identified area(s).
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Positive or

Negative School Performance Indicators v
Indicator (+/-)

- Performance data for the school on NYSED Accountability Overview Reports (AOR) for | v/
2007-08 and 2008-09 indicate an increase in the achievement gap between identified
subgroups and the All Students subgroup in one or more identified subject/area(s).
NYCDOE Quantitative and Qualitative Performance Measures

- 2008-09 NYC Progress Report Grade of D or F (or C for 3 consecutive years) v
+/ NYC Quality Review Score of Proficient v

B. School Strengths
e The school provides a wide range of activities to promote the arts.

e Cultural diversity is recognized and celebrated.

C. Key Findings and Recommendations
Summary of the key issues (causal factors) and other areas of concern, identified during the on-site
diagnostic review that are negatively impacting student achievement in identified areas, as well as
recommendations, as related to the seven JIT Indicator Categories:

l. Curriculum

Findings:
e The school does not have a formal written English language arts (ELA) curriculum.

e The school does not have scope and sequence documents in ELA.

Recommendations:

e The Network should work with the school on the development of curriculum in all core areas and
ensure that it is clearly aligned with the current New York State (NYS) Learning Standards.
Curriculum must be aligned to the new NYS P-12 Common Core Learning Standards in English
language arts and literacy to prepare for implementation in school year 2012-13. All curricula
should be developed by knowledgeable and trained individuals (national, state or local) who
understand the key elements of curriculum development.

All teachers and administrators should participate in professional development (PD) to be
competent in planning and implementing a curriculum with rigor as well as using teaching
methods that are student-centered. The curriculum should be relied upon as the basis for
assessing individual student mastery and progress. Walkthroughs and formal evaluations should
include how well the teacher knows and implements the curriculum for the subjects taught.

e The school should obtain and implement the scope and sequence documents with a sense of
urgency. School leaders should monitor the impact on student learning.
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Il. Teaching and Learning

Findings:

Many lessons observed were entirely teacher-directed and did not use a range of strategies to
accommodate the differing and diverse learning needs of students.

In the absence of a curriculum, a few teachers were following a skeletal pacing calendar in ELA and
this negatively impacted student learning and achievement.

Transitions were often disorganized and occurred without a system or routine; teachers were not
always at their doors to greet and dismiss their students.

Student understanding of the learning objectives varied significantly because teachers did not
refer to objectives routinely at the beginning, during, or at the end of lessons. This restricted
students from taking more responsibility for their own learning or taking an active role in the
learning process.

Student engagement in meaningful instructional activities was often poor. There were many
lessons where instructional activities lacked challenge and did little to attract the interest of
students. These same lessons did not provide students with opportunities to interact or work
collaboratively. In these lessons students were not active participants in the learning process.

In a number of instances, teachers set poor examples for modeling. In the classrooms observed
there were examples of ' writing by teachers that contained spelling errors and grammatical
mistakes. There was also evidence of teachers mispronouncing words. Students’
mispronunciations were not corrected by teachers.

Teacher questioning was basic, low level and ineffective in setting high level expectations.
Teachers did not use high level questioning techniques to promote higher order thinking and
problem solving skills. Low level questions were asked that required simple recall of facts or
answers that simply demanded “yes” or “no” responses.

Differentiated instruction is a schoolwide goal, but observations indicated that there was little
evidence of diverse instructional practices in classrooms across the school. Teachers did not
ensure that work was sufficiently differentiated to meet the diverse learning needs of all students.

In many classrooms observed, students were disengaged, off task and disruptive; this negatively
impacted the learning environment and the learning of other students.

Feedback on displayed work did not give clear and concise guidance on what students need to do
to improve. Feedback was generic, and examples were observed where identical comments were
given to a large number of students, irrespective of the quality of their work. Feedback was not
always clearly related the NYS Standards.

In many general education classes observed, computers were not in use, and there was little
evidence that technology was effectively integrated across the curriculum.
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Recommendations:

The administrative team should rigorously monitor classroom instructional practices and give on-
going quality feedback to teachers. Administrators should ensure that teachers are held
accountable for implementing strategies to address identified areas for improvement.
Administrators should ensure that teachers implement differentiation strategies, learned through
PD, into their classroom practice.

The administrative team should ensure through formal and informal observations that the pacing
calendar is rigorously adhered to in all classrooms across the school. The ELA coach should
provide support, classroom visits and PD to assist teachers in the pacing of their programs.

Teachers should take the responsibility for ensuring that they are always present at their doors at
change of periods to greet and dismiss students so that learning time is maximized.
Administration should monitor that this is consistently the case during transitions.

At the beginning of each class, teachers should share the lesson objectives with their students and
refer to them throughout the lesson. The lesson summary should include a review of the lesson
objectives and an evaluation of what students have or have not learned. Administrators should
monitor classroom practice to ensure that these expectations are consistently implemented.

Through collaboration during common planning time and PD opportunities provided by the
Network, teachers should ensure that all student work is appropriately challenging and
demanding. Teachers should provide regular opportunities for students to work cooperatively and
to discuss issues so that they become more proactive learners. The administrative team should
carry out regular observations of lessons to monitor that this is consistently occurring.

Teachers should be held accountable for using correct grammar and spelling in their lessons. This
should be included in the formal observation process. The administrative team should provide PD
in developing English language proficiency for all teachers who are identified as requiring support.

Administration should ensure that teachers receive sustained ongoing PD on appropriately using
Bloom’s Taxonomy in all lessons. During classroom visits, administrators should monitor and
evaluate teachers’ questioning techniques in extending their students’ higher order thinking skills.

Teachers who are having great success with differentiated instruction in their classroom should be
identified through the lesson observation process. During common planning time, these teachers
should turnkey their successful strategies to others who are experiencing difficulties in planning
their differentiated instruction. The school leadership should invite the Network to provide whole
school, ongoing, in-house PD on this key aspect of teachers’ work. Ongoing PD should take place
until differentiation is embedded across the school.

All teachers should regularly reinforce classroom routines, expectations and procedures with their
students.

Teachers and administrators should ensure that feedback consistently provides students with clear
and concise next steps for improvement. Feedback should include what each student needs to do
to improve and be aligned closely with rubrics and standards.
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The school should develop and implement a technology plan that outlines high expectations for
the use of technology in all lessons, including full integration across the curriculum. The
administration should ensure that PD is provided for teachers who lack the necessary
technological skills and expertise.

lll. School Leadership

Findings:

School administrators do not set high enough expectations for the performance of all students and
staff. There are references around the school to high achievement, but these expectations have
not translated into reality. While ELA is the identified area for this school and has been for several
years, there is no sense of urgency to improve student performance in ELA. There is no strategic
plan that clearly and specifically outlines how ELA is to be significantly improved, the roles that key
staff are to play or how progress towards challenging and achievable goals is to be measured. A
culture of high achievement is not fully embraced by all staff and administration.

The Principal carries the responsibility for overseeing ELA in the building, but neither she nor the
ELA coach was aware that the school did not have a formal ELA curriculum.

School administrators do not monitor and evaluate teaching and learning in an effective manner to
bring about sustained improvement in classroom practice. Observations are at times inaccurate,
feedback is not specific, and teachers’ shortcomings do not improve. Examples of observations
were seen where the text did not match the grade given to the teacher, i.e., grading a lesson
satisfactory where the text clearly indicated teaching and learning to be unsatisfactory.

Teachers are not held accountable for ensuring that strategies acquired through PD are translated
into classroom practice, and opportunities are not provided for teachers to provide turnkey
training to their peers.

APs do not have all the skills and expertise necessary to oversee and supervise effectively the
programs or content areas to which they have been assigned. They are not effective at bringing
about improvements in teaching, learning and student achievement in assigned areas of
supervision and accountability.

The Principal has not put in place a comprehensive PD plan that is strategically geared to
improving student outcomes in ELA.

The administrators do not ensure that requirements in bilingual classes are met. In the bilingual
classes observed, teaching was predominantly conducted in Spanish even though students’ English
proficiency ranged from beginner to advanced level.

Meetings with parents, students and guidance staff indicated that safety in the building is an area
of concern, particularly at lunchtime and in the hallways and staircases. There has been an
increase in the number of behavioral incidents and suspensions. Behavioral incidents such as
shouting between staff and students, play fighting, boisterous behavior and walking the hallways
during lesson time were observed during the review. The parent coordinator has arranged for a
safety meeting to take place in the near future.
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APs facilitate common planning time meetings; however, the effectiveness of common planning
time meetings in terms of the impact on classroom practice is minimal. The Principal and APs do
not ensure that outcomes of these meetings are evaluated or that the impact on improvements in
ELA is monitored.

There was little evidence to indicate that parents were involved in establishing and monitoring the
achievement of school goals or in contributing to decision-making processes within the school.

The school leadership is not effective in ensuring that the best use is made of all available
resources. In one class during the day there was one Academic Intervention Services (AlS) teacher
and two aides for three students. Academic intervention is built into the end of day schedule. It
directly precedes Supplemental Education Services (SES). Although teachers are contractually
obliged to provide AIS in the scheduled slot at the end of the day, the majority of teachers were
not in their rooms. Very few students remain in the building. The Principal and APs do not
routinely monitor instruction or the number of students attending the AIS sessions.

Recommendations:

The Principal, with the support of the administrative team and the Network, should create a
schoolwide plan to improve achievement in ELA. The school leaders and staff should articulate a
clear vision and strategic plan that drives the school towards high student achievement and clearly
outlines the responsibilities of staff and leaders. The plan should include goals, action plans and
PD, and should use all resources available through the Department of Education (DOE) and
Network. The implementation of the plan should be monitored carefully and its impact on student
achievement measured.

Administrators, the ELA coach and staff should be provided PD to enable them to develop and
implement a high quality ELA curriculum that meets the diverse needs of all learners.

The Principal and APs should, with support and PD from the Network, ensure that the monitoring
and evaluation of teaching and learning improves and brings about sustained improvement in
teacher performance. The observations should accurately reflect the quality of teaching and
learning observed. School leaders should consistently provide feedback that clearly outlines what
is needed to improve.

School leaders should routinely hold teachers accountable for implementing strategies acquired in
PD in their practice. Opportunities for teachers to share and disseminate good practice with their
colleagues should be provided.

The APs should attend an appropriate number of PD opportunities to equip them with the
necessary skills and expertise to enable them to carry out their roles and responsibilities in an
effective manner. The Principal should ensure that PD is ongoing and that its impact on improving
student achievement is monitored.

A comprehensive PD plan should be developed that focuses on improving student achievement in
ELA. The plan should be implemented with fidelity, and the Network and school leaders should
monitor its impact on student achievement.

School leaders should closely monitor the bilingual classes to ensure that instruction is delivered
according to the Language Allocation Policy (LAP).
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The Principal should ensure that the deans carry out their duties in an effective manner and that
their roles and responsibilities in ensuring student and staff safety are reemphasized. Deans
should ensure that no students are loitering or missing instructional time during and at the end of
lessons. The Principal should seek the views of students and parents in the aspects of safety that
are causing most concern and put in place a strategic plan to address their concerns and to reduce
the number of behavioral incidents. The Principal should ensure that security staff and deans are
strategically deployed throughout the building and that Positive Behavioral Interventions and
Supports (PBIS) process is implemented with fidelity throughout the building.

The school leader and administrative staff should regularly monitor the common planning
meetings agenda. In addition, outcomes of each common planning meeting should be evaluated to
ensure that there is a focus on improving ELA performance and that all common planning meetings
have a direct impact on improving classroom instruction and student outcomes.

The school leaders, with Network support, should provide PD to assist SLT members in
becoming fully aware of their roles and responsibilities, particularly in developing rigorous
school improvement goals for the CEP and in monitoring progress toward those goals.

The Principal and administration should monitor teachers in the afterschool AIS. The Principal
should also reach out to parents and outline the benefits for students in participating in AlS. The
Principal and APs should ensure that the best use is made of human resources at all times.

IV. Infrastructure for Student Success

Findings:

The grade 8 guidance counselor is presently out with a long-term illness. The caseload is managed
by the grade 6 counselor and this has the potential to negatively impact the required transitional
and career counseling for students in grade 8.

School attendance is 85 percent.

The school has not met deadlines for the 201 report that indicates the cases that need evaluations.
Currently there are seven cases that are not completed because the deadline for completion has
passed. To expedite completion, the school leader has arranged for four cases to be completed on
a Saturday during a regularly scheduled per session activity.

The bilingual science classroom does not have adequate hands-on science resources for student
use.

Other than the annual DOE survey, there is no indication of any school survey distributed to the
parents to assess their needs and views.

Recommendations:

The school leader should request an Absent Teacher Reserve (ATR) guidance counselor to fill the
void in grade 8.
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The Principal should work with the attendance teacher, parents, guidance counselors and APs to
develop and implement strategies to improve attendance. The Principal should also seek guidance
from the Network as to strategies for improving attendance that have proved successful in other
similar schools.

The AP with responsibility for special education should monitor the caseload and productivity of
the school’s evaluation team to ensure that all cases are addressed timely. Regular monitoring of
the school’s evaluation team should be put in place to ensure that a backlog does not occur again.

School leaders should ensure that bilingual students have equal access to science resources that
are available to all other students in the building.

The school leader should work with the parent coordinator to regularly canvas the needs, views
and opinions of parents so that the school can better meet the needs of all students and their
families.

V. Collection, Analysis, and Utilization of Data

Findings:

The data that the school collects is not being analyzed in a rigorous manner to identify precisely
what aspects of ELA need to be the specific focus for improvement. The analysis of data is not
focused sharply enough to identify the key changes required in programs and delivery to bring
about urgent improvement in student performance.

Teachers do not thoroughly analyze data in order to identify particular strengths and weaknesses
in individual students or groups of students and to plan instruction and differentiation.

Data analysis is not consistently used as a tool for driving forward ELA improvement.

The weakest areas of the item analysis processes that are carried out after testing periods are not
always prioritized as the focus for either grade or class improvement.

Recommendations:

The Principal should request PD support from the Network in developing the essential teacher
skills needed to implement a more rigorous and systematic analysis of data. The school should
hone these skills to identify precisely the aspects of ELA that are causing greatest concern. Plans
should then be put in place to address these issues on either a school, grade or class level and to
ensure that these areas are a focus for teaching and learning. The school administration should
monitor the analysis down to classroom practice and hold staff accountable to ensure that
improvements are made.

Teachers should be provided with specific PD to assist them in using data to provide effective
differentiated instruction. Teachers should match all planned work to the differing abilities of
students and check that tasks and activities are at exactly the right level. School leaders should
monitor how well this is being implemented in the classroom.
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ELA test and assessment data should be used as a focal point for driving school improvement.
Discussion about data should be used as the basis for meetings at every level and should be at the
core of all school improvement efforts.

Administrators should ensure that the weakest areas identified in the analysis of data, e.g., item
analysis, become the focal point for improvement and that this is reflected in instruction and
learning in the classroom.

VI. Professional Development

Findings:

There is no comprehensive PD plan in place in the school.

The school and Network offer PD opportunities for staff, but participation in these opportunities is
low.

Teachers’ common planning time is not always used as a PD opportunity to bring about much
needed improvement, particularly in ELA.

No feedback mechanisms were observed from attendance at PD offerings to inform teachers who
did not attend, or to better meet the changing needs of students or teachers. Teachers do not
regularly turnkey to their peers.

There is no indication in lesson evaluations, observations or feedback to teachers that they are
held accountable for incorporating strategies they acquire through PD into their daily instruction.
The Principal and APs do not, through their classroom observations, check for implementation of
initiatives or training.

Recommendations:

The school leader should organize a PD team comprised of representatives from each department
to create a comprehensive PD plan whose primary focus is raising student achievement in ELA. The
school leaders should ensure that the plan is rigorously monitored and is an effective tool in
bringing about improvements in instruction as well as in student achievement.

The school leadership team should explore and implement strategies and incentives that lead to
higher teacher participation in PD offerings.

Administrators should observe common planning meetings and ensure that strategies discussed
that have the potential for improving student achievement, particularly in ELA, are implemented
consistently in classrooms.

The school should put mechanisms in place to enable the outcomes of PD to be shared and
disseminated with a greater number of teachers. In addition, school leaders should ensure that
opportunities for turnkey training are consistently offered.

The Principal and APs should be more rigorous and effective in their classroom observations and
should hold teachers accountable for implementing strategies and skills acquired through PD
offerings into their instructional practice.
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VII. District Support

Findings:
e The Network has offered continuous academic and operational leadership to the school. It is not
evident that the Principal has taken advantage of these offerings.

e The District, Network and DOE have made available many PD opportunities. The leadership and
staff have not taken advantage of the wide range of offerings available to them.

Recommendations:
o The school leader should select specific ELA PD offerings that are available that would benefit the

staff in improving student achievement in ELA.

e The school leader should ask for support in providing on-site PD sessions during common planning
time and faculty conferences to ensure attendance by all staff.

e The Network should support the school in the implementation of the Joint Intervention Team (JIT)
recommendations.

Other Concern:

Although the school accountability status in mathematics is In Good Standing for 2009-10, the students with
disabilities subgroup did not make AYP for the first time.

PART 3: JOINT INTERVENTION TEAM OVERALL FINDING AND RECOMMENDATION

A. Overall Finding

Reference | JIT Finding for Restructuring Advanced Schools v
(c) The school has not made sufficient progress in identified areas, and is unlikely to make v
AYP under the current structure and organization.

B. Overall Recommendation

Reference | Recommendation by the JIT for Restructuring Advanced Schools v
(c) Develop and implement a new Restructuring Plan that includes significant changes in
staff, organizational structure, leadership and/or configuration, to address issues that 4
continue to negatively impact student academic performance in identified areas.
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C. Inthe space below, include specific information to support the District in determining how the above JIT
recommendation should be implemented.

e A leadership team with strong skills in curriculum development, instructional leadership and
instructional expertise, particularly in ELA, should be constituted.

e Staff including deans who are not capable of implementing the Restructuring Plan should be replaced.

e As a matter of urgency school leaders should ensure that the needs of at-risk students, ELLs and
students with disabilities are met fully and the services provided are regularly and rigorously
monitored.
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