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3255. 3" Street
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Principal: Maria Witherspoon
Restructuring Phase/Category: Restructuring Advanced Comprehensive

English Language Arts- All Students; Hispanic Students;
English Language learners and
Economically Disadvantaged
Area(s) of Identification: Students
Dates of On-site Diagnostic Review: May 24-25, 2011

PART 1: INTRODUCTION

A. Community and School Background
Roberto Clemente serves 380 students in kindergarten through grade 5. The school enrollment is 95
percent Hispanic students, three percent Black students, one percent White students and one percent
Asian students. Of these students, 15.5 percent are students with disabilities and 30 percent are English
language learners (ELLs). The majority of the students enroll from the neighborhood, but there is also a
magnet component of the school to which students opt in through an application process from across the
city.

The administrative team includes the Principal and one Assistant Principal (AP). The Principal has been at
the school for nine years and the AP has been at the school for a few weeks, having been appointed in May

2011. There are 19 teachers, including three teachers on the magnet team. All of the teachers are highly
qualified. One teacher is new to the school.

PART 2: ASSESSMENT OF THE SCHOOL'’S EDUCATIONAL PROGRAM

A. Performance on Key Indicators of Student Achievement Trends and School Progress

Positive or

Negative School Performance Indicators v
Indicator (+/-)

NYSED Quantitative Performance Measures

- School is ten or more points away from meeting its Effective Annual Measurable v
Objective (EAMO) for one or more identified subgroups in subject/area(s) of
identification.

- Performance data for the school on NYSED Accountability Overview Reports (AOR) v
for 2007-08 and 2008-09 show an increase in the number of subgroups that did
not make AYP in identified area(s).
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Positive or
Negative
Indicator (+/-)

School Performance Indicators v

NYCDOE Quantitative and Qualitative Performance Measures

2008-09 NYC Progress Report Grade of D or F or C for 3 consecutive years v

NYC Quality Review Score of Developing 2010-11 v

B. School Strengths

A new

magnet program grant is beginning to provide students and families with music and dance

integration and an appreciation of cultures from around the world. The recently renovated schoolyard is
available to support physical and recreational activities.

C. Key Findings and Recommendations
Summary of the key issues (causal factors), and other areas of concern, identified during the on-site
diagnostic review that are negatively impacting student achievement in identified areas, as well as
recommendations, as related to the seven JIT Indicator Categories:

l. Curriculum

Findings:

The written curriculum for English language arts (ELA) and all other subjects is insufficiently
developed and is not detailed enough to serve as a comprehensive guide for effective instruction.
The curriculum for all school subjects is written for each grade level. Although each subject is
addressed, this “comprehensive curriculum guide” fits on two pages.

The written curriculum does not reference New York State (NYS) Standards or provide teachers
with detailed lesson objectives.

Recommendations:
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The Network should work with the school in the development of all components of the ELA
curriculum and ensure that it is clearly aligned with the current NYS Learning Standards.
Curriculum should be aligned to the new NYS P-12 Common Core Learning Standards in English
language arts and literacy to prepare for implementation in school year 2012-13. All curricula
should be developed by knowledgeable and trained individuals (national, state or local) who
understand the key elements of curriculum development and should reflect adaptations to be
used with ELLs, students with disabilities and all at-risk students.

All teachers and administrators should participate in professional development (PD) on how to
identify lesson objectives and plan and implement a curriculum with rigor, as well as delivery
methods that are student-centered. The curriculum and lesson objectives should be relied upon as
the basis for assessing individual student mastery and progress. Walkthroughs and formal
evaluations should include how well the teacher knows and implements the lesson objectives for
the subjects being taught.
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Teaching and Learning

Findings:

Instructional time is not maximized in some classes. In 20 percent of classrooms observed,
transitions resulted in loss of instructional time. In one ELL class, time was lost in transition as
students talked and did not refocus. In a special education class, students sat idly while the
teacher circulated to each of the five students to prepare them for the next step. In another class,
ten minutes of instructional time was lost in transition from desks to rug.

Learning standards were not posted or presented to students in the classrooms observed. In some
classes, teachers had students create learning goals, but these goals were not directly aligned to
State Standards.

Students have limited opportunities to purposefully interact. Cooperative learning was not
observed. Students sit in groups, but student roles are not strategically assigned to ensure that
grouping is purposeful. While students voluntarily help each other, these work groupings are not a
result of teacher assigned roles.

There is limited evidence of effective instructional practices. Teachers are not consistently
checking for understanding or visually monitoring student activities to ensure that students are
fully benefiting from the activities. Instruction in two classes was not effectively scaffolded to
ensure that students completely understood the assigned task. The students were inaccurately
doing the assigned activity for some time and did not get needed redirection; thus, the activity did
not result in new learning. In another class, students completed a sequence map incorrectly and
did not get feedback to correct errors.

Teachers are not consistently engaging students in discussion or analytical thinking and higher-
order thinking through questioning. Mostly, literal questions are posed to students. Questions
that require “yes” or “no” answers are presented to students in many classes. Some teachers
answer their own questions. The integration of higher order thinking activities and academic rigor
into instruction is inconsistent. A recent schoolwide ELA focus across all grades was poetry.
Teachers have not established varying expectations of rigor for the types of poetry across grade
levels. The poetry reviewed in the student work samples did not contain specific content
vocabulary or appear to have been refined through multiple drafts and improvements.
Additionally, problem-solving activities were not observed, as students generally completed
assigned tasks that required answering low level questions.

Instructional strategies are not effectively differentiated to address the needs of all students.
Different tasks and different texts are used in some classes, but instructional strategies do not
vary. Whole group instruction was observed in many classes. In almost every class, students have
different linguistic needs, but there is no evidence that English as second language (ESL) strategies
are being implemented to help these students.

Posted student work is assessed with rubrics that are not aligned with State Standards or the
school grading policy. Many rubrics are poorly worded and contain unclear criteria. Most teacher
comments are vague, not prioritized and lacking next steps. Less important features of student
work, such as neatness and use of color, are weighted equally with content and skill mastery.
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Technology is not effectively integrated into instruction. The purposeful integration of technology
is not present in most classes, and student use of computers is infrequent. Teachers reported that
computers and printers do not consistently work. In only 20 percent of classes observed were
students using skill-based computer programs. The school has a technology lab but has not
identified a staff member to assist teachers in the use of the hardware and software.

The grading policy is not clear and well understood by teachers. The written grading policy is non-
specific. It establishes that mastery is “measured on an individual basis in relation to all curriculum
areas” in grades K-5 in ELA. In mathematics, science and technology, assessment is based on class
work, tests, homework, participation, student/group projects, observation, conferencing and
group work, but there is no guidance on the weight assigned to each area. Teachers indicated that
the policy is vague.

Recommendations:

School leaders should clearly communicate expectations for the use of instructional time and for
transitions and student productivity. Support should be provided to teachers so that they can plan
engaging and productive activities for students and extension activities for students who finish
early. School leaders should assist teachers in the creation of workstations that students can
independently access when time permits. Teachers should be trained in the development of
teacher-directed transition routines so that students fully understand expectations and effectively
transition. Administrators should regularly review lesson plans to ensure effective planning of
daily lessons.

The school should establish protocols and expectations for the inclusion of learning objectives in
instruction and lesson planning. PD should be provided for all teachers on the integration of State
Standards and learning objectives into the implementation of the reading and writing program.
School leaders should model goal setting for teachers by engaging teachers in setting measurable
student achievement targets at the beginning of each academic year and including goals during all
PD workshops. School leaders should monitor classroom practice to ensure that these practices
are implemented.

School leaders should identify or develop model classrooms in which students have opportunities
for meaningful interactions, including accountable talk and cooperative learning. Intervisitations
should be scheduled so that teachers are able to observe best practices. Strategies for cooperative
learning and increased student-to-student interaction should be the focus of PD workshops, and
strategies learned from these offerings should be implemented throughout the school.

Standards and expectations for instructional practice should be established to ensure that
teachers use a variety of instructional approaches to engage students in acquiring new content
and skills. School leaders should provide PD to ensure that teachers are confident in applying a
variety of strategies into daily instruction. Teachers should be held accountable during the teacher
observation process for the inclusion of strategies learned during PD. The work of the inquiry
teams should focus on the identification of strategies that have had a positive impact on student
achievement, and successful strategies should be shared across the school.

School leaders should provide PD for teachers on the use of effective, higher-order thinking and
guestioning activities and skills. Regular feedback should be given to teachers on the use of
rigorous questioning, and teachers should collaboratively develop focus questions during common
planning times. Administrators should ensure that all teachers provide adequate wait time for
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students to thoughtfully respond to questions. Teachers should be trained in the use of data
analysis to plan tasks and activities that consistently challenge students at an appropriate level to
develop higher-order thinking skills with regular opportunities for problem solving and research
tasks.

The school should identify an ELA lead teacher to support and coach teachers in the use of
differentiated instructional strategies. The work of teacher teams should be focused on the
planning and development of differentiated model lessons, and school leaders should provide
focused feedback during regular observations and walkthroughs. The school should develop a PD
library, including professional books and videos that include substantial resources on the
differentiation of instruction. In addition, teachers should be provided with PD to develop
teaching and learning strategies that meet the needs of ESL students. School leaders should
ensure that these strategies are implemented in the classroom.

Teachers should be provided with opportunities for the collaborative assessment of student work
to ensure shared, high standards and expectations for student performance. Teachers should be
engaged in the collaborative development of quality rubrics that demand high levels of
performance from students. School leaders should develop a collection of exemplars to provide
teachers with examples of levels of performance. Common planning time should be used to
engage teachers in the development of common performance-based assessments and
accompanying rubrics. School leaders, with Network support, should provide PD that leads to
teachers providing high quality feedback on student work that brings about sustained
improvements.

The school should develop a comprehensive technology plan, with the goal of ensuring that all
classrooms have working Internet technology that is used effectively to enhance teaching and
learning. School leaders should identify teachers who demonstrate exemplary use of technology
in their classrooms and provide opportunities for intervisitations. School leaders should regularly
monitor classrooms to evaluate the use and impact of technology.

School leaders should establish a committee to revise the grading policy, by curricular area,
beginning with ELA. Grading policies for each subject should include benchmarks, exemplars of
student work, descriptions of expected outcomes and clear criteria for student promotion. School
leaders should ensure that a consistent approach to grading is implemented in every classroom.

lll. School Leadership

Findings:

Procedures for monitoring instruction are ineffective. The school leadership has not conducted
observations of teachers in the grades and subjects cited for not making Adequate Yearly Progress
(AYP), a total of 12 teachers in grades 3-5.

The Principal conducted the minimum required number of observations of teachers in grades K-2.
All seven observations were conducted in November and December. This is insufficient to
effectively monitor the quality of instruction and teacher development.

The school leadership is not ensuring that all programs are meeting required guidelines. ELLs in
pullout programs are not receiving the required minutes of instruction. The ESL teacher schedule

-5.-

14K019 Roberto Clemente

May 2011



reveals that beginner and intermediate students are receiving 250 minutes of support when they
should be receiving 360 minutes of support.

The school leadership does not provide effective PD for teachers. The school produced a written
PD plan, but teachers and leaders report that all of the activities do not occur. Teachers report
having no input into planning PD activities.

The school leadership has made programming decisions without direct observation of teacher
work in the classroom. For example, the school leader reported that she removed a new and
struggling teacher from the classroom after one day and assigned her to another position in
another grade without having first-hand observation of the teacher’s performance. The school
leader reports that the teacher is now doing well even though she has not observed the teacher in
the new setting. This decision-making process indicates a low priority for teacher development as
a means of improving student outcomes.

The school leadership does not effectively manage student assignments to ensure that all students
are equitably served. The Principal removed several students from a class in one particular grade
after parents complained about classroom management. As a result, there is a register imbalance
in class size in classes within the grade level. One class now has 18 students and the other classes
have grown to 31 and 25. The school leadership has not evaluated the teacher who is having
classroom management issues, and there is no plan to support the teacher.

The school leadership does not effectively communicate a specific vision for high expectations for
students or staff. The school leadership does not articulate a vision for improvement for school or
student performance beyond making AYP. The school leader cites external conditions as the cause
of academic performance challenges. A culture of high achievement is not established or
encouraged schoolwide.

The school leader has not ensured that parents and other School Leadership Team (SLT) members
are directly involved in writing Comprehensive Educational Plan (CEP) goals. Members report the
SLT is not involved in developing CEP goals; the goals are given to them. Parents and other
members report that they do not receive information on the school’s progress toward achieving
the school goals.

The CEP is not a targeted plan designed to address urgent steps needed for school improvement.
The school leader has not ensured that goals in the CEP directly and effectively address the
school’s areas for identification. Goals are ambiguous and are not designed to ensure that the
school makes AYP. The one goal that addresses the school’s area of identification is “15 percent of
students will improve ELA scores.” The plan does not define improvement and evidence of
achievement of this goal is unclear.

The school leadership does not provide adequate support for or effective monitoring of common
planning time. Although teachers have common planning time, they are not required to attend or
to use it for team planning. Teachers report that they plan together informally because they
choose to and that there is no expectation that they document agendas or keep minutes.

Service providers and classroom teachers are not provided with scheduled time to discuss students
who are jointly served. School-Based Support Team (SBST) members reported that they do not
have scheduled articulation time with general education teachers.
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The school leader has not adequately staffed the school to ensure that all students are
appropriately served and all program requirements are met. The ESL program is not adequately
staffed. Teachers throughout the school reported that ELLs did not receive services in prior years.
There are no instructional coaches. There is no librarian or cluster teacher assigned to the library,
thus the library is underutilized. There is no staff member to assist in the technology lab.

The school leadership has not developed systems to support teachers in improving practice or
effectively planning instruction. Teachers report in focus groups that they work in isolation. In the
past, the mathematics and ELA coaches served as instructional and educational resources but
these positions no longer exist at the school.

Recommendations:

The school leadership should ensure that teacher evaluations are frequently conducted and clearly
focused on student achievement and teacher effectiveness. The school leadership should ensure
an accurate awareness of each teacher’s effectiveness of practice by regularly conducting formal
and informal lesson observations. The school leadership should document all observations and
engage in productive and reflective dialogues with teachers following informal and formal
observations. A prioritized observation schedule should be developed and implemented to ensure
that teachers with the most significant instructional challenges are provided with the appropriate
level of oversight and support.

The school leadership should establish a schedule for formal and informal classroom visitations
and establish daily routines that result in a daily presence in hallways and classrooms throughout
the school. The concept of management-by-walking should guide the school leader’s approach to
visibility and presence in the school.

The school leadership should diligently ensure that all students identified for required services
receive them in accordance with State and federal guidelines. Teachers and service agencies
should provide the school leadership with schedules and verification of efforts. The school leader
should regularly monitor the services provided to ensure that student needs are being fully met.

The school leadership should conduct a needs assessment of the PD requirements of the staff by
examining teacher observation trends, student achievement trends and staff self-identified needs.
A yearlong PD plan should be developed to address the results of the needs assessment. The
school should request the support of the Network in the creation of a PD calendar that includes
school-based PD sessions that focus on teaching and learning and the results of the needs
assessment.

The school leadership should ensure that all teacher programming decisions are based on direct
and multiple classroom observations. Frequent walkthroughs should be conducted to collect
observational data upon which to base well-informed decisions.

Students should be provided with appropriate classroom assignments that ensure a student-to-
teacher ratio that is equitable within the same grade level.

The school leader should establish and communicate a compelling vision for high academic
performance for students and staff. The vision should inspire the school community to work
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collaboratively toward a mission based on high expectations that ensures each student meets or
exceeds State Standards and achieves academic proficiency in all subjects.

The school leader should seek the support of the Network to provide training to the SLT. This
training should provide the tools and skills necessary to analyze student performance data, and
school performance trends, and create measurable school goals that will result in all students
meeting AYP targets.

The school leader should ensure that the goals, collaboratively written by the SLT, are directly
aligned with the school’s accountability status. The school leader should seek the support of the
Network in providing training to team members on the writing of goals that are specific and
measurable. The school leader should establish an expectation and process for reporting on CEP
goals to the SLT regularly throughout the school year.

The school leadership should establish and communicate the purpose of common planning time
and monitor the use and productivity of all teacher collaborations. The school leadership should
ensure that the use of common planning time is evaluated for its impact on improving instruction
and student achievement in the classroom.

The school leadership should establish clear expectations and structures for ongoing articulation
between regular educators, special educators and service providers. The structure should provide
scheduled time for teachers to regularly meet to discuss student progress and concerns. The
process should include documentation of agendas and meeting outcomes and should identify staff
responsible for next steps. The school leader should observe some of these meetings and ensure
that its work transfers to the classroom to better meet the needs of identified students.

The school leadership should ensure that the effective operation and management of human
resources is provided. The school leader, in consultation with the Network, should closely
examine the school capacity to manage all programs and services and prioritize staffing decisions
and program operations to ensure that essential services are provided to students. Staff members
assigned to manage school programs and operations should regularly report to the school
leadership on the status of delivery of services. The school leadership should monitor the impact
of each school program for efficiency and positive impact on student achievement.

The school leadership should support struggling teachers as necessary and establish teacher
support and effectiveness as a priority. The school leadership should create and implement an
orientation and mentoring process to support continuous teacher improvement. The school
leadership should ensure that frequent and direct observation is a component of staffing
decisions.

Infrastructure for Student Success

Findings:

The school leader and some teachers do not demonstrate evidence of high expectations. Teachers
accept work from students that is of low quality and not reflective of academic rigor. The
performance criteria on teacher-created rubrics do not reflect a high cognitive demand on
students.
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There are no formal structures and processes to ensure that staff members who serve the same
students regularly share information. There is no scheduled articulation between service
providers and teachers. Pupil Personnel Committee (PPC) meetings occur monthly. The SBST
reported that the referring teacher does not participate in the PPC meetings.

The systems for identifying and serving at-risk students are not well defined nor effective. There is
no AIS support, other than in the Extended Day that is optional for students and poorly attended.
The school offers Saturday school as test prep but has not established a schedule that provides
Saturday sessions that extend after the tests have been administered. Teachers do not
consistently conduct Tier One interventions.

The school library does not support students in the development of literacy skills. The students do
not have access to the school library. The school has a collection of books, computers and a
dedicated space but no staffing or organized plan to use the library. The collection is not adequate
to support research for students.

Recommendations:

School leaders should establish and communicate rigorous expectations for teachers and students
by clearly articulating school goals that support high academic achievement for all students.
Teachers should be held accountable through the teacher observation process for meeting high
expectations for professional performance and high student achievement. Performance indicators
for each grade level should be agreed upon, and teachers and students should be provided with
guality student work samples. The rubrics used by teachers and students should be aligned with
school expectations for academic excellence, and all tasks assigned to students should be rigorous
and demand full student engagement and effort.

The school should create formal structures and processes to ensure that all staff members who
serve the same students regularly share information. Regular meeting times should be scheduled
between service provider and teaching staff. All staff should be held accountable for attending
and participating in scheduled meetings. School leaders should monitor the meetings and require
the submission of agendas, minutes and suggested next steps. The schedule should provide
coverage for referring classroom teachers so that they can participate in PPC meetings.

School leaders should conduct ongoing, in-depth analysis of schoolwide and classroom level data
to correctly identify students who require intervention services. AIS supports should be provided
within the instructional day to ensure that all students receive required services. A yearly
intervention calendar should be created to ensure that all afterschool and Saturday programs are
aligned with the school and NYS assessment calendars to provide for timely delivery of
instructional support. PD in Response to Intervention (Rtl) strategies and procedures should be
provided for all staff. School leaders should monitor the implementation of interventions and
intervention procedures through formal and informal observation processes.

The school should identify and assign a teacher with expertise in literacy and technology to ensure
that students and staff have ample access to the library. The school leader should ensure that
there are sufficient funds or seek new funding to provide and maintain library books, materials and
other resources.
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V. Collection, Analysis, and Utilization of Data

Findings:

The school does not regularly analyze performance data, and improvement planning is insufficient
to adequately address the issues impacting student achievement. Specific grade level student
performance data is not fully understood by the school leadership. Interim data are not
aggregated across classes, grades and school.

The school has not accurately assessed the contributions of teacher effectiveness, internal school
systems, curriculum and PD to the school’s current AYP status. The CEP cites issues that impact
student achievement, such as student mobility, ineffective substitute teachers, discomfort of many
teachers with technology, parents who do not speak English, and limited parent involvement.

The school leader has not effectively communicated a clear plan for administering formative or
summative assessments. There is no clear understanding of the assessment system used in ELA
classes. Some teachers are not clear on whether to use program assessments or teacher
developed assessments, and this hampers the school’s ability to aggregate data across classes and
grades to make programmatic, interventional and promotional decisions.

Recommendations:

The school should identify a data specialist to support school leaders and teachers in the use and
analysis of student achievement data. School leaders should attend PD to develop greater
understanding of data analysis. School leaders should develop a schoolwide analysis of student
achievement and school performance data to identify needs and to create comprehensive action
plans for school improvement.

The school should cease citing external factors as the root cause of student performance. Teacher
and school leader efforts and attention should be invested in improving instruction, providing
guality programming based on test assessment data, developing relevant PD and ensuring that all
students are provided with the services they require.

School leaders should develop a comprehensive assessment system that includes a battery of
formative and summative assessments. A calendar of test administrations should be established
to ensure that all teachers understand the purpose and methods of assessments used in the
school. Support for teachers in the use of data should be provided through PD workshops and
side-by-side coaching. Teachers who effectively use data to group students for targeted
instruction and guide lesson planning should be identified as models and mentors for teachers
who have a demonstrated need.

VI. Professional Development

Findings:

The school has not created a comprehensive PD plan. Goals in the CEP are not specifically
addressed through PD sessions, as there is no ongoing training on the implementation of ESL
strategies, project -based learning, the integration of technology and the creation of workstations.
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Teachers report that PD offerings do not meet their needs. Some teachers indicate that they were
surveyed once about PD requests, but they have not been informed of upcoming planned PD
sessions.

PD is not informed by research and does not incorporate the principles of adult learning. PD takes
place in some common planning times each week, but many of the sessions have been preparation
for school reviews and are compliance focused. Teachers report they need interactive sessions
that provide modeling and concrete examples of what is needed to improve their instruction and
student learning.

There are insufficient systems in place to support inquiry work. Teachers report being self-guided
in the approach to grade level inquiry work. Teachers are not collecting evidence on the
effectiveness of the instructional approaches used. There are no formal mechanisms to share best
practices or the results of inquiry work. Some teachers report that they require training in the
inquiry process.

Teachers are not receiving adequate support. The Principal reported that there is no formal
method for mentoring teachers; teachers are expected to informally learn from each other and
colleagues in the same grade are expected to support each other.

Teachers are not adequately supported to meet the needs of the large number of ELLs and at-risk
students at the school. One PD session was offered on Rtl in November to the SBST. The Principal
reported that the current staff is not adequately prepared to serve large numbers of ELLs and that
PD has been insufficient to address this need.

Recommendations:

The school leadership should use the school accountability report to establish CEP goals to meet
the needs of the identified groups. A comprehensive PD plan and calendar should be developed
that is aligned with the established goals. School leaders should monitor the effectiveness of the
PD plan through formal and informal teacher observations and teacher feedback in order to
address the changing needs of the teachers and students.

The school leadership should investigate PD strategies and programs that are research-based,
incorporate the principles of adult learning and aligned to the needs of the identified subgroups.
Once these programs/strategies are identified, efforts should be made to adopt or hire consultants
to provide schoolwide PD to all staff. PD should include school-based modeling, model lessons and
other opportunities for teachers to observe the implementation of strategies.

The school leadership, through formal and informal observations, should ensure that teachers are
implementing strategies learned during PD into their instructional practice. Where it is found that
teachers are not implementing strategies provided through PD, appropriate feedback should be
provided through the formal and informal teacher observation process and timely follow-up
training and support should be provided as needed.

The school leadership should ensure that an infrastructure is in place for inquiry team meetings to
focus on the use of data to improve student learning. The Network should be involved in leading
training for all teachers in conducting action research, and the school leaders should develop a
system and process for disseminating inquiry results to the whole school. The school leaders
should actively participate in inquiry meetings.
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The school leader should ensure that all teachers, including those new to the school and those
who need to further develop effective practices, are provided with formal mentoring and
assistance. The school leader should work to develop a mentoring program to support continuous
development of teachers who are new to the school, a position or a grade level. Teachers who
have been identified as mentor teachers should be provided with training to support developing
teachers. New and developing teachers should be formally assigned, and mentors should be
provided with structures and time for collaboration.

The school leadership should ensure that all teachers are skilled at addressing the needs of ELLs,
given the school’s large percentage of students and families whose first language is not English.
The school leadership should identify appropriate agencies and hire consultants who can provide
ongoing PD to support teachers in developing specific strategies that are research-based and
aligned to the specific needs of ELLs.

VII. District Support

Findings:

The Network has not provided academic leadership support commensurate with the status of the
school.

The Network is not providing adequate support for the effective operation of the school. The
Network provided ELL training in April. This is too late in the school year to support the needs of a
school with a 30 percent ELL population.

The Network is not providing adequate feedback on the school’s academic program and the
written curriculum. The Network conducted walkthroughs and provided the school with feedback.
Feedback was focused on classroom environment, i.e., posted work, posted data, centers and
bulletin boards, but there was little feedback on the efficacy of classroom instruction.

The Network has not supported the development of SLT members in fulfilling their responsibilities.
Members of the SLT reported that they have not been provided with training to execute their
responsibilities as SLT members and that the Network has not attended any SLT meetings.

Procedural feedback related to content of the CEP was provided. However, the feedback was
limited to a recommendation of inclusion of a single goal addressing the school’s identification as a
Restructuring school.

Recommendations:

The Network should fully support the school leader in the development and execution of a school
improvement plan. On-site leadership coaching should be provided to ensure that the leader is
able to successfully complete critical job functions. The Network should regularly assess the
effectiveness of school initiatives in cooperation with the school leader and provide relevant PD
and support for further development.

The Network should ensure that PD is closely aligned to CEP goals and school need. PD provided
should address content identified by teachers and school leaders as critical to school improvement
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efforts, in particular strategies for addressing the needs of ELLs and students with disabilities. PD
should be planned for the full year, at the beginning of the school year, to facilitate long-term
planning. Efforts to assist the school in fully developing the curriculum and improving the quality
of the written curriculum should be increased.

The Network and school should collaboratively develop a protocol for communication and should
regularly review outcomes of visits between the Principal and Network Leader. Walkthroughs
should be conducted collaboratively between Network personnel and the Principal to develop a
shared instructional lens and to develop action plans for school improvement.

The Network should provide PD for SLT members to ensure that all understand the purpose and
function of the SLT. All members should be supported to ensure that they can fully participate in
shared decision-making and evaluation of the school’s progress toward CEP goals.

The Network should ensure that the CEP addresses the school’s current and most pressing
challenges and provides clear guidance on the quality and relevance of these goals to effect
continuous school improvement.

The Network should support the school in the implementation of the Joint Intervention Team’s
(JIT) recommendations.

Other Concern:

There is a new, inexperienced AP at the school who requires mentoring and supervision by the school
leader to ensure that she is able to quickly and fully develop her instructional leadership capacity.

PART 3: JOINT INTERVENTION TEAM OVERALL FINDING AND RECOMMENDATION

A. Overall Findings

Reference | JIT Finding for Restructuring Advanced Schools v
(b) The school has made some progress in identified areas, and may make AYP with v
further modification to the Restructuring Plan.

B. Overall Recommendation

Reference | Recommendation by the JIT for Restructuring Advanced Schools v
(b) Continue implementation of the current Restructuring Plan with modifications v
recommended as a result of the review.
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In the space below, include specific information to support the District in determining how the above JIT

recommendation should be implemented.

The Superintendent and Network should work with the Principal to develop a plan that should include:

a rigorous teacher observation and evaluation plan and calendar in which all teachers are formally
observed by the Principal at least once per year and informally observed quarterly. Focused monthly
walkthroughs should be conducted for all teachers, and should conclude with written feedback
provided to the teacher.

the creation of a yearlong PD plan that is closely aligned with school goals to address the urgent need
for increased student achievement. The Principal should provide sustained PD that includes a
significant ESL component to support teachers in the implementation of ESL strategies in all
classrooms.

the development of a comprehensive written curriculum that is frequently monitored and adjusted,
during teacher common planning time, with supervision and support of school leaders. The Principal
should ensure that the written curriculum is comprehensive and includes adaptations for students
with disabilities and ELLs.

the development of a schedule for common planning time. The Principal should communicate the
purpose for the productive use of common planning time. The school leaders should be active and
contributing members at teacher planning meetings.

the creation of a fully supported program for ELLs that ensures that all students eligible for ESL
services are receiving required supports. The Principal should take responsibility for the provision of
services to all at-risk students and ensure that all required services are provided.

The Superintendent and Network should develop additional goals and action plans that address the
findings in the JIT report. The Principal should provide the Network with quarterly reports on progress.
The Superintendent and Network should provide supervisory oversight of the school’s progress and
provide written quarterly progress monitoring.
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