NYSED/NYCDOE JOINT INTERVENTION TEAM REPORT AND RECOMMENDATIONS

BEDS Code/DBN: 04M045
School Name: MS 45/STARS Academy
2351 First Avenue
School Address: New York, NY 10035
Principal: Tomasz Grabski
Restructuring Phase/Category: Restructuring Advanced Comprehensive

English Language Arts- All Students; Black Students; Hispanic
Students; Students with Disabilities;
English Language Learners; and
Economically Disadvantaged
Area of Identification: Students
Dates of On-site Diagnostic Review: March 15-16, 2011

PART 1: INTRODUCTION

A. Community and School Background
Middle School 45 serves 311 students in grades 6 through 8. The school enrollment is 64 percent Hispanic,
34 percent Black, approximately two percent Asian and less than one percent American Indian and White
students. Of these students, 21 percent are English Language Learners (ELLs), and 22 percent are students
with disabilities.

The administrative team includes the Principal and two Assistant Principals (APs). The Principal has been in
the position for six months. The APs have served for three and eight years respectively. There are 33
teachers on staff at school; eighty-one percent of the teachers have been at the school for more than two
years. Almost 99 percent of classes are taught by highly qualified teachers. Teacher turnover is 15-20
percent per year.

PART 2: ASSESSMENT OF THE SCHOOL’S EDUCATIONAL PROGRAM

A. Performance on Key Indicators of Student Achievement Trends and School Progress

Positive or

Negative School Performance Indicators v
Indicator (+/-)

NYSED Quantitative Performance Measures

- Negative trend data for one or more identified subject/areas and subgroups for v
the past 2 consecutive years (2007-08 and 2008-09), as indicated by a decrease
in the percentage of students performing at or above Level 3 and/or a decrease
in the Performance Index.
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Positive or

Negative School Performance Indicators v
Indicator (+/-)

- School is ten or more points away from meeting its Effective Annual Measurable v
Objective (EAMO) for one or more identified subgroups in subject/area(s) of
identification.

- Performance data for the school on NYSED Accountability Overview Reports v
(AOR) for 2007-08 and 2008-09 show an increase in the number of subgroups
that did not make AYP in identified area(s).

- Performance data for the school on NYSED Accountability Overview Reports v
(AOR) for 2007-08 and 2008-09 indicate an increase in the achievement gap
between identified subgroups and the All Students subgroup in one or more
identified subject/area(s).

NYCDOE Quantitative and Qualitative Performance Measures

- 2008-09 NYC Progress Report Grade of C v
+/ NYC Quality Review Score of Proficient v

B. School Strengths

Parental support for the school and the changes the new administration are making are strong.

C. Key Findings and Recommendation
Summary of the key issues (causal factors), and other areas of concern, identified during the on-site
diagnostic review that are negatively impacting student achievement in identified areas, as well as
recommendations, as related to the seven JIT Indicator Categories:

l. Curriculum

Findings:

e The teacher generated curriculum maps, including English language arts (ELA), are not vertically
and horizontally aligned, do not cover the full depth and breadth of the standards, and are not
sufficiently rigorous. There was no evidence of the reader’s or writer’s workshop, despite the fact
that the school reported it is using the Teacher’s College model for these instructional strategies.

e There is no effective pacing calendar in place. The curriculum maps do not break down content by
days, weeks or months but rather by marking period.

e Literature was not taught in the ELA classrooms. No student was observed reading a book. There
was no evidence of classroom resources to support literacy, including vocabulary, word study, or
grammar.

Recommendations:

e The Network should work with the school on the development of curriculum in all core areas and
ensure that it is clearly aligned with the current New York State (NYS) Learning Standards.
Curriculum must be aligned to the new NYS P-12 Common Core Learning Standards in English
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language arts and literacy and mathematics to prepare for implementation in school year 2012-13.
All curriculum should be developed by knowledgeable and trained individuals (national, state, or
local) who understand the key elements of curriculum development.

All teachers and administrators should participate in professional development (PD) on how to
plan and implement a curriculum with rigor, as well as delivery methods that are student-
centered. The curriculum should be relied upon as the basis for assessing the individual student
mastery and progress. Walkthroughs and formal evaluations should include how well the teacher
knows and implements the curriculum for the subjects being taught.

Since the school has identified using the Teachers College Reading and Writing program, the
school should seek support that includes regular visits to the school by a Teacher College staff
developer. Teachers should be able to attend workshops during the school day at Teachers
College and should be able to attend summer reading and writing institutes.

The school should develop pacing calendars aligned with the curriculum maps, and teachers
should be held accountable for implementing these calendars.

The school should purchase additional resources to support instruction in vocabulary, word study
and grammar.

Il. Teaching and Learning

Findings:

The strategies used across general education classes do not provide access for learners at different
levels. No evidence of effective grouping, differentiation, or curriculum modifications was
observed.

The majority of teaching was direct instruction, with limited evidence of differentiated content,
process or product.

Limited coordination between the teachers was observed in integrated co-teaching (ICT) classes.

Learning time was lost as a result of the negative impact of behavior in observed classes, in
addition to the inefficient management of instructional time by teachers.

The majority of instructional activities were not relevant to students’ cultural backgrounds.

The goals established for the students are not fully communicated by teachers to enable students
to evaluate their own targets or rates of progress.

The over-use of worksheets within the instructional process failed to challenge or to motivate
students to learn. Students were compliant rather than engaged in the instructional process.
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There was no evidence of teachers using assessment data to identify groups for differentiated
instruction.

No examples of higher order thinking skill development were seen, as questions used required
single word answers. The lack of self-reflection offered to students precluded the opportunity for

reinforcement of the learning being offered.

The focus on improving behavior throughout the school has yet to fully take hold within the
classroom setting. Routines are still being established in some classrooms.

Rubrics are inconsistently applied and do not set clear expectations for student work across the
school.

The integration of technology into instruction varied among classrooms.

The school is currently developing a grading policy, but it is not clear yet as to how it will be
applied across the school.

Recommendations:

Teachers should be provided with PD on a variety of strategies that should be employed in
instructional delivery. Guidance should be offered on how group work can be arranged, the
requirements of differentiated instruction and the choice of support materials to be used to
interest and challenge learners. The need to know the learner should be the starting point of any
planning, and all factors influencing student ability to learn should be taken into account.

Through observation and modeling, the school leadership should identify and demonstrate
effective approaches and strategies during the instructional process to stimulate the learner and
to provide rigor and challenge in order to meet the learning needs of all students. Further
differentiated PD should be provided for teachers who continue to lack these necessary skills.

The school leadership should provide guidance on expectations for the preparation and planning
required for co-teaching to successfully deliver high quality instruction. The school should request
Network support in identifying peer schools where these practices are being implemented
successfully for intervisitation. Co-teachers should act on this information and incorporate it into
their instructional practice. School leaders should monitor teacher practice to ensure that
implementation is effective in improving student learning.

The school leadership and all teachers should set clear expectations for student behavior. The
code of conduct within the student handbook should be consistently applied, and the school
should identify a behavior model that can be adopted for rapid implementation across the school.
Teachers should be provided with PD on effective classroom management strategies, and the
importance of time management should be emphasized by school leaders in order to maximize
student instructional time.

The school leaders should seek support in developing programs that provide culturally relevant
learning experiences for students. Financial resources should be allocated to purchase a wide
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range of culturally relevant materials to engage students’ interest in meaningful work to develop
their language and writing skills.

Teachers should design challenging learning goals for all students. These goals should be shared
with students and reviewed on a regular basis to enable students to play an active role in the
learning process. School leaders should use walkthroughs as regular opportunities to talk to
students about their individual learning goals.

All teachers should be provided with PD on the variety of instructional methods that should be
used to address individual student learning needs and stimulate involvement in the learning
process. Changes in activity and method of delivery during all lessons should be routinely included
in lesson plans to maintain pace and challenge and motivate students to learn. School leaders
should monitor lessons to check that strategies are implemented and measure their success
through analysis of student progress data.

School leaders should provide differentiated PD on the importance of using assessment data when
planning instruction. Teachers should be trained on how to use data for grouping and closely
matching work to the needs and abilities of students. School leaders should evaluate the impact of
this training in the classroom, monitor its impact on student achievement, and ensure that it is
part of the long-term and ongoing focus of the PD plan.

Teachers should ensure that their planning consistently makes reference to questions to be asked
during lessons. PD should be provided on the use of higher order questioning techniques within
the instructional process. This should focus on providing the students with time for reflection and
expectations for extended responses. School leaders should ensure, through the observation
process, that the range and effectiveness of questioning improves and enables students to play a
more active role in their own learning.

The school leaders should evaluate current classroom practices and develop a policy to be
implemented in every classroom with expected timelines, rituals and routines. These practices
should be identified within the schoolwide behavior policy. School leaders should ensure that
there is consistency in the implementation of these policies and procedures.

The school leaders should develop a schoolwide approach to the use of rubrics in grading student
work. Rubrics should be developed for all content areas, closely aligned to State Standards.
Feedback and identification of next steps for the learner should be an integral part of rubric use
and should be closely monitored for accuracy. School leaders should talk to students on a regular
basis to ascertain their awareness of what they need to do to improve their work.

The school should provide access to PD in the use of technology within the classroom. All aspects
of technology should be considered to identify the best ways to engage students and provide
experiences that have a positive impact on learning. The school should research software and
technology to support and enhance ELA instruction.

The school should develop a schoolwide grading policy that applies across all subject areas. An
emphasis should be placed on the consistent application of the policy to ensure that students are
treated equally and can easily understand requirements and completion criteria. The policy should

-5-

04MS45 STARS Prep Academy

March 2011



provide assistance to teachers in the planning of instruction and any changes that need to be
made to support students. School leaders should monitor classrooms to ensure full
implementation.

lll.  School Leadership

Findings:

Although the school leader’s vision for the school was clearly stated on his arrival, not all
stakeholders are fully aware of these expectations.

The recent realignment of administrative staff responsibility does not place sufficient emphasis on
the need for improvement in ELA, and there is limited evidence of the impact of these changes in
student outcomes.

The school’s PD program is not sufficiently aligned with the urgent need for improvement in ELA
instruction.

The required services and programs for ELLs are not being implemented.

Procedures for monitoring and evaluating the quality of teaching and learning are not resulting in
improvements in instruction or in student achievement. Feedback following informal and formal
observations was generic, with insufficient guidance for teachers on how to achieve recommended
actions.

Recommendations:

The school leader should clearly define the academic expectations for the school and should share
these widely with all stakeholders. School leaders should draw up a strategic plan that outlines the
strategies to be used to improve student performance at an accelerated rate. These high
expectations should be documented fully and include time lines, success criteria and responsible
individuals. School leaders, teachers and students should be held accountable for ensuring that
these high expectations are translated into practice across all aspects of school life.

The school leader should assign an AP with responsibility for the development of ELA across the
school. In addition, the school leader should seek to hire an experienced and effective literacy
coach who should work closely with the designated ELA AP to bring about accelerated progress in
student achievement.

The school leadership should review the current topics for PD to place greater emphasis on
developing the instructional skills required to meet the learning needs of students in ELA and the
improvement of teacher practice in all content areas. Current work with the Network in this area
should be broadened to include all staff in PD on the approaches to teaching reading and writing.

The school leadership should ensure the needs of all ELLs are being fully met by implementing the
guidelines for delivery of instruction for ELLs. The school should seek guidance to ensure that the
plans in place will bring the school into compliance with Commissioner's Regulations. All staff

-6-

04MS45 STARS Prep Academy

March 2011



assigned to work with ELLs should be provided PD to ensure appropriate ELL strategies are being
implemented within classrooms.

School leaders should develop more rigorous procedures for monitoring the quality of teaching
and learning across the school. School leaders should regularly visit classes on both a formal and
informal basis. Teachers should receive quality feedback that clearly outlines strengths and areas
for improvement. Particular emphasis should be given to improving instruction in ELA. These
areas for improvement should provide the focus for future observations.

Iv. Infrastructure for Student Success

Findings:

There is no formal schoolwide behavior plan. The current data for behavior management is not
fully analyzed or addressed, resulting in poor student conduct.

Promotion requirements are not translated into all appropriate home languages in the
Parent/Student Handbook.

There was no evidence of the work of the Professional Learning Communities (PLCs) being
targeted to the specific learning needs of students or closely monitored to improve student
outcomes.

The Academic Intervention Services (AIS) provided are not specific enough, targeted, or data-
driven to meet the individual needs of students.

The shared library facility is not used to its full capacity to support student research and learning.

There is no evidence that the science laboratory is used for hands-on inquiry based science
instruction. Materials, including microscopes, are stored in an inaccessible room and are not being
used, and the lab does not provide a stimulating learning environment.

There are no interim progress reports sent to parents, and too few parents are confident in
accessing the Accountability Reporting and Innovation System (AIRS) to check on their child’s
performance.

Recommendations:

The school leaders should establish a written behavior policy that is clearly understood by the
entire school community. The school leaders should monitor the implementation of this policy to
ensure consistent enforcement. The policy should be posted around the school, including
classrooms, to promote high expectations for student conduct.

The school leaders should use dedicated funding to ensure that all school communications are
translated into the native language of all parent subgroups.

04MS45 STARS Prep Academy

March 2011



The school leaders should ensure that meetings of the PLCs and other teacher meetings are
summarized and consistently monitored to ensure that they are focused on improving student
outcomes. The school leadership should ensure that successful strategies for improvement,
articulated at meetings, become embedded into classroom practice.

The school leader should ensure that the AIS needs of students are determined through data-
driven information, strategies are implemented to address the needs and student progress is
monitored for increased learning and achievement.

The school should investigate the possibility of using the shared library facilities more frequently.
This should allow students to become more familiar with the available texts and media, increase
student exposure to a range of written materials and encourage research as part of the
instructional delivery.

The school leader should instruct the teacher in charge of the science laboratory to remove the
clutter and redundant materials that prevent access to the science equipment and to create an
environment that is more conducive to learning.

The school should implement a regular reporting system to parents that includes interim reports
to promote a greater awareness of student progress. The school should also offer training to
parents in how to access and use ARIS to encourage greater involvement in the education of their
children.

V. Collection, Analysis, and Utilization of Data

Findings:

There is little evidence to indicate that the school uses student achievement or discipline data to
inform instructional planning to meet the academic learning needs of students.

There is a limited range of formative assessment data collected by teachers.
There was no evidence that data is used to identify students for specific AIS during the school day.

Supports are currently provided to all students in large groups and are not driven by specific
needs.

Recommendations:

The school should seek PD on how to collect and analyze data to identify trends and priorities and
effectively use data analysis to drive schoolwide instruction. All staff should be provided with
training on how to use data to evaluate the schools’ curriculum program to ensure improved
student performance.

All teachers should collect a wide range of formative data to monitor student progress in all
content areas. Assessments and tests should be carefully constructed and aligned to standard
expectations. Information from these assessments should be used to plan instruction to address
the specific learning needs of all students to enable them to reach the next level. PD should be
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provided for all teachers by the Network on the effective collection and use of data and how it
should be used to inform instruction.

School leaders should ensure that data is carefully analyzed to identify students for AIS. The data
should be used to identify the individual learning needs of students, with intervention and support
programs put in place to meet these needs. School leaders should ensure that these programs are
appropriate and lead to improvements in student academic performance.

VI. Professional Development

Findings:

The school has not developed a formal comprehensive PD plan.

There is limited evidence that the school’s PLCs impact positively on the quality of instruction and
student performance.

The quality of observation feedback on the incorporation of strategies learned in PD is
underdeveloped and the impact on student performance is not established. There is limited
evidence of differentiated PD for staff.

Recommendations:

School leaders should develop a PD plan based on the needs of teachers and students to improve
pedagogy and accelerate student achievement. The plan should address the ELA deficiencies and
school leaders should analyze data and make adjustments to the plan as necessary.

The school leaders should closely monitor the work of the PLCs to ensure that targets for
improvement set are achievable within an agreed timeframe. The focus and success of work within
the PLCs should be evaluated by analyzing the impact on student performance.

Teachers should be held accountable for incorporating strategies learned in PD into their daily
instructional program. The school leadership should ensure that all observation reports include
reference to PD attended so that support can be offered if weaknesses are identified through the
observation process. School leaders should provide further PD for those teachers who struggle
with implementing improvement strategies.

VII. District Support

Finding:

The Network has not supported the development of inquiry work to address the deficiencies identified
within the school. Despite the fact that the school failed to meet AYP, there is no evidence that the
Network has been proactive in helping the school develop the necessary skills to analyze assessment
data for addressing individual student needs.
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Recommendation:

e The Network should provide assistance to the school in improving its approach to inquiry based
work. Guidance and training should be offered on the different approaches to analyzing data to
identify barriers to learning and identifying steps to address these issues.

e The Network should support the school in the implementation of the Joint Intervention Team (JIT)
recommendations.

Other Concern:
The school does not provide sufficient books for students to access for research, and there are no
classroom libraries to support student learning.

PART 3: JOINT INTERVENTION TEAM OVERALL FINDING AND RECOMMENDATION

A. Overall Findings

Reference | Recommendation by the JIT for Restructuring Advanced Schools v
(b) Continue implementation of the current Restructuring Plan with modifications v
recommended as a result of the review.

B. Overall Recommendation

Reference | JIT Finding for Restructuring Advanced Schools v
(b) The school has made some progress in identified areas, and may make AYP with v
further modification to the Restructuring Plan.

C. Inthe space below, include specific information to support the District in determining how the above JIT
recommendation should be implemented.

e The school administration, including both APs, should be provided with experienced mentors to
support their growth and development as instructional leaders. The mentors should be
transformational leaders with demonstrated success at turning around a low-performing school.

e Mentors and the Network should:

> Support leaders in developing SMART Comprehensive Educational Plan (CEP) goals and action
plans aligned to the urgent need for improvement in ELA;

> Support leaders in identifying observational processes that will assist teachers and
administrators in targeting areas for development of pedagogical practice;

» Facilitate the development of a strategic plan, including a blueprint for academic achievement
linked to transitions to high school and career development.

» Provide objective feedback on improving the school and empowering all stakeholders,
including parents, teachers, and students.
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e The school should prioritize the development of an effective ELA department by assigning an AP to
supervise ELA instruction and development across the school.

e The current structure, with an ELA lead teacher does not meet the needs of the students. The school
should hire a full-time literacy coach with a demonstrated track record of highly effective teaching and
raising student achievement among all student groups. The coach should have experience with
students with disabilities, ELLs and other at-risk students and be skilled in facilitating PD and
coaching/mentoring teachers. The appointment should have specific role definitions.

e The school should hire a dean as a support to students in crisis and at-risk. The dean should serve as
the point person for the implementation of the behavior management program and the on-course
program.

e The school should implement a research-based behavior management program that would develop
consistent expectations for behavior and support the celebration of student success.
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