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PART 1: MISSION STATEMENT

“Essex Street Academy (ESA) is a small New York Performance Standards Consortium school located on the
Lower East Side of Manhattan. We are a public school open to high school students from all five boroughs.
At ESA, we prepare all of our students for success in college and in life by treating them as individuals with
specific strengths and needs, and appealing to their intellectual curiosity in our courses. We also provide a
safe learning environment where students’ needs are our number one priority.

At ESA, we believe in developing students’ ability to apply sophisticated skills to solve complex problems. We
offer core and elective courses that challenge students to develop their own ideas. With an emphasis on
project-based learning, students spend their four years developing a portfolio that reflects their intellectual
growth. Students learn the skill of making an argument supported by evidence by: designing and conducting
experiments, developing a historical thesis, analyzing works of literature, and developing solutions and
proofs to mathematical problems. Our students are active, not passive, and will graduate from our school
confident in their ability to tackle any problem they encounter.

The ESA staff prioritizes students above all else and is aware of what is going on in their lives. A small class
sizes make a personalized approach to education possible. We cap our class size at 20, enabling teachers to
develop an individual relationship with each student. Students participate in an advisory group of 10-15
students and one teacher, and have access to three full time social workers. We therefore provide students
with the social support network they need to be happy and successful in high school and, ultimately, to
succeed at the college of their choice.”

PART 2: SCHOOL STRENGTHS
e The school offers a welcoming environment to parents and students and addresses parental concerns

promptly.
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e The school has a culture that encourages and supports collaboration.

e The school is strongly committed to fulfilling the ideals of the New York Performance Standards
Consortium.

PART 3: FINDINGS AND RECOMMENDATIONS
I. COLLECTION, ANALYSIS, AND UTILIZATION OF DATA
FINDING:

The school collects a large amount of data, including Panels and Roundtable passing rates, Promotional
Graduation requirements, Regents Cohort outcomes, and New York State English as a Second Language
(NYSESLAT) results, and is aware of many of the individual needs of its students. However, classroom
observations conducted by the review team showed limited evidence that teachers consistently use this data
to plan and adjust instruction. As a result, class instruction provided does not consistently match the
different learning styles and academic needs of individual students.

RECOMMENDATION:

The school leaders should provide professional development (PD) to ensure that all teachers are skilled at
using the available formative and summative data to identify the academic needs of individual students and
to develop and implement lesson plans that address these needs.

Il. TEACHING AND LEARNING
FINDINGS:

e (Classroom observations, teacher interviews and documents review by the review team demonstrate that
Essex Street Academy follows the curriculum of the New York Performance Standards Consortium, which
is project based and reflects the new P-12 Common Core Learning Standards (CCLS). However, there is
limited evidence that teachers infuse skill-based instruction across content areas to provide preparation
for the Regents Comprehensive Examination in English.

o At the time of the review, it was evident that teacher’s efforts in differentiation are progressing and
differentiation techniques and strategies are discussed by teachers in their teacher meetings. There are
leveled classes in English language arts (ELA) and mathematics, and the project-based format of the
curriculum allows for differentiation by project. However, the review team’s classroom observations
indicate that some lessons are teacher-directed and students often work on the same assignments.

e Areview of documentation indicates that the requirements for the school’s project-based ELA curriculum
and performance based assessments are challenging and demand critical thinking of students. However,
in several of the classes observed by the review team, teacher questioning required simple recall and
factual responses. As a result, students were not consistently prompted during lessons to probe deeper
or supported in developing higher order thinking skills, which impacts their ability to be prepared for the
school’s performance-based assessments.

02M294 Essex Street Academy 2
March 2012



e Interviews conducted by the review team indicate that the school has recently identified among its
population a significant number of former ELL students and students whose home language is not
English. There is limited evidence that the school has implemented instructional strategies that address
the specific instructional needs of the members of this group.

e Teachers meet in teams by departments twice a month, interdepartmentally on Inquiry Teams (where
they case conference), and at regularly scheduled faculty meetings. However, limited time has been
provided for teachers to meet across departments to discuss pedagogical strategies and collaborate
across content areas. Additionally, there is limited evidence that school leaders formally monitor the
work of teacher teams to ensure that the academic progress of individual students is being monitored
and that school goals are being addressed.

e Teachers throughout the school conduct inquiry work that involves pairs of teachers analyzing data
related to individual students who attend school regularly but are underperforming. There is limited
evidence, however, that the school has implemented a formal structure for sharing the inquiry findings
and implementing them schoolwide, when appropriate.

RECOMMENDATIONS:

e School leaders should work collaboratively with teachers to identify the skills students need to pass the
Regents Comprehensive Examination in English and to infuse these skills into the current curriculum
across content areas. Among the skills to be included are using listening skills, writing with a critical lens
in mind, writing on demand, and performing timed tasks. School leaders, through the observation
process, should ensure that teachers implement the agreed upon curriculum supplements and provide
PD for teachers as necessary.

e School leaders should provide PD to supplement the teachers’ skills in differentiating instruction and
developing assignments that are aligned to meet the learning needs of individual students, including
those in the identified groups and former ELLs. PD activities should also support teachers’ skills in
creating frequent opportunities for students to work both collaboratively and independently during class
time.

e School leaders should provide PD in using higher level questioning in instruction to enable teachers to
consistently promote students’ problem-solving and critical thinking skills. Questions should require
students to support their answers by citing text, elaborating on the answers of other students, and
summarizing and rephrasing new information.

e The school leadership team should develop a schoolwide plan to analyze the subgroup of former ELLs,
identify individual student needs, and develop focused plans to address these needs. The overall plan
should include PD for teachers on how to support former ELLs and consistently use literacy strategies in
their classrooms to raise levels of achievement in ELA.

e School leaders should consider revising the schedule to provide additional opportunities for teachers to
meet across departments and to collaborate on interdisciplinary areas and pedagogical strategies.
Additionally, school leaders should monitor the work of the teacher teams to ensure alignment with the
school goals.

e School leaders should develop procedures to ensure that members of the inquiry teams collaborate to
develop schoolwide strategies to support instruction based on their research and findings. School
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leaders should monitor implementation of these strategies to ensure that the outcomes of inquiry work
are used to inform lesson planning and instruction.

Ill. SCHOOL LEADERSHIP
FINDINGS:

e The Principal and Assistant Principal (AP) are both new to their current roles and share supervisory
responsibilities. Recent staffing issues, including two teachers on leave and another who left mid-year,
has had an adverse effect on the ELA department. In addition, both the Principal and the AP each teach a
class. As a result, the time available for them to carry out their supervisory roles as instructional leaders
and support instructional improvement in ELA has been somewhat limited.

e The new Principal has access to informal mentoring from the former principal; however, there is limited
evidence that the Principal is currently participating in a formal mentoring program. Additionally, the
Principal is responsible for mentoring the AP, but a detailed plan for the AP’s development is not yet in
place. As a result, neither school leader is benefiting from having formal, structured support for
leadership development.

e There is evidence that the school leaders carry out many informal classroom observations; however, the
written teacher observations that were included in the documentation provide limited feedback and next
steps for improvement to teachers.

e The previous School Leadership Team (SLT) was disbanded and a new team with several new members
was formed in the second semester of the school year. A review of documentation and interviews
conducted by the review team indicate that the new SLT does not currently have a meeting schedule,
and there is limited evidence that the team has a specific agenda or a clear sense of purpose, including
the monitoring of the school’s progress towards meeting the goals of the Comprehensive Educational
Plan (CEP).

RECOMMENDATIONS:

e The Principal and AP should review their use of time and consider adjusting their programs to ensure
they have sufficient time to monitor, supervise, and provide direct support for ELA teachers.

e The Principal should seek support from her informal mentor and the Network to identify options for a
formal, structured mentorship program. Additionally, she should establish and implement a strategic
developmental leadership plan for the AP and should regularly revisit this plan with the AP to monitor his
progress.

e After both formal and informal observations, school leaders should provide teachers with written,
constructive feedback with specific next steps for teachers that are based on an individualized teacher
development plan. Schoolwide PD and specific PD for individual teachers should be provided as
indicated.

e The school leaders should review the purpose and function of the SLT and provide PD to ensure team
members have a clear understanding of their roles and responsibilities in developing and monitoring the
school’s progress towards meeting the CEP goals.
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IV. INFRASTRUCTURE FOR STUDENT SUCCESS
FINDINGS:

e Interviews with parents indicated that they are satisfied with the consortium curriculum and instruction
in ELA at the school. Some parents, however, were concerned that their children received short notice of
the required Regents Comprehensive Examination in English and were given little time to prepare and
that the exam results were not provided in a timely manner.

e Two college counselors, a social worker, and teachers in their roles as leaders of an advisory are
responsible for the counseling duties in the school. However, the school has not identified a staff
member with expertise in programming who monitors individual student progress toward completing
State graduation requirements.

e There is evidence that the school leaders have identified long term absentees (LTAs) and have made a
concerted effort to reach out to these students. However, the school has had limited success in
encouraging these students to return for a full academic program and to meet the ELA standards on the
New York State assessment.

RECOMMENDATIONS:

e The school leaders should develop a comprehensive plan to identify the individual needs of students who
are scheduled to take the Regents Comprehensive Examination in English and ensure that they are
addressed through classroom instruction and during afterschool and Saturday programs. Students
opportunities for preparation, and both students and parents should receive ample notification of exam
dates and results in a timely manner.

e The school leaders should evaluate, and modify where appropriate, the current counseling model to
ensure that it represents the best use of human resources in supporting a variety of pathways for student
success. The school should re-visit the need for a guidance counselor to ensure that students are
correctly placed in classes and are making progress toward meeting graduation requirements. The
school leaders should consider expanding the role of the advisor to include programming and monitoring
student progress toward graduation. PD should be provided as needed to meet these new
responsibilities.

e The school leaders should continue their efforts to re-engage long term absentees and their families so
that these students can meet the ELA standards; benefit from a full academic program; and successfully
prepare for post-secondary endeavors, including college. In addition, school leaders should be proactive,
analyze the data profiles of the LTAs to identify commonalities, and develop strategies to support
students in danger of becoming LTAs.
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V. PROFESSIONAL DEVELOPMENT
FINDINGS:

e The school offers a range of PD opportunities. In addition, school leaders identify and record the
developmental needs of teachers as part of their informal observations. However, there was limited
evidence of a comprehensive PD plan that included support to meet both schoolwide and individual
teacher goals.

e During interviews conducted by the review team, some teachers indicated that they are not fully familiar
with the new format of the Regents Comprehensive Examination in English.

RECOMMENDATIONS:

e School leaders should develop a long-term, ongoing, and comprehensive strategic PD plan to address
both schoolwide and individual teacher goals. The school leaders should use the formal and informal
observation processes to monitor teacher implementation of learned PD.

e Teachers should be provided PD on the format and content of the Regents Comprehensive Examination
and ways for teachers to adapt their curriculum and teaching strategies accordingly.

VI. FACILITIES AND RESOURCES
FINDING:

Some classroom environments support student learning through displays, including word walls with
academic vocabulary, content-specific visuals, and student work accompanied by rubrics. This practice,
however, is inconsistent across all classrooms, and in some rooms, little or no student work or other relevant
materials are displayed. As a result, opportunities are missed to encourage students’ interest and to enhance
teaching and learning.

RECOMMENDATION:

School leaders should work with the faculty to develop and implement expectations for classroom
environments to ensure that all classrooms provide an atmosphere that is conducive to learning. School
leaders should regularly monitor teacher implementation of these expectations.

PART 4: CONCLUDING STATEMENT

The findings and recommendations noted in the report are intended to guide the school’s inquiry, planning,
and the development of the Comprehensive Educational Plan (CEP) for school year 2012-13. The school
should also continue its efforts in the implementation of the following Regents Reform Agenda initiatives: P-
12 Common Core Learning Standards, Data Driven Instruction and the Annual Professional Performance
Reviews for teacher effectiveness.
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