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PART 1: MISSION STATEMENT

“Hostos Lincoln Academy is a middle college high school, a collaborative between New York City Department
of Education and City University of New York. As a diverse middle college concept school, all members of the
school believe that high expectations and high standards yield high achievement, in both the academic and
personal lives of our students. Using the resources of our middle college, standards instruction, family
groups, small classes, after school and Saturday tutoring, extra-curricular activities, and active parent
participation, all students will master the necessary skills needed to be productive citizens of their school,
community and their world.”

PART 2: SCHOOL STRENGTHS
e The school has small class sizes and provides a supportive environment for learning.
e Students report that they feel safe and secure in school and enjoy being there.

e Teachers have a collaborative and mutually supportive attitude that fosters a collegial working
atmosphere.

07X500 Hostos Lincoln Academy
May, 2012




PART 3: FINDINGS AND RECOMMENDATIONS
I.  COLLECTION, ANALYSIS, AND UTILIZATION OF DATA
FINDINGS:

e The school staff collects a wide range of assessment data from tests and interim assessments to analyze
student achievement. However, there is limited evidence that all of the data is fully disaggregated to
assess the performance of all identified subgroups and provided to classroom teachers, making it
challenging to plan specific interventions to support all underachieving students.

e There is evidence (documentation and staff interviews) to substantiate the use of summative data to
inform some decisions for grouping students, such as implementing the use of leveled reading groups.
However, the use of formative data to inform instructional decisions to differentiate instruction and
monitor the effectiveness of learning is inconsistent, contributing to lack of progress for some students.

e Although the school has a plan for the provision of Academic Intervention Services (AlS), there is limited
evidence that data is used to target specific skills needed by students with disabilities to ensure that they
receive the specific support they need.

RECOMMENDATIONS:

e School leaders should ensure the disaggregation of assessment data by subgroups and content areas to
identify skills in English language arts (ELA) and mathematics that should be the specific focus for
improvement. Additionally, the school leadership should make this information available to teachers on
a classroom level so that they can use this data to plan interventions for struggling students.

e School leaders should ensure that teachers make greater use of formative assessments, such as
conference notes, student notebooks, checklists and exit slips to inform, differentiate, and modify daily
instruction and assess student progress.

e School leaders should make use of formative and summative data to identify targeted skills for at-risk
students.

Il. TEACHING AND LEARNING
FINDINGS:

e There is limited evidence that the school has fully developed curriculum maps for English language arts
(ELA), including explicit teaching points and strategies for daily instruction that are aligned with the New
York State (NYS) Learning Standards and the new P—12 Common Core Learning Standards (CCLS) and that
include differentiated instructional strategies for students with disabilities. The review team’s review of
documentation and classroom observation found limited evidence that teachers consistently deliver
curriculum content across classrooms and grades based on these resources and strategies.

07X500 Hostos Lincoln Academy 2
May 2012



e A review of documentation by the review team indicates that for mathematics the school has units
aligned with the NYS Learning Standards. Individual teachers also develop pacing calendars and
supplemental instructional materials. However, the review team found little evidence of alignment of
instruction among teachers or in content and strategy in the middle school mathematics course. This
results in inconsistent delivery of content, with areas of importance and emphasis left to individual
teacher's discretion.

e The review team’s observation of lessons indicates that teachers generally manage their classes
effectively and that students are usually engaged in learning and are well behaved. However, most
lessons are teacher-directed, and teachers do not place sufficient emphasis on teaching specific
strategies to improve student interaction that promotes speaking and language fluency. Opportunities
for students to share their thinking during classroom conversations are limited.

e The review team observed in the classes that were visited that student writing incorporated higher order
thinking skills. However, there was limited evidence that students were given tasks that required them
to extend their thinking and clarity of expression. Student writing did not incorporate sufficient detail to
demonstrate an in-depth understanding of the topic.

e Teachers collect a range of data on student performance. However, the review team observed
inconsistency in the use of data to differentiate instruction in some of the classes that were visited. As a
result, lessons do not always include purposeful strategies to meet the learning needs of individual
students.

e There is limited evidence that the school has a uniform marking or grading policy, making it difficult to
ensure a common understanding among teachers and students of the standards required for high quality
work in all areas.

e The review team observed teachers using questioning to check for understanding. However, in-depth
questioning that encourages higher order thinking was inconsistent; and there was limited evidence that
lesson content is consistently challenging for all students.

RECOMMENDATIONS:

e To facilitate consistent delivery of curriculum, the school should develop curriculum maps for reading
and writing aligned with NYS Learning Standards and CCLS for daily instruction, which include specific
teaching points and strategies for instruction. Maps should include differentiated strategies for students
with disabilities.  School leaders should monitor implementation through formal and informal
observations to ensure consistency throughout all classrooms and grades.

e School leaders should work with teachers to develop pacing guides for each mathematics course that
align content within each course and between grades. Sample lesson plans incorporating learning
objectives, instructional strategies, application problems, and summary opportunities for students to
demonstrate learning should be developed to address the individual needs of struggling learners,
including those in the identified subgroups.

e The school leadership should provide professional development (PD) for teachers that will enable them
to place more emphasis on teaching specific strategies to help students to improve their language skills
by providing more opportunities for students to share their thinking during classroom discussions.
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Classroom intervisitations designed to share best practices that promote student engagement and
interaction should be scheduled on an ongoing basis. School leaders should monitor implementation
through formal and informal observations to ensure consistency throughout classrooms and grades.

e Teachers of ELA should include writing strategies that enable students to extend their thinking and use
greater detail and clarity of expression to support core ideas. Teachers should also model mentor text
that provides greater detail and incorporates higher order thinking skills.

e School leaders should monitor the integration of strategies learned during PD. Classroom observations
with written and oral feedback should ensure that teachers use data to identify areas in need of support
and incorporate differentiated strategies and materials to scaffold learning.

e The school should provide guidance and PD on schoolwide expectations for grading and develop
consistent grading policies within each content area to promote students’ understanding of the
standards required for high quality work. The uniform implementation of the grading policy should be
monitored by school leaders on an ongoing basis through the review of teacher records.

e School leaders should provide additional PD to teachers on the use of questioning to extend students’
thinking and deepen analytical skills. Teachers should include in their lessons plans questions and
assignments that require using higher order thinking skills, such as analysis and synthesis.

lll. SCHOOL LEADERSHIP

FINDINGS:

e There is limited evidence that the Comprehensive Educational Plan (CEP) effectively guide teachers in
developing a culture of continuous improvement and accountability. This results in limited alignment of
focused academic initiatives across and within content areas and inconsistency in developing
instructional goals that address student progress and, in particular, the needs of the identified
subgroups.

e School leaders use different observation reports to assess the quality of teaching and learning. The
review team found inconsistent expectations regarding the purposes of the different types of
observations used to assess the quality of teaching and learning. Walkthroughs and snapshot
observations contain limited evidence of actionable and timely feedback for improvement of
instructional practice.

e Teacher interviews and school documents indicate that the timing between formal observations and
teacher feedback is inconsistent.

e School leaders provide time for regularly scheduled meetings for some grade and literacy teams, and
some teachers meet through informal arrangements among themselves. Agendas included in school
documents show that assessment of student work is the primary focus of scheduled team meetings.
However, there is limited evidence of scheduled time set for department meetings, including teachers of
students with disabilities, to enable teachers to review the data collected from grade and literacy
meetings for the purpose of adapting curriculum and instructional practice to meet the needs of
students.
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e Discussion with school leaders indicates that there are loosely defined roles and responsibilities for them.
School leaders report that there are no subject-specific responsibilities assigned. Documents indicate
limited evidence of regular cabinet meetings. This results in a lack of clarity about roles, responsibilities,
and accountability among school leadership and staff.

RECOMMENDATIONS:

e School leaders should review and modify the CEP to ensure that there are lines of accountability within
content areas to guide teachers in developing consistent curriculum delivery and a culture of continuous
improvement, with clear instructional goals for raising achievement for all students.

e School leaders should review the observation protocols for alignment and communicate the rationale
and purpose of all classroom observations, as well as the protocols, to the faculty. Written, time-bound,
actionable feedback on how teachers can improve their practice should be provided.

e School leaders should agree upon a schedule for formal observations, with clear expectations that
includes timely pre- and post-observation meetings, and provide specific written feedback on strengths
and development areas to help teachers improve their practice.

e School leaders should provide time for scheduled grade and department meetings to enable vertical and
horizontal alignment of curriculum delivery. Teachers of students with disabilities should be part of
these meetings. These meetings should also provide opportunities for teachers to review the data
collected from grade and literacy meetings for the purpose of adapting curriculum and instructional
practice to meet the needs of all students.

e School leaders should review, redefine, and align the specific responsibilities of school leaders in the
middle school, including instructional leadership roles, to clarify lines of accountability for all staff.

IV. INFRASTRUCTURE FOR STUDENT SUCCESS

FINDINGS:

e There is evidence that academic intervention is being provided for at-risk students and students with
disabilities during the school day in a daily corrective reading period and through afterschool tutoring.
However, there is limited evidence that students with disabilities, including English language learners
(ELLs), are receiving specific and targeted Academic Intervention Services (AIS) aligned to their IEPs.
Additionally, there are few resources, i.e., high interest, low readability text and/or academic
intervention programs, available to meet the needs of students with disabilities and/or ELLs.

e Discussion with the Principal indicates student progress reports based on IEPs for monitoring goal
mastery are inconsistently provided. The lack of regular monitoring of student progress on mastery of
the IEP goals directly impacts on teachers’ ability to differentiate instruction effectively and to adjust
lesson planning. In addition, students are unable to identify their progress meeting their goals.
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RECOMMENDATIONS:

e School leaders should provide PD to support the implementation of academic intervention programs.
School leaders should work with teachers to develop individual academic intervention programs for ELLs
and students with disabilities that are aligned to the IEPs and assessment data, targeting areas of deficit.
The school should provide the necessary resources, including specifically scheduled time and materials,
to implement the program.

e School leaders should ensure that progress reports that monitor progress toward goal mastery are
consistently provided to parents of students with IEPs and that all teachers use data to adjust and
supplement instruction for these students.

V. PROFESSIONAL DEVELOPMENT

FINDINGS:

e There is evidence that school leaders consult with teachers to assess their PD needs and that some PD
has been provided. However, there is limited evidence that the school has a focused yearly PD plan with

specific strategies to meet its improvement goals, as identified in the school’s CEP.

o A review of the available documentation indicates that school leaders do not systematically monitor the
effectiveness of PD through teacher observations and the analysis of student data.

RECOMMENDATIONS:

e School leaders should audit PD needs, taking account of needs derived from CEP goals, and develop a
yearly PD plan to meet staff training needs arising from the school’s improvement goals.

e School leaders should use classroom observation and analysis of data to evaluate the effectiveness of PD
in improving teaching, learning, and student achievement and adjust PD plans where necessary.

VI. FACILITIES AND RESOURCES

FINDINGS:

e Some of the mathematics classes observed by the review team did not have a sufficient number of
textbooks for every student in every class.

e In some of the classes visited by the review team, teachers’ use of technology in lessons was evident.
However, the school does not currently have sufficient technology equipment for use by teachers and
students. This limits opportunities to enrich and enhance teaching and learning through the use of
technology.
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RECOMMENDATIONS:

e School leaders should inventory current resources and provide materials and texts as needed to ensure
that necessary textbooks and resources are available for all students to support learning.

e School leaders should conduct a needs assessment and implement a focused technology plan, including
PD, to increase the use of modern technology equipment to enhance teaching and learning for faculty
and students.

PART 4: CONCLUDING STATEMENT

The findings and recommendations noted in the report are intended to guide the school’s inquiry, planning,
and the development of the Comprehensive Educational Plan (CEP) for school year 2012-13. The school
should also continue its efforts in the implementation of the following Regents Reform Agenda initiatives:
P-12 Common Core Learning Standards, Data Driven Instruction and the Annual Professional Performance
Reviews for teacher effectiveness.
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