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PART 1: MISSION STATEMENT

“It is our aim to provide all students with the intellectual opportunities that result in wanting to expand their
world. We do this by encouraging them to go beyond the basics of education and becoming involved in all of
the offerings of our school, be those offerings Academics, The Arts, or Physical Education. We do this by
challenging students to reach higher standards of excellence, not only at I.S. 131, but throughout their lives.”

PART 2: SCHOOL STRENGTHS

e The school leaders have implemented a schedule to ensure that teachers have structured, common
planning time on a weekly basis.

e  Curriculum units aligned with the new P-12 Common Core Learning Standards (CCLS) have been
developed by teachers and are being piloted this year.
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PART 3: FINDINGS AND RECOMMENDATIONS

COLLECTION, ANALYSIS, AND UTILIZATION OF DATA

FINDINGS:

There is evidence that data is collected and tracked by the school leaders. However, there is limited
evidence that teachers are using individual student data for targeted interventions to address the needs of
students in English language arts (ELA), mathematics, and other content areas across subgroups.

Although students are assessed in ELA and in mathematics at regular intervals, there is limited evidence
that these assessments are being used consistently to differentiate instruction for students across all
subgroups.

RECOMMENDATIONS:

School leaders should set clear expectations and provide guidance for teachers on using individual student
achievement data to inform instruction. To more effectively target interventions, data should be
disaggregated to analyze trends in subgroups, as well as for overage students and long-term English
language learners (ELLs). Lesson plans should reflect the use of this data, and a system for evaluating
implementation should be put in place.

Teachers, together with the data specialist, should analyze available assessments to determine the
academic needs of individual students. These results should guide the differentiation of instruction that
the teachers provide in their classrooms. School leaders should monitor the implementation of
differentiation instruction, analyze student outcomes, and provide support as needed.

TEACHING AND LEARNING

FINDINGS:

The review team found little evidence of differentiation and scaffolding in lesson planning or in class
instruction across all subject areas and subgroups. although these strategies were stated as school goals.

Classroom observations conducted by the review team indicate that instruction does not consistently
require students to use higher order thinking skills. Questioning strategies used by teachers are frequently
at the rote level, resulting in missed opportunities to promote higher order thinking on the part of
students.

Interviews conducted by the review team indicated that the school places an emphasis on the assessment
of instructional reading levels. However, during the review team’s observation of lessons, most students
were reading the same text in a round-robin manner, and there was limited evidence that the assessed
student reading levels were accommodated consistently during the lesson, except during independent
reading.
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Based on the review team’s observations and document review in ELA and mathematics, there was limited
formative assessment for learning during and at the end of class, reducing the ability of teachers to
evaluate student understanding of the lesson content and plan effectively for the next instructional steps.

There is limited articulation between the English as Second Language (ESL) teachers and the ELA content
area teachers, resulting in a lack of strategic planning between teachers and a loss of focused instruction
for students during the push-in and pull-out ESL programs.

RECOMMENDATIONS:

School leaders should provide professional development (PD) for teachers on the implementation of
instructional strategies that promote the differentiation of instruction. School leaders should monitor the
use of differentiated instruction in teaching and learning through formal and informal observations.

School leaders should provide PD on how to build higher order thinking skills in both lesson plan
development and classroom instruction. Teachers should use questioning strategies learned in PD in daily
lessons. School leaders should make questioning techniques a focus of the observation process.

School leaders should work with teachers to examine instructional practice in ELA and content areas and
incorporate strategies that scaffold instruction to support students at their instructional reading levels.

School leaders, in collaboration with teachers, should ensure that lesson plans reflect and instruction
includes formative assessment strategies that help teachers adjust instruction during classroom time and

in preparation for the next class.

School leaders should revisit the push-in and pull-out ESL program, as well as arrange for common
planning time so that ESL instruction is fully coordinated with the ELA curriculum at each grade level.

SCHOOL LEADERSHIP

FINDINGS:

A distributive leadership model is in place where assistant principals (APs) have primary oversight
responsibility for their respective academies. However, there is limited evidence of clear guidelines and
procedures consistently applied across each academy.

There is limited evidence (based on interviews and document review) that the informal and formal
evaluation process is consistently implemented across academies as a tool to improve teaching and
learning.

RECOMMENDATIONS:

The Principal should work with the APs to develop clear guidelines and procedures, based on existing data
on behavior and achievement, to set clear expectations for academy leaders and teachers in each
academy, ensuring that a schoolwide and cohesive direction for growth is in place.
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The school leader should clearly communicate, in writing, his expectations for formal and informal
evaluations to APs and should monitor the extent to which feedback is provided and evaluation timeline
goals are met throughout the year.

IV. INFRASTRUCTURE FOR STUDENT SUCCESS

FINDINGS:

There is an insufficient amount of materials and books available for use in the classrooms, resulting in a
reduction of intervention resources necessary to support student learning and targeted interventions.

A guidance counselor and a dean are assigned to each academy. However, guidance counselors and deans
do not meet formally as a group to discuss issues and concerns relevant to all academies, resulting in a
reduction in communication schoolwide.

Native language resources are evident only in the Spanish class and are not available in the library or in
classroom library sets.

RECOMMENDATIONS:

School leaders should inventory current resources, survey needs of teachers and create a systematic way
to replenish materials, as well as provide new resources to support learning in the identified areas.

School leaders should establish a schedule for guidance counselors and deans to meet as a group with
established agendas. Meetings should include a system for communicating recommendations back to the
school leadership cabinet.

School leaders should re-visit funding sources to ensure that native language books and materials are
adequate and appropriate for the school population.

V. PROFESSIONAL DEVELOPMENT

FINDINGS:

Based on the review team’s observations, interviews, and document review, there is evidence of common
planning time for professional learning teams (PLTs) to address PD needs. However, there is little
consistency among PLT agendas to indicate that a schoolwide PD plan is in place.

There is evidence that PD is embedded in PLT interactions. There is limited evidence, however, that
teachers identify annual individualize goals, including PD needs, and that a system is in place for evaluating
and following-up on these goals.

Although PD is scheduled throughout the year, teachers reported that they are not asked to evaluate the
quality and effectiveness of PD training to meet their needs.
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RECOMMENDATIONS:

e School leaders should survey teachers regarding their PD needs. The school leaders, in collaboration with
teachers, should use results of the survey and other data sources to develop a year-long PD plan that
reflects the school’s needs. The plan should be monitored for effectiveness and be modified as needed.
Teachers’ use of learned strategies should be monitored through walkthroughs and formal observations.
Teachers should be provided additional support, as needed.

e School leaders should meet with teachers to create personal goals using a consistent format that
addresses student needs, teacher practice, and school initiatives. School leaders should check
intermittently to support teachers as they pursue stated goals.

e School leaders should provide an evaluation form to be completed by teachers who have participated in
PD at the end of each PD session. In addition, when teachers participate in out-of-school workshops. they
should complete a reflection sheet as well as share the PD content with faculty.

VI. FACILITIES AND RESOURCES
FINDINGS:

e Although SMART Boards and mobile computer labs are available, effective use of technology by teachers
to support interactive student learning on the part of students in the classroom is limited. There is limited
evidence of a plan for infusing technology into instruction, resulting in a reduction in the effectiveness of
existing technology as a tool to support learning.

e An organized library space is available; however, there is no full-time librarian to foster students’ research
skills and provide assistance in completing assignments.

RECOMMENDATIONS:

e School leaders and teachers should develop a plan for the integration of technology to be used by teachers
and students to support classroom instruction. School leaders should identify accompanying PD to
support the plan and should hold teachers accountable for implementation of the strategies learned.

e School leaders on the campus should provide for a full-time librarian to help support the ELA initiatives and
instruction in the school.

PART 4: CONCLUDING STATEMENT

The findings and recommendations noted in the report are intended to guide the school’s inquiry, planning,
and the development of the Comprehensive Educational Plan (CEP) for school year 2012-13. The school should
also continue its efforts in the implementation of the following Regents Reform Agenda initiatives: P-12
Common Core Learning Standards, Data Driven Instruction and the Annual Professional Performance Reviews
for teacher effectiveness.
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