NEW YORK STATE EDUCATION DEPARTMENT
Office of Accountability

Differentiated Accountability - School Quality Review (SQR)

SCHOOL QUALITY REVIEW REPORT

DBN: 09X517
District Name: District 9
School Name: Frederick Douglass Academy I
School Address: 3630 Third Avenue, Bronx, NY 10456
Principal: Rahesha Amon
Accountability
Phase/Category: Improvement (year-1) - Comprehensive
Mathematics - All Students; African American Students;
and Economically Disadvantaged
Area of Identification: Students

Dates of On-site Review: March 27 - 28, 2012

PART 1: MISSION STATEMENT

“Frederick Douglass Academy lll is a college preparatory secondary school dedicated to providing an

intensive academic program that will prepare Scholars to enter the higher education institution of their

choice. The Learning Community of Frederick Douglass Academy lll strives to provide each Scholar with
an excellent foundation and sense of self-confidence.”

PART 2: SCHOOL STRENGTHS

e School leaders provide a clean, safe, welcoming environment for students and families.

e The school leadership creates opportunities for collaborative leadership.

e The school leader seeks additional opportunities for grant funding; a grant has been secured for a
three-year partnership with a Community Based Organization (CBO), Turn Around for Children, to
provide additional support for the school.

PART 3: FINDINGS AND RECOMMENDATIONS

I. COLLECTION, ANALYSIS, AND UTILIZATION OF DATA

FINDING:
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Based on a review of grading policy documents, assessments, and interviews by the review team, there
is evidence that the mathematics department utilizes some student assessment as a part of their
instructional practice. However, Regents exam item skills analyses vary in structure and alignment, and
there is limited evidence of the use of Regents analysis to inform class instruction. Additionally, there is
limited evidence that teachers regularly analyze formative, interim, and summative student exam
results to inform instruction and provide differentiation of tasks in lessons based on student skill
deficiencies.

RECOMMENDATION:

The mathematics department should work collaboratively to establish clear expectations for all
assessments that are aligned to the Regents exam format. Additionally, Regents-type questions should
be used on most assessments. The department should use common meeting time to analyze
schoolwide Regents results, as well as to analyze class exam results regularly, to monitor student
progress towards meeting goals and develop a variety of differentiated tasks to be used by all teachers.

Il. TEACHING AND LEARNING
FINDINGS:

e A review of lesson plans by the review team indicates that teachers do not consistently incorporate
targeted instruction to meet the needs of students with disabilities and English language learners
(ELL). Also, lesson plans did not include specific expectations and responsibilities for teachers and
paraprofessionals during Integrated Co-Teaching (ICT) classes. As a result, students with disabilities
and other students do not consistently receive targeted support necessary to improve learning.

e Based on document review by the review team, there is evidence the school has made efforts to use
a pacing calendar to align existing New York State Standards with P-12 Common Core Learning
Standards (CCLS); however, the mathematics curriculum is not fully developed. There is limited
evidence of essential questions, culminating activities, or assessments in each of the outlined units.
A review of documents by the review team show limited evidence of strategies aligned with
curriculum units to support teachers in developing lessons and instructional activities to meet
identified needs of students with disabilities and ELLs. As a result, the delivery of instruction is not
consistently planned to ensure that the individual needs of all students are met to improve their
learning outcomes.

e (Classroom observations conducted by the review team indicate that the primary method of
instructional delivery is whole group and teacher-directed. Students in most observed classes did
not work in pairs or in groups. In many classes observed by the review team, students receive the
same class work assignment and homework assignment. As a result, instruction is not differentiated
in order to meet the differing needs of students.

RECOMMENDATIONS:

e School leadership should provide professional development (PD) to teachers on how to develop
lesson plans that meet the individual needs of students with disabilities and ELLs. Additional PD
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should be provided to teachers of ICT classes regarding strategies that best use additional adults in
the classroom to support and differentiate student learning. This PD should include providing
opportunities for teachers to visit classrooms that model differentiation to address the needs of
students with disabilities and ELLs and the effective use of adults in the ICT model.

e School leadership should provide PD and work with teachers to revise current curriculum maps to
include essential questions, culminating activities, and assessments that are aligned to the CCLS.
Sample lesson plans that model incorporating tasks and activities that address identified academic
needs of students should be included in curricular materials.

e School leadership should provide PD to teachers on how to develop lessons that include
opportunities for student collaboration in order to create student assignments that are
differentiated and group students by academic needs. The school leaders should monitor the
implementation of these strategies through formal and informal observations to ensure greater
student engagement.

lll. SCHOOL LEADERSHIP
FINDINGS:

e School leaders regularly observe teachers through short cycles of observations. However,
interviews conducted by the review team showed that the focus of this type of observation is
unclear to some of the teachers being observed. There is limited evidence that these observations
are targeting individual teacher practices for improvement or broader schoolwide goals identified at
the beginning of the year. As a result, instruction is not improving sufficiently to accelerate student
learning.

e The school leader reorganized the school structure to allow for closer monitoring of mathematics
instruction, with the development of a department chair position. Based on interviews with the
principal, the review team learned that a coach was provided to support the work of the
department chair. Attendance at PD programs outside of school is encouraged. However, the
results of these initiatives have yet to result in significant improvement in student achievement.

e Interviews conducted by the review team found that the School Leadership Team (SLT) contributes
to the writing of the school’s Comprehensive Educational Plan (CEP). There is limited evidence that
the SLT is monitoring progress towards achieving CEP goals. Therefore, the CEP is not regularly used
to inform the direction of the SLT and keep the school focused on the identified goals.

RECOMMENDATIONS:

e The school leadership team, with the support of the Network, should participate in PD to establish a
common set of principles and guidelines for the observation process. Formats and timelines should
be established and focus areas for the observation process should align with both individual teacher
goals and the larger schoolwide goals linked to school improvement issues. The principles and focus
of the observation processes should be communicated clearly to teachers.
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School leaders should provide PD opportunities for department chairs and coaches to better enable
them to work with individual teachers to improve instructional practice and improve student
achievement. Informal observations conducted by department chairs should be assess both teacher
content knowledge and the effectiveness of pedagogy. The school leader should hold teachers
accountable for implementing and responding to feedback provided by department chairs and offer
individualized mentoring and support on an as-needed basis.

School leadership in collaboration with the SLT should regularly review data to monitor the school’s
progress towards achieving goals stated in the CEP. Additional training should be provided for
members of the SLT on data analysis to ensure that they can monitor student progress.

IV. INFRASTRUCTURE FOR STUDENT SUCCESS

FINDINGS:

Interviews conducted by the review team found that parents receive phone messages when a
student is absent from school. Classroom observations and a review of the school program and
documentation by the review team indicated that student attendance in observed mathematics
classes was below the average recorded attendance. For example, in one classroom, there were
only nine students present with 26 students on the register.

Academic Intervention Services (AlS) are offered after school. At interviews conducted by the
review team it was reported that student attendance at the afterschool academic program is low.
As a result, some students may not be receiving the support that they need to master required skills
or close gaps in their learning.

RECOMMENDATIONS:

V.

Teachers should be held accountable for recording accurate attendance in all classes. Attendance in
mathematics classes should be closely monitored. The school leader should review the current
system of tracking and alerting parents of attendance issues and make modifications, as needed, to
ensure prompt parental notification and school intervention. School leadership should investigate
root causes for low student attendance and develop a plan based on findings to improve student
attendance. Best practices that have proven successful in similar schools should be investigated and
considered for adoption.

The school leaders should review the current structure and effectiveness of the AIS Program. School
leaders should consider modifying the afterschool program and supplementing it with opportunities
before and during the school day. Additionally, school leaders should develop a plan to improve
student attendance at supplemental academic programs and classes and consider partnering with
the CBO to support these efforts.

PROFESSIONAL DEVELOPMENT

FINDINGS:
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The documents reviewed by the review team included one entitled “Characteristics of Instruction,”
which outlines general expectations for all instruction in the school. The school leader stated that
this document also drives PD. However, there is limited evidence of PD offerings to support building
teacher capacity in these characteristics to enable teachers to incorporate them into daily
instruction. Classroom observation reports showed limited references to the “Characteristics of
Instruction” document. As a result, PD has had a limited impact in improving instruction and in
supporting teacher growth.

Interviews conducted by the review team revealed that members of the school’s mathematics
department are aware of and contributed to the school’s CEP goals, specifically, Goal #5: “By June
2012, students will show progress in writing a thorough explanation of their work in mathematics.”
However, there is limited evidence that PD has been provided to mathematics teachers to support
the implementation of this goal. As a result, not all teachers are able to implement strategies to
support student writing in mathematics classes in a consistent way.

Interviews and a review of documents by the review team, including the mathematics department
goal sheet, revealed that questioning is an instructional practice goal for the department.
Interviews indicated, however, that limited PD is provided to teachers in supporting their work in
meeting this goal. The review team found limited reference to this departmental goal in formal and
informal observations. Based on interviews, the review team found that much of the PD that
teachers receive is self-selected and provided by members of the department.

RECOMMENDATIONS:

School leaders should align PD and the observation process with the “Characteristics of Instruction”
document. School leadership should develop a written plan to support PD to ensure that all
teachers are provided with the support to become proficient in the implementation of the
“Characteristics of Instruction.”

School leaders should ensure that the PD plan includes clear support for teachers in implementing
the CEP goal focused upon student writing by providing PD to support writing instruction in
mathematics.

School leaders should ensure that the PD plan includes questioning strategies for teachers and that
effective PD with this focus is provided for all teachers. Additionally, the mathematics department
should consider altering the suggested lesson plan format to include a questioning component. The
department should also expand its focus to include and assess questioning techniques learned
during PD sessions as part of the inter-visitations process and informal observations.

VI. FACILITIES AND RESOURCES

FINDINGS:

e Students reported that they do not have easy access to the campuswide library. Additional
interviews conducted by the review team indicated that challenges arise regarding the sharing of
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common campus resources. As a result, students do not access library resources to support their
academic needs.

e Recently acquired interactive whiteboards are used by every mathematics teacher to deliver
instruction. However, based on interviews by the review team, the review team found that students
have limited access to the computer lab. Students state that it is regularly used as a classroom
during the school day and that they cannot use the computers as often as in the past. As a result,
students are not able to easily access technology they need to support their learning.

e Interviews and observations conducted by the review team indicate that there are insufficient
numbers of graphing calculators to allow all students access to this technology. Therefore, students
are not becoming proficient at using the calculator expected to be used during Regents exams.

RECOMMENDATIONS:

e The school leader should work collaboratively with campus leaders to ensure that access to the
resources in the library are easily available for the high school students, as well as to overcome the
challenges regarding shared space. Additionally, the school leader should work with the campus
librarian to ensure that the library is a welcoming environment for students and adults and that the
library contains high school resources.

e The school leader should seek ways to acquire additional technology and ensure that existing
technology is maintained and accessible to students. Shared space issues concerning student use of
computer labs should be addressed as part of building council meetings.

e The school leader should seek ways to acquire additional graphing calculators and ensure that they
are available in all mathematics classes for students, beginning in the 9th grade. Grants from
corporate sponsors and local institutions should be explored to help supplement existing resources.

PART 4: CONCLUDING STATEMENT

The findings and recommendations noted in the report are intended to guide the school’s inquiry,
planning, and the development of the Comprehensive Educational Plan (CEP) for school year 2012-13.
The school should also continue its efforts in the implementation of the following Regents Reform
Agenda initiatives: P-12 Common Core Learning Standards, Data Driven Instruction and the Annual
Professional Performance Reviews for teacher effectiveness.
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