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PART 1: MISSION STATEMENT

“CS 211 is a bilingual school committed to providing high quality education to all students by meeting
their emotional, social, and educational needs. We maintain high academic standards, and fully utilize
the resources of our parents, professionals, and our community. Thus, our environment enables future
leaders to successfully manage the diverse challenges of this millennium.”

PART 2: SCHOOL STRENGTHS

e Many parents volunteer in the school, including supporting the work in classrooms, so that there is
a strong community connection with the school.

e Many adults in the building are native Spanish speakers and are able to provide support for English
language learner (ELL) students and their families.

e School leaders have been successful in attracting additional funds to the school through numerous
grants and close working relationships with external partners.

e The school offers a variety of field trips, such as to the Bronx Botanical Gardens, and extracurricular
activities, such as ballroom dancing, which motivate students, as well as broaden their educational
experiences.

e The school offers Regents courses, such as Integrated Algebra and Earth Science, to students in
grade 8.
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PART 3: FINDINGS AND RECOMMENDATIONS
I.  COLLECTION, ANALYSIS, AND UTILIZATION OF DATA
FINDINGS:

e Document reviews and classroom observations conducted by the review team determined that
there was limited evidence that the school uses data to analyze the impact of bilingual and English
as a second language (ESL) programs on students’ academic achievement. Additionally, documents
contained limited evidence to substantiate that data is effectively used to appropriately group
students in English language learner (ELL) pull-out programs.

e Classroom observations conducted by the review team determined that teachers maintain data
binders that include measures of student progress through independent reading levels. The middle
school’s special education inquiry team has utilized data to identify common student needs and
target instruction, resulting in measurable growth in student achievement. However, classroom
observations and document reviews conducted by the review team show limited evidence that
teachers throughout the school are using data to target instruction and interventions to meet the
needs of identified subgroups, such as ELLs and students with disabilities.

e During interviews conducted by the review team, teachers stated that they use common grade-
level assessments to collect student performance data, but there is limited evidence that the data is
used to inform daily instruction in ELA classrooms.

e Although the school has purchased a Spanish version of the Developmental Reading Assessment
(DRA), school leaders reported to the review team that DRA is used at the discretion of individual
teachers, and interviews by the review team revealed limited evidence of literacy assessment in
native languages.

RECOMMENDATIONS:

e School leaders should use the most current available data to analyze and evaluate the impact and
effectiveness of teachers in meeting the needs of ELL students in the bilingual and ESL programs.
School leaders should ensure that student groupings in both mandated and supplemental bilingual
and ESL programs are meeting the needs of students through regular monitoring of classroom
instruction and student progress. The school administration should also use the Title Ill Annual
Measurable Achievement Objective (AMAO) tool to plan for effective instructional groups.

e Utilizing the model developed by the middle school’s special education inquiry team, the school
leaders should provide professional development (PD) to enable all teachers to use data to identify
the specific learning needs of individual students and target instruction appropriately. The school
leadership should use the members of the special education inquiry team and other resources to
provide support for all teachers on how to utilize data effectively to differentiate and drive
instruction in all subject areas. The school leadership should also identify the most suitable
resources to support ELLs and students with disabilities in ELA classrooms that have been proven
effective in meeting the needs of these students.
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e School leaders should provide PD on how to use common assessments to inform daily instruction.
School leaders should establish guidelines to ensure that teachers utilize common planning time to
analyze student data from common assessments. School leadership should regularly monitor
teachers’ use of this data to inform instruction and provide consistent written feedback to teachers
to help them improve.

e School leaders should develop guidelines for all teachers regarding the use of the Spanish version of
the DRA, to ensure that students in the bilingual program are assessed in reading in their native
languages. School leaders should also provide PD as needed to support teachers in using this
assessment data to target ELA instruction within the bilingual program to meet those students’
needs.

Il. TEACHING AND LEARNING
FINDINGS:

e The school has chosen the Teachers College Reading and Writing Project (TCRWP) as their primary
vehicle for delivery of the ELA curriculum. A review of lesson plans and classroom observations
conducted by the review team provided limited evidence that many elements of this program are
being implemented consistently throughout the school.

e C(Classroom observations conducted by the review team indicated that lessons were primarily
teacher-centered. In many cases, students sat quietly at their desks and copied notes from the
board. In most observed classes, the review team found that teacher questioning was primarily
focused on recall questions and there was limited opportunity for student conversation. As a
result, students had limited opportunities to develop higher order thinking skills and oral language
development.

e Classroom observations and a review of lesson plans by the review team indicated that there was
insufficient evidence that teachers plan specific, measurable learning objectives and implement
regular checks for student understanding throughout their lessons. This limits the ability of
teachers to assess student learning regularly and to adjust instruction within their lessons to ensure
that students meet the learning objectives for the lessons.

e The review team observations of bilingual classes and interviews with teachers in the bilingual
program found limited evidence that the bilingual program is aligned with the ELA curriculum.
While the school has hired a coach to support the implementation of the TCRWP in the bilingual
program, school leaders and teachers report that they need additional support in implementing the
TCRWP in a way that allows for bilingual students to access the program and the ELA curriculum.

e The Review Team reviewed documents and conducted interviews and determined that there was
limited evidence that the ESL program is aligned with the ELA curriculum and that teachers in the
ESL program plan collaboratively with ELA teachers. As a result, there is a lack of continuity in
instruction when students are pulled out of class for ESL instruction.
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e The school has a transitional bilingual program; however, the review team found limited evidence
of clear, schoolwide expectations of how teachers should implement the program. The review
team’s classroom observations found inconsistencies in the implementation of the program.

e A review of documentation by the review team confirmed that the school provided PD to teacher’s
to facilitate the development of their skills in differentiating instruction. Classroom observations by
the review team confirmed that while there are different student groupings in many classes, there
was little differentiation of instruction. Even when students were observed working in groups, the
work provided by teachers was frequently the same for all students in the classroom.

e The review team confirmed from classroom observations that there was evidence that rubrics are
used, such as for Grade 4 and 5 writing; however, a review of posted student work confirmed that
the use of rubrics by teachers to assess student work and provide feedback with next steps is
inconsistent throughout the school. As a result, students are unable to monitor their own progress
and to take responsibility for their own learning.

e A review of student work folders in classes of students with disabilities and ELLs conducted by
review team members found that student work often consisted of worksheets, cloze passage
activities, and crosswords. The team also found limited evidence of authentic student writing and
insufficient feedback by teachers on student work.

RECOMMENDATIONS:

e School leaders should regularly monitor teachers’ lesson planning to ensure that the TCRWP
elements are planned for and fully implemented during daily instruction. School leadership should
provide differentiated support to individual teachers, with the support of the Teachers College
coaches, and monitor the implementation of the TCRWP.

e School leaders should provide PD for teachers to facilitate the development and implementation of
student-centered lessons aligned with the TCRWP instructional methodology, which includes higher
order thinking skills and oral language development. The PD should incorporate opportunities for
teachers to receive training on group and independent work and development of questions that
promote students’ higher order thinking skills. School leaders should also continue to work directly
with the Teachers College coaches to support teachers throughout this process and regularly
monitor teachers’ implementation of the TCRWP through formal and informal observations.

e School leaders should provide PD for teachers in how to develop specific, measurable learning
objectives and embed checking for understanding throughout lessons. School leaders should
continue to work with the Teachers College coaches in the building to support this process.
Additionally, the implementation of these strategies should be monitored through formal and
informal classroom observations.

e School leaders should monitor the work of the coach that they have hired to support the
implementation of the TCRWP within the bilingual program to ensure that teachers are receiving
effective support in aligning the program with all aspects of the ELA curriculum. Additionally,
school leaders should regularly monitor the impact of the TCRWP on student achievement in the
bilingual class.
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The ESL teacher should attend PD on the TCRWP curriculum and be provided with collaborative
planning time with ELA teachers in order to ensure continuity in ELA instruction when students are
pulled out of the ELA classes.

School leaders should establish a clear language allocation policy for each proficiency level,
including transitional, in bilingual classes across grades to ensure consistency and coherence in the
bilingual program. The school leaders should regularly monitor teacher adherence to the language
allocation policy and provide PD support as necessary.

School leaders should provide teachers with additional PD and classroom support on the
differentiation of instruction and creation of differentiated student groups based on data. They
should also ensure that the PD provided has the impact intended by regularly monitoring
instruction through formal and informal classroom observations.

School leaders should provide PD to help teachers design feedback strategies that include task-
specific rubrics and next steps that enable students to take greater responsibility for their learning.
School leaders should also monitor that consistent and uniform implementation occurs throughout
the school and provide additional support for any teacher who is not implementing them
consistently and needs additional guidance in providing students with specific “next steps” to guide
progress towards individual learning goals.

School leaders should ensure that materials that supplement ELA curriculum for students with
disabilities and ELLs are aligned with the school’s ELA curriculum. School leaders should look to
increase opportunities for authentic student writing to provide more realistic experiences for
students. School leaders should also monitor ELL and students with disabilities student work
folders during formal and informal classroom observations to make certain that the folders contain
evidence of authentic student writing activities.

SCHOOL LEADERSHIP

FINDINGS:

The School Leadership Team (SLT) is an active group within the school community and is focused on
supporting the school. While the SLT has an understanding of the school’s data, there was limited
evidence that the team regularly and strategically monitors the school’s progress towards meeting
the Comprehensive Educational Plan (CEP) goals and makes specific changes in the instructional
program based on this information.

Interviews conducted by the review team with school staff confirmed that the school is successful
in acquiring additional funding through grants to support afterschool and supplemental programs
for students. However, the team found that the school leadership does not establish benchmarks to
measure the impact of each initiative on student learning.

Interviews conducted by the review team with school leaders and a review of the class schedules
revealed inconsistencies in the amount of mandated ESL instructional time provided for ELLs.
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RECOMMENDATIONS:

e The school should provide PD for the SLT in order to help them develop guidelines and procedures
to monitor progress towards the schools goals, make appropriate instructional changes, and
evaluate the impact of school actions in implementing the CEP. This process should be ongoing and
part of the school’s overall strategic plan to improve instruction.

e School leaders should establish a plan and procedures that implement clear, measurable success
criteria for each new initiative in the school, monitor progress towards specific instructional goals,
and evaluate the impact at strategic points throughout the year. The formative and summative
evaluation data gathered through this process should also be shared with all staff and be aligned
with all other evaluation benchmarks for existing programs in use throughout the building.

e School leaders should review the schedules for instructional time being provided for all ELLs and
use all available resources including all ESL teachers on staff to provide the required number of
minutes of ESL instruction during the school day for each ELL.

IV. INFRASTRUCTURE FOR STUDENT SUCCESS

FINDINGS:

e The review team confirmed that the school and network have provided PD to prepare teachers to
be able to access the Special Education Student Information System (SESIS). Interviews conducted
by the review team revealed that although a teacher oversees the Individualized Educational Plan
(IEP) writing process, the system for writing and revising student IEPs and ensuring teacher
participation in developing students’ IEP goals in a timely fashion is inconsistent.

e A document review conducted by the review team confirmed that the school has introduced a
Positive Behavior Intervention System (PBIS) for students with disabilities in the middle school.
Additionally, the school plans to introduce this program to the entire middle school next year and
the elementary school the following year. However, school leaders indicated that the impact of this
new structure on the allocation of resources to support teacher and student instructional needs is
unclear and requires additional planning.

e The school schedules 37.5 minutes for students to receive Academic Intervention Services (AlS)
services on Tuesday, Wednesday, and Thursday mornings. Review team observations showed that
some students and teachers were late to these sessions and the number of students present in the
classrooms during this time varied.

RECOMMENDATIONS:

e School leaders should provide supervision for the School Assessment Team and design a calendar to
ensure that teachers are able to collaborate in the process of developing goals and writing IEPs that
support student needs and respond to initial referrals in a timely manner. This will ensure that
teachers are provided with the most updated supports to meet the individual needs of students
with disabilities.
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e School leaders should conduct PD for all teachers on PBIS and use a special education classroom
that has successfully implemented the program as a resource for other teachers implementing the
program. The school leader should also develop guidelines that outline a ladder of referral that is in
alignment with the PBIS program and directs staff to seek specific supports throughout the school
as an initial response to behavioral issues. These guidelines should also allow adequate time for
school leaders to provide pedagogical support and clarify the alignment between instructional and
behavioral support services.

e School leaders should review the current instructional program offering AIS in the 37.5 minute
periods and make adjustments to ensure that students in need of AIS are programmed and receive
services tailored to their identified academic needs. School leaders should monitor the 37.5 minute
period to ensure that identified teachers and their students arrive and begin on time. School
leaders should monitor formative and summative assessments to ensure that these interventions
have the impact necessary to accelerate student learning and adjust the program when necessary.

V. PROFESSIONAL DEVELOPMENT

FINDINGS:

e While the school has provided PD to support teachers in implementing the TCRWP ELA curriculum,
there is limited evidence that strategies learned from this PD have been implemented by teachers.

e While the school has provided in-house PD supported by the Teachers College coaches, staff
interviewed by the review team indicated that the ESL teacher has not participated in this TCRWP
ELA model PD.

RECOMMENDATIONS:

e School leaders should develop a system for monitoring classroom implementation of provided
TCRWP PD to ensure that teachers are developing their skills and applying them to accelerate
student learning. School leaders should make this PD strategies and skills implementation a focus
for formal and informal observations and should provide teachers with written, concrete, and
specific feedback. Additional support should be provided to teachers as needed.

e School leaders should monitor teacher attendance at provided sessions to ensure that all teachers
participate regularly in differentiated PD appropriate to the needs of the students that they teach
and to ensure schoolwide implementation of the school’s curriculum. School leaders should
monitor the plan and implementation of in-house PD provided by the Teachers College coaches to
ensure that teachers have equitable access to the coaches’ support.

VI. FACILITIES AND RESOURCES

FINDINGS:

e Interviews by the review team revealed that the school has purchased a significant amount of
classroom materials to support the implementation of the ELA curriculum through the TCRWP.
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Review team classroom observations show, however, that not all ELA classrooms have adequate
libraries and some libraries in science and social studies classes are limited.

e In ELA classrooms observed by the review team, there were limited opportunities for independent
reading by students with disabilities. Also, although there were leveled libraries available in
English, the books available in Spanish, which are sufficient, were not leveled.

e School leaders have provided new books and multimedia resources for the school library.
However, students commented that they prefer to take books from classroom libraries as the
selection in the school library was not adequate.

RECOMMENDATIONS:

e School leaders should ensure that book resources are equitably distributed throughout all ELA
classrooms. Additionally, when content-area books are purchased, school leaders should also
ensure that these resources are equitably distributed.

e School leaders should develop clear expectations for teachers in providing independent reading
opportunities for all students to utilize the resources available in classrooms. Additionally, school
leaders should develop a system to help teachers level the many Spanish language books that are
already available in the school. Teachers should ensure that students have regular access to these
libraries.

e The school leadership should continue to make purchases for the school library in order to increase
media resources and books that are high-interest and address the varied reading levels of students.

PART 4: CONCLUDING STATEMENT

The findings and recommendations noted in the report are intended to guide the school’s inquiry,
planning, and the development of the Comprehensive Educational Plan (CEP) for school year 2012-13.
The school should also continue its efforts in the implementation of the following Regents Reform
Agenda initiatives: P-12 Common Core Learning Standards, Data Driven Instruction and the Annual
Professional Performance Reviews for teacher effectiveness.
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