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PART 1: MISSION STATEMENT

“P.S. 23 is a nurturing school community committed to providing a standard-based instructional program in a
collaborative content-centered environment. Our task is to facilitate the development of our students into
life-long learners who are striving to achieve the essential knowledge and skills necessary to become
productive, successful, respectable and responsible citizens in a safe and structured environment.”

PART 2: SCHOOL STRENGTHS

e Most classrooms contain a variety of instructional print materials, including a leveled library, instructional
charts, and reference materials.

e The school offers a number of afterschool clubs, including cooking, cheerleading, and mathletes.

e The school offers a welcoming environment to parents and students. According to parent interviewed by
the review team, the school promptly addresses any parental concerns.

PART 3: FINDINGS AND RECOMMENDATIONS

I. COLLECTION, ANALYSIS, AND UTILIZATION OF DATA

FINDING:

The school collects an extensive amount of data (Acuity, Predictive exams, Instructional Target Assessments,
end of unit tests and State test results) and is aware of the individualized needs of its students. However, as
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evidenced through classroom observations by the review team, teachers are not effectively using formative
and summative data to plan for and modify instruction to meet those individualized needs.

RECOMMENDATION:

The school leaders should monitor teacher use of data to ensure that it results in improved classroom
instruction. Teachers should use student performance data, including summative, interim and formative data,
to create instructional groups, design skill-based activities for small groups of students with similar needs,
adjust the planned English language arts (ELA) curriculum with a special focus on the identified subgroups and
ensure the needs of students on other ability levels are addressed.

TEACHING AND LEARNING

FINDINGS:

The school has curriculum maps and pacing calendars for ELA; however, there is no clear overall strategic
curricular plan that includes vertical alignment.

In classroom observations made by the review team, there was no evidence of rigor or higher order
guestioning techniques. Many students were disengaged. Lessons were primarily teacher-directed, and
there were limited student-to-student interactions.

There was evidence of differentiation in special education classes; however, there was limited evidence of
this practice in general education classes. This lack of differentiation limits the potential for the success of
students with disabilities as they move into less restrictive environments, as well as leaves higher
performing students not being sufficiently challenged.

The school has a grading conversion chart which re-interprets numerical grades into a 1, 2, 3, 4 system;
however, there was no evidence of a uniform grading policy that specifies how grades are determined.
Additionally, based on classroom reviews and school walkthroughs conducted by the review team, there is
limited evidence of rubrics used in the school to help students identify what they need to improve their
work. Posted work and student work in portfolios did not include teacher feedback.

The school has grade-level Inquiry Teams that meet two or three times per week; however, the teams are
not charged with specific objectives that are based on a strategic plan with vertical alighment for
improving instruction in ELA. Daily grade team meetings are held and teachers individually choose their
areas of focus. However, school leaders do not set clear expectations for the outcomes of these meetings
and informally monitor the process.

Based on classroom observations by the review team, there is limited evidence that literacy strategies are
being incorporated into all content areas, including mathematics, science and social studies.

Staff interviewed by the review team indicated that students have not been adequately prepared with
foundational skills in ELA when they reach the upper grades.
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RECOMMENDATIONS:

e The school leaders should seek Network support in developing and implementing a strategic curriculum
plan that is aligned vertically and with the new P-12 Common Core Learning Standards (CCLS). The plan
should also be incorporated into the school’s Comprehensive Educational Plan (CEP).

e The school leaders should seek the support of the Network and the ELA coach for professional
development (PD) to assist teachers in implementing higher order questioning techniques and other
strategies for effective instruction. The school leaders should use formal and informal observations as a
tool to review and regularly follow-up once a teacher has been identified as needing support to
incorporate these strategies into lesson planning and instructional practice. School leaders are encouraged
to re-evaluate the informal teacher observation checklist to ensure that these key instructional strategies
are included.

e The school leaders should build upon the effective differentiated instruction techniques currently being
implemented in self-contained special education classes to support general education teachers. School
leaders should formalize a system for inter-visitations and should also seek Network support to enable
general education teachers to effectively differentiate in their classrooms.

e The school leaders and staff should develop a uniformed, rubric based grading policy and make it available
to students in language they can understand. Teachers should provide students with specific feedback on
their work that informs them of next steps.

e School leaders should establish specific agendas for each class inquiry team and grade team meeting that
are based on an overall strategic instructional plan that addresses vertical alignment and the specific needs
of students in ELA. Goals and benchmarks should be established and regularly reviewed.

e The ELA cluster staff and the ELA consultant should coordinate with teachers to incorporate literacy
strategies into all content areas.

e School leaders should seek Network support in identifying specific weaknesses in the ELA curriculum and
instruction in the lower grades and should develop strategies to ensure that students are adequately
prepared with foundational skills in ELA when they reach the upper grades. This should include a greater
collaboration among grade teams on all levels.

lll. SCHOOL LEADERSHIP
FINDINGS:

e Although school leaders are aware of the need to address ELA deficiencies, a sense of urgency to address
these needs has not been communicated to the faculty. Several of the goals in the school’s CEP are vague
and non-measurable.

e The school leader is respectful of teacher autonomy; however, clear direction and expectations based on
an overall strategic plan for teachers and teacher teams are insufficient.

e There is insufficient collaboration among the ELA cluster staff, the ELA consultant, and the teachers in
order to effectively implement a cohesive instructional plan to improve performance in ELA.

14K023 PS 23 Carter G. Woodson 3
February 2012



RECOMMENDATIONS:

e The school leaders should develop a common vision for academic excellence with measurable goals and
clear benchmarks for both student and teacher performance. Through formal and informal observations,
the school leader should regularly monitor progress and ensure that instruction is modified to meet the
needs of all students. School leaders, with the support of the Network, are encouraged to strengthen their
CEP goals with language that is specific and measurable.

e The school leader should seek Network support to establish instructional priorities, clearly communicate
them to the staff and monitor the implementation of these priorities on an ongoing basis.

e The school should structure formal opportunities for collaboration among the ELA cluster staff, the ELA
consultant and the teachers to ensure consistency in teacher planning and instruction in ELA that is based
on an overall strategic plan that is vertically aligned. The school leader should regularly monitor the ELA
support staff and hold them accountable for student achievement in ELA.

IV. INFRASTRUCTURE FOR STUDENT SUCCESS

FINDING:

The Pupil Personnel Committee indicated that there is a need for a consistent, positive behavior plan.
RECOMMENDATION:

School leaders should work with the Pupil Personnel Committee to develop a schoolwide positive behavior
plan that is consistently implemented throughout the school. School leaders should also monitor the
implementation of the plan.

V. PROFESSIONAL DEVELOPMENT

FINDING:

Teachers are given the opportunity to choose individual areas for PD; however, interviews and document
reviews conducted by the review team indicate that this is not guided by an overall comprehensive PD plan
that is based on data analysis and classroom observations.

RECOMMENDATION:

The school should seek Network support in developing a comprehensive PD plan that is based on data analysis
and classroom observations to effectively meet the needs of all students in ELA. The implementation of this

plan should be reviewed via formal and informal observations to ensure that PD results in improved
instructional planning and practice.
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VI. FACILITIES AND RESOURCES
FINDINGS:

e The school has a library, but it does not contain leveled or bilingual books, and is not used as a research
center.

e There is limited evidence of the use of technology. Some classrooms observed by the review team had
SMART Boards, but not all were used to their fullest potential. At the time of the visit, there were few
computers in classrooms, and they were not in use.

RECOMMENDATIONS:

e The school leader should seek the support of the Network in securing grants and supplemental funding to
evaluate and upgrade the collection of library resources, including technology, to better support the
learning needs of all students. School leaders should also develop a plan to enable teachers to effectively
use the library as a resource and research tool given the lack of a librarian.

e The school should evaluate the purpose of the SMART Boards and how they are being used. Teacher
planning and instruction should incorporate the use of technology to meet the individualized needs of
each student to improve ELA instruction. PD should be provided to those teachers who need support to
effectively use this technology. The implementation of technology in classrooms should be regularly
reviewed.

PART 4: CONCLUDING STATEMENT

The findings and recommendations noted in the report are intended to guide the school's inquiry, planning,
and the development of the CEP for school year 2012-13. The school should also continue its efforts in the
implementation of the following Regents Reform Agenda initiatives: P-12 Common Core Learning Standards,
Data Driven Instruction and the Annual Professional Performance Reviews for teacher effectiveness.
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