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PART 1: MISSION STATEMENT

“To produce well-rounded individuals with the education and skills necessary to become productive citizens.
To accomplish this, the staff will ensure a safe and stable environment where students will be taught by
dedicated and certified nurturing staff. The staff of School #3 will also encourage students to think logically
and creatively and to express themselves articulately in all forms of communications relevant to a modern
technological society.”

PART 2: SCHOOL STRENGTHS

e There is substantial parental support at the school this year. The Parent Teacher Organization (PTO)
increased from three parent members to eighty-five parent members from 2011-2012, and most of the
teachers at the school are also members.

e The school has had four different Principals in the last three years. The current Principal is energetic and
has gained the trust of the staff and parents. The culture of the school has begun to change over the last
year with a number of teachers taking on leadership roles.

e The school initiated an hour and a half District-sponsored after-school supplemental education program in
which over one hundred students participate.
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PART 3: FINDINGS AND RECOMMENDATIONS

COLLECTION, ANALYSIS, AND UTILIZATION OF DATA

FINDINGS:

The data that the school collects is not being analyzed in a rigorous manner to identify precisely what
aspects of English language arts (ELA) need to be the specific focus for improvement. The analysis of
data is not focused sharply enough to identify the key changes required in programs and delivery to bring
about improvement in student performance.

The school has not created or implemented a strategic plan to identify or address the causes of
underperformance in ELA.

There was no evidence that teachers used the collected assessment data to inform instruction. The staff
appears to be looking at the data to rank student performance rather than to frame a cohesive and
coherent plan for instruction.

RECOMMENDATIONS:

The Principal should request professional development (PD) support from the District in developing the
essential teacher skills needed to implement a more rigorous and systematic analysis of data. The school
staff should hone these skills to identify precisely the aspects of ELA that are causing greatest concern.
Plans should then be put in place to address these issues on either a school, grade or class level and to
ensure that these areas are a focus for teaching and learning. The school leadership should monitor the
analysis down to classroom practice and hold staff accountable to ensure that improvements are made.

The school should conduct a thorough item analysis and subgroup analysis to determine the causes of
underperformance and use this as the basis for developing the Comprehensive Educational Plan (CEP).
The data should be reviewed from year-to-year across cohorts with instructional needs adjusted
accordingly.

The school, with the support of the District, should provide PD for teachers in how to use data to improve
instruction. This training should include the variety of methods that can be employed within the
classroom to meet the individual learning needs of students. School leaders should identify this as a focus
for observation.

TEACHING AND LEARNING

FINDINGS:

The instruction for ELA students is primarily teacher directed with little variety of instructional strategies.
Students have few opportunities to engage in conversations working in pairs or talking with different
groups of students.
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e The review team observed few examples of differentiated instruction in ELA classrooms. There was little
evidence that data was used to group students or to match tasks to the differing ability levels of the
students.

e The co-teaching model is neither effective nor skillfully implemented. There is insufficient time for the co-
teachers to plan together since many of them move from class to class during most of the school day.
Teachers and leaders report that for the majority of the ELA instructional time, one teacher is primarily
responsible for the delivery of instruction and the other teacher plays the much less significant role of a
teacher’s assistant. Students are not fully benefiting from having two certified teachers in the ELA
classroom. The teachers are not effectively distributing their time or attention to provide additional
support to students or to work with small skill-based groups.

e Thereis a lack of rigor in questioning strategies; higher order thinking and problem solving is absent from
the ELA classes. Students are asked to recall facts and details. Students are not challenged to analyze,
evaluate or synthesize information.

e Although the school has begun to use Positive Behavioral Intervention and Supports (PBIS), not all
students demonstrate a full understanding of the school's behavioral expectations. Some older students
seem unaware of appropriate classroom routines, and others are resistant to following the rules and
completing the assigned tasks.

e Students interviewed said they would do better if they could see their grades and get feedback on how
they could improve. They stated that in the classes where they were given specific feedback, it was an
incentive to keep trying to improve. Parents echoed this by stating that when the students are having
academic difficulty, they sometimes don’t get the academic attention that they need to help them
understand the material.

RECOMMENDATIONS:

e School leaders should provide PD to introduce ELA teachers to a wider range of instructional strategies
that can be used in the classroom to promote greater student participation in the learning process.
Teachers should be expected to implement these strategies, and school leaders should monitor the
effectiveness and provide additional PD for teachers when necessary.

e The school leader should provide PD opportunities for ELA teachers on a variety of instructional
strategies to promote differentiation of instruction. The focus of the PD should be on the use of data to
drive lesson planning and instruction. Strategies should focus on ensuring that tasks match the academic
needs of identified subgroups. School leaders should regularly monitor teachers’ planning and
instructional practice in the classroom to ensure that differentiated activities are in place throughout the
school. Ongoing PD should be provided for teachers who continue to struggle with using data to match
work to the individual needs of students.

e School leaders should provide scheduled common planning time so that co-teachers can equally share in
the planning and delivery of effective ELA instruction. School leaders should monitor for implementation
of effective co-teaching strategies through the formal and informal teacher observation process and
ensure that best practices are shared across the school. Where teachers are not effectively working
together, further PD should be provided. Department meetings should be used to review lesson plans
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for the incorporation of State Standards and to ensure that learning goals are aligned with planned
instruction. School leaders should regularly monitor the incorporation of learning goals in direct
instruction and should highlight good practices in sharing learning goals as the focus of an inter-visitation
schedule.

e The school leaders should assist teachers to move from teacher posed questions that require one-word
answers or are only recall and comprehension based to questions that require students to support
answers by citing details from text, by elaborating on the answers of other students and by summarizing
and rephrasing new information. Teacher lesson plans should include pre-created questions that require
critical thinking and discussion.

e The school leaders should ensure that all staff as well as all students and their parents are informed and
understand the school’s code of conduct. The school leaders and staff should revisit the PBIS initiative
and the student handbook that includes the code; post the policies throughout the school; and ensure a
consistent implementation of expectations, consequences and incentives. School leaders, through
observations and walkthroughs, should ensure that staff consistently reinforces the high behavioral
expectations that are set.

e School leaders should develop and implement a plan for teachers to receive classroom coaching around
the use of formative and interim assessment and descriptive feedback to promote student learning and
progress in order to increase ownership and accountability for their own learning.

Ill. SCHOOL LEADERSHIP
FINDINGS:

e School leaders do not set high enough expectations for the performance of all students and staff. There
is no strategic plan that clearly and specifically outlines the roles that key staff should play or how
progress towards challenging and achievable ELA goals is to be measured. A culture of high achievement
is not fully embraced by all staff or school leaders.

e PD does not focus precisely enough on the issues that will make the greatest difference in raising student
achievement.

RECOMMENDATIONS:

e The school leaders and other staff should articulate a clear vision and strategic plan that drives the school
towards high student achievement in ELA and clearly outlines the responsibilities of staff and leaders.
The CEP should include goals, action plans, PD plans and should use all resources available through the
District. The implementation of the CEP should be monitored carefully and its impact on student
achievement measured.

e The Principal should ensure that all PD is relevant, fully reflects needs identified to achieve school goals,
takes place as agreed, and is monitored on a regular basis to evaluate its effectiveness.
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IV. INFRASTRUCTURE FOR STUDENT SUCCESS
FINDINGS:

e The school student population is at 664 and there are 112 students with Individualized Education
Programs (IEPs) and 218 students receiving ELL services. The Principal indicated that many of the
behavior issues involve these students.

e The District is currently rolling out the Response to Intervention (Rtl) program to the schools. As it is
currently implemented at the school, the Rtl program does not adequately meet student needs.

e The District has been rolling out the P-12 Common Core Learning Standards (CCLS) in ELA and
mathematics throughout the District; however, they have not been totally included in the current
curriculum at the school.

RECOMMENDATIONS:

e Teachers of English language learners (ELLs) and students with disabilities should receive training in using
data to inform instruction for these subgroups from the Special Education School Improvement Specialist
(SESIS) at the Regional Special Education-Technical Assistance Support Center (RSE-TASC) or the District.
In addition, teachers should receive training in selecting appropriately leveled materials that are closely
aligned with a standards based curriculum for these students. School leaders should provide resources
to meet this need. The Principal with the support of the District should provide teachers with PD on
classroom management techniques.

e The school leader should use the District Response to Intervention (Rtl) protocols to determine specific
strategies for each student, place the student into appropriate interventions based on diagnostic results,
and monitor improvement on an on-going basis. Within the plan, there needs to be a process for
students to demonstrate proficiency in a subject and to exit Academic Intervention Services (AIS) if it is
no longer needed.

e The District and the school should engage in a careful gap analysis and curriculum alignment process in
ELA and mathematics to ensure that students in each grade level have appropriate access to the CCLS.

V. PROFESSIONAL DEVELOPMENT

FINDINGS:

e The required PD this year had been driven solely by State initiates that the District has had to meet.
Therefore, the school’s PD has had little impact on school specific needs identified in the CEP.

e Teachers are not held accountable for incorporating PD practices into their instructional practice. There

is no mention of PD found in school leaders' classroom observation reports of teachers.
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RECOMMENDATIONS:

e The District and school leadership should ensure in the coming year that the school gets the PD
necessary to improve student achievement.

e The school leadership should conduct and document follow-up observations after PD sessions to ensure
that teachers incorporate the strategies learned into the classroom instructional program. The school
leadership should develop detailed recommendations and specific next steps in their observation reports
and focus on these in their next observation.

VI. FACILITIES AND RESOURCES

FINDINGS:
e The school is currently housed at a “swing school” during the renovation of its building. This has added
to the number of changes that has affected academic improvement this year.

e The school staff, in some cases, express low expectations for the academic achievement of students and
cite the loss of teacher aides, the large percent of ELLs and students with disabilities in the classes, and
the increased class sizes as the root causes.

RECOMMENDATIONS:
e The school should be moved back to its home location as soon as the renovations are completed.

e The school leader should seek the support of the District to identify high performing schools that serve
similar student populations and develop a plan for staff to observe students in effectively structured and
supported classrooms. The school leaders should work with teachers subsequent to the visits to other
schools to develop plans to effectively meet the needs of all the students through differentiating
instruction and creating lessons that involve the students.

PART 4: CONCLUDING STATEMENT

The findings and recommendations noted in the report are intended to guide the school’s inquiry, planning,
and the development of the CEP for school year 2012-13. The school should also continue its efforts in the
implementation of the following Regents Reform Agenda initiatives: P-12 CCLS, Data Driven Instruction and
the Annual Professional Performance Reviews for teacher effectiveness.
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