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PART 1: MISSION STATEMENT

“The Mission of B.U.l.L.D. Academy #91 is to provide a positive learning experience so that each child can
develop the skills necessary to graduate from high school and/or college.”

PART 2: SCHOOL STRENGTHS

e Parents and teachers believe that the school leader is welcoming and provides positive leadership to the
school.

e The students like to come to school as evidenced by the 94 percent attendance rate.

PART 3: FINDINGS AND RECOMMENDATIONS
I.  COLLECTION, ANALYSIS, AND UTILIZATION OF DATA
FINDINGS:

e The analysis of English Language Arts (ELA) data is not consistently used as a tool for driving forward school
improvement and informing instruction.

e The data that the school collects is not being analyzed in a rigorous manner to identify precisely what
aspects of ELA need to be the specific focus for improvement. The analysis of data is not focused sharply
enough to identify the key changes required in programs and delivery to bring about urgent improvement
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in student performance, and there was no evidence that teachers used the collected assessment data to
inform instruction.

RECOMMENDATIONS:

e  The school should develop a system to use data to drive instruction. In developing this system, the school
should consider the following:

> establishing or redefining inquiry focused teacher teams and benchmarked deliverables for each
team;

> dedicating time in teacher schedules for regular team meetings; developing an interim assessment
calendar;

» creating and administering interim assessments aligned with the new P-12 Common Core Learning
Standards (CCLS); and

» developing, implementing, and monitoring action plans to instructionally address the learning deficits
of the students as indicated by the analysis of the assessment data.

e The school leader should request professional development (PD) support from the District in developing
the essential teacher skills needed to implement a more rigorous and systematic analysis of data. The
school staff should hone these skills to identify precisely the aspects of ELA that are causing greatest
concern. Plans should then be put in place to address these issues on a school, grade, and classroom level
to ensure that these areas are a focus for teaching and learning. The school leaders should monitor and
hold staff accountable to ensure that improvements are made.

Il. TEACHING AND LEARNING
FINDINGS:

e There was little evidence that data was used to group students or to match tasks to the differing ability
levels of the students. The review team observed few examples of differentiated instruction in ELA
classrooms.

e Many ELA lessons observed by the review team were entirely teacher-directed and did not use a range of
strategies to accommodate the diverse learning needs of students.

e The co-teaching model is not effective and is not skillfully implemented in all instances. There are 40
students, or 38 percent of the school's enrollment, who are students with disabilities divided among the
eight teachers in co-teaching settings. Classroom observations by the review team indicated that for the
majority of the instructional time, one teacher is primarily responsible for the delivery of ELA instruction
and the other teacher’s role is that of a teacher assistant. Students are not fully benefiting from having
two certified teachers in the classroom. The teachers are not effectively distributing their time or
attention to provide additional support to students or to work with small skill-based groups. Co- teachers
are not consistently planning together. This negatively impacts the effectiveness of the co-teaching model.

e There was limited evidence of the development of higher order thinking skills in ELA instructional
practices. Questioning skills varied greatly among teachers, with a majority of questions requiring factual
recall and one-word answers.
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e Pacing and sequencing in some ELA classrooms is uneven, and learning time is not maximized. Slow pace
negatively impacts student attention span, and some students are off task and not deeply engaged in
learning.

e In many classes, the students were disruptive and there was also lost instructional time during transitions
and in group activities. Although the school has started implementing Positive Behavioral Interventions
and Supports (PBIS), some students seem unaware of appropriate classroom routines, and others are
resistant to following the rules and completing the assigned tasks.

o There is little evidence of rigor and relevance in the ELA lessons, which reflects a lack of high expectations
and access to challenging learning opportunities for all students. This is further evidenced by the school
not making AYP in mathematics in 2010-11 for the first time.

RECOMMENDATIONS:

e The school leader should provide PD for teachers on a variety of instructional strategies to promote
differentiation of instruction. The focus of the PD should be on the use of data to drive lesson planning
and instruction. Strategies should focus on ensuring that tasks match the academic needs of identified
subgroups. School leaders should regularly monitor teacher planning and instructional practice in the
classroom to verify that differentiated activities are in place. Ongoing PD should be provided for teachers
who continue to struggle with using data to match work to the individual needs of students.

e The leadership team should rigorously monitor ELA classroom instructional practices and give on-going
quality feedback to teachers. School leaders should ensure that teachers are held accountable for
implementing strategies to address identified areas for improvement and ensure that teachers incorporate
differentiated strategies learned through PD into their classroom practice.

e The school should provide on-site training for the full implementation of co-teaching model strategies.
Scheduled common planning time should be provided so that co-teachers can equally share in the planning
and delivery of effective instruction. School leaders should monitor for implementation of effective co-
teaching strategies through the formal and informal teacher observation process and ensure that best
practices are shared across the school. Where teachers are not effective, further PD should be provided.
Monthly department meetings should be used to review lesson plans for the incorporation of State
Standards and to ensure that learning goals are aligned with planned instruction. School leaders should
regularly monitor the incorporation of learning goals in direct instruction and should highlight good
practices in sharing learning goals as the focus of an inter-visitation schedule.

e PD should be provided in supporting ELA teachers in developing a variety of questioning techniques aimed
at critical thinking and using problem solving skills appropriate to student development. These skills would
specifically support teacher effectiveness with students with disabilities. Teachers should ensure that
strategies identified in training are incorporated into instruction. School leaders should make questioning
techniques a focus for observation.

e School leaders should ensure there is appropriate pacing and sequencing of instruction by requiring ELA
teachers to post the flow of the lesson with times. The students should clearly understand expectations
and be expected to demonstrate self-direction and personal accountability. For example, students should
start and complete the Do Now within the first few minutes of class. Teachers should plan effective lesson
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closures so that students summarize the day’s lesson and teachers are able to assess the degree to which
students mastered the content.

e The school leaders should ensure that all students and parents are informed and understand the school’s
code of conduct. The school leaders and staff should acknowledge appropriate student behavior as well as
inappropriate student behavior per the PBIS program. Students should be able to efficiently transition to
the next class. The behavior policies should be posted throughout the school, and staff should ensure a
consistent implementation of expectations, consequences and incentives. School leaders, through
observations and walkthroughs, should ensure that staff consistently promotes and reinforces the high
behavioral expectations that are set.

e The school leadership should continue to do daily walkthroughs and provide timely feedback to the
teachers regarding the rigor and relevance of the lessons observed. Formal and informal observations
should also be used to provide teachers with feedback on the rigor and relevance of ELA instruction.
Where necessary, PD should be employed to improve instruction and classroom management.

lll. SCHOOL LEADERSHIP
FINDINGS:

e School leaders do not set high enough expectations for the performance of all students and staff. There is
no strategic plan that clearly and specifically outlines how the roles that key staff are to play or how
progress towards challenging and achievable goals is to be measured. A culture of high achievement is not
fully embraced by all staff and school leaders.

e PD does not focus precisely enough on the issues that will make the greatest difference in raising student
achievement in ELA. Teachers report that planned PD was pre-empted because the District has been using
the time to roll out Response to Intervention (Rtl) and the shifts in the CCLS.

e The school has a full-time psychologist, a part-time social worker, and a student support team that
includes counselors and coaches. The counselors stated that they would like to do more prevention with
the students but staff time is very structured with tasks such as conflict resolution, PBIS, writing letters,
providing working papers, as well as individual and group meetings. The coaches’ are turn- key trainers
for much of the PD offered and are the leaders for the grade level meetings. The coaches indicate that
they talk about the ELA and mathematics data at every grade level meeting and offer to come into
classrooms and model lessons for the teachers, but few take advantage of the offer.

RECOMMENDATIONS:

e The school leader, with the support of the School Leadership Team (SLT) and the District, should develop a
Comprehensive Educational Plan (CEP) to improve achievement. The school leaders and staff should
articulate a clear vision and strategic plan that drives the school towards high student achievement and
clearly outlines the responsibilities of staff and leaders. The plan should include goals, action plans, PD,
and use all resources available through the District. The implementation of the plan should be monitored
carefully and its impact on student achievement measured.
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The school leader should ensure to the greatest extent possible that all PD is relevant, fully reflects needs
identified to achieve school goals, takes place as agreed and is monitored to assess its effectiveness.
When PD is not available during other times, the school leader should direct the teachers to the District’s
on-line courses and after school District sponsored programs.

The school leadership should strategically use all the professional resources in the school by reviewing the
schedules of the professionals who are not classroom teachers and identifying times when their expertise
can be used with students to improve their academic success. Coaches should be used in classrooms to
help teachers provide more rigorous and engaging lessons. Where possible, the psychologist, social
worker, and counselors should be allowed to do more direct work with students and teachers on conflict
prevention techniques that can lead to a more positive academic environment.

IV. INFRASTRUCTURE FOR STUDENT SUCCESS

FINDINGS:

Although the school is committed to the use of SMART Boards in the classroom, a number of teachers are
not taking advantage of the intended purpose and capability of the technology.

School staff expressed low expectations for the academic achievement of students and cited external
factors as the root causes of the school’s accountability status. They cited student apathy, disinterest, and
lack of parental involvement as factors.

Students were not fully aware of the expectations made of them in terms of consistently improving their
learning. Goal setting processes were not in place for all content areas to guide student progress and
achievement.

The school does not provide access to a full-time librarian/library media specialist, as required in middle
schools.

RECOMMENDATIONS:
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The school leader should seek the assistance of the District in order to provide teachers with on-going PD
in incorporating SMART Board technology use into their lesson plans to support interactive and hands on
learning. The school leader should monitor the use of the technology.

PD should be provided to enable a successful implementation of clear behavioral and academic
expectations for all staff and students. These expectations should be a central part of school activities and
be written, monitored in the classroom, and linked to actions that focus on high expectations and
academic rigor.

The school leader should develop goal setting processes for all students in all content areas. The goals set
should be discussed with students and their parents so that next steps are understood by all and include
timelines and checkpoints to enable ongoing progress monitoring. Rubrics to support this process should
be explained carefully in age-appropriate language to engage students in self-monitoring processes against
the standards.
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e The District should seek to provide the school with full-time access to a librarian or library media specialist
to encourage and reinforce reading and research for all students.

V. PROFESSIONAL DEVELOPMENT
FINDINGS:

e A comprehensive PD plan was not available. The PD offered was inconsistent with the stated goals of the
CEP. The PD offered was not based on student needs identified through test and assessment data, teacher
articulated needs, or the lesson observation process.

e The current PD provided for staff has had little focus on the development of effective teaching strategies
for students with disabilities.

e Some teachers are unwilling to take advantage of the school coaches to help improve their instruction.

e Although the first year teachers were assigned a literacy coach to model lessons and act as a mentor, the
coaches have been assigned to turn- key the PD being required by the District, which limits their role as
mentors.

RECOMMENDATIONS:

e The SLT should develop a comprehensive PD plan based on student and teacher needs that is also closely
aligned with the goals identified in the CEP. The plan should have as its primary focus improving teaching,
learning, and student achievement.

e The school leaders, with the support of the District, should review the PD program and include sessions on
how teachers can more effectively meet the specific learning needs of students with disabilities. The
District professional(s) with responsibility for special education should monitor and evaluate the teaching
and learning process in classes with students with disabilities. Clear guidelines for all teachers of these
groups of students should be developed.

e The school leader should provide individual guidance to teachers in helping them improve their
instructional skills where other forms of PD have not helped. Targeted PD may include an improvement
plan for a teacher to develop understanding of effective instructional strategies that improve student
achievement along with frequent evaluations of instructional improvement.

e The school leadership should create and ensure that a mentee schedule includes time to observe the
mentor using exemplary classroom instructional practices, even if this involves a change in a mentor for a
first year teacher. Follow-up meetings should be scheduled to debrief on what was observed and the next
steps for the mentee’s implementation of best practices.
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VI. FACILITIES AND RESOURCES
FINDING:

Expertise in data collection and analysis is available through the District, but this has not been effectively used
by the school to influence school or teacher planning.

RECOMMENDATION:

The school leader should use all expertise and support available through the District to disaggregate and
analyze data to inform school goal setting and teacher planning.

PART 4: CONCLUDING STATEMENT

The findings and recommendations noted in the report are intended to guide the school’s inquiry, planning,
and the development of the Comprehensive Educational Plan (CEP) for school year 2012-13. The school should
also continue its efforts in the implementation of the following Regents Reform Agenda initiatives: P-12 CCLS,
Data Driven Instruction and the Annual Professional Performance Reviews for teacher effectiveness.
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