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PART 1: MISSION STATEMENT
“The mission of Peekskill Middle School is the mission of the Peekskill City School District. It is to:

e educate students in a caring, inspiring environment characterized by a spirit of excellence and high
expectations;

e prepare graduates to meet or exceed State standards;
e graduate students who respect and appreciate cultural diversity;

e prepare students to pursue adult lives as contributing citizens of our local and global community.”

PART 2: SCHOOL STRENGTHS

e Peekskill Middle School is a welcoming learning environment in a new building with a focus on 21%
Century Learning technology.

e Allinstructional areas are bright, clean and well-equipped.

e The staff are collaborative, and students feel cared-for and known.
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The school provides opportunities for students to engage in enrichment activities and extended day
support for academic growth such as the Learning, Enrichment, Activities Program (LEAP) and the Call
Back period.

The school is active in a county-wide network to support students and families in accessing all available
resources.

PART 3: FINDINGS AND RECOMMENDATIONS

COLLECTION, ANALYSIS, AND UTILIZATION OF DATA

FINDINGS:

There is some evidence that data is shared with staff in a usable format and that the data is used to drive
instructional decisions; however, there is no evidence of a School Based Inquiry Team charged with the
collection, analysis and utilization of data.

There is little evidence of appropriate use of formative assessment. While there are references to
formative assessment in the document review, the team found no actual evidence of the application of
formative assessment in the classrooms with the purpose of adjusting and modifying instruction to meet
the needs of the identified subgroups of students.

There is some evidence of individualized learning plans for struggling students that are based on multiple
data points. While there is evidence of individualized plans, there is no clear process in place to ensure
that the academic and behavioral needs of all students are being identified and addressed using data.

RECOMMENDATIONS:

School leadership should ensure that student and program data are regularly shared in a consistent and
user-friendly format. Aggregated and disaggregated data should be shared using structured protocols to
guide discussions regarding building-wide programming and individual student achievement.

School leadership should provide professional development (PD) in the use of formative and interim
assessments that includes job embedded coaching.

Clear processes for the use of data, including individualized learning plans for students in need of
increased supports and services (academic and behavioral) should be developed, written and followed.

TEACHING AND LEARNING

FINDINGS:

The team found no evidence of a clearly outlined English Language Arts/English as a Second Language
(ELA/ ESL) curriculum aligned with the current New York State (NYS) Learning Standards. There is some
evidence of curriculum maps and pacing guides; however, there is minimal evidence that these guides
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are regularly accessed and used for lesson planning. As a result, there is little evidence of rigorous and
relevant instruction in ELA/ESL.

e The free standing ESL curricula are not aligned with the District ELA curricula. The ESL curriculum
currently available is designed to address the needs of adults learning English. There is no evidence of K-
12 alignment with respect to program structure, curriculum access and placement expectations.

e The team found minimal evidence of the beginning of a transition from the previous NYS Learning
Standards to the Common Core Learning Standards (CCLS) that must be implemented at the start of the
2012-13 school year.

e There is minimal evidence of specially designed instruction to meet the specific learning needs of
students with disabilities and English language learners (ELLs). The team observed that the academic,
behavioral and language needs of the identified subgroups were not being met. In addition, the team
found little evidence of differentiated instruction across all these areas.

e There is some evidence of student engagement; however, the team observed that lessons are
predominantly teacher-directed and text-driven. Application of student engagement strategies is
inconsistent among teachers. In addition, there is minimal evidence of higher-order questioning and
responding as reflected by classroom instruction and a lack of reference to higher-order
thinking/questioning in lesson plans.

e There is minimal evidence of opportunities for students to practice reading skills in the classroom.
Classrooms observed were not print rich and there was little direct engagement with literary texts.

o  Writing tasks observed were primarily limited to personal reflections and short responses.

RECOMMENDATIONS:

e School leaders should develop and implement a targeted PD program on the CCLS, including unpacking
and reviewing the standards and then developing a plan to implement the CCLS. This plan should include
revising existing curriculum maps to be aligned to the CCLS.

e The District should create a rigorous and aligned ESL curriculum that is aligned with the ELA curriculum.
It should be aligned horizontally and vertically from kindergarten through high school completion.

e School leadership should provide on-going PD on the importance of creating and using meaningful lesson
plans, including articulated learning objectives. This should include clear connections to the CCLS, higher-
order thinking, activities designed to facilitate student engagement and connections to prior and
upcoming learning. Lesson plans should also integrate formative and summative assessments.

e Due to the high number of students with disabilities and ELLs currently enrolled, the school leadership
should provide staff with on-going PD and job-embedded coaching in specially designed instruction for
the identified subgroups. A mixture of whole-group discussion and classroom coaching/modeling should
be used in providing support to classroom teachers as they work to adjust their instructional
methodology.
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School leadership should provide on-going PD regarding student engagement. This should include job-
embedded coaching on how to explicitly plan activities that encourage student participation and input
using multiple response modalities.

The school leadership should provide staff with PD on cross-content literacy strategies to increase the
opportunities throughout the school day for students to engage in reading.

School leadership should provide research-supported writing processes and strategies to increase the
sophistication and variety of writing opportunities for students and PD opportunities for staff.

SCHOOL LEADERSHIP

FINDINGS:

There is some evidence of shared leadership in the building, but there is no evidence of a clearly
communicated shared vision and mission. The existing mission statement is District-wide, but has not
been adapted for the school. The District mission statement is not visibly present in the building.

The team found some evidence of parent input and participation, but that participation was limited and
generally focused around building-wide and District initiatives. There is little evidence of a process for
parent input as it pertains to Individualized Education Program (IEP) development for students with
disabilities and for ELLs. There is evidence of parent communication, but minimal evidence of consistent
translation for non-English speaking parents. There is more communication with respect to struggling
students than when typically-developing students have difficulty in a class.

There is some evidence that the Principal engages in a plan-access-adjust cycle, but the evidence is
unclear with respect to process and purpose of programmatic adjustments.

The school leadership is skilled managing a school with a history of substantial cultural change, but there
is little evidence at this time of a shift in focus from manager to continuous improvement and
instructional leadership.

There is evidence of regular school leadership presence in the classrooms, but there is little evidence of
regular feedback to teachers to inform instructional practices outside of the formal review and
improvement process.

RECOMMENDATIONS:

The school leadership should reconstitute the School Leadership Team (SLT) to include all stakeholders.

The SLT should adapt the District’s mission statement to reflect the building’s vision and goals.
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e The school leadership should research alternative methods of engaging parents in their children’s
education and implement applicable methods The school and District leadership should ensure that all
communication (written and verbal) is translated for parents.

e The Principal is currently engaged in a regional multi-day institute on sustaining school improvement
efforts. The school leadership should ensure that the information regarding processes and planning is
integrated into the development of the SLT to sustain a culture of continuous improvement. Integrated
into the process is explicit application of a plan-assess-adjust cycle.

e While the school leadership should continue with their practice of frequent classroom visits, school
leaders should provide regular feedback (aggregated and disaggregated) to staff regarding building-wide
instructional practices as well as individual progress with respect to instructional changes and school
improvement.

IV. INFRASTRUCTURE FOR STUDENT SUCCESS
FINDINGS:

e There is evidence that classroom teachers are seeking opportunities to co-plan lessons and the staff is
generally collaborative, but the master schedule does not allow for regular common planning time. The
schedule also does not facilitate regularly scheduled problem-solving team meetings and collaboration.

e Based on the evidence binder, building self-reflection and interviews, the process for reviewing student
progress and concerns is not well defined. There is little evidence of a clear pathway for allocating
appropriate supports and services for all students, but more specifically for students with disabilities and
ELLs. As a result, the overall classification rate of students with disabilities for the school is nearly 19
percent, and 22 percent of the ELLs is dually-identified as requiring ELL and IEP supports.

e ELL schedules at the various proficiency levels indicate that ELLs are not receiving the required amount of
instructional time per day.

e There is evidence that grade 6 has the minimum number of students who speak the same language to
initiate a bilingual classroom; however, a bilingual classroom has not been established.

e There is little evidence of parent engagement in the learning process. While parents are informed of
events and meetings, little outreach is provided to ensure participation.

e There are building-based resources, e.g., human, material and technology that are not being used to
maximize daily instruction and student engagement. Although the building is equipped with ample 21%
century learning resources, there is little evidence that these resources, including a fully staffed library/
media resource center, are being used on a day-to-day basis to maximize student learning.

e There is little evidence of instructional support provided to the school staff by the Central Office
administrators who oversee the special education and ELL program.
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There is evidence that episodes of on-going bullying may be impacting student attendance, which in turn
impacts student learning. Currently, the building has begun to implement a Positive Behavioral
Intervention and Supports (PBIS) model and is addressing bullying concerns on a regular basis during
weekly Town Hall meetings conducted by the school leader.

RECOMMENDATIONS:

The master schedule should be reviewed and restructured to allow for flexible common planning times
to meet the various needs of staff. In addition, regular meeting times for building level problem-solving
teams should be identified and implemented.

School leadership should provide a process for all stakeholders to use in reviewing individual student
progress, and staff should be provided with guidance regarding classification and identification criteria as
well as the resources and support services that should be made available to students.

Scheduling for ELLs should be revisited to ensure that all students are provided with the required amount
of instructional time per day as outlined in the NYS regulations.

The District should explore the creation of a bilingual education program at the school in accordance with
NYS Part 154 regulations.

The SLT should research alternative methods of engaging parents in their children’s education, including
a comprehensive needs assessment with the parents to determine how best to engage them. The District
and school leadership should ensure that all communication to parents is translated for non-English
speaking parents.

The school should provide additional PD on the application of technology. Furthermore, reviewing the
roles and responsibilities of support personnel and special area teachers would allow for increased
learning experiences for all students.

Central office administration should be actively observing special education and ELL classrooms and
providing on-going feedback regarding specially designed instruction and IEP implementation.

The school should directly address issues of bullying as part of the implementation of a schoolwide
behavioral program.

V. PROFESSIONAL DEVELOPMENT

FINDINGS:

There is little evidence to determine whether or not PD is designed and implemented based upon data or
needs assessment.

The team found little evidence of job-embedded coaching regularly occurring in the classrooms.
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e The team found little evidence that PD is systematic and based upon student achievement as well as the
need to continuously improve instructional practice. The approach to PD at both the District and school
levels appears to be somewhat random and topic-based. Furthermore, there is no long-term, on-going
and targeted PD plan in place.

e There is some evidence of collaborative team meetings where student work and progress are reviewed.
However, there is little evidence of shared professional accountability. There are no Professional
Learning Communities (PLCs) currently in place, and the concept of continuous school improvement
using a detailed plan with identified (shared) accountability is emergent.

e Through interviews, the team found that some staff were not aware of updates and changes to
regulations regarding support and education of identified subgroups.

RECOMMENDATIONS:

e The PD needs of the staff should be tailored to the identified needs of the students and the staff. This
can be accomplished through regular review of formative, interim, and summative data as well as the
data collected from staff surveys, focus groups and classroom observations.

e The school leadership should ensure that job-embedded coaching is incorporated into PD activities. This
should include new methodology modeled in the classroom setting and regular feedback regarding
individual progress towards improving instructional practice.

e The school should maintain regular minutes from collaborative teams. This allows for regular progress
monitoring with respect to student and staff growth and facilitates shared accountability and common
understanding of the responsibilities of team members.

e The school should engage in PLCs as they begin the task of improving the outcomes for students with
disabilities, ELLs as well as the other identified subgroups. Engaging in a structured and on-going review
of the various aspects of the school’s functioning with embedded accountability should increase the
likelihood of staff buy-in and sustained change.

e The school should provide annual PD regarding updates and changes to regulations guiding the support
and education of all identified subgroups to ensure that all staff have a current understanding of all
regulations and requirements.

VI. FACILITIES AND RESOURCES

FINDINGS:

e The team observed that there is inconsistent evidence of student work being displayed in all classrooms.

e Although the school has a well-equipped and well-staffed library/media center that students and staff

can access throughout the school day as well as after school hours, the team found that the
library/media center was not used to its maximum potential to support classroom instruction.
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RECOMMENDATIONS:

e Staff should display student work throughout the building. Displaying student work with rubrics that
provide specific and concise feedback provides students with what they need to do to reach the next
level and creates a sense of ownership over the physical space of the building.

e The library staff should increasingly engage students and staff in accessing the library/media center to
support classroom instruction.

PART 4: CONCLUDING STATEMENT

The findings and recommendations noted in the report are intended to guide the school’s inquiry, planning,
and the development of the Comprehensive Educational Plan (CEP) for school year 2012-13. The school
should also continue its efforts in the implementation of the following Regents Reform Agenda initiatives: P-
12 Common Core Learning Standards, Data Driven Instruction and the Annual Professional Performance
Reviews for teacher effectiveness.
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