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PART 1: MISSION STATEMENT
“The mission of the Riverhead Central School District is to inspire and academically empower all students to
become tomorrow’s leaders by: developing their unique gifts and potential; providing an environment that
fosters integrity, creativity, and respect; and, ensuring that our students become successful, contributing
citizens in a global community
PART 2: SCHOOL STRENGTHS

The school is welcoming and well maintained.

The school leadership is cooperative and open.

PART 3: FINDINGS AND RECOMMENDATIONS

I. COLLECTION, ANALYSIS, AND UTILIZATION OF DATA

FINDINGS:

e Staff interviews indicate that data are neither readily available to teachers to plan instruction based on
the needs of the students nor to identify deficits of incoming students. Teachers do not have the

supports necessary to collect, analyze, and interpret data to drive their instruction. There is currently no
one with overall responsibility for schoolwide data to assist in the analysis and interpretation of the data
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to make changes and improvements in the instructional program. There is, however, a plan in place to
implement a data position next year.

Assessments, including midterms and quarterly exams, are conducted. However, item analysis of these
assessments is not formalized and is left to individual teachers, thereby limiting an on-going analysis of
data to identify student strengths and areas needing improvement.

A review of documentation and interviews with staff by the review team indicate that there is a plan for
the provision of Academic Intervention Services (AlS); however, the plan does not use data to target
specific skills needed by at-risk students to ensure that they receive the support they need.

RECOMMENDATIONS:

The Principal, with the support of the District, should develop a schoolwide system for the collection,
analysis and interpretation of data to focus more closely on student-by-student, class-by-class and
subgroup-by-subgroup deficiencies for driving school improvement. In addition, professional
development (PD) for teachers should be provided in how to use data to improve instruction and a
support system should be established to enable teachers to develop and/or enhance their expertise in
the effective use of data. Discussion about data should be used as the basis for meetings at every level
and should be at the core of all school improvement efforts. Data should be readily available to teachers
to monitor student progress, to plan and provide insights into improvement targets. The Right Reason
Technology that is currently in place can achieve this when fully implemented.

The school leaders should ensure that teachers systematically conduct item analysis on all assessment
data to determine mastery, proficiency, and areas in need of improvement. The results of this analysis
can be used to develop, implement, and evaluate action plans to instructionally address the learning
deficits. School leaders should facilitate this initiative and check the implementation to ensure the
success of all students.

The school leader should obtain assistance from the District to ensure that collected student data is used
to develop an effective system to identify at-risk students, including students with disabilities and English
language learners (ELLs). Once students are identified, they should be assigned a targeted intervention
and closely monitored for attendance and improved academic performance. The AIS program should be
monitored to ensure that teachers are offering appropriate activities to meet individual student needs.
The program should be continuously evaluated and modified to meet the changing needs of students.

TEACHING AND LEARNING

FINDINGS:

There was limited evidence of differentiated instruction.

There was limited evidence of accommodations or modifications for the identified subgroups in the
classrooms visited by the review team.
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e |n most classes observed by the review team, student learning objectives were not displayed and not
referred to during or at the end of the lesson.

e A SMART Board was present in each of the classes visited by the review team; however, most of the
teachers were using the boards as projection screens and chalkboard.

e While there is evidence that modifications made to the English as a second language (ESL) program,
including a Sheltered Instruction Observation Protocol (SIOP) model, have resulted in increased
achievement for this group, there is little evidence that an action plan, e.g., Comprehensive Educational
Plan (CEP), based on data analysis to meet the needs of students with disabilities is in place.

e The schoolwide collaborative team is focused on how to improve the identified subgroup's performance;
however, there is little evidence that assessment data is used to guide their work. In addition there is no
formalized structure for teachers to meet with their peers in order to identify best practices that are
successful in general education classes and that can be implemented to assist targeted students.

e  While there is a program in place to address the needs of the ESL population, it was indicated, through
interviews, that little was done in terms of identifying the academic needs of the Hispanic student
subgroup to design an action plan to address the specific skills, abilities and educational needs of this
subgroup.

e Interviews with staff indicated that teachers are expected to use exit tickets at the end of class, but this
was not seen in classrooms visited, resulting in reduced ability of teachers to evaluate student’s
understanding of the lesson content to plan effectively for next instructional steps.

e Most of the lessons observed by the review team lacked rigor, resulting in students not being
academically challenged, as instruction did not consistently require higher order thinking. Questioning
strategies used by teachers were frequently at the rote level, resulting in missed opportunities to
promote thinking on the part of students.

e Interviews with teachers, students, and school leaders indicated the need for more writing opportunities
in the classrooms.

e There was little evidence that data was used to group students or to match activities to the differing
ability levels of the students. Student grouping is based on random selection by teachers, and sometimes
by student choice. Students stated that not much grouping for instruction is taking place.

RECOMMENDATIONS:

e The school leader, with assistance from the District and collaboration with teachers, should develop
specific criteria for implementing differentiation in the classroom. Teachers should use these criteria to
self-assess the extent to which differentiation is evident in their classrooms. Following the self-
assessment, teachers should select specific areas to address and receive the necessary support and
continued monitoring for successful implementation. Ongoing PD should be provided for teachers who
continue to struggle with this initiative.
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Teachers should be trained on how to modify their classroom instruction to include a variety of
strategies to address the specific skills, abilities, and educational needs of the identified subgroups.
School leaders should review lesson plans and classroom practice to ensure that classroom instruction
with accommodations is planned for and implemented.

Teachers should ensure that lesson objectives are shared with students so that they have an
understanding of what it is they are learning. Learning objectives should be displayed and discussed with
students at the beginning, during, and at the end of lessons. Lesson objectives should be used as a tool
for checking mastery during and at the end of lessons. School leaders should ensure, by observations and
walkthroughs, that learning objectives are standards-based and are displayed throughout the lesson.

The school leadership, with District support, should provide ongoing training and support to targeted
teachers to ensure that they have the skills and competencies to effectively use technology, including
SMART Boards, to enhance their instruction and to support interactive and hands-on learning. Inter-
visitation to classrooms where SMART Boards are effectively used should be encouraged.

The school leadership, with the support of the District, should review subgroup data and modify the CEP
to meet the needs of students with disabilities.

The school leader should set clear guidelines for the schoolwide collaborative team and should ensure
that data for the identified subgroups guide their efforts. The school leader should observe the work of
this group to measure effectiveness and design and implement a formalized structure to identify best
practices that can be shared schoolwide.

The school leadership should disaggregate data for the Hispanic student subgroup to determine
academic and other factors that serve as barriers to their improved performance. The results should be
used to develop and implement intervention strategies to address the identified needs of the subgroup.
The CEP should set clear goals and interim benchmarks to measure performance and make modifications
to the plan as necessary.

The school leaders through walkthroughs, observations and lesson planning should monitor the use of
exit tickets to ensure that teachers are routinely using them to check students understanding of the day’s
lesson and to inform their planning for the next day’s lesson.

Teachers should be provided with support, guidance, and where appropriate PD to plan and implement
lessons that are rigorous and promote critical thinking. School leaders, through observations and
walkthroughs, should ensure that staff is held accountable to provide challenging learning opportunities
for all students, with particular attention to the needs of the identified subgroups.

A schoolwide writing initiative that includes higher order analysis that extends students thinking and the
use of detail to support core ideas should be implemented in all content areas to better meet the writing
needs of all students.

School leaders should ensure that PD is provided on the implementation of flexible grouping based on
formative, interim, and summative data. Teacher planning and instruction should be monitored to
ensure that the use of data to group students becomes common practice in all classrooms. Ongoing PD
should be provided for teachers who continue to struggle with this strategy.
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lll. SCHOOL LEADERSHIP
FINDINGS:

e Multiple stakeholder groups interviewed by the review team stated that there is insufficient support for
the identified groups due to cuts in the special education program, ESL programs and guidance
personnel.

e There has been a high turnover in leadership both at the high school and central office, which has
resulted in a lack of continuity in plans and programs. Goals and programs were constantly being
instituted and removed without being given a chance to be successful.

e There is no schoolwide or content area common planning time for teachers in the areas of ELA and
identified subgroups.

e Although there is a consistent expectation for the preparation of lesson plans, including common
components, inconsistencies in teacher lesson plans were noted by the review team.

e Although the CEP reflects goals that are aligned with the accountability criterion and subgroups
identified, the goals are not measurable or tied to interim progress benchmarks.

e Interviews indicated that there are low expectations for students in the Start Today, Achieve Results
(STAR) Academy. Students indicated that there are very low standards for this population and that
students are not prepared for the "real world."

RECOMMENDATIONS:

e The school leader should conduct an analysis to determine the resources and support needed to
adequately serve the identified subgroups in all areas. This analysis should be aligned to the action plan
created as a result of data analysis.

e The District has worked towards establishing a stable leadership at the high school, including the hiring of
the Principal. The school staff has identified areas that they need to focus on to move the school forward.
The school leaders, with support from the District, should review and modify the CEP to reflect the
educational practices that need to be implemented to meet the needs of all students.

e The school leader should develop a schedule that allows for common planning time for teachers of
students with disabilities, the ESL teacher, general education teachers and student support staff.
Minutes of these meetings should be recorded. School leaders should monitor these meetings through
observations and walkthroughs.

e School leaders should ensure that the required components for lesson planning are adhered to and
monitor plans for consistency. All school leaders should have a uniform expectation for lesson planning.

Riverhead-CSD Riverhead HS 5
June 2012



e The school leadership, with support from the District, and the schoolwide collaborative team should
develop goals that are measurable and time bound. Aligned with these goals should be clearly defined
timelines to measure progress and allow adjustments throughout the year.

e School leaders, with the support of the District, should review the goals and objectives of the STAR
Academy and determine if it is meeting expectations for this group of students and make any necessary
organizational and instructional modifications to the program.

IV. INFRASTRUCTURE FOR STUDENT SUCCESS
FINDINGS:

e There is evidence that not all communication is translated into Spanish for Spanish speaking parents. This
results in parents not being fully informed on issues that affect their children.

e Although there is a schoolwide disciplinary code in place, there is inconsistency in its implementation.
The review team observed students using electronic devices in classrooms which, according to the
disciplinary code, can only be used in certain designated areas. Interviews indicate that some teachers
are not taking responsibility for classroom behavior, resulting in referrals for minor infractions.

e Although attendance is a major issue and the problems contributing to low attendance have been
identified, there is no systematic plan in place to increase student attendance. Several stakeholder
groups stated that attendance was a barrier to improvement for the identified subgroups.

e Interviewed staff indicated that the AIS program is in a state of flux and is not formalized to address
specific weaknesses of at-risk students. Students are currently identified via feeder school
recommendations (for incoming grade 9 students and parent/teacher recommendation for grades 10"
12" students).

e A number of students are entering school below grade level in reading. Currently, there is no reading
teacher or literacy coach on staff.

e There has been a fifty percent reduction (from eight positions to four) in security personnel, resulting in
school leaders spending a greater amount of time on behavioral issues rather than on instruction.

e Multiple stakeholder groups at the school stated that parental involvement is at a low level. Only one
parent was present at the SQR parent focus group meeting.

RECOMMENDATIONS:

e To the extent practical, the school leader should ensure that all documents sent to Spanish speaking
families are translated. In addition, the school leader should also seek support from the informal
network of parents who may be willing to assist in translating for other parents.

e The school leader should ensure that the disciplinary policy is consistently implemented schoolwide and
should evaluate its impact on improving student behavior. The policy should be posted throughout the
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school, including classrooms. School leaders should be visible in the school and regularly make behavior
the focus of observations and walkthroughs. The effective implementation of the Positive Behavioral
Interventions and Supports (PBIS) program in the 2012-13 school year should have a positive impact on
student behavior in the school.

e The school leader, with support from the District, should investigate strategies for improving attendance
that have proven successful in other similar schools. In addition, the school leadership should convene a
core group of student support staff and teachers to develop a plan and related policies and procedures,
with clear guidelines to deal with attendance issues. These policies and procedures should be clearly
outlined in the student code of conduct and distributed to parents and students annually.

e The school leader should obtain assistance from the District to ensure that student data is used to
develop an effective system to identify at-risk students, including students with disabilities and ELLs. All
teachers providing AlS and other intervention services should be trained and provided with materials and
the supervision necessary to positively impact student achievement. In addition, the school leaders
should ensure that AIS in core content areas is available to all at-risk students and documentation of
these services maintained in a schoolwide database. School leaders should supervise implementation
through observations and walkthroughs.

e The school leader should determine the need for reading teachers to support the high number of
students who enter the school with reading skills below grade level. Based on this assessment, the
school leader should seek the support of the District to hire a reading specialist.

e School leaders, with District support, should develop and implement a safety and security plan and
provide PD for school staff in classroom management and necessary skills to deal with behavior issues at
the first stage of the referral ladder.

e The school leader should regularly canvas the needs, views and opinions of parents to enable the school
to better meet the needs of all students and their families. The school leader, with District support,
should develop a plan to improve parental involvement, including a range of communication strategies
and flexible times for meetings as needed. The school leadership should visit schools where effective
strategies are in place that promote parent participation and work with staff to implement similar
strategies in the school.

V. PROFESSIONAL DEVELOPMENT
FINDING:
Teachers indicate the need for additional training:
> to meet the needs of the identified subgroups;
> to help students become better readers and meet their literacy needs in the classroom;

> on differentiated instruction and scaffolding; and
> beyond the PD provided by the Special Education School Improvement Specialist (SESIS).

RECOMMENDATION:
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The school leader should develop a comprehensive PD plan based on student and teacher needs that is also
closely aligned with the goals identified in the CEP. The plan should have as its primary focus improving
teaching, learning and student achievement.

VI. FACILITIES AND RESOURCES
FINDINGS:
e There was a lack of student work on display that included rubrics and teacher comments for next steps.

e There is a full-time librarian and an established schedule for classrooms and students to use the library
throughout the day. The library is also available before and after school. However, more resources are
needed in languages other than English.

RECOMMENDATIONS:

e Teachers should be encouraged to showcase exemplars of students’ work in classrooms and on bulletin
boards in hallways. Rubrics should be used as an essential tool in planning and assessing assignments.
Teachers should participate in PD activities that model the use of rubrics to provide teacher feedback
that helps students improve and move to the next level.

e The school leader should seek the support of the District in securing grants and supplemental funding to
evaluate and add to the collection of resources in languages other than English to better support the
learning needs of the ELLs. Inventories should be kept, and school leaders should oversee and monitor
library resources.

PART 4: CONCLUDING STATEMENT

The findings and recommendations noted in the report are intended to guide the school's inquiry, planning,
and the development of the Comprehensive Educational Plan (CEP) for school year 2012-13. The school
should also continue its efforts in the implementation of the following Regents Reform Agenda initiatives: P-
12 Common Core Learning Standards, Data Driven Instruction and the Annual Professional Performance
Reviews for teacher effectiveness.
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