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PART 1: MISSION STATEMENT

“Our mission is to create a community of learners integrated by students, faculty, parents, and
administrators who share a common vision of high academic standards, strong values and a tradition of
achievement and success. We will enable our students to become life-long and self-confident learners by
providing and promoting the use of research-based academic, cultural and emotional experiences that will
take them through a self-discovery process of their own capabilities and potentials. The cornerstone of our
educational programs is the celebration of each student's diverse ethnic backgrounds and the construction of
bridges for exchange and communication to close the gap between their respective ways of life and the
American culture. Our school will offer high-quality education based on a holistic approach that will
incorporate and connect all our curricular programs through the continuous exploration of essential
guestions and enduring understandings that will prepare our students to successfully meet the challenges of
our competitive and complex society.”

PART 2: SCHOOL STRENGTH

Students and staff feel safe in the learning environment.
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PART 3: FINDINGS AND RECOMMENDATIONS

COLLECTION, ANALYSIS, AND UTILIZATION OF DATA

FINDINGS:

Although the school has a data specialist who collects predictive data and provides item skills analysis
information to teachers, there is little evidence that this information is used effectively to modify
instruction or form differentiated instructional groups.

There was some evidence of formative data collection, such as student portfolios, student writing
samples and reading response work. However, there was little evidence of ongoing conferring, note-
taking or recordkeeping of student progress, including next steps for skills acquisition. Teachers had
assessment binders, but the contents were not consistent, and the use of the binders wasn’t part of a
systematic and uniform plan to improve classroom instruction.

There was limited evidence of an assessment calendar providing teachers with dates and/or a timeframe
for the administration and sharing of schoolwide formative and summative assessments to measure
interim progress and performance benchmarks.

RECOMMENDATIONS:

School leaders should provide teachers with ongoing and comprehensive professional development (PD)
on the use of predictive assessment data (including item skills analysis) to differentiate classroom
instruction so that individual student needs are effectively met. The implementation of this training in
classrooms and its impact upon student progress based on differentiated small group instruction should
be monitored by school leaders through observations, learning walks, and informal/formal assessments
given by teachers.

School leaders should ensure through PD activities that teachers acquire the necessary skills for
consistent, ongoing conferring note-taking and recordkeeping of student progress as part of a systematic
and uniform plan to use data to inform instruction. Standardized portfolios of student work and
classroom data books should be used to individualize learning and create student goals. The impact of PD
activities should be closely monitored by school leaders through formal and informal classroom
observations and the review of classroom data books and student portfolios

School leaders should create a comprehensive formative, interim and summative assessment calendar.
The assessment calendar should provide teachers with dates and/or a timeframe for the administration
of schoolwide formal and informal standards-based assessments to inform and adjust classroom
instruction on an ongoing basis.
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Il. TEACHING AND LEARNING
FINDINGS:

e The school uses the Storytown reading series and teaches daily skills identified by the program; however,
there are no school developed curriculum maps that are aligned with the current New York State
Learning Standards (NYS) which support a comprehensive approach to balanced literacy. Explicit
teaching points, strategies, mentor texts and daily read-alouds across grades are not consistently
implemented during daily instruction time.

e Most of the lessons that were observed by the review team did not include activities that promoted
higher order thinking skills. Teachers relied heavily on worksheets and workbooks to provide
instructional activities that focus on factual recall. In most of the classrooms, questioning skills varied
greatly among teachers, with the majority of questions requiring factual recall and one word answers.

e Writing was identified by the school leader as a curriculum area in need of improvement. There are
school-developed writing units; however, the implementation of these units of study is not consistent
across grades. There is little evidence that the process charts displayed in classrooms or student work on
bulletin boards incorporate the characteristics of the genres being studied. Most student writing
observed on bulletin boards were summaries and story retelling with limited genre elements, analysis or
point of view.

e Although teachers are aware of New York State English as a Second Language Achievement Test
(NYSESLAT) proficiency levels, classroom observations and teacher interviews indicated that
differentiated instruction is not provided to students according to their performance on the different
modalities (Reading/Writing and Speaking/Listening) of the NYSESLAT.

RECOMMENDATIONS:

e The school should develop curriculum maps that are aligned with the current NYS Learning Standards
and that support a comprehensive approach to balanced literacy. The curriculum maps should include
explicit teaching points and strategies for skills acquisition. Teachers should use mentor texts as models
for genre unit studies in reading and writing and daily read-alouds to enhance English language concept
and vocabulary development.

e PD should be provided to support teachers in the development of questioning techniques aimed at
promoting students' critical thinking and problems solving skills. These skills should also support teacher
effectiveness with ELLs with Individual Education Programs (IEPs). Teachers should ensure that strategies
identified in training are implemented in their daily instruction. School leaders should make questioning
techniques a focus for classroom observations.

e The units of study for writing should be reviewed and revised to include a variety of genres with a focus
on the characteristics of each of those genres. Immersion in genres and the use of mentor text as read-
alouds should support students in developing an understanding of the elements of each genre. School
leaders, in collaboration with the literacy coaches, should provide teachers with ongoing PD. The PD
should facilitate the development of process charts and writing strategies designed to promote analytical
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skills utilizing point of view strategies. Teachers should use process charts that will serve as resources
for students to use to guide them in the development of their final writing pieces.

The School leader should design and implement a comprehensive PD program for all teachers focusing
on differentiating instruction using data including NYSESLAT modality reports. This PD should include
training on the implementation of flexible grouping based on formative, interim and summative data
targeting ELLs and providing tasks and activities that address their specific learning needs. School leaders
should monitor teacher planning and instruction to ensure that the use of data to group students
becomes a routine practice in all classrooms. On-going PD should be provided for teachers of ELLs who
need more support to plan differentiated instruction.

SCHOOL LEADERSHIP

FINDINGS:

School leaders provide teachers with common planning time to look at student work using specific
protocols; however, teachers reported that the scheduled time for planning was insufficient.

The Comprehensive Educational Plan (CEP) does not clearly outline how progress towards goals linked to
school improvement is to be measured.

RECOMMENDATIONS:

The school’s schedule should be re-examined to ensure that sufficient time is provided for the scheduled
common planning time. Procedures should also be put in place to evaluate the effectiveness of this
planning and its impact upon improving student learning.

The school leadership, in collaboration with the school leadership team (SLT) should review the school’s
CEP and ensure that it contains specific and measurable goals for schoolwide improvement. The school
leaders, in conjunction with all stakeholders should articulate within the CEP a clear vision and strategic
plan that drives the school towards high student achievement and outlines the responsibilities of staff
and school leaders. The plan should include goals, action plans, PD and use all resources available. The
implementation of the improvement plan should be monitored and its impact on student achievement
measured.

IV. INFRASTRUCTURE FOR STUDENT SUCCESS

FINDINGS:

There is a planning guide for the extended day program, including lists of instructional activities.
However, there is limited evidence that the teachers are following the planning guide and that the
planned instructional activities are taking place.
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e The school handbook includes information about the grading policy. However, inconsistencies in the
implementation of the policy were observed by the review team during classroom observations and
interviews.

RECOMMENDATIONS:

e The school leader should review the teaching and learning goals, objectives, and activities of the planning
guide for the extended day program with teachers and monitor its implementation on an ongoing basis.
A formative and summative assessment component should also be put into place in order to measure
the effectiveness of this program in promoting student achievement.

e The school leaders and teachers should review and revise the grading policy across all grades so that
students are assessed in a consistent manner and understand what is expected of them. The grading
policy should be uniformly disseminated and monitored for consistency in implementation.

V. PROFESSIONAL DEVELOPMENT
FINDINGS:

e There is limited evidence that the school has a comprehensive annual PD plan for teachers to acquire and
refine strategies and skills necessary to provide high-quality instruction and differentiated strategies for
students, including the identified subgroups. Additionally, the PD that was offered to staff was not
targeted to student’s needs identified through ELA tests and assessment data, teacher’s needs, and/or
feedback from classroom observations. Classroom observations reveal that the PD that took place has
had little impact on the implementation of effective teaching strategies for ELLs.

e A needs assessment has not been developed and distributed to teachers to determine their PD needs;
nor has an ongoing program to measure the effectiveness of PD been put into place. There was limited
evidence that adjustments were made to PD offerings based on the feedback from the teachers.

RECOMMENDATIONS:

e The school administration should work with teachers to develop and implement a comprehensive PD
program designed to improve the quality of teaching and learning, and to ensure that teachers
participate in substantial PD in order to remain current with their profession and meet the learning needs
of their students. The PD plan should be aligned with the school’s CEP goals and should take into
account the differentiated needs of the staff and the students. School leaders should also monitor the
teaching and learning process to ensure that strategies learned in PD offerings have a direct impact on
improving student’s achievement in ELA for all students.

e The school leader should ensure that a needs assessment is developed and distributed to teachers to
determine their PD needs. Based on this baseline information, a system for ongoing PD assessment
should be developed and individual teacher goals with benchmarks should be implemented.
Adjustments should be made periodically to meet the changing needs of the teachers and students
utilizing formative and summative assessment data.
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VI. FACILITIES AND RESOURCES
FINDING:

The school is located in close proximity to the campus of the City College of New York. With the exception of
the use of student teachers, the school does not take advantage of the resources of the college campus to
supplement its instructional program.

RECOMMENDATION:

The school leader should seek to strengthen and enhance collaborations with City College’s Education
Department and take advantage of the college’s diverse resources to supplement the school’s educational
and enrichment programs.

PART 4: CONCLUDING STATEMENT

The findings and recommendations noted in the report are intended to guide the school’s inquiry, planning,
and the development of the Comprehensive Educational Plan (CEP) for school year 2012-13. The school
should also continue its efforts in the implementation of the following Regents Reform Agenda initiatives: P-
12 Common Core Learning Standards, Data Drive instruction and the Annual Professional Performance
Reviews for Teacher Effective ness.
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