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PART 1: INTRODUCTION

Community and School Background

MS 203 serves

283 students in grades 6 through 8. The school enrollment is, 29 percent Black, 71 percent
Hispanic and one percent White students. Of these students, 22 percent are English language learners (ELLSs)

and approximately 27 percent are students with disabilities.

The administrative team consists of the Principal and two Assistant Principals (APs). The Principal has served
the school for nine years and the APs have served between four and five years. There are 27 teachers on staff;
25 percent have been at the school for less than one year and 37 percent for fewer than three years. All

teachers are highly qualified. The rate of teacher turnover is 13 percent.

PART 2: ASSESSMENT OF THE SCHOOL’S EDUCATIONAL PROGRAM

A. Performance on Key Indicators of Student Achievement Trends and School Progress

Positive or
Negative
Indicator (+/-)

School Performance Indicators

NYSED Quantitative Performance Measures

Negative trend data for one or more identified subject/areas and subgroups for the
past two consecutive years, as indicated by a decrease in the percentage of
students performing at or above Level 3 and/or a decrease in the Performance
Index.

School is ten or more points away from meeting its Effective Annual Measurable
Objective (EAMO) for one or more identified subgroups in subject/area(s) of
identification.

Performance data for the school on NYSED Accountability Overview Reports (AOR)
for the past two consecutive years show an increase in the number of subgroups
that did not make Adequate Yearly Progress (AYP) in identified area(s).

Performance data for the school on NYSED Accountability Overview Reports (AOR)
for the past two consecutive years indicate an increase in the achievement gap
between identified subgroups and the All _Students subgroup in one or more
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Positive or
Negative
Indicator (+/-)

School Performance Indicators v

identified subject/area(s).

NYCDOE Quantitative and Qualitative Performance Measures

Most recent NYC Progress Report Grade of C v

NYC Quality Review Score Developing v

B. School Strengths

e A number of teachers are eager to take leadership roles and to improve their instruction.

e Parental involvement is increasing because of the work of the parent coordinator and the Parent
Association.

C. Key Findings and Recommendations
Summary of the key issues (causal factors), and other areas of concern, identified during the on-site
diagnostic review that are negatively impacting student achievement in identified areas, as well as
recommendations, as related to the seven JIT Indicator Categories:

I. Curriculum

Findings:

There is a written curriculum for ELA that is aligned to NYS Standards. It is currently being revised
to take into account the Common Core Learning Standards (CCLS). Many teachers do not use the
curriculum as a basis for lesson planning. The curriculum states that the workshop model is used in
English language arts, (ELA) but there was little evidence to indicate that teachers use the
workshop model.

There are limited differentiated resources for English language learners (ELLs) and students with
disabilities, including textbooks, to support their learning.

Recommendations:

All teachers and school leaders should participate in professional development (PD) on how to
plan and implement a curriculum with rigor, as well as on delivery methods that are student-
centered. The curriculum should be relied upon as the basis for assessing individual student
mastery and progress. Walkthroughs and formal evaluations should include how well the teacher
knows and implements the curriculum for the subjects being taught.

Instructional resources should be provided to support an effective learning environment for all
students. This should include a particular focus on the provision of resources to support and
enhance the learning of students with disabilities and ELLs.

Il. Teaching and Learning

Findings:

The quality of instruction across the school is inconsistent and often weak. ELA and mathematics
teachers use learning targets to guide their lessons. However, the majority of lessons are teacher
led, with a limited variety of instructional strategies. Students, therefore, have few opportunities
to develop as independent learners.
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Although teachers group students for instruction, there is little differentiation of tasks. Frequently,
teachers place more able students with those who struggle to learn. As practiced by teachers at
this school, this strategy does little to extend the learning of the more able students and does not
provide the support that is needed for struggling students. There was limited evidence of
reference to Individualized Education Program (IEPs) in planning or instruction. There was little
evidence of differentiation in the teaching of ELLs and students with disabilities in both general
education and special education classes.

Few teachers effectively use questions. Most questions are closed, and teachers frequently do not
allow students to extend their answers and sometimes answer for them. Most teachers use
essential questions in their planning but do not build on the essential questions in the lesson to
extend student learning. As a result, students do not develop independent skills of inquiry or
critical thinking.

Limited high quality student work is displayed in classrooms and hallways. Some work is displayed
without rubrics and other work is displayed with inconsistent use of rubrics. Feedback to students
that include next steps is minimal, and suggestions for improvement are general and lack the
specificity necessary to improve student learning.

Classroom management across the school is inconsistent. Some teachers have clear routines that
are understood and followed by students, while other teachers have weak student management
skills. Low level off-task chatter and off-task behavior is the norm in these classes, mainly because
students are bored and not engaged in the lesson. In a number of classrooms, there is little sense
of urgency and transitions to the next activity are slow, resulting in a loss of instructional time. This
contributes to the lack of student engagement that is evident in many classes.

The use of technology to support learning is weak, although a small number of teachers use
technology interactively and calculators are used effectively in mathematics.

In a number of integrated co-teaching (ICT) classes, both teachers did not effectively contribute to
student learning, although there were some examples of good co-teaching.

All teachers set learning goals for ELA and mathematics. However, these goals are not used
consistently in all classes throughout the school. In classes where goals are not used, students are
unclear about the purpose of their learning.

The expectations of school leaders and teachers with regard to student punctuality are low. In a
number of classrooms, there is little sense of urgency, resulting in a loss of instructional time. A
few teachers provide time expectations and limits for task completion, but frequently, activities
overrun and transitions are slow. This contributes to the lack of student engagement that is
evident in many classes.

The school has a number of grading policies, but school leaders do not insist on them being used
consistently by teachers. The policies are rarely displayed in classrooms, so students are frequently
unaware of expectations for their work. There was little evidence of guidelines for modifying
objectives and course content for students with disabilities.
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Recommendations:

School leaders should provide PD to introduce teachers to a wider range of instructional strategies
that can be used in the classroom to promote greater student participation in the learning process.
Teachers should be expected to implement these strategies, and school leaders should monitor
the effectiveness of implementation and provide additional PD for teachers when necessary.

The school leader should provide PD opportunities for teachers on a variety of instructional
strategies to promote differentiation of instruction for all subgroups. The focus of the PD should
be on the use of data to drive lesson planning and instruction. Strategies should focus on ensuring
that tasks match the academic needs of identified subgroups. School leaders should regularly
monitor teachers' planning and instructional practice in the classroom to ensure that
differentiated activities are in place throughout the school. Ongoing PD should be provided for
teachers who continue to struggle with using data to match work to the individual needs of
students.

PD should be provided in supporting teachers in developing a variety of questioning techniques
aimed at critical thinking and using problem solving skills appropriate to student development.
These skills should specifically support teacher effectiveness with students with disabilities and
students with IEPs. Teachers should ensure that strategies identified in training are implemented
in their daily instruction. School leaders should make questioning techniques a focus for
observation.

Rubrics should be used as an integral tool in planning and assessing assignments. Teachers should
participate in PD activities that model the use of rubrics to provide teacher feedback, peer
feedback and student self-assessment. School leaders should monitor student work in books and
on display and evaluate the quality of feedback that is provided to ensure that it helps students
improve and move to the next level.

School leaders should ensure that all students are informed and understand the school code of
conduct. The school leaders and staff should consistently reinforce the recently introduced
Positive Behavior Intervention and Support (PBIS) strategy. They should develop a student
handbook that includes the code, post the policies throughout the school, and ensure a consistent
implementation of expectations, consequences and incentives. School leaders, through
observations and walkthroughs should ensure that staff consistently promotes the high behavioral
expectations that are set.

The school leadership, with Network support, should provide training and support to targeted
teachers to ensure that they have the skills and competencies to effectively use technology in
instruction, including laptop computers and SMART Boards. School leaders should ensure that
strategies learned in PD are fully implemented in the classroom and that the computer laboratory
is used effectively so that technology is routinely integrated into teaching and learning.

School leaders should ensure that teachers of ICT classes have PD to help support effective models
of co-teaching. School leaders should ensure that teachers have planning time that allows them to
plan how use their shared expertise to best improve student learning.

Teachers should ensure that lesson objectives are planned and shared with students so that they
have a good understanding of what it is they are learning. School leaders should develop a cycle of
goal setting that involves students so they can experience success in achieving goals. Lessons
should include explicit teaching points and provide practice sessions for independent work to
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assess student learning before teachers proceed to the next teaching point. Teachers should make
sure that teaching points are related within the same lesson and should be standards based.
School leaders should ensure through the observation process that this practice is uniform.

School leaders should ensure appropriate pacing and sequencing of instruction. The students
should clearly understand expectations and should be expected to be self-directed and personally
accountable. For example, students should start and complete the ‘Do Now’ within the first few
minutes of class. Teachers should plan effective closures so that students summarize the day’s
lesson, the teacher is able to assess the degree to which students mastered the day’s content, and
students are able to efficiently transition to the next class. Classroom rules, expectations and
consequences should be discussed and posted.

School leaders and teachers should review and revise the school grading policy across all grades.
Each department should then develop a policy that is consistent with these guidelines. These
policies should be known to students and parents and posted in each classroom. School leaders
should monitor that these policies are consistently implemented.

lll. School Leadership

Findings:

There are three school leaders in a school of 283 students, which is an unusually high ratio. A
number of management systems have been established; however, leaders have not established a
sense of urgency, and there is little rigor in implementing these systems. School goals are not
ambitious and do not fully address the priorities of the school. The barriers to achievement have
not been rigorously addressed.

School leaders have not developed a culture of high expectations for teachers and students.
Although the school has a large percentage of high need students, many staff use this as an excuse
for the significant underachievement. A small number of teachers are reluctant to change their
practices to meet the needs of students. There is no preparation for the Regents’ Living
Environment course and no preparation for specialized high schools.

The school leadership does not set priorities for the effective management of fiscal resources
received by the school; for example, sufficient resources including differentiated materials are not
provided to support the needs of ELLs and students with disabilities. As a result, the needs of these
sub groups are not met.

School leaders have neither developed an effective learning environment nor established high
expectations for punctuality. The complex organization of the school day into 21 minute modular
units does not maximize learning time, as the modules are too brief to allow for good learning to
take place, and much time is wasted in transitions between lessons as students linger in hallways.

Monitoring of instruction by school leaders is weak and ineffective. All school leaders participate in
joint classroom observation using an observation schedule that is appropriately focused on one
area of instruction over a period of time. However, there is no planned schedule of observations.
The quality of feedback is often superficial and lacks rigor. The feedback does little to support
teachers who receive an unsatisfactory rating. As a result, significant weaknesses in teaching and
learning have not been addressed.
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School leaders have allocated little time to common planning, so teachers have to make their own
arrangements for planning. Some common planning takes place during weekly department
meetings.

Although all school leaders and teachers have the opportunity to attend PD, the impact of it is not
evident, as school leaders do not monitor for its effectiveness.

School leaders have not worked with the School Leadership Team (SLT) to enable them to
contribute to the Comprehensive Educational Plan (CEP) effectively. The SLT relies on the
administrative cabinet for setting goals and for monitoring progress towards the goals. The goals
on the CEP do not have interim benchmarks, and some are not written as SMART goals.

Recommendations:

The structure of the school leadership should be reviewed and roles and responsibilities
reallocated to make the team effective in addressing the barriers to achievement.

The school leadership, staff and the Network should revise the CEP to create an effective
schoolwide plan to improve achievement. The school leaders and staff should articulate a clear
vision and strategic plan that drives the school towards high student achievement and clearly
outlines the responsibilities of staff and leaders. The plan should include goals, action plans,
professional development (PD), and should use all resources available through the
District/Network. The implementation of the plan should be carefully monitored and its impact on
student achievement measured.

School leaders should ensure that there are sufficient resources to meet the needs of students
with disabilities and ELLs.

With the support of the Network, school leaders should evaluate the current modular system of
scheduling and revise it to ensure that learning time is maximized. Consideration should be given
to including extracurricular activities and advisories to support the social and emotional growth of
all students.

School leaders should implement a classroom observation schedule to monitor more closely the
quality of teaching and learning across the school. Written feedback should be provided for all
formal, informal and walkthrough observations, including clear targets for improvement. Follow-
up observations should be included in the schedule to check on progress. The school leaders
should seek support from the Network in developing lesson observation protocols, including
training for administrators in writing effective teacher feedback. The outcomes of lesson
observations should provide a focus for the school PD plan.

As part of the review of the daily program, the school schedule should be restructured to ensure
that all adults working with cohorts of students have regularly scheduled times to meet. Teams
should be provided with protocols for recordkeeping and dissemination of plans. School leaders
should monitor planning meetings to ensure that the meetings are focused on instructional
improvement.

School leaders, with support from the Network, should design a comprehensive PD plan to address
the needs of teachers to improve their delivery of instruction. School leaders should monitor how
effectively teachers implement the PD.
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School leaders should seek Network support in working with the SLT to develop parents’
understanding of their responsibility for setting goals for the CEP. The CEP should be a regular
item on the agenda for SLT meetings so that all members of the team are fully aware of school
goals and the progress being made toward them.

IV. Infrastructure for Student Success

Findings:

Many students with disabilities do not receive the mandated assessments and related services to
which they are entitled in order to support their academic achievement. Four students receive
partial counseling, three are awaiting a provider for counseling, two who have support for speech
difficulties receive partial support and two are waiting for a counselor. One student has no start
date for physical therapy and five are awaiting a provider for occupational therapy. Nine students
are not receiving ICT, ten are not receiving Special Education Teacher Support Services (SETTS) and
four are not in self-contained classes for 12:1.

There are inadequate resources to support the science program. There is no running water or gas,
and equipment, such as microscopes, is broken. Despite this handicap, a number of students
reported they enjoyed science because they could do hands on experiments.

School leaders have not established high expectations for student behavior. Students are often
disruptive and disengaged from learning. The school has just begun to implement Positive
Behavioral Intervention and Supports (PBIS) to address the sometimes poor behavior. There was
limited evidence of the impact of PBIS in hallways and classrooms, as the implementation is
inconsistent.

The building is clean and welcoming and student work is displayed, although it is often not of a
high quality. The school is on the third floor and display boards that celebrate student
achievement are kept on the first floor, which is not visible to the majority of students during the
day. Consequently, students do not have a model of how well they and others are doing to raise
their expectations.

Much time is wasted during transitions, as many students wander aimlessly in hallways and are
frequently late to class. School leadership and teachers do not enforce prompt attendance.

Recommendations:

School leaders should ensure that all students with disabilities receive required services. All
instructional programs for students with disabilities should be implemented in accordance with
each student’s IEP.

School leaders should ensure that science laboratories are adequately supplied and maintained.

School leaders should work closely with the Network in developing schoolwide PD on PBIS. The
PBIS initiative should be fully implemented with school rules displayed prominently and followed
consistently by all teachers.

School leaders should establish an academic environment that reflects a culture that values
student work and achievement. Display boards celebrating student achievement should be
displayed on all floors of the school building.
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The school leader should immediately convene a core group of student support staff,
administrators and teachers to develop strategies and related policies and procedures to improve
student punctuality. These policies and procedures should be clearly outlined in the student Code
of Conduct and annually distributed to parents, staff and students.

V. Collection, Analysis and Utilization of Data

Findings:

School leaders are familiar with school data but do not make effective use of it to improve the
achievement of all students. For example, performance index data in both ELA and mathematics
for ELLs shows a decline in performance over the years but there has been no follow-up.
Mathematics teachers meet regularly to analyze data, but there is little evidence to show how the
data is used. Inquiry Team leaders meet and analyze the data to identify the focus for the tasks
and are beginning to work effectively, but it is too soon to see the impact of their work on
classroom practice. There is no grade level meeting to discuss and analyze data across the grades.
The school has a large amount of data on student performance, including an analysis done by the
Network of the lowest performing students. However, this is not effectively used to improve ELA
instruction for the identified subgroups.

Teachers use a range of assessments, but many do not use data to track the progress of students.
Although teachers have developed interim assessments in ELA and mathematics, there is little
analysis of the data to support instruction. Teachers were given data binders at the start of the
school year, but there was little evidence of their use. Many teachers use their own systems,
some of which are insufficiently rigorous. Teachers of ELLs are often unaware of how to interpret
New York State English as a Second Language Assessment Test (NYSESLAT) data in order to
differentiate instruction for ELLs.

The Academic Intervention Services (AIS) program is ineffective. It takes place during the 37 and a
half minutes at the end of the school day. The time is not used well by many teachers; some
teachers do not plan effectively for the lesson and time is lost as students and teachers are often
late.

School leaders do not use data from assessments or observations effectively to develop teacher
professional growth plans. School leaders have a satisfactory understanding of the strengths and
weaknesses of each teacher; however, implementation from feedback is not monitored.

Recommendations:

The school should revisit the current system for data disaggregation and analysis to focus more
closely on student-by-student, class-by-class and subgroup-by-subgroup deficiencies in addition to
the whole school and grade monitoring. School leaders should ensure that all teachers
incorporate item skills analysis of Acuity and predictive results to inform their instruction in all
testing grades. Particular attention should be given to monitoring the development of student
skills as they move from grade to grade to check for vertical alignment in curriculum programs in
each content area.

The school, with the support of the Network, should provide PD for teachers in how to use data to
improve instruction, especially for teachers of ELLs. This should include a variety of methods that
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can be employed within the classroom to meet the individual learning needs of students. School
leaders should identify this as a focus for observation.

The structure of the AIS program and teacher preparation for it should be reviewed to ensure that
identified students effectively learn. AIS programs should respond to individual student data. All
students entitled to AIS should be identified and provided with these services during the school
day and at other times before and after school.

With Network support, school leaders should use all the information from assessment and lesson
observation to develop professional growth plans for each teacher.

VI. Professional Development

Findings:

The PD plan for school improvement has not been developed using school data. PD is provided for
all teachers and school leaders but is not implemented with fidelity. The impact of PD in
classrooms is not evaluated by school leadership. This contributes to the underachievement of
students and to the inconsistent and often weak instruction.

The Inquiry Teams have made a thorough start to their work, using data analytically to determine
the foci of their work. However, it is too early to see the impact of their work in classrooms.

There is no strategic oversight based upon data to meet the changing needs of the students and
teachers. With the exception of mathematics, feedback from lesson observation or from teachers
is not used to adjust the PD program. A survey of the PD needs of teachers was undertaken, but
there was little evidence of any follow up.

School leaders do not hold teachers accountable for incorporating PD strategies in their
instructional practice. There is little evidence of the impact of PD in classrooms.

School leaders have not ensured that all teachers are equipped to teach students with disabilities
and ELLs in general education classrooms. As a result, the learning needs of these students are
frequently not met.

Recommendations:

The school should develop a comprehensive PD program that aligns with school goals by using the
data available in the school. School leaders should seek support for PD from the Network and
other outside specialists to help them develop a detailed plan that focuses on improving teaching
and learning to better meet the needs of students and teachers. The implementation of PD
strategies in classrooms should be rigorously monitored and additional PD provided to teachers as
needed.

School leaders should ensure that the work of the Inquiry Team filters into every classroom.
The school should put mechanisms in place to enable the outcomes of PD to be shared and

disseminated with a greater number of teachers. In addition, school leaders should ensure that
opportunities for turnkey training are consistently offered.
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e School leaders should be more rigorous and effective in their classroom observations and should
hold teachers accountable for incorporating strategies and skills acquired through PD into their
instructional practice.

e With the support of the Network, school leaders should review the PD program and include
sessions on how teachers can more effectively meet the specific learning needs of students with
disabilities and ELLs. The school leaders with responsibility for special education should monitor
and evaluate the teaching and learning of classes with ELLs and students with disabilities. Clear
guidelines for all teachers of these groups of students should be developed.

VII. District Support
Finding:
The school has been with the current Network since July 2011. Network staff is supporting the school
through the allocation of staff to improve attendance and to improve achievement in ELA and
mathematics. However, the work has, as yet, had little impact on school improvement.
Recommendations:
e The Network Leader should work with school leaders to evaluate the impact of Network support

on the school.

e The Network should support the school in the implementation of the Joint Intervention Team (JIT)
recommendations

PART 3: JOINT INTERVENTION TEAM OVERALL FINDING AND RECOMMENDATION

A. Overall Finding

Reference | Review Team Finding v
(c) The school has not made sufficient progress in identified areas, and is unlikely to make 4
AYP under the current structure and organization.

B. Overall Recommendation

Reference | Review Team Recommendation v

(c) Develop and implement a School Restructuring Plan that includes significant changes v
in staff, organizational structure, leadership and/or configuration to address issues
that continue to negatively impact student academic performance in identified areas.
The School Restructuring Plan must also include one of the restructuring options
required under NCLB and further defined by the DOE.

C. Inthe space below, include specific information to support the District in determining how the above JIT
recommendation should be implemented.

o The leadership team should be reviewed and structured to take into account the size of the school.
Roles and responsibilities should be reviewed to make the team more effective. School leaders should

be held accountable for implementing school management structures.
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e Teachers should be held accountable for their teaching and should be replaced if they are ineffective
and do not improve. Areas for improvement include: using data to differentiate instruction, improving
motivation and engagement of students, increasing the variety of strategies used in lessons,
guestioning techniques and, for some teachers, developing behavior management skills.

e The structure of the daily schedule should be reviewed so that sufficient time is given for all lessons,
and students do not waste time by wandering in the hallways between modules. Consideration should
be given to introducing activities such as sports and advisories to support the social and emotional
development of all students.

e The Network should work with school leaders and teachers to develop their understanding of the
analysis and use of data. This analysis should be used to develop a schoolwide CEP. All stakeholders
should be involved in the development of the plan and held accountable for its implementation. The
plan should include strategies to raise teachers’ and students’ expectations of academic and personal
achievement.

e The structure for monitoring the quality of instruction should be reviewed to make it rigorous. Lesson
observations should be followed up to ensure that teachers implement the strategies identified for
development.

e A PD plan should be developed that aligns to the priorities of the school as identified by the analysis of
data and the needs of teachers and students.

e The Network should work with SLT to ensure that all have a role in developing the CEP. The CEP should
be based upon school data, and all goals should be SMART, with interim goals that are time framed.
The CEP should be regularly reviewed and adjusted in the light of ongoing evaluation.
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