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PART 1: MISSION STATEMENT

“The educational mission of the Claremont Community School is to provide all students with the skills,
standards-based knowledge, and values that are needed to become productive citizens of society. This
goal will be accomplished by integrating the arts, character education ad service learning throughout the
academic curriculum. The school partners work with many community organizations to provide
academic, health, recreational and support services to children, parents and the community.”

PART 2: SCHOOL STRENGTH

The school leaders and staff are working collaboratively to identify and implement additional classroom
and instructional practices to increase student achievement.

PART 3: FINDINGS AND RECOMMENDATIONS

I. COLLECTION, ANALYSIS, AND UTILIZATION OF DATA

FINDING:

Based on observations, interviews and document review, the review team found that the school collects
an array of student data. However, there is an inconsistent analysis of data to track schoolwide trends,
including information regarding the effectiveness of instruction in English language arts (ELA)

disaggregated by subgroup.

RECOMMENDATION:
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School leaders should build on its current practice of data disaggregation and analysis to focus on
student, class and subgroup areas in need of improvement. School leaders should monitor to ensure
that all teachers use and integrate item skills analysis from interim, formative, and summative
assessments to inform English Language Arts (ELA) instruction across all grades. In addition, school
leaders should monitor the development of students’ skills as they move from grade to grade to verify
the vertical alignment of ELA curriculum and ensure students are making progress.

Il. TEACHING AND LEARNING
FINDINGS:

e Observations, interviews and document reviews conducted by the review team indicate limited
evidence of the consistent application of a schoolwide grading policy to support the development of
learning in ELA.

e (Classroom observations, interviews and document reviews conducted by the review team indicate
that there is inconsistent use of rubrics in ELA classes to support the development of learning goals
for students.

e Classroom observations and document reviews conducted by the review team indicate many
lessons are teacher-directed, with limited opportunities for student interaction and cooperative
learning.

e Classroom observations conducted by the review team found limited evidence that teachers
consistently differentiate instruction to support individual student-learning needs in ELA. As a
result, teachers are not using a range of strategies to accommodate the differing learning needs of
all students in ELA, including English language learners (ELLs) and students with disabilities
subgroups.

e (Classroom observations conducted by the review team indicate that there is technology available in
many classrooms, including SMART Boards and laptops. However, in the majority of classes, there is
limited evidence that this technology is effectively integrated into instruction or used to scaffold
instruction and support varied student learning modalities.

RECOMMENDATIONS:

e School leaders, in collaboration with teachers, should review and revise the school’s grading policy.
The school should share the policy with students and parents. School leaders should monitor,
through classroom observations and a review of student work, the implementation and consistent
application of the policy.

e School leaders should ensure teachers participate in professional development (PD) activities to
develop and model the use of rubrics. Teachers should collaborate in professional learning
communities (PLCs) to collectively review student work to normalize the application of rubrics.
School leaders should monitor student work in classrooms and on display to evaluate the quality
and consistency of teacher feedback within and across classrooms. Additional support should be
provided to teachers as needed.
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e School leaders should ensure that classrooms are student centered. Instruction should focus on
students’ needs, abilities, interests, and learning styles. The teacher should serve as a facilitator.
Students should be active, responsible participants in their own learning. Teachers should promote
student interaction, cooperative learning, and higher order thinking skills designed to improve and
meet the learning needs of all students in ELA.

e School leaders should provide ongoing PD opportunities to promote differentiation of instruction,
based on data analysis, as part of a schoolwide comprehensive PD plan. Strategies should focus on
ensuring tasks match the academic needs of all students. School leaders should monitor teachers’
pedagogy to ensure learned differentiation strategies are present in planning and instructional
practice and implemented throughout the school. School leaders should provide all teachers with
targeted PD to incorporate into instructional strategies.

e The school leadership should provide PD and support to ensure all teachers have the skills and
competencies to use technology, including laptops computers and SMART Boards, to support
instruction. School leaders should ensure strategies learned in PD are integrated into teacher
planning and delivery of instruction. School leaders should monitor the effective use of technology
in classrooms through formal and informal observations and walkthroughs. Additional support
should be provided to staff as needed.

Illl. SCHOOL LEADERSHIP
FINDINGS:

e Interviews and document reviews conducted by the review team indicated that the roles and
responsibilities of the school cabinet are not clearly defined within the school’s organizational
structure and do not delineate all areas of instructional and administrative responsibility.

e Interviews conducted by the review team indicated that members of the School Leadership Team
(SLT) have knowledge and understanding of the goals of the Comprehensive Education Plan (CEP)
and provide feedback on whole school improvement goals. There is limited evidence that the team
consistently monitors and discusses the CEP goals to evaluate the school’s progress towards
meeting its goals in ELA.

RECOMMENDATIONS:

e School leaders should review the current roles of the cabinet, including those accountable for the
ELA program, to ensure there is a clear delineation of responsibilities for specific academic,
administrative, and support services. These roles should be transparent and readily known to all
stakeholders in the school community.

e School leaders should seek the support of the New York City Department of Education’s (NYCDOE)
Division of Family and Community Engagement (FACE) to provide training and assistance to the SLT
team in order to clarify their role and responsibility for CEP goal setting, implementation, and
monitoring. The CEP should be a regular item on the agenda of SLT meetings so members can
monitor the progress the school makes toward the achievement of its goals.
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IV. INFRASTRUCTURE FOR STUDENT SUCCESS
FINDING:

Some classroom observations conducted by the review team found that students occasionally engage in
inappropriate behavior that is disruptive and interferes with teaching and learning. In these instances,
inconsistent application of school support services and disciplinary procedures negatively impacted
learning.

RECOMMENDATION:

School leaders should institute a Positive Behavioral Interventions and Supports program (PBIS) to be
used by all stakeholders. PD should be provided to teachers to support the development of effective
classroom management strategies that will maximize teaching and learning and minimize disruptive
behavior. The implementation of this program should be coordinated with external agencies, including
Community Based Organizations (CBOs). The roles and responsibilities of all staff should be reviewed
and adjusted to provide comprehensive school based health and social services for students and their
families.

V. PROFESSIONAL DEVELOPMENT
FINDING:

Based on the review team’s document review and interviews, the review team determined that the
school’s staff attends a variety of PD activities hosted by the school leadership and other internal and
external organizations. However, there is limited evidence of a comprehensive and targeted ELA PD
plan based on teacher and student needs, assessments, and data analysis.

RECOMMENDATION:

School leaders should conduct a needs assessment based on an analysis of data, including teacher
surveys, classroom observations and student performance data, to develop and implement a PD plan
designed to improve the quality of teaching and learning in ELA. All teachers should participate in the
PD program to maintain and develop pedagogical practices that meet the learning needs of all students.
The PD plan should take into account the differentiated learning needs of all teachers in order to
provide targeted and differentiated PD. The PD plan should align with the goals of the CEP.

VI. FACILITIES AND RESOURCES
FINDINGS:

e Classroom observations and interviews conducted by the review team indicate that classroom
libraries have a range of leveled books. However, there were limited native language materials
available for ELL students.

e The school has a library, however, the review team’s observations indicate it was not fully staffed,
and the library collection lacked variety with regard to cultural diversity, instructional levels, and
range of content to accommodate students’ varied learning styles, reading levels, and interests.
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RECOMMENDATIONS:

e School leaders, along with classroom teachers, should assess classroom libraries and provide
additional materials for ELL students, including resources in native languages, as needed.

e The School leader should seek supplementary funding to procure additional materials and staffing to
accommodate consistent access to the library to support student achievement. School leaders
should explore different ways to improve library resources and expand the book collection to meet
the needs of all students, including trading books with similar schools, seeking grants or contacting
publishers for donations.

PART 4: CONCLUDING STATEMENT

The findings and recommendations noted in the report are intended to guide the school’s inquiry,
planning, and the development of the CEP for school year 2012-13. The school should also continue its
efforts in the implementation of the following Regents Reform Agenda initiatives: the new P-12
Common Core Learning Standards, Data Driven Instruction and the Annual Professional Performance
Reviews for teacher effectiveness.
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