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PART 1: INTRODUCTION

Community and School Background

The School Of Performing Arts serves 328 students in grades 6 through 8. The school enroliment is three
percent Asian, 71 percent Hispanic and 26 percent Black students. Of these students, 21 percent are English

language learners (ELLs) and approximately 18 percent are students with disabilities.

The administrative team consists of the Principal and one Assistant Principal (AP). The Principal has served the
school for three years and the AP has served for two years. There are 29 teachers on staff; 20 percent have
been at the school for less than one year and 33 percent for fewer than three years. Ninety- seven percent of

teachers are highly qualified. The rate of teacher turnover is 15 percent.

PART 2: ASSESSMENT OF THE SCHOOL’S EDUCATIONAL PROGRAM

A. Performance on Key Indicators of Student Achievement Trends and School Progress

Positive or
Negative
Indicator (+/-)

School Performance Indicators

NYSED Quantitative Performance Measures

Negative trend data for one or more identified subject/areas and subgroups for the
past two consecutive years, as indicated by a decrease in the percentage of students
performing at or above Level 3 and/or a decrease in the Performance Index.

School is ten or more points away from meeting its Effective Annual Measurable
Objective (EAMO) for one or more identified subgroups in subject/area(s) of
identification.

Performance data for the school on NYSED Accountability Overview Reports (AOR) for
the past two consecutive years show an increase in the number of subgroups that did
not make Adequate Yearly Progress (AYP) in identified area(s).

Performance data for the school on NYSED Accountability Overview Reports (AOR) for
the past two consecutive years indicate an increase in the achievement gap between
identified subgroups and the All_Students subgroup in one or more identified
subject/area(s).
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Positive or
Negative
Indicator (+/-)

School Performance Indicators v

NYCDOE Quantitative and Qualitative Performance Measures

Most recent NYC Progress Report Grade of C v

NYC Quality Review Score of Proficient v

B. School Strengths

e School leaders, staff and Community Based Organizations (CBOs) have established structures to
support the social and emotional needs of students within a safe and caring environment.

e School leaders have taken decisive action on the identified area for improvement by appointing two
teachers to co-teach in each English language arts (ELA) classroom.

C. Key Findings and Recommendations
Summary of the key issues (causal factors), and other areas of concern, identified during the on-site
diagnostic review that are negatively impacting student achievement in identified areas, as well as
recommendations, as related to the seven JIT Indicator Categories:

I. Curriculum

Findings:

Although the school has a written curriculum for ELA that is aligned to the New York State (NYS)
Standards, the curriculum for writing is at an early stage and the assessment section lacks detail.

The school has sufficient ELA resources in the form of classroom libraries but the interest level of
some texts to support struggling readers is not appropriate to the age range. There are insufficient
resources for English language learners (ELLs) in general education classes and for classes with
students with disabilities.

Recommendations:

School leaders, with support from the Network, should further develop the curriculum for writing
and align assessments more closely with the written curriculum.

School leaders should seek expertise to identify and increase the supply of books that are age-
appropriate for struggling readers. They should also increase resources for ELLs in general
education classes and for students with disabilities.

Il. Teaching and Learning

Findings:

The quality of teaching and learning in ELA is inconsistent across the school. Many teachers of ELA
do not plan to meet the needs of all students, and many teachers use a limited number of
strategies. Teacher-directed instruction is the most commonly used strategy. In some classes,
activities were low level or repetitive. Consequently, in a number of classes, students were not
actively engaged.
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There is little evidence of differentiated instruction in ELA, except to group students based on their
reading levels. In many lessons, a number of students finished their work early because it was
insufficiently challenging while others did not start the work as it was too difficult. Often, in
general education classes the work for ELLs was not modified and they struggled. In most special
education and general education classes, little differentiation was observed in planning, the use of
teaching materials and assessment.

Although teachers group students based on their reading levels, there was little evidence of
teachers providing work to meet the needs of the groups, except in guided reading where
differentiated computer programs were used.

There is some evidence of questions that engage students in critical thinking. However, in many
classes, teachers do not use questions that enable students to support their responses by citing
evidence or explaining their thinking. As a result, students do not extend their language skills or
develop critical analysis skills.

The quality of rubrics for ELA across the school is variable, a number are not closely aligned to NYS
Standards and others sometimes not giving sufficient guidance. The use of rubrics to give feedback
to students is also inconsistent because the grading policy in ELA lacks detail. Some teachers give
detailed guidance as to how to improve work, but others provide feedback that lacks specificity.
Therefore, many students do not have a good understanding of how to improve their work.

Although a number of ELA teachers manage time well in classrooms, this is not consistent across
grades and classes. Some teachers allow too much time for responses to questions, do not check
for student understanding or monitor student activities to judge if they are ready to move onto the
next part of the lesson.

Technology is used effectively as part of the reading program. All teachers have SMART Boards,
but with a few exceptions, they are mainly used as chalk boards. Students write out by hand many
copies of their drafts before typing a final piece on a computer instead of using the computer to
support the drafting of writing.

Although a few lesson plans for ELA identify learning goal linked to the NYS Standards, this is not
common practice, and goals are rarely explained to students. This contributes to the students
often being passive learners as they are not partners in learning.

Recommendations:

School leaders should provide professional development (PD) to introduce teachers to a wider
range of instructional strategies that can be used in ELA instruction to promote greater student
participation in the learning process. Teachers should be expected to implement these strategies,
and school leaders should monitor effectiveness and provide additional PD for teachers when
necessary.

The school leader should provide PD opportunities for teachers on differentiation. The focus of the
PD should be on the use of data to drive lesson planning and instruction. Strategies should ensure
that tasks match the academic needs of identified subgroups. School leaders should regularly
monitor teacher planning and instructional practice in the classroom to check that differentiated
activities are in place throughout the school. Ongoing PD should be provided for teachers who
continue to struggle with using data to match work that meets the individual needs of students.
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School leaders should provide PD on the implementation of flexible grouping based on formative
and summative data. All students should be provided with tasks and activities that address their
specific learning needs in all lessons. School leaders should monitor teacher planning and
instruction to ensure that the use of data to group students becomes common practice in all
classrooms. Ongoing PD should be provided for teachers as necessary.

School leaders should seek training and support from the Network or other providers to enable
teachers to be more effective in the classroom when asking questions. This training should ensure
that teachers build a wide range of effective questioning strategies so that students become more
active participants in the learning process. School leaders should then observe lessons to ensure
implementation.

Rubrics should be used as an integral tool in planning and assessing assignments within a more
detailed grading policy. Teachers should participate in PD activities that model the use of rubrics
to provide teacher feedback, peer-feedback and student self-assessment. School leaders should
monitor student work and evaluate the quality of feedback that is provided to ensure that it helps
students improve and move to the next level.

PD in best practices in pacing, including responding to the learning styles of students in order to
maximize and improve instructional time, should be offered with Network support. Best practices
in the school should be identified by school leader observations and walkthroughs and then
disseminated to ensure greater impact on instruction and student outcomes.

The school leadership, with Network support, should provide training and support to targeted
teachers to ensure that they have the skills and competencies to effectively use technology,
including laptop computers and SMART Boards, in instruction. School leaders should ensure that
strategies learned in PD are fully implemented in the classroom so that technology is routinely
integrated into teaching and learning.

School leaders should ensure, by observations and walkthroughs, that standards are displayed in
every classroom. Learning objectives should be displayed and discussed with students at the
beginning, during and at the end of lessons. The practice should be quickly embedded, and follow-
up visits by school leadership should be made to classes to ensure implementation.

Ill. School Leadership

Findings:

With Network support, school leaders have reduced the number of priorities in their strategic
plan, but there are still too many, resulting in a lack of focus. School leaders evaluate systems
through pilots before establishing them, but there is little evidence of effective monitoring of the
implementation of these programs to adjust them as required. The instructional team is reflective,
but its strategic plan has not been implemented.

School leaders work in pairs with the aim of improving their skills of observation and feedback.
However, the system of teacher observation has not yet improved the quality of instruction in ELA.
Similarly, the impact of the work of professional learning teams is not yet evident in classroom
instruction. Professional learning teams, designed to develop teachers as leaders, have been
formed based upon the differentiated needs of teachers identified from observations and data,
and the work is just beginning to filter into classrooms.
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The School Leadership Team (SLT) does not contribute to the desigh and monitoring of the
effectiveness of the Comprehensive Educational Plan (CEP). The school has difficulties in recruiting
parents to the team and has met once this year. The goals in the CEP do not focus sufficiently on
ELA, and the plan does not have timelines or interim benchmarks to measure success in reaching
the goals. The SLT does not review progress towards reaching the goals.

There is substantial evidence of parent outreach by the school, taking into account the language of
parents. Nevertheless, parents are not actively involved in meaningful decision-making processes
in the school.

Recommendations:

The school leadership and the Network should further develop the strategic plan to improve
achievement in ELA. School leaders and staff should clearly identify priorities to raise
achievement. The plan should include goals, action plans, PD, and should use all resources
available through the Network. The implementation of the plan should be carefully monitored and
its impact on student achievement measured.

School leaders should ensure through their follow-up observations that teachers use the feedback
from observation and the strategies identified in professional learning team meetings to improve
their instruction.

An SLT that meets the requirements for membership should be established. The team should be
provided with training, information and materials needed to effectively guide school improvement
efforts.

The school leader should work with the parent coordinator to regularly survey the needs and
opinions of parents so that the school can better meet the needs of all students and their families.

IV. Infrastructure for Student Success

Findings:

Not all students are receiving services as required on their IEP. Some students are receiving partial
services and other students are waiting for the New York City Department of Education service
providers. Some students have had a provider assigned but no start date for services has been
established.

The school currently has a library media center in the developmental stage that has not yet been
opened to students. The new library will have a complete library media center, Internet access
and cable capabilities. Currently, science is taught in a classroom, but plans are underway to
develop a laboratory to meet the needs of students studying for Regents’ examinations.

Transitions from one class to another were inconsistent and in some cases resulted in loss of
instructional time. Extended day periods do not always begin on time. A noticeable number of
students were late in the morning to classes, delaying classroom instruction.
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Recommendations:

e Allinstructional programs for students with disabilities should be implemented in accordance with
each student’s IEP. All students entitled to receive services as required on their IEP should be
provided with these services in a timely manner.

e School leaders should work with the Network to ensure the timely development of the media
center and science laboratory.

e The school leader should work with a core group of student support staff, administrators and
teachers to develop a plan and related policies and procedures to reduce student lateness. These
policies and procedures should be clearly outlined in a student Code of Conduct, reviewed with
students and annually distributed to parents and students.

V. Collection, Analysis and Utilization of Data

Finding:

Although the school leadership and classroom teachers maintain extensive data profiles for students in
ELA classes, there is little evidence of data being used to address instructional improvement for
identified subgroups. The school leader has implemented several initiatives to address improvement
in ELA but has not set clear priorities to staff or administration on how to order or organize these
initiatives.

Recommendation:

The school should revisit the current system for data disaggregation and analysis to focus more closely
on student-by-student, class-by-class and subgroup-by-subgroup deficiencies in addition to the whole
school and grade monitoring. From this analysis, the CEP should be developed that identifies key
priorities to raise achievement. This plan should be monitored to ensure students in all subgroups
make progress.

VI. Professional Development

Finding:

The impact of PD is not yet evident in classrooms. Teachers are given ample PD opportunities that are
based upon their individual needs. Professional learning teams are grouped according to needs
determined by data, and the teams provide PD opportunities. Teachers receive PD support in their
work with ELLs and students with disabilities.

Recommendation:

School leaders should ensure that the work of the professional learning teams and all PD strategies
filter into the classroom and positively impact student learning and achievement. They should set clear
expectations and hold teachers accountable for implementing the work of the teams by closely
monitoring classes to ensure that PD expectations are met.
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VII. District Support
Finding:
There has been little support from the Network to suggest strategies to involve more parents in the
work of the school.
Recommendations:
The Network should work with school leaders, the parent coordinator and the Division of Family and

Community Engagement to develop strategies to involve more parents in the work of the school.

The Network should support the school in the implementation of the Joint Intervention Team (JIT)
recommendations.

PART 3: JOINT INTERVENTION TEAM OVERALL FINDING AND RECOMMENDATION

A. Overall Finding

Reference | Review Team Finding v

(b) The school has made some progress in identified areas, and may make AYP with the v
implementation of additional focused interventions to accelerate improved student
achievement.

B. Overall Recommendation

Reference | Reyiew Team Recommendation v
(b) Continue implementation of the current Restructuring Plan with modifications v
recommended as a result of the review.

C. Inthe space below, include specific information to support the District in determining how the above JIT
recommendation should be implemented.

The Principal has dealt with a number of challenges in his first two years at the school and has spent the last
two years establishing the foundations for a school that focuses upon student learning. The school has the
capacity to improve. Students enter the school with very low reading levels. When the Principal started at the
school, the number of students reading at grade level was ten; now there are 100 students reading at grade
level. Suspensions show a downward trend over the past year. The capacity for improvement is also seen in
the school’s structures. One example is the professional learning teams that are developing strategies to
address low performance based upon the rigorous analysis of data. Guidance documents are in place for all
aspects of the school’s work. The structures have had an impact upon the school culture but have not yet
impacted on instruction in every classroom.

School leaders should work with the Network to identify key priorities that will improve achievement in ELA.
The priorities should be addressed in a CEP that has timelines and benchmarks for success to emphasize the
urgency of improving achievement in ELA.

The CEP should be shared with all members of the school community so that all are working to a common
purpose. School leaders should rigorously monitor the plan, particularly for:
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the application of the work of the professional learning teams in all classrooms;

> the use of data by teachers to plan for and to differentiate instruction for all groups of students;
> the engagement of students in their learning, for example by the number and quality of questions
that students ask, how well they contribute to group discussion and how well they critically
evaluate their work and that of their peers: and
» the use of questions by teachers to develop student skills of analysis and research.
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