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PART 1: MISSION STATEMENT
“To provide a rigorous multicultural experience with an emphasis on technology and the humanities.”
PART 2: SCHOOL STRENGTHS

e Excelsior Preparatory High School has a nurturing environment. The students, parents, and teachers
expressed that a family atmosphere exists at the school.

e The school has a partnership with community-based organizations (CBOs) and other outside agencies
that provide opportunities for student enrichment and academic success. There are over 20 CBOs that
are affiliated with the school.

e Teachers work well as a collaborative team and demonstrate a strong sense of purpose.
PART 3: FINDINGS AND RECOMMENDATIONS

I. COLLECTION, ANALYSIS, AND UTILIZATION OF DATA

FINDINGS:

e There is evidence that formative and summative data is collected. The school reviews class and grade
level trends using Design Your Own (DYO) assessments, Regent examinations, and other State
assessments. However, the school neither analyzes subgroup data and individual student data nor share
results with students. As a result, there is little evidence of differentiation in lessons or in plans to
address the needs of students.
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e The school leaders regularly schedule assessments to monitor student progress. Although there was
evidence that the school is using schoolwide data, there was limited evidence that classroom
assessments are used to monitor student progress or create individual student academic goals.

RECOMMENDATIONS:

e The school leaders should revisit the current system for data disaggregation and analysis to focus more
closely on student-by-student, class-by-class and subgroup-by subgroup areas of need, in addition to the
whole school and grade monitoring. The school leader should develop a system that ensures that
student data are shared with students, their parents, and the guidance staff in order to set goals for next
steps. Goals, with a corresponding time-bound action plan, that addresses the performance of the
identified student subgroups should also be included in the Comprehensive Educational Plan (CEP).

e The school leadership should develop a system for using formative, interim, and summative data to
identify individual student needs and monitor student outcomes. School leaders should examine
teachers’ use of individual student data and create a system in collaboration with the staff to monitor
achievement trends and inform improvement targets.

Il. TEACHING AND LEARNING
FINDINGS:

e In the visited classes, there was limited evidence that teachers are using differentiated instruction based
on content, process and product. Students were all doing the same task without modification for skill
level or student need.

e In classrooms observed by the review team, there was little evidence that instructional methodologies to
support students with disabilities or English language learners (ELLs) were being used to meet the needs
of these subgroups. In classes with students with disabilities, students were all doing the same task, and
there was limited evidence that instruction was modified as per the Individualized Education Program
(IEP).

e Department grading policies were created by teachers for each department. However, there is no
uniform schoolwide grading policy. Each department weights each area of assessment differently,
resulting in inconsistent expectations for students in each class.

e While there is a strong schoolwide emphasis on student writing, reading strategies are not clearly
emphasized in English language arts (ELA) units, especially for struggling readers.

e There is no schoolwide curriculum for ELA that reflects vertical alignment of content from grade to grade.
Each ELA teacher writes their own curriculum maps, resulting in inconsistent content being taught across
ELA classes.

e In some of ELA classes visited by the review team, students were not aware of the objectives or actual
skills being taught in order to be able to apply them to other reading and writing lessons.
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e Classroom observations and lesson plans reviewed by the team did not reflect any specific adaptations,
modifications or strategies for students in the identified subgroups or students with disabilities and ELLs.

e Most classrooms were print rich with commercial documents. However, limited student work was
displayed in the visited classrooms. Where student work was displayed, few had accompanying rubrics;
teacher feedback was not specific and did not include comments for improvement or next steps.

e In many of the classrooms visited by the review team, the pacing of instructions was slow, which resulted
in learning time not being maximized. Students finished their identical assignments at different rates,
and students who finished tasks before the completion of the designated time had to wait for the rest of
the class to complete their work before moving on to the next task. There was insufficient time to bring
lessons to closure, check for student understanding and assess outcomes for next steps.

e Although students were arranged in groups, there was little evidence that groups were formed using
data based on individual student academic needs. In most classrooms visited by the review team,
students were working independently on the same task within their “group.”

e The school has Inquiry Teams that are formed by departments. Each team looks at student achievement
in each of the content areas. The teams also create DYO assessments. However, the results of the data
are analyzed only at the class level. Subgroup data trends are neither reviewed nor individual student
item analyses used to determine instructional best practices.

e The co-teaching model of one teaches and one assists used in most Integrated Co-Teaching (ICT) classes
was not effectively supporting the academic and social needs of struggling students. Not all students
were actively engaged in some lessons, and in many classes observed, this was not addressed by either
teacher.

RECOMMENDATIONS:

e Professional Development (PD) opportunities should be made available to teachers on a variety of
instructional strategies to promote differentiation of instruction. Strategies should focus on ensuring
that tasks match the academic needs of identified subgroups. School leaders should regularly monitor
teacher planning and instructional practices in the classroom to ensure that differentiated activities are in
place throughout the school.

e The school leaders should provide PD to introduce teachers to a wider range of instructional strategies
that can be used in the classroom to promote greater student participation in the learning process and
can meet the needs of all student subgroups, including students with disabilities and ELLs. Teachers
should be expected to implement these strategies. School leaders should monitor through the
observation process the effectiveness of implementation and provide additional PD for teachers when
necessary.

e A uniform grading policy should be developed for use across all grades and content areas. The policy
should be reflective of consistent expectations for student academic performance.
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e The school leaders should ensure units of instruction, lesson plans and reading strategies address the
skills associated with students’ current reading levels. Research based strategies to improve reading
outcomes should be incorporated into the ELA curriculum. School leaders should ensure that all teachers
are well versed in reading strategies such as active comprehension monitoring, graphic and semantic
organizers, question generation and selective rereading to support students’ understanding of text.
Administrators should ensure that these strategies are routinely incorporated into instruction.

e The school leaders should work with the Network to develop curriculum in all core areas and ensure that
it is clearly aligned with the current New York State Learning Standards. The curriculum should be
aligned to the P-12 Common Core Learning Standards (CCLS) in ELA and literacy to prepare for
implementation in school year 2012-13. All curricula should be developed by knowledgeable and trained
individuals (national, State or local) who understand the key elements of curriculum development. All
teachers and administrators should participate in PD in implementing a curriculum with rigor with
delivery methods that are student-centered. The curriculum should be relied upon as the basis for
assessing individual student mastery and progress. Walkthroughs and formal evaluations should include
feedback regarding teacher knowledge and implementation of the curriculum.

e Learning objectives should be shared with students to establish a purpose for learning. Learning
objectives should be displayed and discussed with students at the beginning, during, and at the end of
lessons. School leaders should ensure, through the observation process, that this practice is uniformly
implemented.

e The school leaders should form professional learning communities to develop specific adaptations and
modifications for students with disabilities and ELLs for each grade level within the written curriculum.
Curriculum maps and lesson plans for each grade should be developed with clear indicators as to how the
activities will be adapted for these subgroups. Specific reading strategies for students with disabilities
and ELLs should be included in these adaptations and modifications. Modifications from the IEP should
be known and followed by all teachers who provide services to students with disabilities.

e Teachers should showcase exemplars of student work in classrooms and on bulletin boards in hallways.
Rubrics should be used as a tool in planning and assessing student work. Teachers should participate in
PD activities that model the use of rubrics to provide teacher feedback that incorporates actionable next
steps to help students improve.

e The school leaders should ensure appropriate pacing and sequencing of instruction. Teachers should
plan effective lesson closures to enable students to synthesize the lesson objectives, assess the degree of
student mastery, and allow students to efficiently transition to the next class. School leaders should
make the pacing of lessons a regular focus for walkthroughs and observations.

e The school leader should provide PD to teachers in using data analysis to formulate groups that are
differentiated to meet individual student needs. All students should be provided with tasks and activities
that address their specific learning needs. School leaders should monitor teacher planning and
instruction to ensure that the use of data to group students becomes common practice in all classrooms.
Ongoing PD should be provided in implementing flexible grouping based on formative, interim and
summative data for teachers who need additional support with this strategy.
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e The school leader should use the Inquiry Team process to monitor and analyze assessment data at the
classroom and individual student levels. The results of this analysis should be used to develop effective
instructional practices to meet the specific needs of student, whole class, grade level and/or schoolwide
subgroups. Subgroup trend data and the results from the assessment item analysis should be used to
develop student achievement goals to monitor student performance and progress. School leaders
should monitor the work of the Inquiry Teams and provide appropriate guidance and feedback.

e Teachers of ICT classes should be provided support, guidance, and where appropriate, PD to implement a
more effective co-teaching model. Teachers should be given opportunities to visit classrooms with
effective collaborative teaching models. The school program should include regularly scheduled
collaborative planning time for co-teachers to ensure best practices for shared instruction. School
leaders should closely monitor ICT classroom practices and provide constructive feedback to teachers.

Illl. SCHOOL LEADERSHIP
FINDINGS:

e  The CEP goals are not aligned to the school’s Accountability Overview Report (AOR) for the areas and
subgroups identified.

° In the observation reports that were reviewed by the team, recommendations were made for teachers
in areas that require improvement. Some observation reports record a number of areas where teachers
are rated as basic, e.g., in areas of quality of questions, monitoring of student learning, grouping of
students, and management of instructional group. However, there was limited evidence of follow-up to
the observations or reference to PD aligned to the areas cited.

) Based on the CEP and staff interviews, the review team found limited evidence that the school has
analyzed school data to determine the specific academic issues that caused the school to be identified
as a school in need of improvement.

) Both formal and informal observations are conducted; however, there is an inconsistency in the
recording of formal observations. For example, one school leader uses a check box system for
unsatisfactory, basic, proficient and/or distinguished for various categories with no narrative to detail
the criterion used to determine each category while another school leader uses a narrative format for
recording observations.

RECOMMENDATIONS:

e The school leaders should develop CEP goals in collaboration with the School Leadership Team (SLT) that
are aligned to the areas of identification and needs of the identified student subgroups within the AOR.
The SLT should carefully evaluate the plan’s effectiveness and progress towards achieving adequate
yearly progress (AYP) goals throughout the school year.

e All formal and informal observations and walkthroughs should include clear targets for improvement.
Follow-up observations should be conducted in a timely manner to check on progress. The school should
seek support in developing lesson observation protocols, including training for school leaders in writing
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effective teacher feedback. The outcomes of lesson observations should provide a focus for the
comprehensive PD plan.

e An analysis of all school data and subgroup data should be conducted, with assistance from the Network,
to determine the specific academic issues that caused the school to be identified as a school in need of
improvement. The results of this analysis should guide the school in establishing school improvement
goals and informing their PD plan.

e The school leaders should establish a uniform system for teacher observation, with clear expectations for
teacher effectiveness. Details should be provided to outline areas in which teacher improvement is
needed. In addition, school leaders should use the observation process to ensure teachers are held
accountable for incorporating the skills developed within PD activities into their instructional practice.

IV. INFRASTRUCTURE FOR STUDENT SUCCESS
FINDINGS:

e Academic Intervention Services (AIS) were provided at the end of the school day. Although some classes
were well attended, the majority of classes had one to two students present. The low attendance was
attributed to students’ ability to select the class and teacher of their choice. The lack of structure does
not provide focused interventions to meet the individual needs of these at-risk students. A credit
recovery initiative was being implemented for students to obtain credits. This initiative was also being
considered AlS.

e The school provided counseling in preparation for students who are college bound. Students expressed
their need to have counseling for careers readiness for those students who wish to directly enter the
workforce upon graduation. School-to-career pathways for students had not been identified by guidance
and/or administrative staff.

e In visited classrooms, there was limited use of technology to meet the specific needs of students
including students with disabilities.

RECOMMENDATIONS:

e The school leaders should create a well-structured AIS program that uses data to target students for
support services and identify the specific needs of the students. AIS should be a class that is
programmed into the students’ regular schedule. Credit recovery should be viewed as a distinct and
separate program from AIS as AlS is supportive and cannot be credit bearing. School leaders should
monitor the AIS program to ensure that teachers are offering appropriate, research-based activities to
meet the individual needs and interests of students to facilitate successful educational outcomes.
Programs should be continuously monitored and modified to meet the changing needs of students.

e The school leader should seek assistance from the District/Network, CBOs, and other outside
partnerships to develop additional postsecondary readiness options that include a school-to-career
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initiative to provide an additional pathway for students who wish to enter the workforce upon
graduation.

e The school leaders should seek to identify high performing schools that have embedded access to
instructional technology in priority instructional areas to support classroom instruction. PD should be
provided to facilitate successful integration of technology into instruction, and school leaders should
monitor its implementation.

V. PROFESSIONAL DEVELOPMENT
FINDINGS:

e There was no schoolwide comprehensive PD plan that addresses the needs of teachers to better
promote student academic outcomes.

e This year, PD focused on schoolwide and Network initiatives. However, specific PD related to ELA
practices to impact student achievement had not been addressed.

e There is little evidence that PD provided to teachers had been identified based on teacher surveys or
classroom observations.

e There were no mechanisms in place to capture participant feedback to measure the effectiveness of PD
sessions or to use the information to address the varied needs of students or teachers.

RECOMMENDATIONS:

e A comprehensive PD plan based on data should be developed and implemented to improve the quality of
teaching and learning. Teachers should participate in meaningful PD in order to remain current with
their profession and meet the learning needs of their students. The PD plan should be aligned with the
school CEP goals and should take into account the differentiated needs of the staff and students.

e The school leaders should ensure that the PD plan includes sessions on effective strategies to meet the
specific learning needs of students in the identified subgroups in the area of ELA. The PD program should
be aligned to the CEP goals that are developed as a result of a comprehensive needs assessment.

e The PD plan should take into account the differentiated needs of the staff and the students, determined
from surveys and teacher observations. Teachers should be held accountable for the implementation of
strategies learned through PD that can lead to improvements in student performance and the quality of
instruction.

e A feedback mechanism should be incorporated into PD sessions to enable school leaders to evaluate the
efficacy of the PD offerings. This methodology affords teachers the opportunity to inform future PD
offerings to better address their needs.
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VI. FACILITIES AND RESOURCES
FINDINGS:

e There is an English as a Second Language (ESL) teacher and a Library Media Center staffed by a licensed
librarian; however, there are limited resource materials available in native languages for ELLs. The ELA
reading list for each grade is limited in the number of suggested books and reading expectations for
students. Classroom libraries are dated and do not contain materials to match the instructional levels of
students.

e Most classrooms have one or two computers; however, they were not observed in use during the
classrooms visits. There was one laptop cart, but the computers were not in use. One computer room is
used exclusively for a computer based credit recovery program. There were two functioning SMART
Boards in the school.

e The library media center is open to all students during their lunch period (period 4). The library has two
meeting rooms for classes, a computer lab and a workshop area equipped with a SMART Board. The
workshop areas and the librarian are available to all teachers for whole class instruction. However, there
is limited evidence that teachers are utilizing the resources available to support classroom instruction.

RECOMMENDATIONS:

e The school leaders should consider allocating funds for the purchase of books to support ELA instruction,
including instructional materials that are in alternate formats and appropriate for students with
disabilities, as well as native language materials for ELLs. Classroom libraries should be provided with
quality literature and adequate books to support the reading needs of all students. School leaders
should seek additional funding sources such as grants and/or donations to obtain additional materials.

e The school leaders should seek funding through grant writing and local agencies to integrate appropriate
technology into the curriculum. A comprehensive technology plan should be developed and
implemented.

e The school leaders should ensure that the school librarian’s schedule and instructional role in the school
are aligned with current library and media standards so that students receive instruction in conducting
online research and using multimedia resources. The school leader should seek to maximize the use of
the library facilities and encourage staff and students to make use of the library.

PART 4: CONCLUDING STATEMENT

The findings and recommendations noted in the report are intended to guide the school's inquiry, planning,
and the development of the CEP for school year 2012-13. The school should also continue its efforts in the
implementation of the following Regents Reform Agenda initiatives: P-12 CCLS, Data Driven Instruction and
the Annual Professional Performance Reviews for teacher effectiveness.
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