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PART 1: INTRODUCTION

Community and School Background

Tottenville High School serves 3,891 students in grades 9 through 12. The school enrollment is 0.3 percent
Asian, 9.9 percent Hispanic, 2.1 percent Black and 81.4 percent White students. Of these students, 1.4 percent

are English language learners (ELLs) and approximately 14.7 percent are students with disabilities.

The administrative team consists of the Principal and 12 Assistant Principals (APs). The Principal has served the
school for 13 years and the APs have served between two to 20 years.
percent have been at the school for less than one year and 14 percent for fewer than three years. Ninety-

three percent of teachers are highly qualified. The rate of teacher turnover is one percent.

PART 2: ASSESSMENT OF THE SCHOOL’S EDUCATIONAL PROGRAM

A. Performance on Key Indicators of Student Achievement Trends and School Progress

Positive or
Negative
Indicator (+/-)

School Performance Indicators

NYSED Quantitative Performance Measures

Performance data for the school on NYSED Accountability Overview Reports
(AOR) for the past two consecutive years show a reduction in the number of
subgroups that did not make Adequate Yearly Progress (AYP) in one or more
identified subject/area(s).

Negative trend data for one or more identified subject/areas and subgroups for
the past two consecutive years, as indicated by a decrease in the percentage of
students performing at or above Level 3 and/or a decrease in the Performance
Index.

School is ten or more points away from meeting its Effective Annual
Measurable Objective (EAMO) for one or more identified subgroups in
subject/area(s) of identification.

Performance data for the school on NYSED Accountability Overview Reports
(AOR) for the past two consecutive years indicate an increase in the
achievement gap between identified subgroups and the All Students subgroup

There are 189 teachers on staff; 6.5
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Positive or

Negative School Performance Indicators v
Indicator (+/-)

in one or more identified subject/area(s).

NYCDOE Quantitative and Qualitative Performance Measures
Most recent NYC Progress Report Grade of B v
+ NYC Quality Review Score of Well-Developed v

B. School Strengths

e The school makes a wide range of special programs accessible to students with disabilities. Overall,
the school provides a nurturing environment that is inclusive and accepting of all students.

e The School Leadership Team (SLT) know their school well, have data readily available and know and
understand the challenges for the year ahead. The school Comprehensive Educational Plan (CEP) is a
clear and succinct document.

e In a short period of time, the school has increased the number of Integrated Collaborative Teaching
(ICT) classes.

C. Key Findings and Recommendations
Summary of the key issues (causal factors), and other areas of concern, identified during the on-site
diagnostic review that are negatively impacting student achievement in identified areas, as well as
recommendations, as related to the seven JIT Indicator Categories:

I. Curriculum

Finding:

While the majority of teachers have access to high quality resources including technology, they only
used laptops with projectors to display the lesson plan to students. SMART Boards were rarely used
creatively in classrooms. A very small number of students had access to laptops or notepad
computers.

Recommendation:

The school should ensure that curriculum programs include specific strategies for teachers and
students to use technological resources, such as SMART Boards, notepad computers and laptops, as
aids for differentiated learning consistent with the present levels of student performance. School
leaders should develop a technology plan that fully describes how resources can be used to support
curriculum delivery and learning for all groups of students. The school leadership, with Network
support, should provide training and support to targeted teachers to ensure that they have the skills
and competencies to routinely use technology creatively and effectively in their teaching.

Il. Teaching and Learning

Findings:

e In nearly half of the lessons observed, delivery of instruction was whole class teaching with limited
differentiation in instructional strategies. While teachers ask many questions, they are mostly
closed questions directed to one student, rarely giving thinking time or checking for understanding
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across the class. In some classes, teachers are starting to use Individualized Education Programs
(IEPs) for purposes of differentiation.

In many classes, grouping of students for instruction was inappropriate for effective learning.
Grouping led to a slow pace and insufficient challenges for many students. Some teachers do not
consider how to promote student interaction, e.g., classroom furniture was arranged in ways that
rarely allowed students to easily converse or teachers to easily move about the room.

There is a lack of rigor in questioning strategies, with minimal opportunities for higher order
thinking and problem solving. Students are not challenged to analyze, evaluate or synthesize
information.  Questions were asked that require one-word answers or are recall or
comprehension-based In most of these lessons there was no evidence of student research,
opportunity for problem solving, independently or with other students, and very little decision-
making.

Many classrooms have rubrics posted and students are generally aware of them. However, rubrics
were inconsistently used, as the academic work displayed in rooms was frequently of poor quality.

In most classes, especially in mathematics, lesson pacing is teachers irrespective of student need
or without attention to level of student understanding of the topic. Summary evaluation of
learning is rare.

In most lessons, students were passive learners, especially in mathematics. Student engagement in
meaningful instructional activities was limited. There were many lessons where instructional
activities lacked challenge and did little to attract the interest of students. These same lessons did
not provide students with opportunities to interact or work collaboratively. In these lessons
students were not active participants in the learning process.

Most co-teaching strategies in mathematics were ineffective. The co-teaching model was not
effectively implemented in classrooms that were visited. Whole group, teacher-directed
instruction is common.

Students in self-contained classes rarely use modified rubrics. There is also inconsistent use of
comments when providing feedback to students.

Recommendations:

The school leadership should identify specific teachers, especially in mathematics, who teach
students with disabilities, and rigorously monitor classroom instructional practices and give on-
going quality feedback to teachers. School leaders should ensure that teachers are held
accountable for implementing a variety of strategies to address the identified content areas and
subgroup.

School leaders should provide PD on the implementation of flexible grouping based on formative
and summative data. All students should be provided with tasks and activities that address their
specific learning needs in all lessons. School leaders should monitor teacher planning and
instruction to ensure that the use of data to group students becomes common practice in all
classrooms. Ongoing PD should be provided for teachers who continue to struggle with this
strategy.
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Professional development (PD) should be provided in developing a variety of questioning
techniques aimed at critical thinking and using problem solving skills appropriate to student
development. Questions that require students to support answers by citing text, elaborating on
the answers of other students, and summarizing and rephrasing new information should be
developed and used. Questions should be differentiated and targeted to avoid calling exclusively
on willing student volunteers. Teachers should use wait time and not allow students to opt-out of
class discussions. Students should answer questions in complete sentences.

The consistent use of rubrics by teachers as an integral tool in planning and assessing assignments
should be required. School leaders should monitor student work in books and on display and
evaluate the quality of feedback that is provided to ensure that it helps students improve and
move to the next level.

PD should be offered, with Network support, in pacing and responding to the learning styles of
students in order to maximize and improve instructional time. Best practices in the school should
be identified by school leader observations and walkthroughs and then turnkey PD provided to
impact instruction and student outcomes.

School leaders should provide PD to introduce teachers to a wide range of instructional strategies
that can be used in the classroom to promote greater student participation and engagement in the
learning process. Teachers should be expected to incorporate these strategies, and school leaders
should monitor the effectiveness and provide additional PD for teachers when necessary.

Teachers should be provided with support, guidance and PD to implement an effective co-teaching
model, particularly in mathematics. Teachers should be given opportunities to visit successful co-
teaching classrooms. All co-teachers should be given scheduled collaborative planning time to
ensure best practices in co-teaching to support students with disabilities. The school leaders
should monitor co-teaching classroom practices and provide constructive feedback to teachers.

Teachers in the self-contained classes should develop a grading policy through the use of rubrics
consistent with ICT classes and general education classes where there are students with
disabilities. These policies should be known to students and parents and posted in each
classroom.

lll. School Leadership

Findings:

The monitoring of the many systems put in place through the work of school leaders is
inconsistent. Students with disabilities are not identified as a specific group for monitoring and
evaluating progress, even though the CEP contains goals for students with disabilities. ELA classes
all receive learning style assessments, but the use of outcomes to aid learning is inconsistent
across the school. Many teachers value the abridged IEP sheets that allow for fast access to the
needs of students with disabilities but changes to teacher practice in the light of these are slow.
Content area APs do not formally monitor the students with disabilities as a separate subgroup
and hold individual teacher meetings to ascertain student achievement at interim points during
the year or when summative examination results are known.
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Some ICT teachers have formalized common planning meetings, but most common planning time
is informal. Consequently, changes to instruction to meet the changing needs of students with
disabilities are slow.

Recommendations:

The school leadership should ensure that all teachers of students with disabilities know and
understand the CEP goals for students with disabilities. The APs for Instructional Support Services,
ELA and mathematics should make clear to teachers their role in securing successful outcomes of
the plan. The strategies of the plan should be monitored and the impact of the work of teachers
on student progress and achievement measured.

The school leader should develop a schedule that allows for common planning time for teachers of
students with disabilities, the English as a second language (ESL) teacher, general education
teachers and student support staff to ensure articulation among all staff in support of student
progress and achievement. Protocols and expectations for the use of this time should be
developed.

IV. Infrastructure for Student Success

Findings:

There are too many students with disabilities absent from classes. These absences can be
categorized as long term absence, i.e., students who are absent for more than 20 consecutive
days, suspensions and students not attending a mathematics or ELA class. Attendance levels over
the two days of the JIT review was 89 percent, with only 67 percent of self-contained classes of
students with disabilities in attendance.

While the overall services that the school supplies are comprehensive and of a good quality, some
students are not assessed for social or psychological intervention because they are long-term
absentees and therefore remain students at-risk.

Recommendations:

School leaders should continue to work with school support staff and counselors to develop and
implement programs to improve student attendance. These programs should include raising the
consistency of good quality teaching and increasing contact with parents/guardians.

The school leaders should provide additional outreach to identify the issues around long-term
absences and extend the existing structures and supports to address these issues.

V. Collection, Analysis and Utilization of Data

Findings:

There are no formal schoolwide protocols in place for teachers to review the wide range of data
available to them, except subject Inquiry Team analysis of Achievement, Reporting and Innovation
System (ARIS) data. During interviews, some teachers stated that they informally observed
students; however, most do not keep any written records of student observations. The
expectations of school leaders are not clear.
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Formative, interim, and summative student performance data are not used consistently by
teachers to plan instruction. School leaders’ expectations and monitoring of teacher use of data is
inconsistent across the departments.

There is little evidence that staff, students and parents are involved in goal setting, reviewing next
steps for student progress or conferencing with students.

Recommendations:

The school leadership should develop ways that enable teachers to analyze all forms of
performance data in a rigorous and systematic way. School leaders should monitor instruction to
ensure that all staff members are following the agreed-upon system.

The school, with the support of the Network, should provide PD for teachers in using data to
improve instruction to meet the individual learning needs of students. School leaders should
identify this as a focus for observation.

School leaders should meet with teachers regularly to review student performance and set goals
and next learning steps for student progress toward meeting the goals. This data should be used to
plan lessons, with particular attention to student grouping and differentiation. Informal and
formal observations should include feedback for teachers on the effectiveness of their use of data
to inform instruction.

VI. Professional Development

Findings:

All teachers have had PD on data-driven instruction. However, teacher use varies considerably
across teachers of students with disabilities. Teachers increasingly use data in their subject grade
Inquiry Teams. However, the development of teaching techniques, strategies and methodologies
to use with students arising from item analysis is in its early stages. Inquiry Teams in departments
informally share information. There is no overall compilation of ideas and strategies that have
been shared formally across subject, ICT and self-contained class teachers.

There is neither a directive to teachers of students with disabilities to undertake specific PD nor
any specific PD provided by the school. Subject Inquiry Teams brainstorm ways of improving the
performance of students with disabilities, which demonstrates an increased awareness about this
subgroup of students in the school.

Recommendations:

The school leadership should raise the importance of all staff sharing strategies arising from the
many Inquiry Teams about engaging students with disabilities and implementing these strategies
in their planning and teaching. School leaders should monitor the implementation and turnkey
successful outcomes.

With the support of the Network, school leaders should review the PD program and increase the
number of sessions on how teachers can effectively meet the learning needs of students with
disabilities. The APs with responsibility for Instructional Support Services, ELA and mathematics
should agree on protocols to evaluate the teaching and learning in classes with students with
disabilities.
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VII. District Support

Finding:

There has been limited recent support from the Network for data analysis, although there has been
significant support in the past. The Network has very recently provided funding for a part-time person
to work on an outreach basis to address long term absentees. There has been no feedback on the
impact of this work to date.

Recommendations:
e The Network should plan with the school leaders to provide comprehensive, ongoing training to
the school on the collection, analysis and implementation of data to inform and adjust

instructional classroom practices.

e The Network should support the school in the implementation of the recommendations of the JIT.

PART 3: JOINT INTERVENTION TEAM OVERALL FINDING AND RECOMMENDATION

A. Overall Finding

Reference | Review Team Finding v

(b) The school has made some progress in identified areas, and may make AYP with the
implementation of additional focused interventions to accelerate improved student 4
achievement.

B. Overall Recommendation

Reference | Review Team Recommendation v
(b) Develop and implement a School Restructuring Plan that clearly identifies root causes
and/or contributing factors for low student performance in identified areas, and
incorporates focused interventions to address identified issues and accelerate v
improved student achievement.

C. In the space below, include specific information to support the District in determining how the above JIT
recommendation should be implemented.

° The school leaders, teachers and Network should implement a multi-point strategy to improve the
attendance and the punctuality of students with disabilities.

° School leaders and the Network should increase the effectiveness of student learning through a stronger
emphasis on the implementation of differentiated teaching by:

» formalizing inter-visitation;
» continuing to ensure that ‘next steps’ arising from lesson observations are followed up;

» targeting existing high quality expertise to provide some form of mentoring for teachers whose
differentiated strategies are under-developed,;

> providing PD on effective questioning techniques;
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> integrating technology creatively into teaching and student learning;

> ensuring that content area APs discuss the interim and summative performance scores of students
with disabilities to ascertain reasons for student success or failure; and

» ensuring that content APs together with the AP for Instructional Support Services observe all
teachers of students with disabilities and then provide useful feedback to subsequently increase
outcomes for students.

. School leaders should continue to communicate the expectation to students and parents about the
importance of Regents success by scoring at minimum a 65, rather than the local diploma score of 55.

. There is a need to improve formal communications among APs and teachers on teaching and learning
features such as:
» common planning time;
> sharing successful ideas that have been working for students with disabilities among Inquiry
Teams; and
» monitoring and using student formative performance data, attendance and lateness data among
staff.
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