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PART 1: INTRODUCTION

Community and School Background

Tecler Arts in Education Magnet School serves 480 students in Pre-Kindergarten through grade 5. The school
enrollment is less than one percent Asian, seven percent Black, 30 percent Hispanic, and 64 percent White
students. Of these students, five percent are English language learners (ELLs) and approximately 18 percent

are students with disabilities.

The Principal is the only administrator and has served the school for 11 years.
three percent have been at the school for less than one year and six percent for fewer than three years. All

teachers are highly qualified. The rate of teacher turnover is minimal.

PART 2: ASSESSMENT OF THE SCHOOL’S EDUCATIONAL PROGRAM

A. Performance on Key Indicators of Student Achievement Trends and School Progress

Positive or
Negative
Indicator (+/-)

School Performance Indicators

NYSED Quantitative Performance Measures

Negative trend data for one or more identified subject/areas and subgroups for
the past two consecutive years, as indicated by a decrease in the percentage of
students performing at or above Level 3 and/or a decrease in the Performance
Index.

School is ten or more points away from meeting its Effective Annual Measurable
Objective (EAMO) for one or more identified subgroups in subject/area(s) of
identification.

Performance data for the school on NYSED Accountability Overview Reports
(AOR) for the past two consecutive years show an increase in the number of
subgroups that did not make Adequate Yearly Progress (AYP) in identified
area(s).
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Positive or
Negative
Indicator (+/-)

School Performance Indicators

Performance data for the school on NYSED Accountability Overview Reports
(AOR) for the past two consecutive years indicate an increase in the achievement
gap between identified subgroups and the All Students subgroup in one or more
identified subject/area(s).

B. School Strengths

e The

school is welcoming, safe and well-maintained. Routines are established and the students are

respectful.

e The

District has provided a comprehensive curriculum that is aligned with New York State (NYS)

Standards. This includes pacing guides and suggested resources. The District has begun to focus on
Common Core Learning Standards (CCLS) with teachers developing online lesson plans. The school has
established benchmarking assessments in reading and more recently in mathematics to monitor
student progress toward standards.

e The

school is making progress toward providing a less restrictive learning environment for students

with disabilities by providing more services that reach into general education classrooms rather than
placing students in self-contained classrooms.

C. Key Findings and Recommendations
Summary of the key issues (causal factors), and other areas of concern, identified during the on-site
diagnostic review that are negatively impacting student achievement in identified areas, as well as
recommendations, as related to the seven JIT Indicator Categories:

. Curriculum

Findings:

The school has grade-by-grade curriculum and Rubicon curriculum maps in core subjects linked to
NYS Standards. The school uses a leveled reading series and mathematics textbooks aligned with
the curriculum. Although teachers are encouraged to extend curriculum into rigorous relevant
learning experiences, teachers lack explicit examples and on-site support to extend the curriculum
to higher-level thinking and real world applications.

There is little evidence that art and music are integrated into instruction to reflect the schools
magnet theme. The loss of the full time magnet coordinator due to budget cuts has placed the
responsibility on staff for planning external activities.

Recommendations

The scope and sequence in reading and mathematics should include more explicit direction to
teachers to encourage them to move beyond direct instruction using text and worksheets toward
providing students more rigorous and relevant and engaging student work.

¢ The school theme of “arts in education” provides great opportunities for Introducing relevant and

engaging learning experiences for students. School leaders should encourage teachers to
incorporate applications of art and music in regular instruction.
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Il. Teaching and Learning

Findings:

Staff have been introduced to and completed professional development (PD) workshops on
instructional and classroom facilitation practices; however many are still tentative in the use of
these practices.

Staff have only one half hour per week for grade level collaboration.

Several students were restless and inattentive in classrooms.

Classroom instruction was frequently in the form of direct instruction to the entire class of
students, with teachers calling on individual students for responses. Although the majority of
students were following directions and completing assigned work, there were limited observations

of checking for understanding among all students in the class.

Minimal observations were made of posted learning objectives, standards or informing students of
what is important to learn.

Inconsistencies were observed in setting-up and transitioning to small group activities.

A small number of examples of team teaching or co-teaching were noted.

Several examples of higher-level thinking were observed; however the strategy that teachers used
often resulted in only one or two students engaged in the higher-level thinking. Limited use of
inquiry-based learning was observed.

Student work was minimally displayed in classrooms.

Rubrics were not used for evaluating the quality of student work, although some teachers are
using rubric scales to give students feedback on behavior.

Positive Behavioral Interventions and Supports (PBIS) are in place in the building, and some
teachers refer to these expectations and reinforce positive behaviors. However, implementation
of PBIS is inconsistent and lacks depth beyond the posting of schoolwide behavioral expectations.

Functional Behavioral Assessments and Behavioral Intervention Plans (FBAs/BIPs) have been
established, but effective use of FBAs and consistently implemented and progress-monitored BIPs
are not in place.

Recommendations:

Staff should be supported in their continued implementation of these new instructional practices
through a combination of classroom observations, coaching and peer support.

The school leader should explore structural schedule changes to provide increased team
collaboration at each grade level for teachers to share instructional practices and to review
strategies to meet the needs of at-risk students. Collaboration should also be expanded across
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grade levels for teachers to learn from each other effective classroom facilitation practices that
could be used at other grades.

Teachers should consider giving more frequent “brain breaks” for students to engage in physical
movement, thus enabling them to refocus on a lesson.

Teachers should continue to focus on instructional practices including differentiation, flexible
grouping, checking for understanding and strategies to increase student engagement. Teachers
should expand the use of formal and informal formative assessments and modify instruction as
necessary.

Teachers should more frequently state, post and establish student understanding of learning
objectives and related standards.

There should be greater attention to establishing and following classroom routines in transitioning
between activities and use of learning centers and small group work. Several teachers were using
these practices effectively, and staff can learn from one another in handling the large classes with
several students with behavioral issues.

The school leader should work with teachers to expand team teaching and co-teaching activities
that provide rich, relevant learning experiences for students. The current school structure
provides limited time for planning such team or co-teaching activities, and time should be
allocated to effectively expand co-teaching or team teaching.

Teachers should strive in instruction to stimulate higher-level thinking. Teachers should consider
modifying strategies in a way that gives time for every student to think and to share extended
responses with other students or in written form.

Teachers should increase the displays of student work, particularly high-quality student work with
rubrics to demonstrate to students the level of work to which they should aspire. The school
leader should monitor student work in books and on display and evaluate the quality of feedback
that is provided to ensure that it helps students improve and move to the next level.

Teachers should expand the use of rubrics to assess more complex student work. Rubrics should
be used as an integral tool in planning and assessing assignments. Teachers should participate in
PD activities that model the use of rubrics to provide teacher feedback, peer feedback and student
self-assessment. Teachers should become more qualitative in measuring student progress and
communicating that progress to students and parents.

PBIS as a program should be consistently implemented so that it is ongoing and sustained.

FBAs should be gathered for those students with high behavioral needs and BIPs consistently
monitored in order to effectively increase positive behaviors.
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lll. School Leadership

Findings:

The Principal conducts teacher evaluations and gives informal feedback on instruction whenever
possible, but times for these are limited.

Staff reductions due to budget cuts this past year include a guidance counselor, literacy coach, and
media specialist.

The school leader is focused on using data to measure progress; however, data has not been
incorporated into the District evaluation procedures as of yet.

Recommendations:

Teachers should be provided more frequent evaluation and feedback of their work. This is
particularly important as teachers are engaged in instructional changes. This feedback should be
provided from the school leader and potentially an instructional coach.

Consideration should be given to additional staffing either in the form of Assistant Principal, or
instructional coach to provide instructional leadership and support.

Increased use of student achievement data should be a part of staff evaluation. Teachers should
take increased responsibility for quantifying student progress within their classroom and reflecting
on their successes in data-driven quantitative processes during joint planning time.

IV. Infrastructure for Student Success

Findings:

The school has a Response to Intervention (Rtl) policy and procedures. Some staff expressed
frustrations with the procedures that required them to use in-class interventions for extended
periods of time rather than recommend that the District designee request an evaluation for special
education.

The computer laboratory was not used, and the library was underutilized as a result of staff
reductions.

Teachers acknowledge that parent communication is often difficult and language is frequently a
barrier. The District does translate some parent materials into Spanish and does provide some
translation services. However, language is a barrier for some parents, and there are few staff
fluent in Spanish.

Parent conferences with students are held once a year and are fairly well attended. However,
some students may require more frequent conferences.

Parent teacher organization leadership acknowledged that only some parents are involved and
some activities have been discontinued because of the lack of parent volunteers.
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Recommendations:

More extensive discussion and reflection on Rtl practices are necessary among District leadership,
school leadership and teachers to ensure that there is consistency of District policy.

The school leader, with District support, should seek grants and supplemental funding to improve
accessibility to and maintenance of technology equipment and access to the library and library
materials to meet the needs of all students.

The school should make more parent materials and information as well as the school website
available in Spanish.

Consideration should be given to more frequent parent conferences for at-risk students, including
student-led parent conferences.

The school, working with the District, should consider additional parent resources and classes to
engage parents. Consideration should be given to hosting some of these functions at locations
closer to students' homes or at community groups and conducting these functions in the native
language of the parents.

V. Collection, Analysis and Utilization of Data

Findings:

The school improvement team is focused on improvement efforts and has analyzed data.
However, teachers do not use of data within their classroom to modify instruction.

There are limited examples of teachers providing frequent progress reports for students beyond
the quarterly student grade reports.

Recommendations:

Teachers should expand the use of data, including summative, interim and formative, to measure
individual student progress, adjust instruction and allow students to evaluate and reflect on their
own performance.

Teachers should provide more frequent progress reports to students, particularly at-risk students.

VI. Professional Development

Findings:

Staff members express a willingness to learn new approaches; however there is limited time for
ongoing professional collaboration in the current schedule.

The school recently lost the position of the literacy coach who worked with teachers. As the only
administrator in the building, the Principal has little time for classroom instructional support
following PD workshops.

Tecler Arts in Education Magnet School - Amsterdam CSD -6-

February 2012



A majority of the PD has been in the form of workshops, and teachers have been willing to
participate in these workshops. However, there has been little personalization of the PD to meet
individual needs or collaboration among general education and special education teachers.

Recommendations:

Teacher collaboration should be considered an important form of professional learning and
expanded for individual teacher growth.

District and school leadership should provide greater accountability and support for teachers in
implementing skills learned through PD workshops. Additional coaching and instructional support
through consultants or staffing should be provided. Greater attention should be given to
evaluating this PD based upon the degree of implementation of practices.

The school leader should continue to offer PD and make efforts to personalize this PD based on
individual staff needs rather than collective school needs. The school leaders should consider
providing opportunities for general education teachers to participate in cross training PD with
special education teachers.

VII. District Support

Findings:

There is a perception among teachers that District leadership does not understand the challenges
of their daily work. The recent significant staff cuts, which were necessary due to loss of State aid,
have created a divide between District and school. Staff perceives the presence of District staff
limited to professional meetings, Rtl or Committee on Special Education (CSE) meetings.

Staffing cuts have increased class sizes, reduced the number of adults in the school building and
reduced professional staff available to help with students with significant behavioral and mental
health issues. The Principal and teachers are working hard to continue to provide quality
education service services in spite of these changes; however, it appears that these changes are
affecting instruction and ultimately student achievement.

Recommendations:

District staff should make efforts to interact with teachers and to conduct classroom walkthroughs
to identify not only exemplary teaching practices but to recognize the impact of staffing cuts and
to seek viable solutions within the limited resources.

While it is unreasonable to expect the staffing levels and budgets can be returned to previous
levels, consideration should be given to providing additional professional staff to support teachers
in the classroom through either administration or instructional coaching.

The District should support the implementation of the Joint Intervention Team (JIT) report
recommendations.
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PART 3: JOINT INTERVENTION TEAM OVERALL FINDING AND RECOMMENDATION

A. Overall Finding

Reference | Review Team Finding

(b) The school has made some progress in identified areas, and may make AYP with the | ¥
implementation of additional focused interventions to accelerate improved student
achievement.

B. Overall Recommendation

Reference | Review Team Recommendation

(b) Develop and implement a School Restructuring Plan that clearly identifies root causes | ¥’
and/or contributing factors for low student performance in identified areas, and
incorporates focused interventions to address identified issues and accelerate
improved student achievement. The School Restructuring Plan must include one of
the restructuring options required under NCLB and further defined by the District.

C. Specific information to support the District in determining how the above JIT recommendation should
be implemented.

e Provide additional supervision, coaching and support to teachers to fully implement improved
instructional strategies.

e Provide increased staffing levels to provide greater instructional leadership and supervision.
e Adjust scheduling and staff to provide increased collaborative time for grade level teams.

e Expand parent involvement initiatives and provide increased language translation services to increase
and facilitate parent involvement.

e Clarify Rtl procedures to ensure that all staff understand and follow acceptable procedures.
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