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School Information Sheet

Grade Configuration Total % Title 1 % Attendance .
912 Enroliment Population Rate 90.5%
% Free % % Student % Limited % Students with
Lunch 54% Reduced 8% Sustainability 81% English 2% Disabilities 16%
Lunch Proficient
Types and Number of English Language Learner Classes
# Transitional Bilingual # Dual Language # Self-Contained English as a Second Language 4
Types and Number of Special Education Classes
# Special Classes 3 # Consultant Teaching 58 # Integrated Collaborative Teaching 19

# Resource Room

Types and Number Special Classes

# Visual Arts 26 # 29 # Drama 5 # Foreign 28 # Dance 6 # 25
Music Language CTE
Racial/Ethnic Origin
0, H H 0,
% American % Black or % }{Taﬁ;?ir;:r Native % Mﬁlti
Indian or 1% African 25% Hispanic 11% " 3% > 57% 3%
. A . /Other Pacific White -
Alaska Native American or Latino .
Islander racial
Personnel
Years Principal 1 # of Assistant 4 # of Deans # of Counselors / ;
Assigned to School Principals Social Workers
% of Teachers with No % Teaching Out % Teaching with Average
Valid Teaching 1% of Certification 5% Fewer Than 3 Yrs. 6% Teacher
Certificate of Exp. Absences
Overall State Accountability Status (Mark applicable box with an X)
School in Priorit Focus Focus School 3G R(e;:)lplent
Good y o Identified X
. School District -
Standing by a Focus District ()
ELA Mathematics . 4 Year
Performance Science Performance .
Performance at levels Graduation Rate (HS 72%
at levels 3 & atlevels3 &4
4 384 Only)
Credit Accumulation (High School Only)
% of 1% yr.
/:tzdenZsr % of 2" yr. students % of 3 yr. students P
5.6 who earned 10+ 71.2 who earned 10+ 87.% .
who earned . . Graduation Rate
. credits credits
10+ credits
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Did Not Meet Adequate Yearly Progress (AYP) in ELA
(Mark an “X” in the field(s) where school is identified for not meeting AYP.)

American Indian or Alaska Native

Black or African American

Hispanic or Latino

Asian or Native Hawaiian/Other Pacific Islander

White

Multi-racial

Students with Disabilities

Limited English Proficient

Economically Disadvantaged

Did Not Meet Adequate Yearly Progress (AYP) in Mathematics

American Indian or Alaska Native

X

Black or African American

Hispanic or Latino

Asian or Native Hawaiian/Other Pacific Islander

X White

Multi-racial

Students with Disabilities

Limited English Proficient

Economically Disadvantaged

Did Not Meet Adequate Yearly

Progress (AYP) in Science

American Indian or Alaska Native

Black or African American

Hispanic or Latino

Asian or Native Hawaiian/Other Pacific Islander

White

Multi-racial

Students with Disabilities

Limited English Proficient

Economically Disadvantaged

Did Not Meet Adequate Yearly Progress (AYP) for Effective Annual Measurable Achievement Objective

Limited English Proficiency

Describe the school’s top priorities (no more than 5) based on the school’s comprehensive plans (SCEP, SIG, DCIP, etc.):

SCHOOL PRIORITIES AS DESCRIBED BY THE SCHOOL:

1. Improve the five year graduation rate for all students by 3% per year to achieve the target of 80% by August of the 2012-13 school

year.

2. Reduce the number of suspensions for all students, without lowering expectations for behavior, by 10% per year.

3. Reduce course failures in grades 9-12 by 10% per year for three years to achieve the target of 30% reduction in course failures by

the end of the 2012-13 school year.
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Tenet 2 - School Leader Practices and Decisions: Visionary leaders create a school community and

culture that lead to success, well-being and high academic outcomes for all students via systems of
continuous and sustainable school improvement.
Mark an “X” in the box below the appropriate designation for each tenet, and mark in the ‘OVERALL

RATING’ row the final designation for the overall tenet.
# Statement of Practice H E D |

2.2 | Leaders ensure an articulated vision, understood and shared across the
community, with a shared sense of urgency about achieving school-wide
goals aligned with the vision as outlined in the School Comprehensive
Educational Plan (SCEP).

2.3 | Leaders effectively use evidence-based systems to examine and improve
individual and school-wide practices in the critical areas (student
achievement, curriculum & teacher practices; leadership development; X
community/family engagement; and student social and emotional
developmental health) that make progress toward mission-critical goals.

2.4 | Leaders make strategic decisions to organize resources concerning
human, programmatic and fiscal capital so that school improvement and X
student goals are achieved.

2.5 | The school leader has a fully functional system in place to conduct
targeted and frequent observations; track progress of teacher practices
based on student data, feedback and professional development X
opportunities; and hold administrators and staff accountable for
continuous improvement.

OVERALL RATING FOR TENET 2: X

Tenet 3 - Curriculum Development and Support: The school has rigorous and coherent curricula and
assessments that are appropriately aligned to the Common Core Learning Standards (CCLS) for all

students and are modified for identified subgroups in order to maximize teacher instructional practices

and student learning outcomes.
# Statement of Practice H E D |

3.2 | The school leader and staff support and facilitate the quality
implementation of rigorous and coherent curricula appropriately aligned X
to the Common Core Learning Standards (CCLS) in Pre K-12.

3.3 | Teachers ensure that unit and lesson plans that are appropriately aligned
to the CCLS coherent curriculum introduce complex materials that

X
stimulate higher-order thinking and build deep conceptual understanding
and knowledge around specific content.
3.4 | The school leader and teachers ensure that teacher collaboration within
and across grades and subjects exists to enable students to have access X

to a robust curriculum that incorporates the arts, technology and other
enrichment opportunities.

3.5 | The school leader and teachers develop a data-driven culture based on
student needs, assessments and analysis, which leads to strategic action- X
planning that informs instruction and results in greater student
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achievement outcomes.

OVERALL RATING FOR TENET 3: X

Tenet 4 - Teacher Practices and Decisions: Teachers engage in strategic practices and decision-making in
order to address the gap between what students know and need to learn so that all students and

pertinent subgroups experience consistent high levels of engagement, thinking and achievement.

# Statement of Practice H E D |

4.2 | Teachers use instructional practices and strategies organized around
annual, unit and daily lesson plans to meet established student goals and X
promote high levels of student engagement and inquiry.

4.3 | Teachers provide coherent, appropriately aligned Common Core Learning
Standards (CCLS)-based instruction that leads to multiple points of access X
for all students to achieve targeted goals.

4.4 | Teachers create a safe environment that is responsive to students’ varied
experiences, tailored to the strengths and needs of all students, and leads X
to high levels of student engagement and inquiry.

4.5 | Teachers use a variety of data sources including screening, interim
measures and progress monitoring to inform lesson planning, develop
explicit teacher plans and foster student participation in their own X
learning process.

OVERALL RATING FOR TENET 4: X

Tenet 5 - Student Social and Emotional Developmental Health: The school community identifies,
promotes, and supports social and emotional development by designing systems and experiences that lead
to healthy relationships and a safe, respectful environment that is conducive to learning for all constituents.

“ Statement of Practice H E D |

5.2 | The school cultivates the development of overarching systems and
partnerships that support and sustain social and emotional X
developmental health.

5.3 | The school articulates and systematically promotes a vision for social and
emotional developmental health that is connected to learning

X
experiences and results in building a safer and healthier environment for
families, teachers and students.
5.4 | All school constituents are able to articulate how the school community is
safe, conducive to learning and fosters a sense of ownership that leads to X

greater student outcomes.

5.5 | The school leader and student support staff work together to develop
teachers’ ability to use data to respond to students’ social and emotional
developmental health needs, so students can become academically and X
socially successful.

OVERALL RATING FOR TENET 5:
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Tenet 6 - Family and Community Engagement: The school creates a culture of partnership where
families, community members and school staff work together to share in the responsibility for student

academic progress and social-emotional growth and well-being.

# Statement of Practice H E D |

6.2 | The school atmosphere is welcoming and fosters a feeling of belonging
and trust, which encourages families to freely and frequently engage with X
the school, leading to increased student success.

6.3 | The school engages in effective planning and reciprocal communication
with family and community stakeholders so that students’ strength and X
needs are identified and used to augment learning.

6.4 | The entire school community partners with families and community
agencies to promote and provide professional development across all
areas (academic and social and emotional developmental health) to
support student success.

6.5 | The entire school shares data in a way that empowers and encourages
families to use and understand data to promote dialogue between
parents, students and school constituents centered on student learning X
and success.

OVERALL RATING FOR TENET 6: X

Binghamton CSD- Binghamton High School
April 2013



School Review Narrative:

Tenet 2 - School Leader Practices and Decisions: Visionary leaders create a school
community and culture that lead to success, well-being and high academic outcomes for [REREHIENLT D

all students via systems of continuous and sustainable school improvement.

Debriefing Statement:

The school leader, newly appointed to the position, has a plan to develop a vision reflective of the culture and
values of the school community. Staff ownership of a vision based on high expectations, academic rigor and
student social and emotional well-being positions the school towards continuous, sustainable academic
improvement.

Strengths:

2.4 The school has received a rating of Effective for this Statement of Practice: Leaders make strategic
decisions to organize resources concerning human, programmatic and fiscal capital so that school
improvement and student goals are achieved.

e The school leader is considering what the school needs and is making intentional decisions to
organize resources to support school improvement. She reported she created specialist positions in
core subjects to provide staff with CCLS expertise, serve as peer coaches, and lead data analysis
teams. Staff report the school leader eliminated learning labs, which students had used as time for
socializing, and replaced them with student conference time. Reviewers saw evidence that the
school leader deploys staff to hallway duty; the intention of this action is to decrease students
loitering in hallways and increase on time classroom attendance. Staff reported and reviewers
noted additions, such as a resource room and Integrated Co-Teaching model classes, to the special
education continuum of services to reflect more diverse student needs. Documents reviewed
indicate that the school has an expanded learning time program and credit recovery for seniors,
which aligns to the school goal of increasing the graduation rate. The school leader’s staffing
decisions are positioning the school toward realizing the goals of an increase in the graduation rate
and a reduction in course failures.

Areas for Improvement:

2.2 The school has received a rating of Developing for this Statement of Practice: Leaders ensure an
articulated vision, understood and shared across the community, with a shared sense of urgency about
achieving school-wide goals aligned with the vision as outlined in the School Comprehensive Education Plan
(SCEP).

e Constituent group members interviewed by the review team could not articulate a shared vision;
however, the school leader reports that she plans to develop with all staff a vision that would
emphasize the qualities that entail being a Binghamton Patriot. The School Comprehensive
Education Plan (SCEP) goals include decreasing dropout rates, improving Regents passing rates, and
increasing graduation rates by analyzing the strategies that are successful at other high schools. The
review team was provided documents that showed this study is underway. The lack of a vision
statement with measureable goals impedes staff meeting their goals with a sense of urgency.

Binghamton CSD- Binghamton High School
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2.3 The school has received a rating of Developing for this Statement of Practice: Leaders effectively use
evidence-based systems to examine and improve individual and school-wide practices in the critical areas
(student achievement; curriculum and teacher practices; leadership development; community/family
engagement; and student social and emotional developmental health) that make progress toward mission-
critical goals.

e The school has structures in place to discuss school-wide practices, instructional practices, and
student performance. Staff reported that during bi-weekly Student Administration and
Management System (SAAMS) team meetings, the school leader, social worker, staff, and guidance
counselors use data to discuss interventions for students in jeopardy of not graduating. However,
departmental and school decision-making (SDM) meeting records indicate that the staff did not use
specific data to assess, monitor, or develop targeted intervention plans. In addition, documents
indicate the intervention strategies discussed in SAAMS team meetings primarily focus on juniors
and seniors rather than on struggling freshmen and sophomores. The lack of early intervention
strategies informed by data limits the staff’s ability to develop school practices that lead to
improved student performance for all students.

2.5 The school has received a rating of Developing for this Statement of Practice: The school leader has a
fully functional system in place to conduct targeted and frequent observations; track progress of teacher
practices based on student data, feedback and professional development opportunities; and hold
administrators and staff accountable for continuous improvement.

e The school leader has a plan and process for staff evaluation based on the essential elements of
effective teaching, but professional development (PD) offered to staff has not yet been aligned to
these essential elements. The school leader reported and documents indicate that she is conducting
a regular cycle of evaluations. School leaders provide feedback to teachers on teaching practices
observed in classrooms, with all feedback being stored on the My Learning Plan website. Staff
reported that the school leader has been supportive and is providing them with what they need.
However, the Staff Survey indicated that many teachers felt they did not receive helpful feedback
from the school leader after classroom visits. The school community is in the beginning stages of
implementing an evaluation system, but the system is not yet resulting in continuous improvement
in teacher instructional practice.

Tenet 3 - Curriculum Development and Support: The school has rigorous and
coherent curriculum and assessments that are appropriately aligned to the Common

Tenet Rating D

Core Learning Standards (CCLS) for all students and are modified for identified subgroups
in order to maximize teacher instructional practices and student—learning outcomes.

Debriefing Statement:

The school has invested and allocated the time, energy, and resources to begin the systemic collaboration and
integration needed to transform the existing curricula maps and relate them to the Common Core Learning
Standards (CCLS). While staff is beginning to engage in meaningful discourse about student formative progress
and student summative achievement metrics, there is no formal mechanism (albeit it is evolving) in place to
ensure that these discussions transfer to unit and lesson plans that support CCLS and result in access for all
students to higher-order critical thinking skills.

Binghamton CSD- Binghamton High School
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Strengths:

All ratings for this Tenet are either Developing or Ineffective and, therefore, comments are listed under Areas
for Improvement.

Areas for Improvement:

3.2 The school has received a rating of Developing for this Statement of Practice: The school leader and staff
support and facilitate the quality implementation of rigorous and coherent curricula appropriately aligned to
the Common Core Learning Standards (CCLS) in Pre K-12.

e While school leaders are working with staff to review existing curricula maps and identify
opportunities for creating lesson plans, staff is not consistently providing rigorous instruction in
support of CCLS. The team's review of minutes of department meetings indicated staff is working to
make shifts in instruction to align curriculum to CCLS. The team reviewed documents that showed
that the school leadership during observations is focusing on lesson alignment to the CCLS.
Reviewers visited39 classrooms. One reviewer observed teachers delivering CCLS foundation skills
for English Language Arts (ELA) or mathematics in four out of the seven lessons she observed;
however, teachers did not explicitly teach these skills. Other reviewers observed Integrated Co-
Teaching Classes, as well as Direct Consultant Teaching classes and observed lessons aligned to
curricula maps. However, the lessons lacked the rigor associated with the standards. This lack of
rigor limits access by many students to a course of study that will prepare them to be college and
career ready.

3.3 The school has received a rating of Developing for this Statement of Practice: Teachers ensure that unit
and lesson plans that are appropriately aligned to the CCLS coherent curriculum introduce complex materials
that stimulate higher-order thinking and build deep conceptual understanding and knowledge around specific
content.

e The school is working on designing the curricula to support the CCLS and determining what these
higher standards mean instructionally. The team reviewed documents that indicate that teachers
use common planning time to create and examine CCLS aligned curriculum. However, some staff
reported that they meet less regularly this year and have limited opportunities to collaborate,
especially regarding students who are at risk academically and behaviorally. The school leader
reported that the district is in the process of preparing lesson plan templates; however, staff has not
received training to determine if their lesson plans support CCLS. Lesson plans reviewed by the
team indicated that staff does not consistently include in plans complex resources and materials
that stimulate higher-order thinking, particularly for students with disabilities. During visits to
classroom, reviewers noted that in the majority of classrooms instruction and ditto packets and
worksheets drive student work. Reviewers noted a lesson plan in an ICT classroom included
participation of students with disabilities and a focus on identified targeted skill-gaps. However,
staff interviewed by the review team indicated that special education staff in 15:1 settings did not
have common planning time with the general education staff, and special education teachers had
minimal input into the content and structure of the classes these teachers support. Because of a
lack of co-planning and collaboration, the school is not providing all students, specifically those in
the student with disabilities sub-group, access to curricula that reflects the CCLS.

3.4 The school has received a rating of Developing for this Statement of Practice: The school leader and
teachers ensure that teacher collaboration within and across grades and subjects exists to enable students to
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have access to a robust curriculum that incorporates the arts, technology, and other enrichment opportunities.

e A limited number of staff members have consistent opportunities to work in partnerships within or
across grades. The school makes use of the Helen Foley Theater, the school Art Gallery, and the Rod
Serling School of the Arts. The team found through a review of documents that staff has common
planning time; however, staff reported that there is less common planning time for teams this year
than last year. Consequently, staff is less able to address the needs of students who are at risk.
Based on documents reviewed, the team found that the Fine Arts staff is CCLS trained. During
interviews, the school leader and one arts staff commented that the integration of CCLS in lesson
plans enables students to discover, create, and communicate information. Reviewers observed the
integration of the arts in the Integrated Language and Arts course, where English and Fine Arts
personnel are using Visual Thinking Strategies to deliver instruction in a co-teaching model.
However, only targeted populations needing Academic Intervention Services receive this course.
Reviewers saw no other evidence of integration of the arts or enrichment opportunities in other
classrooms observed. The staff is incorporating the arts, technology, and other enrichment into
instruction in some areas; however, the decrease in common planning times is limiting
opportunities for teachers to collaborate across grades so that all students have access to a robust
curriculum.

3.5 The school has received a rating of Developing for this Statement of Practice: The school leader and
teachers develop a data-driven culture based on student needs, assessments and analysis, which leads to
strategic action-planning that informs instruction and results in greater student achievement outcomes.

e Staff is in the beginning phases of identifying common assessments and of using data to inform their
instruction. The school leader stated, staff reported, and documents indicate that Data-Driven
Instruction (DDI) is a focus of department meetings and curricula specialist meetings. Staff
interviewed by the review team reported that departments are sharing strategies, citing a test
analysis tool developed by a science teacher, which will help with employing data to inform
instruction. Some interviewed staff reported they use formative assessments tied to interventions
to inform their instructional plan. Documents indicate in some department meetings, curriculum
specialists use student data to review effectiveness of instruction, identify student needs, and
recommend improvement efforts. However, minutes from departmental meetings do not reflect
consistent collection, analysis, or monitoring of student performance data. Additionally, there is no
indication that staff engages in specific dialogues about subgroups or uses data to make specific
intervention recommendations. Due to the limited used of data, students are often not receiving
instruction tailored to their individual needs.

Tenet 4 - Teacher Practices and Decisions: Teachers engage in strategic practices and
decision-making in order to address the gap between what students know and need to

Tenet Ratin
learn so that all students and pertinent sub-groups experience consistent high levels of g D

engagement, thinking and achievement.

Debriefing Statement:
Staff is beginning to review and share performance data to inform their instruction. Currently, staff does not

use data sets to identify a uniform approach to student behavior or effective and varied instructional practices
that engage and challenge all learners, particularly identified subgroups. These practices do not promote high
levels of thinking, inquiry, or academic rigor, which limits involvement of students in their own goal setting.

Binghamton CSD- Binghamton High School
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Strengths:

All ratings for this Tenet are either Developing or Ineffective and, therefore, comments are listed under Areas
for Improvement.

Areas for Improvement:

4.2 The school has received a rating of Developing for this Statement of Practice: Teachers use instructional
practices and strategies organized around annual, unit and daily lesson plans to meet established student goals
and promote high levels of student engagement and inquiry.

e The team reviewed documents that indicate staff participated in training workshops that reinforced
strategies to increase student engagement. However, the lesson plans examined included neither
differentiated activities nor planning for students with diverse learning needs. Staff indicated that
instruction tends to be “one size fits all.” There is no consistent use of data to inform instructional
planning.

e Staff who teach students with Individual Educational Plans (IEP) did not use the IEP to structure
lesson plans or to define the role of the cooperating teacher. Several staff expressed concern about
English Language Learners (ELLs), since these staff did not believe they received training to meet the
needs of ELLs. Of the 11 classes visited by a review team member to observe instructional practices
for ELLs, only in the classrooms of the two English Second Language (ESL) teachers were
instructional practices and strategies created to accommodate ELLs. A limited number of staff meet
with students and assist them in establishing individual goals. Staff does not use instructional
strategies to create and implement lesson plans that will support students in achieving established
goals. Instructional practices do not promote high levels of student engagement and inquiry, which
limits some students from fully participating in their own learning.

4.3 The school has received a rating of Developing for this Statement of Practice: Teachers provide
coherent, appropriately aligned Common Core Learning Standards (CCLS)-based instruction that leads to
multiple points of access for all students to achieve targeted goals.

e Instruction was primarily whole class and lecture-based, with minimal differentiation and a single
point of entry for students to achieve their goals. Based on documents reviewed, the team found
staff is receiving PD using Kagan strategies to improve engagement and accommodate
differentiation. In two of ten classrooms observed by a member of the review team, teachers used
instructional strategies that promoted high levels of student engagement. However, in nine of ten
of these classes, the lesson did not provide students with multiple ways to access learning to
achieve the lesson's goal. Many classes observed were teacher dominated and relied on rote
learning and copies from packets and worksheets. Time or opportunities to interact, apply learning,
or practice language were not afforded to ELLs on a consistent basis. Curriculum maps used did not
relate to the CCLS. Inconsistent use of instructional practices for all students that include
accommodations for subgroups impedes student growth and progress towards goals.

4.4 The school has received a rating of Developing for this Statement of Practice: Teachers create a safe
environment that is responsive to students’ varied experiences, tailored to the strengths and needs of all
students, and leads to high levels of student engagement and inquiry.

e The school provides limited culturally responsive and tailored instruction. The team found based on
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documents reviewed that there is a progressive discipline policy outlined in the student handbook
and student agenda, which also outlines consequences for absence, tardiness, and specific behavior
infractions. When asked how the school can improve students’ attendance, students answered staff
need to make classes more interesting. The school leader reported that she would like the school to
develop behavioral expectations based on hard work and persistence; however, she has not yet
shared a plan to achieve this with staff. The issue of limited cultural sensitivity among some staff
was a concern raised during staff interviews. A staff member told a reviewer that it would be
“wasting time trying to observe an ELL student because {the student} had a real attitude problem.”
Another staff member noted that the reason why a student only handed in part of an assignment is
that the ELL student “obviously didn’t understand the homework assignment.” In two of the six
Integrated Collaborative Teaching (ICT) classes observed, the review team found that the special
education staff members acted as an assistant to the general education teacher and not as a staff
member responsible for instruction. A member of the review team, who observed 12 classes
containing students with disabilities, noted that in ten of the classes the special education staff
member had a minimal role in the classroom. Students reported that while International
Baccalaureate (IB) and Advanced Placement (AP) levels are challenging, generally staff teach to the
middle. Reviewers observed staff at the high school’s Regents Academy using Positive Behavior
Intervention and Supports (PBIS) strategies. Documents reviewed by the team indicate the Regents
Academy is “an alternative site” for identified 9" and 10" grade students that provides “a sheltered
environment for some of our at risk students.” However, there was no evidence that staff at the
Binghamton High School’s main campus used those strategies. School improvement efforts are
limited because of lack of prioritization for all students’ learning strengths and needs and there is
not a consistent enforced behavior plan that supports instruction.

4.5 The school has received a rating of Developing for this Statement of Practice: Teachers use a variety of

data sources including screening, interim measures and progress monitoring to inform lesson planning, develop
explicit teacher plans and foster student participation in their own learning process.

Staff is not using data as a tool to make instructional decisions and to monitor student progress.
Each staff member has access to his or her own data sets, but use is limited to holding students
accountable for their performance. The review team found that feedback to students is provided in
multiple ways, including teacher/student conferences, interim reports, report cards, self-
assessments, and progress monitoring in some classrooms. Reviewers observed feedback shown on
student papers was limited to providing students the number of answers they got correct and did
not include the next steps to understanding. Students report that if they take the initiative to reach
out to a teacher for extra help, most staff makes an effort to accommodate their needs. While
documents indicate there are technology mentors who provide PD for teachers to assist in access to
and use of student data, there does not seem to be a systemic, purposeful way in which staff use
data to make instructional and/or intervention decisions. For example, ongoing progress monitoring
of literacy interventions does not seem consistent. This limits school improvement and the ability of
students to participate actively in their own learning.

Binghamton CSD- Binghamton High School
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Tenet 5 - Student Social and Emotional Developmental Health: The school
community identifies, promotes and supports social and emotional development b :
TR . . op . P Y| Tenet Rating D
designing systems and experiences that lead to healthy relationships and a safe,

respectful environment that is conducive to learning for all constituents.

Debriefing Statement:
The school is in the process of developing a system to address the safety and well-being of families, students,
and staff. However, the school does not have an explicit plan to engage all families and students as
stakeholders in promoting a vision for the social, emotional and developmental health of its students. One
result is that at-risk students are not involved in their learning, which limits opportunities for social, emotional,
and academic success.

Strengths:

All ratings for this Tenet are either Developing or Ineffective and, therefore, comments are listed under Areas
for Improvement.

Areas for Improvement:
5.2 The school has received a rating of Developing for this Statement of Practice: The school cultivates the

development of overarching systems and partnerships that support and sustain social and emotional
developmental health.

e The school has a system of supports for social and emotional developmental health, but at-risk
students continue to struggle. The school has four full-time guidance counselors, a social worker,
and a Project SHARE social worker who coordinates referral processes for students in need of
support for social and emotional services. Members of the staff expressed during interviews that
the guidance office is the hub for students and connection with parents and outside agencies, but
the caseload is overwhelming. The school has programs to help at risk students with transitions,
such as the Regents Academy, and supports through partnerships with Liberty Partnerships and
Talent Search. However, special education staff members who share the same group of students
with disabilities do not often have the opportunity to collaborate. During interviews with the review
team, staff working with ELLs expressed frustration about a lack of knowledge of how to best
support these students. More intensive intervention efforts occur at the later high school years,
when the SAAMS team reviews failures and attendance patterns for students at risk of not
graduating. The lack of early intervention systems to identify students at-risk for failure limits the
school's ability to support and sustain social and emotional developmental health for all students.

5.3 The school has received a rating of Developing for this Statement of Practice: The school articulates and
systematically promotes a vision for social and emotional developmental health that is connected to learning
experiences and results in building a safer and healthier environment for families, teachers and students.

e The school does not have a system that connects academic learning expectations and existing social
and emotional developmental health programs. The school leader has not yet shared her vision to
have a system to support social and emotional developmental health based on acknowledging
students for their hard work and persistence. Based on documents reviewed, the team found that
the school uses progressive discipline, counsels students on developing strategies for appropriate
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responses, and holds conferences with students to develop behavioral contracts. During interviews,
staff expressed concerns about their ability to accommodate and support the cultural shift that has
taken place within the school over the last few years. Documents reviewed and interviews
conducted by the team indicate that staff received training in PBIS, although “implementation is
sporadic.” In March of 2013, all staff participated in Olweus training with turnkey trainers who are
located at the school. There was no data on impact of the program at the time of the review.
However, reviewers learned through staff interviews that effective use of Olweus and PBIS is limited
to staff at the Regents Academy, which has implemented these programs for a year. The
inconsistent implementation of programs that teach appropriate behavior, and the failure to
provide a program for all at risk students, limits the schools ability to link social and emotional
developmental health to academic success.

5.4 The school has received a rating of Developing for this Statement of Practice: All school constituents are

able to articulate how the school community is safe, conducive to learning and fosters a sense of ownership
that leads to greater student outcomes.

The members of the school community generally express that they feel safe; however, this did not
lead to all students having a sense of ownership. While some students actively participate in clubs
and on sports teams, others are disengaged. Reviewers learned through interviews and
observations that the school has resource offices in the building and has faculty on hall duty during
change of periods. The school leader indicted that he assigned staff to participate in hallway duty to
reduce the number of students loitering in hallways and to encourage students to be on time for
class. However, parents interviewed expressed concern about bullying at school, the noise levels
and foul language used by students in the hallways, and smoking outside the school gates. The lack
of a shared vision understood by all stakeholders hinders staff from making meaningful connections
to student support services that could assist in increasing student academic performance.

5.5 The school has received a rating of Developing for this Statement of Practice: The school leader and

student support staff work together to develop teachers' ability to use data to respond to students' social and
emotional developmental health needs, so students can become academically and socially successful.

The reviewers saw limited evidence that the school is providing staff with the ability to use data to
respond to student social and emotional developmental health needs. Documents showed that
technology mentors regularly provided PD to staff to assist them to access and use student data.
Documents showed the SAAMS team reviewed at-risk student data at bi-weekly meetings. Student
support staff reaches out to struggling students; however, there is not a unified effort for the school
to engage the most challenging and at-risk students or their parents. The academic and social and
emotional interventions primarily benefit the students who are actively engaged in the school and
do not reach the most disengaged students. The limited use of data prevents staff from effectively
responding to all students’ social and emotional developmental health needs, which is negatively
impacting student academic and social success.
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Tenet 6 - Family and Community Engagement: The school creates a culture of

artnership where families, community members and school staff work together to share :
P P Y 8 Tenet Rating D

in the responsibility for student academic progress and social-emotional growth and well

being.

Debriefing Statement:
The school strives to establish family and community connections to support the diverse student population.

While many students benefit from strong parent involvement, the school continuous to struggle in establishing
consistent, proactive communication, particularly for the more transient, disengaged students. The result is
limited communication between the school and parents to support at-risk students and increase the academic
success of all students.

Strengths:

All ratings for this Tenet are either Developing or Ineffective and, therefore, comments are listed under Areas
for Improvement.

Areas for Improvement:

6.2 The school has received a rating of Developing for this Statement of Practice: The school atmosphere is
welcoming and fosters a feeling of belonging and trust, which encourages families to freely and frequently
engage with the school, leading to increased student success.

e Parents reported that they feel welcomed, there are many opportunities to volunteer, and the
school is responsive when they raise a question or concern about their child’s performance;
however, communication with families of some students is a struggle. During interviews, staff
reported that one administrator at the high school speaks Spanish; however, translators are difficult
to procure. Parents report that many parents do not have active email accounts, which results in
difficultly in recruiting parents to volunteer. Staff interviewed by the review team indicated that
parents of ELLs were not known to be involved with the school. While the school leader reports
that parent participation on Parent Portal is low, parents report that staff does not consistently
update the Parent Portal. Although the school issues progress reports, parents noted that the delay
in notifications results in a loss of time to address students who may need targeted and timely
additional support. In addition, parents indicate they often feel unable to help their children with
their assigned work and would like specific information from staff about how to better support their
children. While the school has a welcoming atmosphere, all families are not sufficiently engaged,
which impedes their ability to support their children in achieving academic success.

6.3 The school has received a rating of Developing for this Statement of Practice: The school engages in
effective planning and reciprocal communication with family and community stakeholders so that students'
strength and needs are identified and used to augment learning.

e Telephone, email or postal mail are the most utilized methods of communicating with families and
the community, which are not viable communication methods for some families. Some families do
not have email access or do not speak or read English, and have limited opportunities to
communicate reciprocally. While staff reported the school has an open door policy for parents,
transportation is an issue for both student and parents, who may lack resources for a bus or cab fare
to the school. Because there is one Spanish-speaking administrator, the engagement of families of
ELL students with the school community is limited. The school provides parents information about
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their children’s performance through report cards, interim reports and the parent portal website.
Some parents are unable to participate in reciprocal communication opportunities, which
marginalizes some parents’ abilities to support the school and their child’s academic success.

6.4 The school has received a rating of Developing for the Statement of Practice: The entire school

community partners with families and community agencies to promote and provide professional development
across all areas (academic and social and emotional developmental health) to support student success.

Olweus and PBIS professional development is provided to staff school wide and focused on social
and emotional developmental health. Reviewers noted that the staff struggles to support students
with social and emotional issues. While some staff report they “struggle to get families who are
disenfranchised to engage with them,” others report that some parents “don’t care” and that staff
“can’t get parents to come in due to a lack of education about the system.” There is limited
understanding among the staff on how to address the diverse needs of the students. Some
students interviewed reflected that staff is not responsive to emotional developmental health
issues. A few school-community partnerships have offered PD for staff regarding the needs of the
diverse population. Families report in the survey that they do not hear from the school staff unless
something is wrong. The school has a core group of active parents. Based on documents reviewed,
the team found that the school leader meets monthly with the PTSA for “sharing data and pertinent
issues.” In interviews, parents indicate that the school produces very little positive publicity
acknowledging their children's successes. Without the school staff making social and emotional
health a priority, some students’ success will be limited.

6.5 The school has received a rating of Developing for this Statement of Practice: The entire school shares

data in a way that empowers and encourages families to use and understand data to promote dialogue
between parents, students and school constituents centered on learning and success.

The school shares report cards, referrals, and suspension information with parents. The school has
Patriot TV, located in the Commons, which provides information for students and the community.
The school communicates with families regularly using traditional means, as well as a parent portal
and the district website. Documents indicated parents receive information about student progress
during parent conferences, about curriculum during Curriculum Night presentations, as well as
about accessing student data at Parent-Teacher-Student meetings. The team's review of meeting
minutes indicates staff tracks student deficits. However, there is no indication that staff record
student successes. There is no evidence of meetings or workshops for parents to explain student
data, the impact of this data on their child’s experiences at the school, or the different types of
assessments (NYS, in-house tests, SAT, ACT) students are taking. Because there are limited learning
opportunities for parents to understand data, this impedes their ability to monitor their children's
progress, support their children’s learning at home, and create post-high school plans for their
children.
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Recommendations:

Tenet 2: School Leader Practices and Decisions

In order for the school's strategy and practices to fully align with the concepts in the Effective column of Tenet 2 the

school should:

2.2: Develop a shared vision that includes input from all members of the school community based on SCEP and
other school improvement documents. Ensure goals set are specific, measurable, ambitious, results oriented,
timely and aligned to the school’s new vision.

2.3: Create school schedules that allow time for frequent staff meetings to ensure staff are able to address
prioritized targeted goals that focus on academic and social emotional and developmental health outcomes for
students.

2.5: Use observations to provide feedback loops that inform staff practices that align to PD and directly tie to
school improvement goals. Include in the observation schedule the school leaders responsible for students with
disabilities and ELLs.

Tenet 3: Curriculum Development and Support

In order for the school's strategy and practices to fully align with the concepts in the Effective column of Tenet 3 the

school should:

3.2: Continue efforts to make the necessary shifts in instruction to ensure curricula maps with descriptive units
for all grade levels support CCLS.

3.5: Continue to develop a data-driven culture. Establish more opportunities to engage in regular and ongoing
discourse using common formative assessments and summative evaluation data that would enhance staff’s
ability to inform student instruction. Make the technology mentors available and monitor their impact. Institute
or refine benchmarks and monitor that student progress shared with all stakeholders.

3.3: Establish grade-level meetings and department meetings to examine the proposed unit plans. Review staff
lesson plans to ensure the inclusion of materials that stimulate higher-order thinking and engage students.
Provide time for the special education and general education teachers to meet and co-plan lessons.

3.4: Integrate the staff of the arts, technology, and other enrichment areas into the core department meetings
and grade level meetings to create opportunities for vertical and horizontal collaboration.

Tenet 4: Teacher Practices and Decisions

In order for the school's strategy and practices to align with the concepts in the Effective column of Tenet 4 the

school should:

4.2: Schedule adequate common planning time for all staff and devise a system for special education and general
education staff who deliver direct consultant services or integrated co-teaching services to have ongoing
dialogue. Create a structure for staff that intentionally involves students in their own goal setting or learning and
hold students accountable for their performance.
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e 4.3: Create a culture where staff accepts responsibility for all students being able to access CCLS. Provide PD and
coaching for staff to learn and employ strategies that lead to multiple points of access for all students.

e 4.4: Expand and monitor PBIS strategies to ensure all students have safe learning environments. Review the unit
and daily plans to ascertain inclusion of questions that contain text that will interest students and motivate them
to learn.

e 4.5: Ensure staff analyzes data to inform student grouping within the classroom. Introduce or edit rubrics for all
subjects to provide timely feedback, which will enable students to self-assess progress.

Tenet 5: Student Social and Emotional Developmental Health

In order for the school's strategy and practices to align with the concepts in the Effective column of Tenet 5 the
school should:

e 5.2: Engage the entire school community in accepting responsibility for supporting students’ social and
emotional developmental health. Provide PD to all staff on what they need to know to support and assist
students to access outside agencies and school services to address their needs. Use referral and other data to
identify the barriers to social and emotional developmental needs.

e 5.3: Based on the analysis of data and the identification of barriers, ensure that the support staff create a
curricula/program that will focus on the skills that students lack. Monitor implementation of the Olweus training.

e 5.4: Create and communicate school-wide behavior expectations linked to consequences and praise and
consistently enforce these expectations.

e 5.5: Devise intervention strategies based on data analysis to address students’ developmental health needs in
ninth grade. Based on data analysis, identify successful strategies to use in tenth grade, eleventh, and twelfth
grade.

Tenet 6: Family and Community Engagement

In order for the school's strategy and practices to align with the concepts in the Effective column of Tenet 6 the
school should:

e 6.2: Monitor the Parent Portal to ensure all staff enters data in a timely manner. Provide training for parents on
subject matter expectations to assist parents in supporting their children's academic progress.

e 6.3: Create opportunities to share data with families using accessible languages so that parents understand the
implications of student assessments.

e 6.4: Include in the PD plan opportunities for staff to learn about the needs of the school’s diverse population and
to address these needs at parent conferences/meetings. Develop a community-based outreach effort to
disengaged families that would include home visits and meetings within community locations where families
frequent.

e 6.5: Schedule parent workshops to provide an opportunity for families to understand student data and how to
support their children in making academic progress. Provide college and career information to parents to enable
them to encourage and support progress at all grade levels.
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