NYSED/BUFFALO cSD JOINT INTERVENTION TEAM REPORT AND RECOMMENDATIONS

BEDS Code: 14-06-00-01-0129

School Name: Pfc. William J. Grabiarz Campus School #79
School Address: 225 Lawn Ave, Buffalo, NY 14207
Principal: Gregory Mott

Restructuring Phase/Category: Restructuring Advanced - Comprehensive

English Language Arts - All Students; Black Students; Hispanic
Students; Students with Disabilities and
Economically Disadvantaged Students

Dates of On-site Diagnostic Review: March 19-22, 2012

PART 1: INTRODUCTION

Community and School Background

Pfc. William J. Grabiarz Campus School # 79 serves 612 students in grades Pre-kindergarten through grade 8.
The school enrollment is one percent Asian, 22 percent Hispanic, 50 percent Black, 25 percent White, two
percent Native American, and two percent multiracial. Of these students one percent is English language
learners (ELLs) and approximately 26 percent are students with disabilities. All ELLs are also students with
disabilities.

Pfc. William J. Grabiarz Campus School # 79 opened as a new school in September 2011, the result of the
closing of Campus West that served kindergarten through grade 5 and Pfc. William J. Grabiarz School of
Excellence that served grades 5 through 8. The current Principal of the new School # 79 was the previous
Principal of the Campus West School.

The administrative team consists of the Principal and two Assistant Principals (APs). The Principal and APs

have served the school one year. There are 62 teachers on staff. All teachers are highly qualified and have
been at the school less then one year since it is a new school. The rate of teacher turnover is one percent.

PART 2: ASSESSMENT OF THE SCHOOL’S EDUCATIONAL PROGRAM

A. Performance on Key Indicators of Student Achievement Trends and School Progress

Positive or
Negative School Performance Indicators v
Indicator *first-year new school, used data from 14-06-00-01-0129, original School 79

(+/-)

NYSED Quantitative Performance Measures

+ Positive trend data for all identified subject/areas and subgroups for the past two v
consecutive years, as demonstrated by an increase in the percentage of students
performing at or above Level 3 and/or a Performance Index increase of five or more

points.

+ School is within five points of meeting its Effective Annual Measurable Objective v
(EAMO) for ALL identified subgroups in ALL subject/area(s) of identification.

+ Performance data for the school on NYSED Accountability Overview Reports (AOR) for v
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Positive or
Negative School Performance Indicators v
Indicator *first-year new school, used data from 14-06-00-01-0129, original School 79

(+/)

the past two consecutive years show a reduction in the number of subgroups that did
not make Adequate Yearly Progress (AYP) in one or more identified subject/area(s).

+ Performance data for the school on NYSED Accountability Overview Reports (AOR) for | ¥
the past two consecutive years indicate the school has reduced the achievement gap
between identified subgroups and the All Students subgroup in ALL identified
subject/area(s) by ten percent or more.

- Negative trend data for one or more identified subject/areas and subgroups for the v
past two consecutive years, as indicated by a decrease in the percentage of students
performing at or above Level 3 and/or a decrease in the Performance Index.

- School is ten or more points away from meeting its Effective Annual Measurable v
Objective (EAMO) for one or more identified subgroups in subject/area(s) of
identification.

- Performance data for the school on NYSED Accountability Overview Reports (AOR) for | ¥
the past two consecutive years show an increase in the number of subgroups that did
not make Adequate Yearly Progress (AYP) in identified area(s).

- Performance data for the school on NYSED Accountability Overview Reports (AOR) for | ¥
the past two consecutive years indicate an increase in the achievement gap between
identified subgroups and the All_Students subgroup in one or more identified
subject/area(s).

B. School Strengths

e The school’s major community partners are Buffalo State College, Canisius College and the Northwest
Buffalo Community Center that is located on the campus. Extracurricular activities are provided by the
21* Century After School Program, the Huntington Enrichment/Recreation Program, and the
Huntington Learning Center.

e The resources of the building, both physical and human, are used to promote opportunities for student
learning, as well as social and emotional growth.

C. Key Findings and Recommendations
Summary of the key issues (causal factors), and other areas of concern, identified during the on-site
diagnostic review that are negatively impacting student achievement in identified areas, as well as
recommendations, as related to the seven JIT Indicator Categories:

I. Curriculum

Findings:

e Although the school is involved in integrating the Common Core Learning Standards (CCLS) into its
curriculum, a review of the English language arts (ELA) curriculum documents revealed that not all
current changes in the CCLS are included. This leaves gaps in the curriculum.
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Staff uses the terms “standards”, “program” and “curriculum” interchangeably. The standards are
sometimes equated with the curriculum rather than becoming the foundation for the operational
curriculum, i.e., units and lessons, and the curriculum is equated with program.

Recommendations:

The District should engage in a carefully designed gap analysis and curriculum alignment process of
the ELA curriculum to ensure that students in each grade level have appropriate access to the
CCLS.

The school should clarify, define and share key terms related to curriculum and programs and then
reconcile their definitions with District definitions and use of these terms.

Il. Teaching and Learning

Findings:

Teacher feedback to students in ELA classes is often not specific to the quality of the performance
but instead relates to whether the response is correct or incorrect. When feedback is given in the
form of a rubric, it did not clearly indicate what each student needed to do to improve and reach
the next level.

The Integrated Co-Teaching model is being inconsistently implemented across classrooms.

Few examples of differentiated instruction were observed in ELA classrooms. There was little
evidence that data was used to group students or to match tasks to the differing ability levels of
the students.

There was limited evidence of the development of higher order thinking skills in ELA instructional
practices. Questioning skills varied greatly among teachers, with a majority of questions requiring
factual recall and one-word answers.

Much of the instruction for all students is teacher directed. Students have few opportunities to
engage in conversations about topics such as working in pairs or talking with different groups of
students.

Students in ELA classes have not been fully informed about and do not fully understand the
school's behavior expectations. Some students seem unaware of appropriate classroom routines,
and others are resistant to following the rules and completing the assigned tasks.

There was no evidence of student understanding or reflection on the data collected from their
class work or the assessments given. Students are not aware of their personal data and do not
receive clear feedback on what is needed to improve their academic standing.

Recommendations:

Rubrics should be used as an integral tool in planning and assessing assignments. Teachers should
participate in PD activities that model the use of rubrics to provide teacher feedback, peer
feedback and student self-assessment. School leaders should monitor student work in books and
on display and evaluate the quality of feedback that is provided to ensure that it helps students
improve and move to the next level.
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The school should provide on-site training for the full implementation of co-teaching model
strategies. Scheduled common planning time should be provided so that co-teachers can equally
share in the planning and delivery of effective instruction. School leaders should monitor the
implementation of effective co-teaching strategies through the formal and informal teacher
observation process and ensure that best practices are shared throughout the school. Where
teachers are not effective, further PD should be provided. The District should investigate the
assets that are available for the Integrated Co-Teaching Model and leverage all available assets to
supply ongoing support and training.

The school leader should provide professional development (PD) opportunities for teachers on a
variety of instructional strategies to promote differentiation of instruction. The focus of the PD
should be on the use of data to drive lesson planning and instruction. Strategies should focus on
ensuring that tasks match the academic needs of identified subgroups. School leaders should
regularly monitor teachers’ planning and instructional practice in the classroom to check that
differentiated activities are in place throughout the school. Ongoing PD should be provided for
teachers who continue to struggle with using data to match work to the individual needs of
students.

PD should be provided in supporting ELA teachers in developing a variety of questioning
techniques aimed at critical thinking and using problem solving skills appropriate to student
development. These skills would specifically support teacher effectiveness with students with
disabilities and ELLs. Teachers of ELA should ensure that strategies identified in training are
implemented in their daily instruction. School leaders should make questioning techniques a focus
for observation.

School leaders should provide PD to introduce teachers to a wider range of instructional strategies
that can be used in the classroom to promote greater student participation in the learning process.
Teachers should be expected to implement these strategies, and school leaders should monitor
the effectiveness and provide additional PD for teachers when necessary.

The school leaders should ensure that all students are informed and understand the school’s code
of conduct. The school leaders and staff should develop a student model based on the code; post
the policies throughout the school; and ensure a consistent implementation of expectations,
consequences and incentives. School leaders, through observations and walkthroughs, should
ensure that staff consistently promotes the high behavioral expectations that are set.

Students, at the earliest time possible, should be taught how assessments and other contributing
work effects their class grade. Research shows that students who are aware of their own data take
responsibility for it, are more likely to seek teacher assistance and improve their grades.

lll. School Leadership

Findings:

Although the Principal has a vision for the new School 79, that vision is not fully shared with the
staff and students. The Comprehensive Educational Plan (CEP) is not well-used as a monitoring
device to guide school improvement.

A few staff members carry much of the responsibility for the implementation of District initiatives,
in some cases also assuming responsibility for turnkey PD. There currently may be untapped
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internal expertise that can address the school’s strategic moves toward improvement in student
achievement and realization of the action plan and vision.

Writing has been identified as a major performance deficit on assessments and the incorporation
of writing in the curriculum has been a major building initiative. However, the monitoring of the
impact of this initiative within the curriculum is not well-defined, understood or strategic. While
improving writing is a goal, there is neither ownership nor identification of writing expertise
among the ELA teacher leaders.

The school leadership’s management of the instructional resources does not translate into the
most effective and efficient learning environment. This is evidenced by the lack of involvement of
specialists in issues about raising student achievement. For example, there is untapped expertise
in the reading teachers to support the reading instruction of older students beyond the AIS
program. This could be an avenue to improve assessment scores and the graduation rate.

Recommendations:

The school leaders, staff and District should revise the CEP to create an effective schoolwide plan
to improve achievement. The school leaders and staff should articulate a clear vision and strategic
plan that drives the school towards high student achievement and clearly outlines the
responsibilities of staff and leaders. The plan should include goals, action plans, PD and should use
all resources available through the District. The implementation of the plan should be carefully
monitored and its impact on student achievement measured.

The school should conduct a needs assessment of the literacy practices to uncover the strengths of
the faculty. Such assessment will support the identification and development of the school’s own
internal capacity, and expertise, and ultimately build a wider community of teacher leaders.

The school leaders should provide PD in writing specific, measurable, attainable goals, the relevant
teaching strategies and interim steps required to teach the students the skills necessary for them
to achieve the goal, the system for monitoring the strategies and the timeline for meeting the goal.
Further, the school leaders should be able to identify opportunities for teachers to have training or
coaching where needed or where deficiencies are occurring. Also, a building wide initiative should
involve all staff who could be creating lessons focused on helping students to improve.

The Principal should work with all members of the school community to identify in-house expertise
that can be used to improve achievement. Goals should be widely published within the school and
community and should be a focus for all school evaluations. There should be a renewed
recognition of the necessity to urgently improve student achievement.

IV. Infrastructure for Student Success

Finding:

The School Leadership Team (SLT), which was recently formed, considers the monitoring of the CEP to
be their major responsibility. Despite the fact that staff report a significant amount of work is being
accomplished in the building toward improving student achievement, there is little documentation of
the progress of this work.
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Recommendation:

As the school implements its CEP, they should develop a process to document and evaluate each step
in the school improvement cycle, i.e., development, implementation, monitoring, gap analysis, and
revision.

V. Collection, Analysis and Utilization of Data

Findings:

The School Based Inquiry Team (SBIT) is currently being trained in the Data-driven Instruction
Model. Staff understanding and uses of both qualitative and quantitative data appears limited, as
evidenced by the common practice of looking at data for an audit of student performance rather
than framing a cohesive and coherent plan for instruction.

Teachers are not using rubrics or interim or formative assessments to provide specific corrections
that give individual students an understanding of how to improve the quality of their work.
Students have limited opportunities to set and track goals or determine their own strengths and
weaknesses based on specific descriptive feedback.

Recommendations:

All school leaders and teaching staff should apply current District PD to the collection, analysis, and
utilization of both qualitative and quantitative data for the purposes of:

identifying students’ individual needs;

determining interventions or differentiation possibilities for students;

providing meaningful formative feedback to students in the classroom; and
monitoring the effectiveness of the interventions and revising the CEP when necessary

YV VYV

PD should be provided on using explicit criteria and interim and formative assessment to inform
and promote learning. Such experiences should help teachers use rubrics and checklists during
instruction; promote student peer and student self-assessment; and use goal-setting and self-
monitoring strategies.

VI. Professional Development

Finding:
The school does not have a PD plan to develop teacher capacity to best address the school goals and
needs through PD.

Recommendation:
The school leadership should develop and implement a PD plan that:

is designed to improve teaching and learning;

aligned to the school’s vision and CEP goals;

takes into account the differentiated needs of the faculty and students; and

provides for administrative follow-up to ensure that teachers incorporate the strategies into
the instructional practice and receive constructive feedback.

YV VY
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VII. District Support

Findings:

There is some confusion and misinformation on the part of teachers related to their use of the
pacing guide and the programs that support the curriculum and implementation of the standards.
In addition, “differentiated instruction” has come to be confused with the Differentiated Block of
Literacy Instruction.

The District has provided opportunities for staff to have initial training in CCLS and Positive
Behavioral Intervention Strategies (PBIS); however, there have been limited opportunities to
deepen such training.

Recommendations:

The District should establish and communicate clear guidelines to the school related to the
requirements for teachers in using the pacing guide and District-supported programs and the
distinction between differentiated instruction and the Differentiated Block of Literacy Instruction.

The District should provide specialists in CCLS and PBIS to conduct subsequent training where
necessary to deepen the staff's understanding of these processes and ensure consistent
implementation.

The District should support the school in the implementation of the Joint Intervention team (JIT)
recommendations.

PART 3: JOINT INTERVENTION TEAM OVERALL FINDING AND RECOMMENDATION

A. Overall Finding

Reference

Review Team Finding 4

(b)

The school has made some progress in identified areas, and may make AYP with the v
implementation of additional focused interventions to accelerate improved student
achievement.

B. Overall Recommendation

Reference | Review Team Recommendation v
(b) Continue implementation of the current Restructuring Plan with modifications v
recommended as a result of the review.

C. Inthe space below, include specific information to support the District in determining how the above
recommendation should be implemented.

e The District should ensure that the school vision is clearly articulated through the school’s mission
statement and shared by school leaders, staff, parents, and students. Based on the student’s cohort
achievements identified in the school’s report card, a realistic CEP should be developed by the SLT
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with: measurable goals for student improvement, the strategies to attain those goals, the
responsibilities of staff and leaders in monitoring the implementation of the CEP, the time line for
achieving the strategies and the goals and a process for revising the CEP strategies to more effectively
meet the goals and reflect the mission statement. Faculty meetings, School-Based Management team
(SBMT) meetings, and surveys can be used to accomplish this articulation. Initially, an external
facilitator should be used to facilitate this process.

e The school superintendent should obtain regular feedback on the CEP implementation. The District
should provide additional training to the school leaders and the SLT concerning CEP development and
implementation should it be needed. A schedule for follow-up sessions and ongoing consultations
should be developed to carefully evaluate the plan’s effectiveness and progress towards achieving AYP
goals.

e The District should support the school in providing PD and on-site training for the full implementation
of co-teaching model strategies, especially in ELA and differentiation of instruction in ELA.
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