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	BEDS Code
	14-06-00-01-0031

	School
	Harriet Ross Tubman 

	School Address
	212 Stanton Street, Buffalo, NY  14212-1194 

	District
	Buffalo 

	School Leader
	William Boatwright

	Dates of Review
	December 3-4, 2012  

	School Accountability
	Priority 

	Type of Review
	SED Integrated Intervention Team (IIT)  

	
	      


	School Information Sheet

	Grade Configuration
	PreK – 8
	Total 

Enrollment
	448
	% Title 1

Population
	93%
	% Attendance

Rate
	91%

	

	% Free Lunch
	95%
	% Reduced Lunch
	3.0%
	% Student Sustainability
	TBD
	% Limited English Proficient
	0.4%
	% Students with Disabilities
	22.5%

	Types and Number of English Language Learner Classes

	# Transitional Bilingual
	0
	# Dual Language
	0
	#  Self-Contained English as a Second Language
	0

	Types and Number of Special Education Classes

	# Special Classes
	4
	#  Consultant Teaching
	1
	# Integrated Collaborative Teaching
	5

	# Resource Room


	0
	
	
	
	

	Types and Number Special Classes

	# Visual Arts
	1
	# Music
	1
	# Drama
	0
	#  Foreign Language
	1
	#  Dance
	0
	# CTE
	2

	Racial/Ethnic Origin

	% American Indian or Alaska Native
	.04%
	% Black or African American
	83%
	% Hispanic or Latino
	4.5%
	% Asian or Native Hawaiian
/Other Pacific Islander
	0%
	% White
	7.8%
	% Multi-

racial
	3.3%

	Personnel

	Years Principal 

Assigned to School
	5
	# of Assistant Principals
	5
	# of Deans
	             
	# of Counselors / 

Social Workers
	2

	% of Teachers with No Valid Teaching Certificate
	0
	% Teaching Out of Certification
	0
	% Teaching with Fewer Than 3 Yrs. of Exp.
	75%
	Average Teacher Absences
	4 Days

	Overall State Accountability Status (Mark applicable box with an X)

	School in 

Good Standing
	N/A
	Priority School
	X
	Focus

District
	X
	Focus School Identified

by a Focus District
	     N/A   
	SIG Recipient

(a)

            (g)
	N/A

	

	ELA Performance at levels 3 & 4
	8.7%
	Mathematics Performance at levels 3 & 4
	13.0%
	Science Performance at levels 3 & 4
	33.3%
	4 Year 

Graduation Rate (HS Only)
	N/A

	Credit Accumulation (High School Only)

	% of 1st yr. students who earned 10+ credits
	N/A
	% of 2nd yr. students who earned 10+ credits
	N/A
	% of 3rd yr. students who earned 10+ credits
	N/A
	6 Year

Graduation Rate
	N/A


	Did Not Meet Adequate Yearly Progress (AYP) in ELA
(Mark an “X” in the field(s) where school is identified for not meeting AYP.)



	
	American Indian or Alaska Native
	X
	Black or African American

	
	Hispanic or Latino
	
	Asian or Native Hawaiian/Other Pacific Islander

	
	White
	
	Multi-racial

	X
	Students with Disabilities
	
	Limited English Proficient

	X
	Economically Disadvantaged
	
	

	Did Not Meet Adequate Yearly Progress (AYP) in Mathematics

	
	American Indian or Alaska Native
	X
	Black or African American

	
	Hispanic or Latino
	
	Asian or Native Hawaiian/Other Pacific Islander

	
	White
	
	Multi-racial

	X
	Students with Disabilities
	
	Limited English Proficient

	X
	Economically Disadvantaged
	
	

	Did Not Meet Adequate Yearly Progress (AYP) in Science

	
	American Indian or Alaska Native
	X
	Black or African American

	
	Hispanic or Latino
	
	Asian or Native Hawaiian/Other Pacific Islander

	
	White
	
	Multi-racial

	
	Students with Disabilities
	
	Limited English Proficient

	X
	Economically Disadvantaged
	
	

	Did Not Meet Adequate Yearly Progress (AYP) for Effective Annual Measurable Achievement Objective

	         
	Limited English Proficiency


	Describe the school’s top priorities (no more than 5) based on the school’s comprehensive plans (SCEP, SIG, DCIP, etc.):

	SCHOOL PRIORITIES AS DESCRIBED BY THE SCHOOL

1. Implement Common Core Learning Standards and curriculum alignment. 

2. Use improved and consistent Effective Teaching Practices.

3. Use and fully implement the Data-Driven Inquiry process. 

4. Fully implement the Positive Behavioral Interventions and Supports model and reduction of suspensions.

5. Maximize parental involvement and partnership opportunities.    


	Tenet 2 - School Leader Practices and Decisions: Visionary leaders create a school community and culture that lead to success, well-being and high academic outcomes for all students via systems of continuous and sustainable school improvement.

	
	Mark an “X” in the box below the appropriate designation for each tenet, and mark in the ‘OVERALL RATING’ row the final designation for the overall tenet.

	#
	Statement of Practice
	H
	E
	D
	I

	2.2
	Leaders ensure an articulated vision, understood and shared across the community, with a shared sense of urgency about achieving school-wide goals aligned with the vision as outlined in the School Comprehensive Educational Plan (SCEP).
	             
	                
	X
	

	2.3
	Leaders effectively use evidence-based systems to examine and improve individual and school-wide practices in the critical areas (student achievement, curriculum & teacher practices; leadership development; community/family engagement; and student social and emotional developmental health) that make progress toward mission-critical goals. 

	                 
	               
	X
	

	2.4
	Leaders make strategic decisions to organize resources concerning human, programmatic and fiscal capital so that school improvement and student goals are achieved.
	               
	                  
	
	X

	2.5
	The school leader has a fully functional system in place to conduct targeted and frequent observations; track progress of teacher practices based on student data, feedback and professional development opportunities; and hold administrators and staff accountable for continuous improvement.

	                 
	             
	X
	

	
	OVERALL  RATING  FOR TENET 2:
	        
	       
	D
	

	Tenet 3 - Curriculum Development and Support: The school has rigorous and coherent curricula and assessments that are appropriately aligned to the Common Core Learning Standards (CCLS) for all students and are modified for identified subgroups in order to maximize teacher instructional practices and student learning outcomes.

	#
	Statement of Practice
	H
	E
	D
	I

	3.2
	The school leader and staff support and facilitate the quality implementation of rigorous and coherent curricula appropriately aligned to the Common Core Learning Standards (CCLS) in Pre K-12.

	                
	                  
	X
	                

	3.3
	Teachers ensure that unit and lesson plans that are appropriately aligned to the CCLS coherent curriculum introduce complex materials that stimulate higher-order thinking and build deep conceptual understanding and knowledge around specific content.
	                
	                 
	X
	                

	3.4
	The school leader and teachers ensure that teacher collaboration within and across grades and subjects exists to enable students to have access to a robust curriculum that incorporates the arts, technology and other enrichment opportunities.
	                
	               
	X
	                

	3.5
	The school leader and teachers develop a data-driven culture based on student needs, assessments and analysis, which leads to strategic action-planning that informs instruction and results in greater student achievement outcomes.  
	            
	                
	X
	               

	
	OVERALL  RATING  FOR TENET 3:
	
	
	D
	

	Tenet 4 - Teacher Practices and Decisions: Teachers engage in strategic practices and decision-making in order to address the gap between what students know and need to learn so that all students and pertinent subgroups experience consistent high levels of engagement, thinking and achievement.

	#
	Statement of Practice
	H
	E
	D
	I

	4.2
	Teachers use instructional practices and strategies organized around annual, unit and daily lesson plans to meet established student goals and promote high levels of student engagement and inquiry.

	               
	             
	              
	X

	4.3
	Teachers provide coherent, appropriately aligned Common Core Learning Standards (CCLS)-based instruction that leads to multiple points of access for all students to achieve targeted goals.

	             
	            
	               
	X

	4.4
	Teachers create a safe environment that is responsive to students’ varied experiences, tailored to the strengths and needs of all students, and leads to high levels of student engagement and inquiry.

	             
	             
	             
	X

	4.5
	Teachers use a variety of data sources including screening, interim measures and progress monitoring to inform lesson planning, develop explicit teacher plans and foster student participation in their own learning process.

	              
	              
	             
	X

	
	OVERALL  RATING  FOR TENET 4:
	
	
	
	I

	Tenet 5 - Student Social and Emotional Developmental Health: The school community identifies, promotes, and supports social and emotional development by designing systems and experiences that lead to healthy relationships and a safe, respectful environment that is conducive to learning for all constituents.

	#
	Statement of Practice
	H
	E
	D
	I

	5.2
	The school cultivates the development of overarching systems and partnerships that support and sustain social and emotional developmental health.
	               
	              
	X
	

	5.3
	The school articulates and systematically promotes a vision for social and emotional developmental health that is connected to learning experiences and results in building a safer and healthier environment for families, teachers and students.
	               
	              
	X
	

	5.4
	All school constituents are able to articulate how the school community is safe, conducive to learning and fosters a sense of ownership that leads to greater student outcomes.
	             
	             
	
	X

	5.5
	The school leader and student support staff work together to develop teachers’ ability to use data to respond to students’ social and emotional developmental health needs, so students can become academically and socially successful.

	              
	                 
	X
	

	
	OVERALL  RATING  FOR TENET 5:

	       
	         
	D
	

	Tenet 6 - Family and Community Engagement: The school creates a culture of partnership where families, community members and school staff work together to share in the responsibility for student academic progress and social-emotional growth and well-being.

	#
	Statement of Practice
	H
	E
	D
	I

	6.2
	The school atmosphere is welcoming and fosters a feeling of belonging and trust, which encourages families to freely and frequently engage with the school, leading to increased student success.
	            
	             
	            
	      X         

	6.3
	The school engages in effective planning and reciprocal communication with family and community stakeholders so that students’ strength and needs are identified and used to augment learning.
	                
	             
	      X       
	               

	6.4
	The entire school community partners with families and community agencies to promote and provide professional development across all areas (academic and social and emotional developmental health) to support student success.
	             
	             
	             
	       X        

	6.5
	The entire school shares data in a way that empowers and encourages families to use and understand data to promote dialogue between parents, students and school constituents centered on student learning and success. 

	             
	               
	              
	          X    

	
	OVERALL  RATING  FOR TENET 6:
	       
	        
	          
	     I    


School Review Narrative:

	Tenet 2 - School Leader Practices and Decisions:  Visionary leaders create a school community and culture that lead to success, well-being and high academic outcomes for all students via systems of continuous and sustainable school improvement.
	Tenet Rating
	D   

	Debriefing Statement:  The school leader created a culture where data is used to drive decision making and best practices.  The school is in an early transition phase of building a sustainable infrastructure to provide academic and behavioral supports for students. The vision and plan to improve academic results and student behavior is not fully translated into measurable goals that are understood by the school community and high academic outcomes for all students.
Strengths:  

All ratings for this Tenet are either Developing or Ineffective and therefore, comments are listed under Areas for Improvement.  

Areas for Improvement:

2.2  The school has received a rating of Developing for this Statement of Practice:  Leaders ensure an articulated vision, understood and shared across the community, with a shared sense of urgency about achieving school-wide goals aligned with the vision as outlined in the School Comprehensive Education Plan (SCEP).

· The school leader expressed concern regarding the school’s performance results and indicated that he was attempting to build a “culture of inquiry” by using data to support school improvements. In interviews with staff, students and parents, the review team found that the school vision was not clear to these groups, especially as it relates to high academic outcomes for students. As a result, the current practices within the school regarding vision, aligned school-wide goals, and the work outlined within the SCEP are insufficient to create the sense of urgency and common purpose required to move the school forward in terms of improving student achievement.   

2.3  The school has received a rating of Developing for this Statement of Practice:  Leaders effectively use evidence-based systems to examine and improve individual and school-wide practices in the critical areas (student achievement; curriculum and teacher practices; leadership development; community/family engagement; and student social and emotional developmental health) that make progress toward mission-critical goals.

· School leaders are beginning to use evidence-based systems within the school. These include protocols based upon the research of Love and Wellman/Lipton. Staff is collecting data for the Positive Behavioral Interventions and Supports (PBIS) program. The school is in the early stages of data-driven inquiry and thus students are not yet benefiting from an integrated, high-impact, school-wide practice.
2.4  The school has received a rating of Ineffective for this Statement of Practice:  Leaders make strategic decisions to organize resources concerning human, programmatic and fiscal capital so that school improvement and student goals are achieved. 
· The school resource allocations are not specifically detailed in the SCEP.  School leaders in interviews indicated concern that the school does not have the fiscal resources to support needed services, such as an additional social worker and teacher aides.  School leaders do not have the autonomy or authority to control their budgets at the school level. Consequently the school’s ability to predictably implement programs is compromised.  

2.5  The school has received a rating of Developing for this Statement of Practice:  The school leader has a fully functional system in place to conduct targeted and frequent observations; track progress of teacher practices based on student data, feedback and professional development opportunities; and hold administrators and staff accountable for continuous improvement. 

· The school leader is involved in a review of classrooms though informal walkthroughs. The leader shared that he will be “phasing in” formal observations. The instructional feedback currently being offered is informal and non-specific, according to staff interviewed by the review team. The SCEP stated activity of “weekly feedback” from lesson plans, walkthroughs, and informal observations does not appear to be occurring. The lack of a fully operational system with scheduled formal observations and the associated documentation and conferencing hinders growth opportunities for staff and their accountability for continuous improvement.


	Tenet 3 - Curriculum Development and Support:  The school has rigorous and coherent curriculum and assessments that are appropriately aligned to the Common Core Learning Standards (CCLS) for all students and are modified for identified subgroups in order to maximize teacher instructional practices and student–learning outcomes.
	Tenet Rating
	  D 

	Debriefing Statement:   Although the District curriculum is in place and aligned to CCLS, there does not seem to be full implementation in classroom lessons. This is evidenced by the content of lesson plans. Teachers are concerned because they do not have the time to process all CCLS modules and introduce the new rigorous standards of the Common Core into lesson plans. Lesson plans that lack of rigor and coherence do not maximize teacher instructional practices and student learning outcomes.
Strengths:
All ratings for this Tenet are either Developing or Ineffective and therefore, comments are listed under Areas for Improvement.  

Areas for Improvement:

3.2  The school has received a rating of Developing for this Statement of Practice:  The school leader and staff support and facilitate the quality implementation of rigorous and coherent curricula appropriately aligned to the Common Core Learning Standards (CCLS) in Pre K-12.

· The CCLS are inconsistently evident in classroom instruction, as lesson plans observed during many classroom visits were not aligned with CCLS. Staff reported that they are beginning to receive training about CCLS.  Per the SCEP:  “All teachers will implement CCLS-aligned curriculum, evidenced by lesson plans, classroom observation, and assessment data as monitored and evidenced by teacher planning, classroom observation and performance on assessments aligned with the standards.”  There are current professional development (PD) opportunities in place to support the integration of the CCLS; however, the rate and quality of implementation and support is not sufficiently rigorous to quickly and significantly impact student results.
3.3  The school has received a rating of Developing for this Statement of Practice:  Teachers ensure that unit and lesson plans that are appropriately aligned to the CCLS coherent curriculum introduce complex materials that stimulate higher-order thinking and build deep conceptual understanding and knowledge around specific content.

· Lesson plans are developed; however, they are neither aligned with the CCLS nor do they always introduce complex questioning, stimulate higher order thinking skills, or build conceptual understanding.  There is minimal evidence of the CCLS Shifts in instructional practice. In classroom visits, the review team observed considerable missed opportunities for teachers to have students use text based answers and write from sources in order to increase rigor and extend instruction.  The lack of agreed upon, research-based protocols for lesson planning is impeding school progress in integrating the CCLS and stimulating student higher order thinking and deep conceptual understanding.
3.4  The school has received a rating of Developing for this Statement of Practice:  The school leader and teachers ensure that teacher collaboration within and across grades and subjects exists to enable students to have access to a robust curriculum that incorporates the arts, technology and other enrichment opportunities.

· Staff reported that they have limited time to plan across grade levels. The common planning cycle allows limited opportunity for rich, embedded PD. A schedule for cross grade level teams to meet has been established at the K-6 level.  However, the junior high teachers do not have a scheduled opportunity to meet with the teachers in the lower levels.  The school has an arts program.  However, teachers of music, art, and physical education are not specifically noted as regular members of grade level team meetings.  Teachers expressed a need for more time to work together. Interactive White Boards are available in classrooms, but used mostly for projecting content. The time afforded for staff collaboration does not match the intensity of need for teachers to collaborate across grade levels and subjects regarding student data, results of intervention, and other instructional issues.  This limits student opportunities to access a robust curriculum that incorporates the arts, technology and other enrichment activities.

3.5  The school has received a rating of Developing for this Statement of Practice:  The school leader and teachers develop a data-driven culture based on student needs, assessments and analysis, which leads to strategic action-planning that informs instruction and results in greater student achievement outcomes.
· Teachers have assessment data, i.e., Dynamic Indicators of Basic Early Literacy Skills (DIBELS) data, and State English language arts (ELA) and mathematics results, available for use during grade level meetings.  Per the SCEP: “Frequent data analysis will be used to inform planning for all core instruction, differentiated periods, and skills instruction.”  However, staff is not consistently using available data sources to inform lesson plans, and the use of formative assessments to modify instruction is minimal.  School leaders are beginning to focus on data-driven inquiry.  The school is in the early stages of developing a data-driven culture to effectively use data to inform classroom practices, identify patterns of student learning, and develop plans for greater student outcomes. This limits student progress and engagement.



	Tenet 4 - Teacher Practices and Decisions:  Teachers engage in strategic practices and decision-making in order to address the gap between what students know and need to learn so that all students and pertinent sub-groups experience consistent high levels of engagement, thinking and achievement.
	Tenet Rating
	I   

	Debriefing Statement:  Instruction varied from classroom to classroom. There was no widespread understanding of fundamental elements of classroom instruction that leads to student achievement (formative assessments, student learning goals, high expectations, high levels of engagement, and purposeful differentiation). The school has few instructional routines that promote positive student behavior, higher levels of engagement and student self-efficacy.
Strengths:
All ratings for this Tenet are either Developing or Ineffective and therefore, comments are listed under Areas for Improvement.
Areas for Improvement:
4.2  The school has received a rating of Ineffective for this Statement of Practice:  Teachers use instructional practices and strategies organized around annual, unit and daily lesson plans to meet established student goals and promote high levels of student engagement and inquiry.

· Instruction is not sufficient to support the work of CCLS and rigorous student learning objectives.  School leaders are emphasizing student learning objectives across the school; however, in classrooms visited by the review team, teachers were not consistently aligning the objectives to instruction.  A number of classrooms that were visited by the team focused on completing activities independently. Instruction, in many cases, did not engage students or present challenging activities/questions that result in higher levels of student engagement. In the higher grades, classroom management and time on task were issues.  The lack of organized lesson planning that includes established student goals, accommodations for subgroup needs, and strategies that promote engagement and inquiry results in a lack of student involvement in their learning.

4.3  The school has received a rating of Ineffective for this Statement of Practice:  Teachers provide coherent, appropriately aligned Common Core Learning Standards (CCLS) - based instruction that leads to multiple points of access for all students to achieve targeted goals.

· Teachers participate in grade level meetings, many of which focus on the CCLS; however, in several classrooms visited, the review team observed lessons that were inconsistent with CCLS.  The alignment to CCLS is inconsistent within the school and is teacher-dependent. Teachers’ use of a variety of lesson plan formats makes it difficult for the integration of CCLS to be consistent school-wide.  The review team did not see evidence during the visit that instruction provided multiple levels of access for students to achieve targeted goals. Many lessons lacked a variety of instructional strategies, and differentiated groupings and were not adapted to the needs of students. The connection between CCLS and daily instruction is minimal and, therefore, multiple points of access for all students to achieve targeted goals are limited.

4.4  The school has received a rating of Ineffective for this Statement of Practice:  Teachers create a safe environment that is responsive to students’ varied experiences, tailored to the strengths and needs of all students, and leads to high levels of student engagement and inquiry.
· School leaders are working with teachers at grade level meetings to provide professional learning opportunities to promote a culturally responsive environment to meet the needs of students. However, there remains a need to provide PD to support teacher efforts to introduce cultural responsiveness, manage student behaviors, and promote effective student engagement. In approximately half of the classrooms visited by the review team, teachers organized students in structured groups as a means of encouraging discussion and student inquiry. Teachers typically were not engaging students in higher level questions that would invite deeper thinking. Many Instructional activities assigned to students focused on retrieval of information and copying.  Although staff demonstrates true concern and empathy toward students and their needs, the school has behavioral issues in the upper grades that are impacting student learning, and the level of rigor expected from the CCLS is not yet present in many classrooms, thus reducing the amount of time students are engaged in grade level instruction.  
4.5 The school has received a rating of Ineffective for this Statement of Practice:  Teachers use a variety of data sources including screening, interim measures and progress monitoring to inform lesson planning, develop explicit teacher plans and foster student participation in their own learning process.
· School leaders and teachers are beginning to use data and progress monitoring to support instruction to meet the needs of students. Lesson plans and classroom instruction observed did not consistently reflect the instructional shifts required to effectively implement the CCLS.  There was minimal evidence of students involved in their own learning.  Although the Student Learning Objective was posted, students did not have a rubric or other measurement tools to evaluate their progress.  Students are not able to make clear connections between the instructional activity and intended outcomes. The ineffective use of data, student learning objectives, and student progress monitoring has a negative impact on student learning.


	Tenet 5 - Student Social and Emotional Developmental Health:  The school community identifies, promotes and supports social and emotional development by designing systems and experiences that lead to healthy relationships and a safe, respectful environment that is conducive to learning for all constituents.
	Tenet Rating
	D   

	Debriefing Statement:  The school is making progress toward implementing a support system that will optimize student social and emotional development and ownership of their learning.  Staff is currently examining differentiated rewards and the impact of other systems such as check in/check out, behavioral tickets, and Student Support Room. The school is benefiting from the systems that are providing social and emotional supports to students; however, there are goals that remain to be reached for suspensions, attendance, and wellness of students.
Strengths:

All ratings for this Tenet are either Developing or Ineffective and therefore, comments are listed under Areas for Improvement.
Areas for Improvement:

5.2 The school has received a rating of Developing for this Statement of Practice:  The school cultivates the development of overarching systems and partnerships that support and sustain social and emotional  developmental health.

· The school is at the early stages of cultivating systems and partnerships to support and sustain the social and emotional developmental health of students.  At this time, the school does not have an after-school program or a full-time social worker to provide supports to students.  School counselors reported that they are working to develop an environment that is safe, respectful and appropriately disciplined.  They indicated that students have many mental health and social emotional needs.  The PBIS program is in the beginning stages.  Behavioral management issues impact learning and remain a challenge at the upper grades, during class transitions, and in common areas such as the cafeteria.  Current systems are not consistently applied and discipline plans/policies are not enforced.  This creates safety issues in particular parts of the building.

5.3  The school has received a rating of Developing for this Statement of Practice:  The school articulates and systematically promotes a vision for social and emotional developmental health that is connected to learning experiences and results in building a safer and healthier environment for families, teachers and students.

· School leaders have developed specific goals to promote a vision for social and emotional health of students, focusing on decreasing suspensions by five percent, increasing attendance by two percent and establishing a Wellness Team.  The school/home partnership is present for few families.  Support staff reported the school attempts to bring families in through events such as Parent Coffee Hour, but the same 10-12 families typically attend the event. The School Support Team monitors chronic student absences/lateness, develops interventions and supports, and communicates with parents to attempt to resolve identified issues.  Positive Behavioral Intervention Supports (PBIS) is at the early stages.  The social and emotional needs of students are beginning to be addressed, positioning the school for gains in this area.
5.4 The school has received a rating of Ineffective for this Statement of Practice:  All school constituents are able to articulate how the school community is safe, conducive to learning and fosters a sense of ownership that leads to greater student outcomes.

· Posters indicate expectations for student behavior; however, in classes visited by the review team, teachers did not routinely review student expectations for behavior.  Several incidents observed by the review team indicated that staff were not reinforcing the expected behaviors of students.  The review team observed that throughout the school day students did not adhere to routines and procedures for behavior in the hallways. Students state, “The school is safe except for places like the gym, cafeteria, and like, the hallways, well, just some hallways. You can find a lot of bullies in those places.”  There is an Honor Assembly for student achievement; however, there are no Honor courses or Junior Honor Society.  The school does not have a Student Council.  The school’s current environment is not one in which all students feel safe, thus all students do not have a sense of ownership in their learning that leads to student success.
5.5  The school has received a rating of Developing for this Statement of Practice:  The school leader and student support staff work together to develop teachers' ability to use data to respond to students' social and emotional developmental health needs, so students can become academically and socially successful.

· The Support Staff Team is beginning to help instructional staff with ideas and strategies for appropriately intervening in the classroom. The Support Staff Team reviews monthly student behavioral data. The Response to Intervention Team (Tier II and Tier III) meets once a month to review student data, discuss interventions, and recommend behavioral plans. The District data dashboard, however, is not yet fully operational and available to staff.  School leaders, teachers and student support staff are presently working collaboratively to review a variety of data, e.g., suspensions and attendance, thus creating opportunities to respond to student social and emotional needs to support students in becoming academically and socially successful.  


	Tenet 6 - Family and Community Engagement: The school creates a culture of partnership where families, community members and school staff work together to share in the responsibility for student academic progress and social-emotional growth and well being.
	Tenet Rating
	I

	Debriefing Statement:  Currently, the school is not benefiting from high levels of parent involvement and a positive school home partnership.  A parent facilitator, newly designated, will be facilitating and coordinating the development of inclusion structures, such as reciprocal communication, parent volunteerism, workshops and, school events.  The school has created neither a culture of partnership that includes a parent involvement plan nor a fully established parent organization that actively supports the needs of parents and students. 
Strengths:

All ratings for this Tenet are either Developing or Ineffective and therefore, comments are listed under Areas for Improvement.
Areas for Improvement:

6.2  The school has received a rating of Ineffective for this Statement of Practice:  The school atmosphere is welcoming and fosters a feeling of belonging and trust, which encourages families to freely and frequently engage with the school, leading to increased student success.

· Relatively few families are consistently involved in their children’s learning.  Although parents have a Parent Room, and the parent facilitator is establishing a volunteer program to provide parents with opportunities to support classroom activities and participate in school events, school leaders do not have a school-specific parent involvement plan that specifies the roles and responsibilities for parents.  Parents interviewed by the review team reported communication is an issue; several parents noted calling teachers and receiving no return call.  These items, in addition to structural difficulties such as lack of transportation for school events, create roadblocks for families and reduce the possibility of greater family engagement to support students.
6.3  The school has received a rating of Developing for this Statement of Practice:  The school engages in effective planning and reciprocal communication with family and community stakeholders so that students' strength and needs are identified and used to augment learning.

· The parent facilitator was recently hired and will begin to focus on coordinating activities and improving communication with parents.  The school social worker stated that an event was held to advise parents about PBIS and ways that parents can support their children’s learning. The school leaders, teachers and School Support Team are starting to work in collaboration to develop a system to open and improve reciprocal communication with families and community stakeholders.  These beginning activities are forming the basis necessary to identify student strengths and needs to support student learning.
6.4  The school has received a rating of Ineffective for the Statement of Practice:  The entire school community partners with families and community agencies to promote and provide professional development across all areas (academic and social and emotional developmental health) to support student success.

· School leaders, staff, and parents agree parents need more information on instructional guidelines, student targets and how best to support their children’s learning.  Outside of the Parent Room, Open Houses, Parent Teacher Conferences and some other isolated events, learning opportunities for families are minimal.  Few parents/families are involved in school events. Parents would like to develop a process to improve communication with school leaders and teachers. Parents reported they would be more involved if there were parent workshops and training programs to meet their interests and needs.  The school is working with external partners to provide community health and treatment services to parents.  However, many parents are not participating in the parent organization, and therefore, are not aware of services and strategies available to support the success of students.
6.5  The school has received a rating of Ineffective for this Statement of Practice:  The entire school shares data in a way that empowers and encourages families to use and understand data to promote dialogue between parents, students and school constituents centered on learning and success.
· The data that school staff share with parents is limited to report cards and conferences.  School leaders and staff have outlined goals in the SCEP to provide parents with a summary of student assessment results and attainment of growth targets. School leaders reported parents will receive student data at parent-teacher conferences, school based management meetings, and PTO meetings.  Parents will also receive information on Student Learning Objective targets for their child.  However, this is currently not in place, according to parent interviews.  Parents are not familiar with student learning objectives or other newly developed data sources that measure progress. Thus, the school is not benefiting from high levels of parent involvement and positive school-home partnerships.




Recommendations:

Tenet 2: School Leader Practices and Decisions

In order for the school's strategy and practices to fully align with the concepts in the Effective column of Tenet 2 the school should:
· 2.2: Create a greater sense of urgency among staff to embrace the specific elements and goals of the school’s vision.  Ensure that SCEP goals and associated strategies are understood by all and consistently implemented, schoolwide.
· 2.3: Infuse data-driven inquiry into all practices of the school staff, including assessment of student learning, instructional practices, family engagement and PBIS.  Have school leadership actively monitor implementation and take a more rigorous stance on using data to guide school-wide decisions to make progress toward the established goals.
· 2.4:  Clearly stipulate in the SCEP those resources available to the school and align the fiscal resources to identified strategies.  Work with the District Central Office to request additional resources, e.g., data coach and mathematics coach for needed supports, and most importantly, take advantage of resources such as District instructional coaches.  
· 2.5: Develop a system to have school leaders immediately commence formal observations of staff with an increase of informal instructional walkthroughs.  Rigorously implement strategies that offer staff specific, detailed feedback for improving both the delivery of instruction and integration of CCLS.
Tenet 3:  Curriculum Development and Support

In order for the school's strategy and practices to fully align with the concepts in the Effective column of Tenet 3 the school should:
· 3.2:  Provide teachers additional opportunities to process and develop student learning objectives.  Consider providing additional PD to staff on developing lessons that offer rigor and varying degrees of complexity.
· 3.3: Require teachers to develop lesson plans that are aligned with the CCLS and include activities for higher order thinking and deep conceptual understanding.

· 3.4:  Provide teachers additional common planning time and PD on how to develop robust lessons that incorporates the arts, technology and enrichment.
· 3.5: Develop a structure where staff consistently use data to inform classroom practices.
Tenet 4: Teacher Practices and Decisions

In order for the school's strategy and practices to fully align with the concepts in the Effective column of Tenet 4 the school should:
•
4.2: Take immediate steps to heighten Tier 1 (classroom) instruction, including the correct application of student learning objectives, increased use of formatives, dynamic delivery, and differentiated groupings within the classroom that change based upon teacher assessment of student learning. Require teachers to use more higher-order questions and strategies, especially in the upper grade levels, to more fully engage students in meeting the CCLS. Ensure that PD in this area is increased.   Develop in staff a working knowledge and application of the proven research-based strategies that predictably improve student achievement.

· 4.3: Ensure that there is alignment between CCLS and Tier 1 instruction. Identify areas of best practice within the school that are teacher-specific and begin Learning Walks so that other staff may benefit from these strategies.  Make certain that lesson plans and pre-instruction planning are well-structured, infused with the elements of research-based instruction, and linked explicitly to the CCLS.  Provide multiple points of access for students to achieve targeted goals.
· 4.4: Have teachers institute strategies to infuse higher-order questions, student inquiry and higher levels of student collaboration as a means of challenging students and creating rigor.  Strengthen classrooms routines and procedures in order to mediate the behavioral concerns that are interrupting learning, especially in the junior high level.
· 4.5: Involve students in their own learning through journals, student rubrics, articulation of student learning objectives, student self-assessment, and other means.  Move from a highly teacher-directed style of delivery to one that meaningfully involves students in assessing their own progress through self-assessment, sharing of data, and discussing the importance student accountability in learning.
Tenet 5: Student Social and Emotional Developmental Health

In order for the school's strategy and practices to fully align with the concepts in the Effective column of Tenet 5 the school should:
· 5.2: Develop a program that provides after-school programming for students and review staffing to determine the need for a full-time social worker.  Begin to identify community partners that can provide additional support to students.

· 5.3: Develop a system/infrastructure to track, monitor, and evaluate suspensions, attendance and other social and emotional developmental health indicators and provide appropriate interventions, e.g., Behavior Intervention Plan or counseling to support students and maintain a safe environment for all students.
•
5.4. Provide classroom and special teachers with PD in classroom management to provide strategies to address behavioral disruptions in and outside of the classrooms. 

· 5.5: Develop a system to provide school leaders and staff PD and support in using data to respond to students academic and social needs.

Tenet 6: Family and Community Engagement

In order for the school's strategy and practices to fully align with the concepts in the Effective column of Tenet 6 the school should:
•
6.2: Develop a parent involvement plan in collaboration with the parent facilitator and PTO members that define roles and responsibilities of parents related to volunteerism, participation on the School Based Management Team, and opportunities for parents to participate in school improvement initiatives.
· 6.3: Develop a system/structure so parents know the specific policies and procedures for communicating with teachers and other staff members about their child’s academic and social and emotional developmental health progress, e.g., establish meetings and a complaint resolution process so that the school can be more responsive to parent needs.
· 6.4: Collaborate with the parent facilitator and PTO to discuss organizing workshops and information sessions and maintaining a monthly newsletter/calendar to provide information to parents on school events.
· 6.5: Place in the parent space information on school and community resources and provide computers so parents can have access to academic/behavioral data.
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