NYSED/BUFFALO CSD JOINT INTERVENTION TEAM REPORT AND RECOMMENDATIONS

BEDS Code: 14-06-00-01-007
School Name: PS 76 Herman Badillo Bilingual Academy
School Address: 315 Carolina Street
Buffalo, N.Y. 14201
Principal: Donna Jackson
Restructuring Phase/Category: Restructuring (year-1) - Comprehensive
Area of Identification: English Language Arts — All Students; Black Students ; Hispanic

Students; Asian Students; White Students;
Students with Disabilities; English
Language Learners and Economically
Disadvantaged Students

Dates of On-site Diagnostic Review: March 5-9, 2012

PART 1: INTRODUCTION

Community and School Background

PS 76 Herman Badillo Bilingual Academy serves 668 students in Pre-kindergarten through grade 8. The school
enrollment is 11 percent Black, 79 percent Hispanic, one percent Asian, six percent White, and three percent
multiracial students. Of these students, 52 percent are English language learners (ELLs) and approximately 19
percent are students with disabilities.

The administrative team consists of the Principal and one Assistant Principal (AP). The Principal has served the
school for ten years, and the AP has served less than one year. There are 80 teachers on staff; 13 percent have
been at the school for less than one year and 25 percent for fewer than two years. (Note: The school merged
with another building three years ago. Fifty percent of the staff has been at PS 76 fewer than three years.)
Ninety percent of teachers are highly qualified. The rate of teacher turnover is 20 percent.

PART 2: ASSESSMENT OF THE SCHOOL’S EDUCATIONAL PROGRAM

A. Performance on Key Indicators of Student Achievement Trends and School Progress

Positive or

Negative School Performance Indicators v
Indicator (+/-)

NYSED Quantitative Performance Measures

Negative trend data for one or more identified subject/areas and subgroups for the
- past two consecutive years, as indicated by a decrease in the percentage of students v
performing at or above Level 3 and/or a decrease in the Performance Index.

School is ten or more points away from meeting its Effective Annual Measurable
- Objective (EAMO) for one or more identified subgroups in subject/area(s) of v
identification.

Performance data for the school on NYSED Accountability Overview Reports (AOR)
- for the past two consecutive years show an increase in the number of subgroups that v
did not make Adequate Yearly Progress (AYP) in identified area(s).
i Performance data for the school on NYSED Accountability Overview Reports (AOR) v
for the past two consecutive years indicate an increase in the achievement gap
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Positive or

Negative School Performance Indicators v
Indicator (+/-)

between identified subgroups and the All_Students subgroup in one or more
identified subject/area(s).

B. School Strengths

e The climate and culture at PS 76 reflect a welcoming and supportive school community. Diversity
among staff and students is embraced and highlighted, resulting generally in a comfortable, familial
environment. The new physical building is bright, clean, and welcoming. Numerous resources are
available to staff and students, including a school-based health center, a well-stocked library with
books in English and Spanish, computer labs, and SMART Boards in most classrooms.

e Students report teachers care about them. They report that they feel safe in the building and
appreciate the ability to communicate freely in their first and second languages. Parents substantiate
these findings with numerous examples of home/school communication and children’s comments
about their experiences at school.

e The school has strong connections to the community, including higher education and business
partnerships. Building leadership actively works to maintain these partnerships.

C. Key Findings and Recommendations
Summary of the key issues (and causal factors), and other areas of concern, identified during the on-
site diagnostic review that are negatively impacting student achievement in identified areas, as well as
recommendations, as related to the seven JIT Indicator Categories:

I.  Curriculum

Findings:

e Areview of the English language arts (ELA) curriculum documents revealed that not all of the New
York State (NYS) P-12 Common Core Learning Standards (CCLS) are included, leaving gaps in the
curriculum.

e The curriculum is frequently organized around the NYS assessment program. Students frame
many of their learning experiences in relation to completing tasks on tests.

e Teachers use the terms “standards,” “program,” and “curriculum” interchangeably. Textbook
programs are sometimes equated with curriculum and confusion seems to exist around District
curriculum expectations.

Recommendations:

e The District should work with the school on the development of curriculum in all core areas and
ensure that it is clearly aligned with the current NYS Learning Standards. The curriculum must be
aligned to the new P-12 CCLS in ELA and literacy and mathematics to prepare for implementation
in school year 2012-13. All curricula should be developed by knowledgeable and trained
individuals (national, State or local) who understand the key elements of curriculum development.

e All teachers and administrators should participate in professional development (PD) on how to
plan and implement a curriculum with rigor, as well as on delivery methods that are student-
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centered. The curriculum should be relied upon as the basis for assessing individual student
mastery and progress. Walkthroughs and formal evaluations should include how well the teacher
knows and implements the curriculum for the subjects being taught.

The school should clarify, define, and share key terms related to curriculum and programs and
then reconcile their definitions with District usage of the terms.

Il. Teaching and Learning

Findings:

While differentiation occurs on a systemic level according to student’s language abilities, few
examples of classroom-level differentiation were observed. Observed instruction was generally
whole-group, even with multiple adults in the room. When small group or individualized
instruction occurred, the tasks appeared differentiated according to adult roles rather than
student learning needs.

Although many staff members have received training in the Integrated Co-Teaching (ITC) Model,
not all staff members appear to understand the role of the special education teacher and general
education teacher in providing instruction to students with disabilities and their non-disabled
peers.

Although many staff members have received training in Sheltered Instruction Observation Protocol
(SIOP), English as a Second Language (ESL) co-teaching practices, and bilingual instructional
strategies, not all staff consistently and proficiently use them.

In the majority of the observed instruction, “wait time” following questions was limited to less
than three seconds. Observed teacher questions primarily accessed lower-level thinking skills or
focused on a specific or right answer. Observed student questions were generally compliance or
clarification questions.

Evidence suggests that meaningful feedback on student learning is lacking. When verbal feedback
is given, it is focused more on behavior rather than on student learning. Posted student work
shows limited evidence of feedback, mostly centered on editing changes on student writing.
Rubrics, when used, generally mirror state assessment rubrics and are rarely anchored with
exemplars or presented in student-friendly language.

Recommendations:

All instructional staff, including aides, should receive coaching and mentoring in managing a
classroom in order to support differentiation when there are multiple adults in the classroom.
Staff should be provided with dedicated time within their schedules to design the instruction to
incorporate all models.

A schoolwide guide should on co-teaching should be developed. This should include emphasizing
that general education, special education, and ESL teachers have responsibility for planning
instruction for ELLs, students with disabilities, and their non-disabled peers in the ICT setting, as
well as the differentiation of materials, delivery, and assessment. This guide should be reviewed
by Buffalo’s Regional Special Education Technical Assistance Support Center (RSE-TASC) to ensure
accuracy.
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The building should designate a point person from the teaching staff for each of the following
programs: SIOP, ESL, bilingual education and dual language education to act as mentors for peer
support. These point people should be well-versed in the theory and practice of the various
models and be able to provide quality feedback to their peers as well as present model lessons.

As a part of planned instruction, teaching teams should provide each other quality feedback on
their questioning strategies and wait time. School leaders should also monitor teacher use of
guestioning strategies and provide regular feedback that would help enable teachers to reflect on
their practice and make changes when necessary.

Teachers should receive coaching or mentoring in providing constructive, timely and accessible
feedback in the students’ first language (Level 1) and second language (Level 2), when appropriate.
This work should include the development of rubrics that are anchored with exemplars and
presented in student-friendly language to inform feedback and student self-assessment.

School Leadership

Findings:

The Principal sees herself and is perceived as an instructional leader; however, interviews
indicated that an insufficient number of classroom observations were conducted to provide
teachers with the instructional guidance and feedback they need to improve their practice.

A small group of staff members serve multiple roles, such as being charged with data collection
and entry and/or serving on multiple committees. The same teachers and coaches are tapped for
multiple functions and tasks, which compromises their ability to attend to these functions
sufficiently and to engage in the actual work of coaching.

Recommendations:

The District should consider increasing the number of APs from one to two based on the number
of teachers and classes. The new position should require bilingual/ESL teaching experience and/or
fluency in Spanish to account for the diversity of student needs to be addressed. In addition, the
school leadership should implement a classroom observation schedule to monitor more closely the
quality of teaching and learning across the school. Written feedback should be provided for all
formal, informal and walkthrough observations, including clear targets for improvement. Follow-
up observations should be included in the schedule to check on progress. The school should seek
support from the District in developing lesson observation protocols, including training for
administrators in writing effective teacher feedback. The outcomes of lesson observations should
provide a focus for the school PD plan.

The District should rethink its approach to dissemination and turn-keying existing content. The
school should canvas the school community to identify and tap individual expertise and provide
more opportunities for different teachers to develop and share their expertise in curriculum,
instruction and assessment with other members of the school community.

IV. Infrastructure for Student Success

Findings:

The mean number of days missed by students in school year 2010-2011 was 26 days. Parents,
students, and faculty members are aware of students who are absent from school for extended
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periods of time and. in many cases, students do not receive formal education during these
absences.

There are inconsistencies in the implementation and enforcement of schoolwide behavior policies.
The school has adopted and is using the Positive Behavioral Intervention Supports (PBIS) model to
address behavioral issues; however, classroom visits and interviews revealed an inconsistent use
of procedures associated with the model and the school’s Code of Conduct. Such inconsistency
has led to varying expectations on the part of teachers relative to the consequences that are to be
applied to different infractions, and to their perception that the building leadership is not
enforcing consequences in a consistent fashion.

Recommendations:

Extended Absence Plans should be established for children who leave the schools for long periods
of times. These plans should include instructional activities for parents to consider while the child
is out of school, recommended independent reading books and/or bags with leveled readers, and
grade appropriate mathematics, science and social studies activities. If students are removed
without advanced notice, the school should develop a system for incorporating students back into
the school community, including revisiting the school’s code of conduct and behavioral
expectations, and developing a plan to ensure the student is provided instruction in the key
content and skills they missed. Additionally, the school should consistently communicate with
parents (especially around the holidays) about the importance of attendance using the existing
newsletters or other established means of home/school communication.

The PBIS subcommittee should assess the implementation of PBIS in the building as well as revisit
historical resources created to ensure the school’s transition from PBIS Level 1 to PBIS Level 2 is
smooth and uninterrupted. Additionally, the building should fully implement the classroom
management book discussion articulated in the Comprehensive Educational Plan (CEP).

V. Collection, Analysis and Utilization of Data

Findings:

While building staff invest considerable time in collecting, organizing, and analyzing data, there is
little evidence to suggest the data directly and consistently inform instruction beyond the creation
of reading groups and specific data work facilitated by the building inquiry team.

There is little evidence that follow-up is provided to classroom teachers after school-based PD in
using data to inform instructional practices.

Student data are typically discussed in the aggregate, even when discussing disaggregated
demographic or learning groups.

Recommendations:

All teachers should receive coaching/mentoring support in establishing guiding or inquiry
questions, collecting the best data to answer inquiry questions, connecting findings directly to
instruction, identifying data to assess the effectiveness of the intervention, and revisiting the initial
inquiry questions.

Members of the building data inquiry team should receive coaching or mentoring support in
providing quality feedback to their peers in the effective use of data and connect the data to
instructional changes and practices. Additionally, the school leaders should provide feedback on
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the use of data to drive instruction when reviewing lesson plans or as part of classroom
observations.

School leadership and members of the data inquiry team should receive coaching or mentoring
support in student-specific data analysis and management that includes organizing student
learning data for individual students or cohorts, i.e. students who are both ELL and students with
disabilities, long-term ELLs, and newcomers.

VI. Professional Development

Finding:

Many of the goals and outcomes established in the CEP remain unmet due to required PD provided by
the District. Although some of the building-identified PD initiatives have been shifted to grade-level
and faculty meetings, initiatives have not been fully implemented.

Recommendation:

The District should provide support for the implementation of PD activities that address the school’s
priority areas as defined in the CEP and help the school negotiate these in relation to mandated
District PD expectations.

VII. District Support

Finding:
There is some confusion and misinformation on the part of teachers related to their use of the pacing
guide and the programs that support the curriculum.

Recommendations:

The District should establish and communicate clear guidelines to school staff regarding the
requirements of the use of the pacing guides and District-supported programs.

The District should support the school in the implementation of the Joint Intervention Team (JIT)
recommendations.

PART 3: JOINT INTERVENTION TEAM OVERALL FINDING AND RECOMMENDATION

A. Overall Finding

Reference | Review Team Finding v
(b) The school has made some progress in identified areas, and may make AYP with the
implementation of additional focused interventions to accelerate improved student v
achievement.
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B. Overall Recommendation

Reference | Review Team Recommendation Y

Develop and implement a School Restructuring Plan that clearly identifies root causes
and/or contributing factors for low student performance in identified areas, and
incorporates focused interventions to address identified issues and accelerate v
improved student achievement. The School Restructuring Plan must include one of
the restructuring options required under NCLB and further defined by the District.

In the space below, include specific information to support the District in determining how the above JIT
recommendation should be implemented.

The District should conduct periodic reviews to ensure that the curriculum is being implemented with
fidelity, having the intended impact on student achievement, and modified if ineffective.

The District should consider providing an additional AP to support the existing building leadership.
This position should be filled by someone with bilingual or ESL instructional experience.

The District should rethink its existing approach to dissemination and turn-keying of content.

The District should support staff in implementing the ICT model and resolve issues that arise when
classroom instruction is supported by multiple adults. The school should review the school schedule to
identify times and opportunities for staff to engage in common instructional planning time. The
District RSE-TASC and Multilingual Departments should support the building with developing a
schoolwide guide to understanding co-teaching within the school.

The Multilingual Department should support the ongoing professional learning of the designated
school staff that represent SIOP, ESL bilingual education and the dual programs. The District should
provide support for these staff to become well-versed in the various models in order to provide quality
feedback to their peers and model lessons.
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