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School Information Sheet 

Grade Configuration 
PK- 5 

Total  
Enrollment       471 

% Title 1 
Population 

Not 
Avail
able 

% Attendance 
Rate (from 10-11 
Report Card) 

91% 

 

% Free Lunch 
33% 

% Reduced 
Lunch 13% 

% Student 
Sustainabilit
y 

100% 
% Limited 
English 
Proficient 

30% 
% Students with 
Disabilities 74% 

Types and Number of English Language Learner Classes 

# Transitional Bilingual 0 # Dual Language 0 # Self-Contained English as a Second Language 2 

 

# Special Classes 3 # Consultant Teaching 0 # Integrated Collaborative Teaching 6 

# Resource Room 1     

Types and Number Special Classes 

# Visual Arts 0 # Music 1 # Drama 0 # Foreign 
Language 

0 # 
Dance 

0 # CTE              

Racial/Ethnic Origin 

% American 
Indian or Alaska 

Native 
0% 

% Black or 
African 

American 
42% 

% 
Hispanic 
or Latino 

57% 
% Asian or Native 
Hawaiian/Other 
Pacific Islander 

<1% 
% 

Whit
e 

0% 
% 

Multi-
racial 

1.7% 

Personnel 

Years Principal  
Assigned to School 

3 # of Assistant 
Principals 

0 # of Deans 0 # of Counselors /  
Social Workers 

1 

% of Teachers with No 
Valid Teaching Certificate 

 
0% 

% Teaching Out of 
Certification 

 
1% 

% Teaching with 
Fewer Than 3 Yrs.  
of Exp. 

 
1% 

Average 
Teacher 
Absences 

 
 

Overall State Accountability Status (Mark applicable box with an X) 

School in  
Good Standing 

 
Priority 
School 

 
Focus 

District 
X 

Focus School 
Identified 

by a Focus District 
 

SIG Recipient 
(a) 

 
(g) 

 

 

ELA 
Performance at 

levels 3 & 4 
X 

Mathematics 
Performance at 

levels  
3 & 4 

X 
Science Performance at 

levels 3 & 4 
 

4 Year  
Graduation Rate  

(HS Only) 
N/A 

Credit Accumulation (High School Only) 

% of 1
st

 yr. 
students who 

earned 10+ 
credits 

N/A 
% of 2

nd
 yr. students 

who earned 10+ 
credits 

N/A 
% of 3

rd
 yr. students who 

earned 10+ credits 
N/A 

6
 
Year 

Graduation Rate 
N/A 
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Did Not Meet Adequate Yearly Progress (AYP) in ELA 

(Mark an “X” in the field(s) where school is identified for not meeting AYP.) 
 

 American Indian or Alaska Native     Black or African American 

   Hispanic or Latino  Asian or Native Hawaiian/Other Pacific Islander 

 White  Multi-racial 
X Students with Disabilities X Limited English Proficient 

  Economically Disadvantaged   

Did Not Meet Adequate Yearly Progress (AYP) in Mathematics 
 American Indian or Alaska Native    Black or African American 

 Hispanic or Latino  Asian or Native Hawaiian/Other Pacific Islander 
 White  Multi-racial 

X Students with Disabilities    Limited English Proficient 

  Economically Disadvantaged   
Did Not Meet Adequate Yearly Progress (AYP) in Science 

 American Indian or Alaska Native  Black or African American 

 Hispanic or Latino  Asian or Native Hawaiian/Other Pacific Islander 
 White  Multi-racial 

  Students with Disabilities   Limited English Proficient 

  Economically Disadvantaged    
Did Not Meet Adequate Yearly Progress (AYP) for Effective Annual Measurable Achievement Objective 

     Limited English Proficiency 

 
Describe the school’s top priorities (no more than 5) based on the school’s comprehensive plans (SCEP, SIG, DCIP, etc.): 
 

1. Increase student achievement for all students, including subgroups, such as students with disabilities, 

English language learners (ELLs) and economically disadvantaged students. 

2. Use data to drive instruction.  Include differentiation of instruction through the Response to Intervention 

(RtI) model. 

3. Provide a professional learning opportunity cycle focused on: addressing the Common Core Learning 

Standards (CCLS) through lesson planning and implementation, the Sheltered Instruction Observation 

Protocol (SIOP) model, Step Up to Writing strategies and activities, data driven instruction, improving 

instructional practices such as “wait time,” checking for understanding, higher-order thinking skills and 

questioning techniques, and effective co-teaching strategies.  The cycle must include introduction of new 

material, modeling, practice, assessment through observation and continued growth throughout the 

reflective process.   

4. Effectively use co-teaching opportunities, including those occurring in English as a second language (ESL) 

and special education classrooms, and teacher aide/assistant support to maximize student achievement.   

5. Create a culturally responsive, safe, and civil learning environment through developing and implementing 

a Positive Behavioral Intervention Supports (PBIS) program. 
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Tenet 2 - School Leader Practices and Decisions: Visionary leaders create a school community and 
culture that lead to success, well-being and high academic outcomes for all students via systems of 
continuous and sustainable school improvement. 
 Mark an “X” in the box below the appropriate designation for each tenet, and mark in the ‘OVERALL 

RATING’ row the final designation for the overall tenet. 
# Statement of Practice H E D I 

2.2 Leaders ensure an articulated vision, understood and shared across the 

community, with a shared sense of urgency about achieving school-wide 

goals aligned with the vision as outlined in the School Comprehensive 

Educational Plan (SCEP). 

  X  

2.3 Leaders effectively use evidence-based systems to examine and improve 
individual and school-wide practices in the critical areas (student 
achievement, curriculum & teacher practices; leadership development; 
community/family engagement; and student social and emotional 
developmental health) that make progress toward mission-critical goals.  
 

  X  

2.4 Leaders make strategic decisions to organize resources concerning 

human, programmatic and fiscal capital so that school improvement and 

student goals are achieved. 

  X  

2.5 The school leader has a fully functional system in place to conduct 
targeted and frequent observations; track progress of teacher practices 
based on student data, feedback and professional development 
opportunities; and hold administrators and staff accountable for 
continuous improvement. 
 

  X  

 OVERALL  RATING  FOR TENET 2:   D  
Tenet 3 - Curriculum Development and Support: The school has rigorous and coherent curricula and 
assessments that are appropriately aligned to the Common Core Learning Standards (CCLS) for all 
students and are modified for identified subgroups in order to maximize teacher instructional practices 
and student learning outcomes. 
# Statement of Practice H E D I 

3.2 The school leader and staff support and facilitate the quality 
implementation of rigorous and coherent curricula appropriately aligned 
to the Common Core Learning Standards (CCLS) in Pre K-12. 
 

 X   

3.3 Teachers ensure that unit and lesson plans that are appropriately aligned 

to the CCLS coherent curriculum introduce complex materials that 

stimulate higher-order thinking and build deep conceptual understanding 

and knowledge around specific content. 

 X   

3.4 The school leader and teachers ensure that teacher collaboration within 

and across grades and subjects exists to enable students to have access 

to a robust curriculum that incorporates the arts, technology and other 

enrichment opportunities. 

  X  

3.5 The school leader and teachers develop a data-driven culture based on 
student needs, assessments and analysis, which leads to strategic action-
planning that informs instruction and results in greater student 
achievement outcomes.   

  X  
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 OVERALL  RATING  FOR TENET 3:   D  
Tenet 4 - Teacher Practices and Decisions: Teachers engage in strategic practices and decision-making in 
order to address the gap between what students know and need to learn so that all students and 
pertinent subgroups experience consistent high levels of engagement, thinking and achievement. 

# Statement of Practice H E D I 

4.2 Teachers use instructional practices and strategies organized around 
annual, unit and daily lesson plans to meet established student goals and 
promote high levels of student engagement and inquiry. 
 

  X  

4.3 Teachers provide coherent, appropriately aligned Common Core Learning 
Standards (CCLS)-based instruction that leads to multiple points of access 
for all students to achieve targeted goals. 
 

  X  

4.4 Teachers create a safe environment that is responsive to students’ varied 
experiences, tailored to the strengths and needs of all students, and leads 
to high levels of student engagement and inquiry. 
 

 X   

4.5 Teachers use a variety of data sources including screening, interim 
measures and progress monitoring to inform lesson planning, develop 
explicit teacher plans and foster student participation in their own 
learning process. 
 

  X  

 OVERALL  RATING  FOR TENET 4:   D  
Tenet 5 - Student Social and Emotional Developmental Health: The school community identifies, 

promotes, and supports social and emotional development by designing systems and experiences that lead 

to healthy relationships and a safe, respectful environment that is conducive to learning for all constituents. 

# Statement of Practice H E D I 

5.2 The school cultivates the development of overarching systems and 

partnerships that support and sustain social and emotional 

developmental health. 

 X   

5.3 The school articulates and systematically promotes a vision for social and 

emotional developmental health that is connected to learning 

experiences and results in building a safer and healthier environment for 

families, teachers and students. 

 X   

5.4 All school constituents are able to articulate how the school community is 

safe, conducive to learning and fosters a sense of ownership that leads to 

greater student outcomes. 

 X   

5.5 The school leader and student support staff work together to develop 
teachers’ ability to use data to respond to students’ social and emotional 
developmental health needs, so students can become academically and 
socially successful. 
 

 X   

 OVERALL  RATING  FOR TENET 5: 
  E   

Tenet 6 - Family and Community Engagement: The school creates a culture of partnership where 

families, community members and school staff work together to share in the responsibility for student 

academic progress and social-emotional growth and well-being. 
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# Statement of Practice H E D I 

6.2 The school atmosphere is welcoming and fosters a feeling of belonging 

and trust, which encourages families to freely and frequently engage with 

the school, leading to increased student success. 

 X   

6.3 The school engages in effective planning and reciprocal communication 

with family and community stakeholders so that students’ strength and 

needs are identified and used to augment learning. 

 X   

6.4 The entire school community partners with families and community 

agencies to promote and provide professional development across all 

areas (academic and social and emotional developmental health) to 

support student success. 

 X   

6.5 The entire school shares data in a way that empowers and encourages 
families to use and understand data to promote dialogue between 
parents, students and school constituents centered on student learning 
and success.  
 

  X  

 OVERALL  RATING  FOR TENET 6:  E   
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School Review Narrative: 

Tenet 2 - School Leader Practices and Decisions:  Visionary leaders create a school 

community and culture that lead to success, well-being and high academic outcomes for 

all students via systems of continuous and sustainable school improvement. 
Tenet Rating D 

 

Debriefing Statement: The school leader has a vision for student achievement and is aware of the need to 

implement it.  However, without cohesive and consistent structures in place and adequate resources to support 

it, the vision cannot be actualized, leading to little school improvement. 

 

Strengths: 
 

All ratings for this Tenet are Developing and therefore, comments are listed under Areas for Improvement.   

Areas for Imporvement: 

2.2 The school has received a rating of Developing for this Statement of Practice:  Leaders ensure an 

articulated vision, understood and shared across the community, with a shared sense of urgency about 

achieving school-wide goals aligned with the vision as outlined in the School Comprehensive Education Plan 

(SCEP).  

 

 Although a school vision has been developed, it is not clearly understood and shared across the 

school community.  An IIT document review confirmed that a current mission statement exists; 

however, the school leader stated that there are plans to formalize and put in place a new, more 

cohesive vision and mission. According to the school leader, there is a need to “develop and work 

toward specific, measurable, results-oriented and timely goals aligned” to a common vision.  School 

staff could not describe a consistent view of the vision and mission in the meetings and interviews 

that took place during the IIT visit.  The lack of a cohesive vision understood by the school 

community and aligned to schoolwide goals, slows the development of shared ownership necessary 

to progress toward a culture that leads to student success. 

 

2.3  The school has received a rating of Developing for this Statement of Practice:  Leaders effectively use 

evidence-based systems to examine and improve individual and school-wide practices in the critical areas 

(student achievement, curriculum and teacher practices, leadership development, community/family 

engagement, and student social and emotional developmental health) that make progress toward mission-

critical goals. 

 

 The school leader has established an action plan to encourage staff to improve best practices in the 

areas of student achievement, curriculum and teacher practices, leadership development, 

community and family engagement, and student social and emotional developmental health, but it is 

still in the process of being implemented.  According to information provided at the principal 

interview, teachers meet quarterly for whole school meetings, and weekly for grade level meetings 

with the school-based English language arts (ELA) curriculum specialist to analyze data collected from 

teacher developed benchmark assessments, Dynamic Indicators of Basic Early Literacy Skills (DIBELS) 

results and New York State (NYS) assessments.  Integrated Intervention Team (IIT) observation of a 
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vertical teacher meeting showed data being used across grades to modify instruction.  Teachers 

collaborate to develop lesson plans aligned with the Common Core Learning Standards (CCLS) during 

grade level meetings.  IIT reviewers learned through classroom visitations and student focus group 

meetings that teachers share data with students and use data to inform instruction. However, no 

evidence showed that best practices and outcome analyses are guided by overarching school goals.  

Therefore, although the school leader has developed a plan to improve individual and school-wide 

practices, without a cohesive understanding of school goals, the staff cannot effectively improve 

student achievement. 

2.4  The school has received a rating of Developing for this Statement of Practice:  Leaders make strategic 

decisions to organize resources concerning human, programmatic and fiscal capital so that school improvement 

and student goals are achieved.  

 

 The school leader has made efforts to put appropriate staff in place to achieve school goals.  The IIT 

document review of the school’s fiscal plan illuminated the efforts made by the principal to ensure 

proper allocation of resources, and information gathered by the IIT at the vertical teacher meeting 

supported the school leader’s statements about using available resources to support teaching and 

learning at the school.  A team of stakeholders, which includes the ELA curriculum specialist, the 

school leader, art, music, library and physical education staff members, makes school budget 

decisions.  According to the school leader, the decision to hire an additional reading teacher to 

support students scoring at levels one and two on the NYS ELA assessment was based on student 

data indicating need.  The staff includes the school-based curriculum specialist to support teachers in 

the areas of ELA and English as a Second Language (ESL) CCLS implementation.  However, the school 

is out of compliance in the area of providing appropriate staff for English language learners (ELLs), 

and with the requirements involving successful implementation of a bilingual program as stated in 

the Commissioner’s Regulation Part 154 [g2].  This deficiency involves the need to hire and retain a 

highly qualified teacher for every twenty ELLs attending a school.  The absence of appropriate 

teaching staff to serve ELLs gravely impacts the school’s ability to provide instruction that 

successfully addresses achievment goals for all students. 

2.5  The school has received a rating of Developing for this Statement of Practice:  The school leader has a fully 

functional system in place to conduct targeted and frequent observations; track progress of teacher practices 

based on student data, feedback and professional development opportunities; and hold administrators and staff 

accountable for continuous improvement. 

 

 The current plan for conducting targeted and frequent observations is effective; however, the school 

leader, who is solely responsible for completing the evaluation process in a school with an 

enrollment of 471 students, has been unable to fully implement the system.  The school uses My 

Learning Plan OASYS, a web-based observation and appraisal management system, for the 

scheduling, managing, conducting and reporting of all components of the evaluation process for 

instructional staff.   Teachers also have the opportunity to attend workshops offered through My 

Learning Plan professional development (PD), Board of Cooperative Educational Services (BOCES) 

and at the district level.  The evaluation process includes informal walkthroughs, self-reflective 

assessments, observations, evaluation of student growth data and the development of student 

learning objectives (SLOs).  Targeted and frequent observations are conducted using the Marshall 
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Teacher Evaluation Rubric.  Each teacher receives five mini-observations and two formal 

observations annually.  Documents reviewed by the IIT included multiple observation reports, which 

included formal lesson plans, observation notes documenting the events of the observation and the 

recommendations made.  The school leader plans to conduct weekly leadership meetings to discuss 

plans for system improvement.  The school leader stated that there is a need to align the findings of 

observations with goals for improvement, and then work with teachers in a more concentrated way 

to achieve the established goals.  In addition, the school has been unsuccessful in its attempt to track 

the progress of teacher practices based on student data, according to the school leader, particularly 

for students with disabilities and English language learners (ELLs).  Furthermore, there was no 

evidence showing that teachers received PD on how to effectively plan and instruct students within 

these two subgroups.  The lack of a staff evaluation system that tracks the progress of teacher 

practices based on student data and provides teacher improvement plans involving targeted 

professional development opportunities, particularly for students with disabilities and ELLs, limits the 

ability of the school leader to hold staff accountable for continuous improvement. 

Tenet 3 - Curriculum Development and Support:  The school has rigorous and 

coherent curriculum and assessments that are appropriately aligned to the Common 

Core Learning Standards (CCLS) for all students and are modified for identified subgroups 

in order to maximize teacher instructional practices and student–learning outcomes. 

Tenet Rating D 

 

Debriefing Statement:   The school leader and staff have developed curriculum and provided support to 

facilitate the implementation of the CCLS.  However, integrating enrichment opportunities, such as arts and 

music, and developing a process to encourage a deeper analysis of data would facilitate higher achievement for 

all student groups.   

 

Strengths: 
 
3.2  The school has received a rating of Effective for this Statement of Practice:  The school leader and staff 

support and facilitate the quality implementation of rigorous and coherent curricula appropriately aligned to 

the Common Core Learning Standards (CCLS) in Pre K-12. 

 The school is in the process of ensuring the quality implementation of rigorous and coherent CCLS-

aligned curricula, which the school leader supports by providing staff with consistent and systematic 

support across grades and subjects in an attempt to appropriately align instruction to the CCLS.  The 

school leader reported collaboration with district and school-based curriculum specialists to develop 

more rigorous and coherent curricula supporting the CCLS, who then provide staff with CCLS PD 

sessions.  The ELA curriculum specialist also ensures that teachers are maintaining the appropriate 

curriculum pacing by meeting with staff weekly, and on an as needed basis with individual teachers.  

Teachers have the opportunity to attend workshops offered through My Learning Plan PD, BOCES 

and at the district level.  The school leader has worked with Thinking Maps consultants to coordinate 

weekly sessions to develop graphic organizer models for teacher use.  These consultants also arrange 

for classroom visits and grade level presentations to ensure proper implementation of the models.  

Consistent efforts to engage teachers and the curriculum specialist in developing and implementing 

CCLS-aligned lessons lead to improved instruction and support academic achievement.  
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Areas for Improvement: 
 
3.3  The school has received a rating of Developing for this Statement of Practice:  Teachers ensure that unit 

and lesson plans that are appropriately aligned to the CCLS coherent curriculum introduce complex material 

that stimulate higher-order thinking and build deep conceptual understanding and knowledge around specific 

content. 

 Teachers use cohesive and comprehensive curricula modules, curriculum mapping, pacing schedules, 

and math units aligned to the CCLS, but have not made consistent attempts to align the ELA 

curriculum to the CCLS.  According to staff, the curriculum specialist monitors pacing on a monthly 

basis and teachers meet weekly, as documented on the master schedule, to develop lesson plans 

designed to incorporate the CCLS.  Participants in the grade level teacher meeting discussed the CCLS 

and used pacing guides.  A document review included examples of pacing guides incorporating the 

CCLS.  A review of lesson plans for grades four and five provided evidence of higher-order thinking 

skills incorporated into CCLS-aligned modules in math.  IIT reviewers noted the presence of thinking 

maps, which help students build conceptual understanding and knowledge, in many classrooms 

during visitations.  Although the thinking maps are aligned to the ELA CCLS, the school leader 

indicated in the School Comprehensive Education Plan (SCEP) that there have been inconsistent 

efforts to formally align the curriculum to the standards.  Without including a focus on ELA CCLS 

standards, current efforts to engage teachers and students in the implementation of a rigorous 

curriculum and the incorporation of higher level thinking skills into lesson planning cannot improve 

the level of instruction and academic achievement at the school.  

3.4  The school has received a rating of Developing for this Statement of Practice:  The school leader and 
teachers ensure that teacher collaboration within and across grades and subjects exists to enable students to 
have access to a robust curriculum that incorporates the arts, technology and other enrichment opportunities. 
 

 While the school leader and instructional staff ensure teacher collaboration within and across grades 

and subjects, the IIT found no evidence that students have consistent access to a curriculum that 

incorporates instruction in technology or the arts.  Reviewers witnessed teacher collaboration within 

and across grades and subjects during the vertical teacher meeting in which many of the participants 

stated that they were incorporating the CCLS into lesson planning.  According to some teachers, paid 

PD opportunities are available at the building level, as well as through My Learning Plan, the PD 

planning, management and tracking tool, but none of the offerings incorporated the arts or 

technology.  The Thinking Maps initiative uses consultants to embed training at the school, which 

gives teachers the tools to develop higher level thinking skills in students.  Consultants model co-

teaching, demonstrate lessons, and present at grade level team meetings.  Students have access to 

enrichment opportunities, which include The Audubon Society, Hofstra Art Travelers through Time, 

BOCES Kids Conference, the school newspaper, and a partnership with New York Institute of 

Technology (NYIT).  However, during classroom walk-throughs, IIT reviewers noted very few 

occurrences of the use of technology or art during lessons.  Without a systematic, embedded 

program incorporating technology and the arts, students lack the opportunity to engage in the cross-

curricular activities that promote college and career readiness. 

3.5  The school has received a rating of Developing for this Statement of Practice:  The school leader and 
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teachers develop a data-driven culture based on student needs, assessments and analysis, which leads to 

strategic action-planning that informs instruction and results in greater student achievement outcomes. 

 The school leader and staff have begun to use data to make curricular decisions based on student 

needs.  The IIT interview with the school leader and a document review showed that the school 

collects data collected from quarterly in-house benchmark assessments and Dynamic Indicators of 

Basic Early Literacy Skills (DIBELS) benchmark goals results for kindergarten through grade two.  

According to the school leader, the curriculum specialist then meets with grade level teams to 

examine the quarterly data to identify strengths, weaknesses, and strategies to address gaps in 

understanding.  Teacher interviews and classroom walk-throughs did not indicate a consistent use of 

data to map out a clear and timely path for the progress and growth of students.  IIT reviewers 

observed teachers discussing the use of formative assessment data at the grade-level team meeting 

and during classroom walk-throughs; however, the discussion focused on analysis of student work 

samples to guide instructional planning.  Without a system designed to encourage teacher analysis of 

student data for use in the planning and execution of lessons, unit and lesson plans are less likely to 

meet the instructional needs of a diverse student body, which limits student achievement. 

Tenet 4 - Teacher Practices and Decisions:  Teachers engage in strategic practices and 

decision-making in order to address the gap between what students know and need to 

learn so that all students and pertinent sub-groups experience consistent high levels of 

engagement, thinking and achievement. 

Tenet Rating D 

 
Debriefing Statement:  Instructional practices are organized around annual, unit and daily lesson plans to meet 

student goals and promote high levels of student engagement.  Practices are sensitive to diverse groups of 

students and their needs.  However, the range of teacher practices and instructional strategies is limited, with 

minimal use of data-driven instruction to meet student needs.  

 
Strengths: 

4.4  The school has received a rating of Effective for this Statement of Practice:  Teachers create a safe 

environment that is responsive to students’ varied experiences, tailored to the strengths and needs of all 

students, and leads to high levels of student engagement and inquiry. 

 The school staff actively responds to students’ varied experiences.  The school building handbook 

contains the district code of conduct, which is a contract between students and the school and 

outlines expectations for student behavior and conduct.  To promote a positive school culture, the 

school leader reported the introduction of the “Eagle Character Word of the Week” program, in 

which an aspirational word and its definition are shared with all classrooms and printed on weekly 

calendars.  IIT reviewers observed images reflecting the cultures of the students who attend the 

school displayed in classrooms and common areas throughout the building.  The profiles of 

prominent African American and Hispanic individuals are shared with students over the public 

address system on a daily basis, and the use of multicultural literature in classrooms and the school 

library was observed.  A review of documents showed, and classroom observations confirmed, that 

teachers actively require students to engage in higher-level thinking during both ELA and math 

instruction.  Student work displayed in classrooms and the hallway was further evidence of CCLS 

implementation.  IIT reviewers noted that teachers were comfortable discussing the instructional 
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struggles they encountered in class, and in sharing any lesson modifications used to best meet 

student needs, while still holding students accountable for reaching the goals set forth by the CCLS.  

During the large student focus group meeting, students acknowledged the higher level of difficulty 

encountered in a CCLS-aligned classroom and acknowledged responsibility for using the available 

tools and resources, including the teacher, to learn the material and perform at higher standards.  

Students in the large student group meeting expressed positive feelings about asking teachers for 

assistance, and many classroom walk-throughs revealed high-level explicit vocabulary instruction and 

high levels of student engagement.  Practices that are responsive to the experiences and needs of all 

students, and the efforts of teachers, student support staff, and the school leader to create a safe 

environment, maintain a level of intellectual and physical safety in the building that is conducive to 

learning. 

Areas for Improvement: 
 
4.2.  The school has received a rating of Developing for this Statement of Practice:  Teachers use instructional 

practices and strategies organized around annual, unit and daily lesson plans to meet established student goals 

and promote high levels of student engagement and inquiry. 

 Teachers are in the process of providing instruction implementing organized plans that provide 

necessary academic interventions for students.  The IIT learned through the school leader interview 

and document review that accommodations occur through Individualized Education Program (IEP) 

goal setting, Academic Intervention Services (AIS), and the use of Scholastic’s System 44, an 

individualized learning path for struggling readers.  Accommodations are determined based on data 

sources, such as the NYS English as a Second Language Achievement Test (NYSESLAT), DIBELS results 

for kindergarten through grade two students, grade level unit benchmarks and weekly assessments.  

The reading teacher uses data to work closely with level one and two students in grades one through 

three.  However, classroom visits revealed a limited range of accommodations to support the specific 

needs of students with disabilities and the linguistic needs of limited English proficient (LEP) and ELL 

students.  Staff interviewed shared that the curriculum specialist meets with grade level teams to 

review data to identify patterns in student learning.  However, teachers reported during the vertical 

teacher meeting that there was limited time available for teachers to discuss and address goals with 

their students when planning for instruction.  Based on the document review and the vertical teacher 

meeting, teachers inconsistently use data to create short- and long-term goals for groups of 

students.  Without using student data to inform instruction, sub-groups of students are deprived of 

the explicit instruction necessary to achieve college and career readiness. 

4.3. The school has received a rating of Developing for this Statement of Practice:  Teachers provide coherent, 

appropriately aligned Common Core Learning Standards (CCLS)-based instruction that leads to multiple points of 

access for all students to achieve targeted goals. 

 The school leader has provided supports for teachers, but teachers inconsistently deliver coherent, 

appropriately aligned CCLS-based instruction. ELA and math curriculum pacing maps,  and CCLS-

aligned lesson plans were examined during the document review and disussed in the grade level 

team meeting.  Teacher use of CCLS-reflected curriculum maps was also noted during IIT classroom 

visits.  According to the school leader, PD provided for teachers is aligned to the expectations of the 

CCLS, and additional support for teachers is provided in grade level meetings with the assistance of 
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the curriculum specialist.  The building level curriculum specialist is instrumental in keeping teachers 

informed of any additions to the curriculum or necessary changes in pacing maps.  In addition, the 

curriculum specialist helps teachers plan and provides them with resources, as well as providing 

instructional observation and feedback to improve teacher practices.  However, teachers do not 

consistently allow for multiple points of access for students, particularly for ELLs and students with 

disabilities.  Without targeted instruction based on student goals and instructional needs, some 

students are unable to reach the goal of college and/or career readiness. 

4.5. The school has received a rating of Developing for this Statement of Practice:  Teachers use a variety of 

data sources including screening, interim measures and progress monitoring to inform lesson planning, develop 

explicit teacher plans, and foster student participation in their own learning process. 

 Teachers have access to multiple data sources used to determine student progress.  A document 

review by the IIT showed that DIBELS benchmark goals for kindergarten through grade two students, 

quarterly teacher developed benchmarks and weekly unit assessments account for some of the data 

that teachers use for instructional planning and AIS plans.  The small student group meeting and 

classroom visits revealed that some teachers provide students with ongoing feedback.  Students at 

the large student group discussion stated that tutoring for students was based on need.  However, 

although teachers in the grade level team meeting discussed the use of data to drive instruction, 

classroom visits revealed that data is used inconsistently to inform instructional planning and 

delivery.  The document review did not reveal the existence of progress monitoring as part of the 

instructional loop, and information gathered during classroom visits indicated the use of instruction 

that did not target the goals of all students.  Many lesson plans do not provide the targeted, specific 

interventions for students that are necessary to affect student achievement. 

Tenet 5 - Student Social and Emotional Developmental Health:  The school 

community identifies, promotes and supports social and emotional development by 

designing systems and experiences that lead to healthy relationships and a safe, 

respectful environment that is conducive to learning for all constituents. 

Tenet Rating D 

 

Debriefing Statement:  The school is developing a system to address the social and emotional developmental 

health needs of students and families.  Additionally, the school community is working toward an understanding 

of how social-emotional skills and behaviors are linked to academic success. 

 

Strengths: 

 
5.4  The school has received a rating of Effective for this Statement of Practice:  All school constituents are able 

to articulate how the school community is safe, conducive to learning, and fosters a sense of ownership that 

leads to greater student outcomes. 

 The school has put many systems in place to ensure a school community that is safe and conducive 

to learning.  Participants in the large student group meeting stated that all students feel safe, and 

that they could rely on the security guard.  Students also reported that they could find an adult to 

talk to if there was trouble.  In addition, students stated that it was safe to ask questions in class.  

Parents specifically noted that no one is allowed to enter the school without proper identification 

and permission.  Activities and procedures, such as student council, student of the month, public 
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address (PA) announcements, safety patrol, fire drills and lock down procedures foster a sense of 

ownership and well-being for students.  These practices create a safe and nurturing environment 

conducive to learning. 

Areas for Improvement: 

 
5.2 The school has received a rating of Developing for this Statement of Practice:  The school cultivates the 
development of overarching systems and partnerships that support and sustain social and emotional  
developmental health.   
 

 The school is developing a system to address the social and emotional needs of students, but it does 

not yet have a concrete plan in place.  According to the student support staff and school leader, a 

student referral process and a follow-up procedure for tracking referred students are used during 

student support team meetings to support referred students.  A conflict resolution, anti-bullying 

program called Girls and Boys Empowerment exists at the school for grade five and six students.  The 

school nurse and school psychologist both plan activities for students such as the Child Abuse 

Prevention Service’s (CAPS) Steer Clear of Bullies Program.  The Dignity for All Students Act (DASA) 

coordinator conducts video training for students.  Student support staff noted that some school-

community partnerships support the social and emotional developmental health of students and 

their families, and include relationships with the Peninsula Counseling Center, South Shore Family 

Services, and the Hispanic Counseling Center.  These organizations also follow up with families 

through phone communication.  However, a written record of this contact does not exist.  Limited 

resources exist to support additional social and emotional developmental health programs for 

students, which hinders opportunities for students to achieve academic success. 

 
5.3.  The school has received a rating of Developing for this Statement of Practice:  The school articulates and 

systematically promotes a vision for social and emotional developmental health that is connected to learning 

experiences and results in building a safer and healthier environment for families, teachers and students. 

 The school is developing curriculum and programs to teach, support and measure postive behavioral 

interventions and supports (PBIS).  The student support staff reported to IIT reviewers that the grade 

five social worker facilitates a life skills class, and character education and decision-making lessons 

are also incorporated into the curriculum.  The Second Step Program provides instruction in self-

regulating skills, and it is used by pre-kindergarten and kindergarten teachers.  Grade three teachers 

incorporate the Bucket Fillers Program to provide a positive environment, resolve negativity and 

promote an end to bullying for students. The anti-bullying program, Steer Clear of Bullies, is used by 

students in grades three and four.  The school social worker and psychologist conduct small group 

sessions teaching students how to express feelings, and to promote successful conflict resolution. 

Student support staff discussed a PD session that educated them on oppositional defiance.  

However, there was limited evidence of the school’s awareness of how social and emotional 

development is related to instructional success.  This was supported by a lack of PD offered in this 

area.  Information regarding how social and emotional developmental health is connected to 

learning would allow teachers and student support staff to make well informed decisions regarding 

student achievement. 

5.5  The school has received a rating of Developing for this Statement of Practice:  The school leader and 

http://rti.dpi.wi.gov/rti_pbis
http://rti.dpi.wi.gov/rti_pbis
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student support staff work together to develop teachers’ ability to use data to respond to students’ social and 

emotional developmental health needs, so students can become academically and socially successful. 

 Although the school has social and emotional developmental health supports in place, there is no 

consistent system in place to use data to respond to students’ social and emotional development 

health needs.  The school staff uses incident reports, NYS Violent and Disruptive Incident Reporting 

(VADIR) reports and the Second Step Program to track the social and emotional developmental 

health of all students.  A review of faculty meeting minutes, and discussions at the vertical teacher 

and student support team meetings show school staff addressing the use of data to refer students in 

preliminary ways.  The lack of a systematic approach to gathering, analyzing and using social and 

emotional developmental data to support the academic and social skills of each student limits 

opportunities for students to become socially and academically successful.  

Tenet 6 - Family and Community Engagement: The school creates a culture of 

partnership where families, community members and school staff work together to share 

in the responsibility for student academic progress and social-emotional growth and well 

being. 

Tenet Rating E 

 
Debriefing Statement:  The school is dedicated to creating a culture of partnership where families, community 
members, and school staff work together to share in the responsibility for student academic progress and 
social-emotional growth and well-being. 
 
Strengths: 
 
6.2  The school has received a rating of Effective for this Statement of Practice:  The school atmosphere is 

welcoming and fosters a feeling of belonging and trust, which encourages families to freely and frequently 

engage with the school, leading to increased student success. 

 The school offers many opportunities for families to feel involved in the school community and in 

student’s academic achievement.  According to the school leader, the school motto and song is “We 

are Family.”  Parents reported feeling welcome in the school and student support team members 

stated that they make an effort to welcome families into the building.  The school leader discussed, 

and parents confirmed, the existence of an active Parent-Teacher Association (PTA) with its own 

dedicated space in the building. Meet the Parent Night and parent-teacher conferences are regularly 

scheduled events.  Ongoing teacher-parent communication via phone calls, letters and flyers was 

substantiated in both the school leader interview and parent meeting.  Parents also spoke to the 

existence of a Special Education Parent-Teacher Association (SEPTA).  Families discussed activities 

that facilitate a feeling of belonging and trust that encourage engagement with the school, such as 

Turn off the TV Week, which promotes literacy and family unity through participation in activities at 

home and in school.  Opportunities that allow families to maintain regular communication with the 

school encourage parents to take more interest in the role they play in their child’s education, which 

increases student achievement. 

6.3  The school has received a rating of Effective for this Statement of Practice:  The school engages in effective 

planning and reciprocal communication with family and community stakeholders so that students' strengths and 

needs are identified and used to augment learning. 
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 The school leader and staff engage in effective planning and reciprocal communication with families 

and community stakeholders.  According to the school leader, parents, and teachers, the school has 

implemented a plan for effective parent communication using phone calls and letters.  Translated 

documents are provided, and interpreters are present when necessary.  Many IIT meeting 

participants confirmed that progress reports and other communications from the school are 

translated into Spanish for families.  Parents reported opportunities to participate in multicultural 

events inclusive of the entire community, such as an event for Kwanzaa and one for Hispanic culture.  

Participants in the large student group meeting, support staff meeting, and vertical teacher meeting 

discussed the cultural events, positive communication, and inclusive practices enjoyed at the school.  

Participants in the student support and parent meeting also commented on the ESL classes, General 

Educational Development (GED) classes, and workshops that are in place for parents.  Multicultural 

libraries exist in classrooms, as well as in the school library, and the profiles of prominent African 

American and Hispanic individuals are shared with students over the public address system on a daily 

basis.  The school leader and staff practice of open and ongoing communication ensures that families 

are included in the school community and continuously involved in student success. 

6.4  The school has received a rating of Effective for the Statement of Practice:  The entire school community 

partners with families and community agencies to promote and provide professional development across all 

areas (academic and social and emotional developmental health) to support student success. 

 

 The school partners with families and community agencies to promote and provide PD to support 

student success.  According to the school leader and parents, the District offers “Parent University” 

for families in October and March, during which time information on the CCLS is provided for 

parents, and presentations by students who are project-based learning contest winners are made.  

The school leader and parents reported that an ESL program for parents and students is offered on 

Saturdays.  Participants in the parent meeting, and student support staff, mentioned organizational 

partnerships that offer clinics, such as the Hofstra Art Travelers through Time, a group that visits 

museums to learn about literature, the arts, and history, and the Hofstra Writing Clinic, a program 

that teaches and evaluates a student’s writing strategies, which is also offered on Saturdays.  

According to student support staff, community outreach events include, Island Harvest Kid's 

Weekend Backpack Feeding Program, which allows students to provide school supplies for other 

students, and programs at local churches that provide food, clothing and school supplies for students 

and their families.  A document review revealed PD provided during the period following Hurricane 

Sandy that addressed the social and emotional needs of students and their families specific to this 

event.  The school and district make a concerted effort to create and maintain partnerships with 

families and community agencies to support student growth, which leads to academic success.  

 
Areas for Improvement: 
 
6.5 The school has received a rating of Developing for this Statement of Practice:  The entire school shares 

data in a way that empowers and encourages families to use and understand data to promote dialogue between 

parents, students and school constituents centered on learning and success. 

 

 The school staff makes an effort to share student performance data with families.  Based on the 

parent meeting and school leader interview, the school-based ELA curriculum specialist holds parent 
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information nights to discuss what is being taught in the classroom and provides information on how 

parents can assist their children with schoolwork.  While parents do have these opportunities to 

learn about the curriculum, little evidence was presented by the school to indicate that parents had 

sufficient opportunities to understand data in a way that promotes dialogue with teachers. Student 

growth reports based on student performance on quarterly benchmarks are shared with parents 

through quarterly progress reports, and some parents reported being involved in data discussions 

with teachers.  During the parent interview, some parents had no idea that they could access student 

achievement data. Others were aware but indicated that they were not able to use it to assist their 

children when helping them at home.  Although families have access to data, there is limited 

evidence to indicate that they can use it to understand student-learning needs. 
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Recommendations: 

 

Tenet 2: School Leader Practices and Decisions 

 

In order for the school's strategy and practices to fully align with the concepts in the Effective column of Tenet 2 

the school should: 

 

 2.2:  Create a cohesive vision and mission in partnership with the school community in order to develop 

shared ownership in schoolwide progress toward a culture of success. 

 2.3:  Create an overarching system to guide the effective use of resources that explicitly addresses school-

wide goals. 

 2.4:  Ensure that appropriate staff is recruited, hired and assigned by the school leader to meet the needs of 

ELL students, as per Commissioner’s Regulation Part 154 [g2]. 

 2.5:  Align the findings of teacher observations with goals for teacher improvement as a tool to work with 

teachers in a more concentrated way.  Develop a system to track the progress of teacher practices based on 

student data. 

 

Tenet 3: Curriculum Development and Support  
 
In order for the school's strategy and practices to fully align with the concepts in the Effective column of Tenet 3 

the school should: 

 

 3.3:  Develop and implement a CCLS-aligned ELA curriculum to foster higher level thinking skills. 

 3.4:  Develop more programs and student projects incorporating technology, arts, and other enrichment 

programs within and across grades and subjects to ensure that students are prepared for college and/or 

careers. 

 3.5:  Develop a plan that uses data to map out a clear and timely path for the progress and growth of 

students.  The school leader should explore ways to create a well-defined system that exhibits how student 

data is used in the planning and execution of lessons. 

 
Tenet 4: Teacher Practices and Decisions  
In order for the school's strategy and practices to fully align with the concepts in the Effective column of Tenet 4 

the school should: 

 

 4.2:  Provide further training in the use of data to create short- and long-term goals for groups of students in 

order to improve instruction. 

 4.3:  Craft lesson plans so that they specifically provide more targeted interventions for students.  Create 

targeted instruction based on student goals that include the development of a continuous cycle of 

improvement for each student. 

 4.5:  Hold data-driven instruction inquiry team meetings consistently.  Use inquiry team meetings to inform 

teachers about the best use of data practices to improve instruction for individual students. 
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Tenet 5: Student Social and Emotional Developmental Health 
 

In order for the school's strategy and practices to fully align with the concepts in the Effective column of Tenet 6 

the school should: 

 

 5.2:  Create a written plan in collaboration with partnerships that addresses school and student needs based 

on data. 

 5.3:  Create a written plan to establish the interconnectedness of social and emotional development health 

and academic success.  Schedule professional development opportunities to address this concern. 

 5.5:  Create a system to determine how social and emotional development health programs align to the 

instructional progress of students.  Use this information to support teachers and student support staff in 

making well-informed decisions about student needs. 

 
Tenet 6: Family and Community Engagement  
 

In order for the school's strategy and practices to fully align with the concepts in the Effective column of Tenet 6 

the school should: 

 

 6.5:  Develop a plan that ensures all families can access data in a way that allows them to understand 

student-learning needs and increases parental involvement in the instructional process. 


