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School Information Sheet

Grade Configuration Total % Title 1 % Attendance .
Pre-K-5 | Enroliment Population Rate 92%
% Free % % Student % Limited % Students with
Lunch 100% | Reduced 0% Sustainability English 12% Disabilities 7%
Lunch Proficient
Types and Number of English Language Learner Classes
# Transitional Bilingual 0 # Dual Language 0 # Self-Contained English as a Second Language 0
Types and Number of Special Education Classes
# Special Classes 1 # Consultant Teaching 0 # Integrated Collaborative Teaching 6
# Resource Room 0
Types and Number Special Classes
# Visual Arts 1 # 0 # Drama 1 # Foreign 0 # Dance 1 # 0
Music Language CTE
Racial/Ethnic Origin
[ H H [v)
% American % Black or % }{Taﬁ;?ir;:r Native % Mﬁlti
Indian or 0% African 85% Hispanic 10% " 1% > 4% 0%
. A . /Other Pacific White -
Alaska Native American or Latino .
Islander racial
Personnel
Years School leader 1s # of Assistant 1 # of Deans 1 # of Counselors / 4
Assigned to School ’ School leaders Social Workers
% of Teachers with No % Teaching Out % Teaching with Average
Valid Teaching 0 of Certification 0 Fewer Than 3 Yrs. 3 Teacher 3
Certificate of Exp. Absences
Overall State Accountability Status (Mark applicable box with an X)
School in Priorit Focus Focus School 3G R(e;:)lplent
Good ¥ o X Identified X
. School District -
Standing by a Focus District ()
ELA Mathematics . 4 Year
Performance Science Performance .
Performance at levels Graduation Rate (HS N/A
at levels 3 & atlevels3 &4
4 384 Only)
Credit Accumulation (High School Only)
% of 1% yr.
/:tzdenZsr % of 2" yr. students % of 3 yr. students P
N/A who earned 10+ N/A who earned 10+ N/A . N/A
who earned . . Graduation Rate
. credits credits
10+ credits
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Did Not Meet Adequate Yearly Progress (AYP) in ELA
(Mark an “X” in the field(s) where school is identified for not meeting AYP.)

American Indian or Alaska Native Black or African American
X Hispanic or Latino Asian or Native Hawaiian/Other Pacific Islander
X White Multi-racial

Students with Disabilities Limited English Proficient

Economically Disadvantaged

Did Not Meet Adequate Yearly Progress (AYP) in Mathematics

American Indian or Alaska Native Black or African American
X Hispanic or Latino Asian or Native Hawaiian/Other Pacific Islander
X White Multi-racial

Students with Disabilities Limited English Proficient

Economically Disadvantaged

Did Not Meet Adequate Yearly Progress (AYP) in Science

American Indian or Alaska Native Black or African American
X Hispanic or Latino Asian or Native Hawaiian/Other Pacific Islander
X White Multi-racial

Students with Disabilities Limited English Proficient

Economically Disadvantaged

Did Not Meet Adequate Yearly Progress (AYP) for Effective Annual Measurable Achievement Objective

Limited English Proficiency

Describe the school’s top priorities (no more than 5) based on the school’s comprehensive plans (SCEP, SIG, DCIP, etc.):

SCHOOL PRIORITIES AS DESCRIBED BY THE SCHOOL

1. Through our incentive and student recognition assemblies and other programs, improve the attendance percentage of our

students and reduce student tardiness.

2. Through our Academic Intervention Service program, our enrichment program and our Saturday Rise and Read program,

improve the performance results of our sub-groups (students with disabilities, ELL’s, lowest 1/3 and highest 1/3).

3. Through or as a result of improved pedagogical practices, raise grade level expectations/instructional practices of teachers.

4. By creating more opportunities for our parents to participate in the overall administration of the building, increase

parental involvement by 25% at all school meetings.

5. As aresult of streamlining or maximizing the roles and responsibilities of all staff members, use school funds to reduce

class size/teacher student ratio.

NYC CSD 18 — PS 114 Ryder Elementary School
January 2013




Tenet 2 - School Leader Practices and Decisions: Visionary leaders create a school community and culture

that lead to success, well-being and high academic outcomes for all students via systems of continuous
and sustainable school improvement.
Mark an “X” in the box below the appropriate designation for each tenet, and mark in the ‘OVERALL
RATING’ row the final designation for the overall tenet.

# Statement of Practice H E D |

2.2 | Leaders ensure an articulated vision, understood and shared across the
community, with a shared sense of urgency about achieving school-wide
goals aligned with the vision as outlined in the School Comprehensive
Educational Plan (SCEP).

2.3 | Leaders effectively use evidence-based systems to examine and improve
individual and school-wide practices in the critical areas (student
achievement, curriculum & teacher practices; leadership development; X
community/family engagement; and student social and emotional
developmental health) that make progress toward mission-critical goals.

2.4 | Leaders make strategic decisions to organize resources concerning
human, programmatic and fiscal capital so that school improvement and X
student goals are achieved.

2.5 | The school leader has a fully functional system in place to conduct
targeted and frequent observations; track progress of teacher practices
based on student data, feedback and professional development X
opportunities; and hold administrators and staff accountable for
continuous improvement.

OVERALL RATING FOR TENET 2: X

Tenet 3 - Curriculum Development and Support: The school has rigorous and coherent curricula and
assessments that are appropriately aligned to the New York State (NYS) P-12 Common Core Learning

Standards (CCLS) (CCLS) for all students and are modified for identified subgroups in order to maximize
teacher instructional practices and student learning outcomes.
# Statement of Practice H E D |

3.2 | The school leader and staff support and facilitate the quality
implementation of rigorous and coherent curricula appropriately aligned X
to the New York State (NYS) P-12 Common Core Learning Standards
(CCLS) (CCLS) in Pre K-12.

3.3 | Teachers ensure that unit and lesson plans that are appropriately aligned
to the CCLS coherent curriculum introduce complex materials that

X
stimulate higher-order thinking and build deep conceptual understanding
and knowledge around specific content.
3.4 | The school leader and teachers ensure that teacher collaboration within
and across grades and subjects exists to enable students to have access X

to a robust curriculum that incorporates the arts, technology and other
enrichment opportunities.

3.5 | The school leader and teachers develop a data-driven culture based on
student needs, assessments, and analysis, which leads to strategic action- X
planning that informs instruction and results in greater student
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achievement outcomes.

OVERALL RATING FOR TENET 3: X

Tenet 4 - Teacher Practices and Decisions: Teachers engage in strategic practices and decision-making in
order to address the gap between what students know and need to learn so that all students and

pertinent subgroups experience consistent high levels of engagement, thinking and achievement.

# Statement of Practice H E D |

4.2 | Teachers use instructional practices and strategies organized around
annual, unit and daily lesson plans to meet established student goals and X
promote high levels of student engagement and inquiry.

4.3 | Teachers provide coherent, appropriately aligned New York State (NYS) P-
12 Common Core Learning Standards (CCLS) (CCLS)-based instruction that
leads to multiple points of access for all students to achieve targeted
goals.

4.4 | Teachers create a safe environment that is responsive to students’ varied
experiences, tailored to the strengths and needs of all students, and leads X
to high levels of student engagement and inquiry.

4.5 | Teachers use a variety of data sources including screening, interim
measures and progress monitoring to inform lesson planning, develop
explicit teacher plans and foster student participation in their own X
learning process.

OVERALL RATING FOR TENET 4: X

Tenet 5 - Student Social and Emotional Developmental Health: The school community identifies, promotes,
and supports social and emotional development by designing systems and experiences that lead to healthy
relationships and a safe, respectful environment that is conducive to learning for all constituents.

Statement of Practice H E D |

5.2 | The school cultivates the development of overarching systems and
partnerships that support and sustain social and emotional X
developmental health.

5.3 | The school articulates and systematically promotes a vision for social and
emotional developmental health that is connected to learning
experiences and results in building a safer and healthier environment for
families, teachers and students.

5.4 | All school constituents are able to articulate how the school community is
safe, conducive to learning and fosters a sense of ownership that leads to X
greater student outcomes.

5.5 | The school leader and student support staff work together to develop
teachers’ ability to use data to respond to students’ social and emotional
developmental health needs, so students can become academically and X
socially successful.

OVERALL RATING FOR TENET 5:
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Tenet 6 - Family and Community Engagement: The school creates a culture of partnership where families,

community members and school staff work together to share in the responsibility for student academic
progress and social-emotional growth and well-being.

# Statement of Practice H E D |

6.2 | The school atmosphere is welcoming and fosters a feeling of belonging
and trust, which encourages families to freely and frequently engage with X
the school, leading to increased student success.

6.3 | The school engages in effective planning and reciprocal communication
with family and community stakeholders so that students’ strength and X
needs are identified and used to augment learning.

6.4 | The entire school community partners with families and community
agencies to promote and provide professional development across all
areas (academic and social and emotional developmental health) to
support student success.

6.5 | The entire school shares data in a way that empowers and encourages
families to use and understand data to promote dialogue between
parents, students and school constituents centered on student learning X
and success.

OVERALL RATING FOR TENET 6: X
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School Review Narrative:

Tenet 2 - School Leader Practices and Decisions: Visionary leaders
create a school community and culture that lead to success, well-being

. . . . Tenet Rating E
and high academic outcomes for all students via systems of continuous

and sustainable school improvement.

Debriefing Statement: The school leader creates a school community and culture that is inclusive of the input
of all stakeholders. The school leader’s vision and goals are data-driven and support school improvement. All
stakeholders receive information about the school’s vision and goals. These actions result in a shared vision for
continuous school improvement, leading to increased student achievement.

Strengths:

2.2 The school has received a rating of Effective for this Statement of Practice: Leaders ensure an articulated
vision, understood and shared across the community, with a shared sense of urgency about achieving school-

wide goals aligned with the vision as outlined in the School Comprehensive Educational Plan (SCEP).

e Through document reviews, interviews with the school leader and meetings with staff, the review
team found that the school community shares a vision aligned to the school’s improvement
practices. The vision is posted on the school’s website, is visible in the building on each floor, and is
in the SCEP. The school leader, school staff, and families created the vision. Teachers completed
surveys and had conversations about the vision as a group. Parent members of the school
leadership team also participated by contributing their thoughts and ideas during meetings. The
school community shares in the vision for improved student outcomes. During a teacher focus
group, teachers shared that the sentiment among that staff is that there is accountability for every
child to achieve at the highest level. In addition, the school has aligned its work to the school-wide
goals outlined in the SCEP. The IIT members observed the instructional staff working with the
Common Core Learning Standards (CCLS); working with instructional coaches to analyze data; and
collaborating professionally within teacher teams. These actions and practices have led to an
understood vision shared across the community, leading to the achievement of school-wide goals.

2.3 _The school has received a rating of Effective for this Statement of Practice: Leaders effectively use
evidence-based systems to examine and improve individual and school-wide practices in the critical areas

(student achievement, curriculum & teacher practices; leadership development; community/family
engagement; and student social and emotional developmental health) that make progress toward mission-
critical goals.

e The school has three literacy coaches to support English language arts instruction. Coaches were
observed assisting teachers by analyzing data to move teachers toward accomplishing the vision of
the school. The school leader facilitates regular weekly meetings with coaches and the assistant
school leader to assess student and teacher work. Teachers collaborate weekly during scheduled
meetings as well as informally on a daily basis across grade levels. These practices result in staff
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members actively engaged in the process of meeting mission-critical goals.

2.4 The school has received a rating of Effective for this Statement of Practice: Leaders make strategic

decisions

to organize resources concerning human, programmatic, and fiscal capital so that school

improvement and student goals are achieved.

The school leader has created a hiring committee composed of administrators, teachers, and
parents to interview prospective instructional staff and make hiring recommendations. The school
leader has ensured instructional support by hiring three literacy coaches, a math coach and two
English as Second Language (ESL) teachers. The school leader shared that he consistently collects
and analyzes data to revise the budget to provide for the current needs of the school community.
Systems and structures for programming students and teachers are in place. The school leader
conducts a comprehensive review of student achievement data and teacher practices to drive the
school improvement process. For example, after reviewing student data, the school leader assigned
two teachers for each math and literacy class in grades three to five to ensure that the needs of
those students would be met. Coaches work with teachers during professional development (PD)
sessions and during weekly teacher meetings to discuss observation feedback. Teachers stated that
coaches model and team-teach with teachers in need of mentoring. The school leader shared that
he is seeking partnerships with elected officials that can support the school and families further and
as additional needs arise. The school has received a $750,000 grant from an elected official to
upgrade technology in the school. The strategic use of human, programmatic, and fiscal resources
leads to increased student achievement.

Areas for Improvement:

2.5 The school has received a rating of Developing for this Statement of Practice: The school leader has a

fully functional system in place to conduct targeted and frequent observations; track progress of teacher

practices

based on student data, feedback and professional development opportunities; and hold

administrators and staff accountable for continuous improvement.

The school leader and school leadership staff shared that they have developed systems for
observing teachers. Coaches work in cycles with teachers identified as needing added instructional
support. Coaches plan cycles with the teachers that include observation, modeling, and co-planning.
The school leader, assistant school leader, and coaches determine the length of these coaching
cycles. The school leaders conduct formal observations of tenured teachers at least once per school
year and non-tenured teachers at least three times per school year. School leaders also conduct
informal classroom observations throughout the year. However, the school leader was unable to
provide evidence of a calendar he used to monitor which classrooms had been visited. The absence
of a well-organized recording system limits the school leader’s ability to track individual teacher
progress and guide teacher development.
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Tenet 3 - Curriculum Development and Support: The school has
rigorous and coherent curriculum and assessments that are

appropriately aligned to the New York State (NYS) P-12 Common Core .
Tenet Rating D

Learning Standards (CCLS) for all students and are modified for identified

subgroups in order to maximize teacher instructional practices and
student—learning outcomes.

Debriefing Statement: The school has developed curricula that support implementation of the New York State
(NYS) P-12 Common Core Learning Standards (CCLS) aligned in English language arts (ELA) and mathematics;
however, this work is emerging and does not yet fully address the scope of learning needs of the entire student
population. As a result, instructional practices do not maximize student-learning outcomes for all students but
are progressing gradually.

Strengths:

3.2 The school has received a rating of Effective for this Statement of Practice: The school leader and staff

support and facilitate the quality implementation of rigorous and coherent curricula appropriately aligned to
the Common Core Learning Standards (CCLS) in Pre K-12.

e Coaches provide consistent and systematic support to all teachers. Teachers reported that
instructional practices support the Common Core Learning Standards (CCLS). Coaches facilitate the
grade/subject meeting sessions. Teachers stated that they use the CCLS as a tool in conjunction
with student work to assess student progress and inform instructional plans. Based on a document
review, the team found that the school uses cohesive curricula that include descriptive,
interconnected units of study, across all grade levels. These practices support the implementation
of a rigorous, appropriately CCLS aligned curricula.

3.5 The school has received a rating of Effective for this Statement of Practice: The school leader and

teachers develop a data-driven culture based on student needs, assessments and analysis, which leads to
strategic action planning that, informs instruction and results in greater student achievement outcomes.

e The school leader and the coaches collect timely data. Teachers use data tracking sheets with
baseline, midline, and end line data to monitor and assess student progress. The school leader
reported that data binders are used by teachers to plan based on student needs. The school leader
shares data with teachers and instructional staff so they can monitor and track student progress.
Data informs organizational and administrative decisions such as hiring additional coaches,
providing instructional support for teachers of students with disabilities, and ordering additional
laptop carts and resources to support instructional practices. Teachers generate data through
formative and summative assessments and share the results of these assessments with the coaches,
who then meet with the school leader to discuss next steps for coaching teachers to improve the
instructional program and student achievement. Teachers use item analysis to place students in
instructional groups. Teachers stated that they receive snapshot feedback of their classroom
practices from the school leader and assistant principal, which helps them see aspects of instruction
that need to improve. An English as a Second Language (ESL) teacher indicated that she uses the
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New York State English as a Second Language Achievement Test (NYSESLAT), Language Assessment
Battery-Revised (LAB-R) and English language learner (ELL) periodic assessment to plan instructional
activities for students with ESL needs. The use of data across the school to inform planning and
decision making allows the school to align its resources to be support greater student achievement.

Areas for Improvement:

3.3 The school has received a rating of Developing for this Statement of Practice: Teachers ensure that unit
and lesson plans that are appropriately aligned to the CCLS coherent curriculum introduce complex materials

that stimulate higher-order thinking and build deep conceptual understanding and knowledge around specific
content.

e The lIT saw limited evidence of the promotion of students' higher-order thinking skills in the lesson
plans the team reviewed and the classrooms the team visited. There was also limited evidence of
the use of pacing calendars, and no evidence of specific pacing calendars for social studies or
science. Coaches indicated that social studies and science are integrated into literacy, and the IIT
found some evidence that social studies and science are interconnected with literacy and
mathematics across the school year. There was limited evidence of complex tasks or materials used
by students in most units reviewed. While the IIT observed teachers implementing unit plans that
exposed students to materials aligned to students' grade levels, several lesson plans reviewed did
not reflect lessons with varied entry points. The limited access to learning objectives for all groups
of students hinders increased higher-order thinking and analysis of specific grade appropriate
content.

3.4 The school has received a rating of Developing for this Statement of Practice: The school leader and
teachers ensure that teacher collaboration within and across grades and subjects exists to enable students to

have access to a robust curriculum that incorporates the arts, technology, and other enrichment opportunities.

e The team observed limited incorporation of the arts and technology in classroom instruction. There
was limited use of technology for whole group as well as individualized instruction in many of the
classrooms visited. Although the school is implementing a project on how to integrate the arts into
literacy for ELLs, the artifacts in classroom displays were not reflective of an arts and literacy
connection. The uneven use of arts and technology to enable students to discover, create and
communicate limits student access to a robust curriculum.

Tenet 4 - Teacher Practices and Decisions: Teachers engage in strategic

practices and decision-making in order to address the gap between what
students know and need to learn so that all students and pertinent sub- EREHEAELTY D
groups experience consistent high levels of engagement, thinking and
achievement.

Debriefing Statement: Teachers engage in strategic practices and decision-making in order to address the gaps
in student performance. However, not all students and pertinent sub-groups are experiencing high levels of
student achievement.
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Strengths:

All ratings for this Tenet are either Developing or Ineffective and therefore, comments are listed under Areas
for Improvement.

Areas for Improvement:

4.2 The school has received a rating of Developing for this Statement of Practice: Teachers use instructional

practices and strategies organized around annual, unit and daily lesson plans to meet established student goals
and promote high levels of student engagement and inquiry.

e During classroom visits, the IIT did not see evidence of interventions for ELLs. In addition, the IIT did
not observe evidence of the provision of challenging learning activities for higher achieving students.
Teachers stated that they create student groups based on data, but the IIT was not provided with
evidence regarding how frequently adjustments to groupings occur. Teachers spoke about their
process for analyzing student work and monitoring progress. Instructional practices and strategies
that the IIT observed were in alignment with lesson plans, and some of these practices and
strategies provided instructional activities to support some, but not all, student learning needs. The
[IT observed that not all classroom instruction included the use of instructional activities to support
struggling learners, ELLs, and student with disabilities. The limited provision of interventions to
specified sub-groups diminishes student levels of student engagement and inquiry.

4.3 The school has received a rating of Developing for this Statement of Practice: Teachers provide coherent,

appropriately aligned Common Core Learning Standards (CCLS) - based instruction that leads to multiple points
of access for all students to achieve targeted goals.

e The llT’s review of lesson plans showed that teachers had developed plans for students according to
the specific tiers of the RTI program. A variety of instructional strategies used to engage students in
the process of achieving targeted goals was not evident. During class visits, the IIT noted that
teachers used instructional practices that were aligned with the school’s CCLS curriculum maps. The
IIT observed whole group instruction with limited entry points for students to access information.
When students completed their work, teachers did not provide additional activities for engagement;
instead, students sat in their seats waiting for the other students to finish their tasks. The absence
of multiple points of access in teacher instructional practices hinders student progress toward
meeting individual targeted goals.

4.4 The school has received a rating of Developing for this Statement of Practice: Teachers create a safe

environment that is responsive to students’ varied experiences, tailored to the strengths and needs of all
students, and leads to high levels of student engagement and inquiry.

e During class visits, the IIT found that teachers attempted some strategies to provide an environment
conducive to learning. For example, teachers would raise one hand in the air, which prompted
students to put their hands in the air as an indicator to transition and quietly place their attention
on the teacher. In some classes, teachers used behavior charts to reinforce positive behaviors and
to redirect negative behaviors. Despite the use of these strategies by teachers, student behavior
varied in the classrooms the IIT visited. Some students ignored reminders to stay on task and
needed more direction and support to encourage appropriate behavior. In addition, teachers did
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not scaffold information in order to prepare students to answer questions based on a deeper
analysis of the text or information presented. In some classrooms, teachers provided opportunities
to engage diverse groups of students, such as ELLs and students with disabilities. However, not all
classrooms provided students with multiple learning activities to access content and engage with
their classmates. The inconsistent instructional practices across the school result in limited levels of
student engagement and inquiry in the classroom.

4.5 The school has received a rating of Developing for this Statement of Practice: Teachers use a variety of
data sources including screening, interim measures and progress monitoring to inform lesson planning, develop

explicit teacher plans and foster student participation in their own learning process.

e During the grade/subject level teacher meeting, teachers reviewed student work and collaboratively
discussed plans for next steps to meet students’ needs. Teachers use data tracking sheets to inform
instructional decisions based on results of baseline, midline, and end line progress. The IIT found
that many teachers based instructional decisions on student data. Based on interviews and
document reviews, the IIT determined that the staff is developing strategies for using student
assessment data to develop individual student goals. During teacher interviews and the
grade/subject level teacher meeting, teachers displayed an awareness of the Achievement
Reporting and Innovation System (ARIS) but did not articulate specific examples regarding how the
data collected in ARIS is used to plan instruction. Later during the visit, the IIT observed coaches and
teachers conversing about the ways certain types of data could be used in planning instruction.
Teachers provide written feedback to students; however, sometimes the feedback is not connected
with a rubric for the activity. The IIT also found that teachers did not have a system to follow up
with students after giving them feedback to ensure that students have the opportunity to reflect
and learn from the feedback provided. The staff is in the process of developing a full awareness of
how to use student data and student work effectively; however, a comprehensive understanding
among all teachers in regard to how data should inform instructional planning is not evident.
Therefore, plans for and implementation of targeted interventions based on student need remains a
work in progress.

Tenet 5 - Student Social and Emotional Developmental Health: The
school community identifies, promotes, and supports social and
emotional development by designing systems and experiences that lead | Tenet Rating E
to healthy relationships and a safe, respectful environment that is
conducive to learning for all constituents.

Debriefing Statement: The school community identifies, promotes, and supports social and emotional
development. Therefore, utilization of these supports leads to healthy relationships and a safe respectful
environment for all constituents.

Strengths:

5.2 The school has received a rating of Highly Effective for this Statement of Practice: The school cultivates
the development of overarching systems and partnerships that support and sustain social and emotional
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developmental health.

e The school has a Friend Day Program that takes place once per month. The program assigns one
teacher to ten students to discuss specified topics related to student social and emotional
developmental health. According to the school leader, this program ensures a designated teacher
knows an assigned group of students. Students are able to connect with this adult and share
guestions and concerns around social and emotional issues that may influence their academic
success. Teachers make referrals to the school-based support team when students share issues that
require a deeper level of attention. The school uses a four-stage intervention system called
Response to Intervention (RTI) to identify struggling students and provide interventions. For
students who continue to struggle after the interventions have been implemented, teachers will
make referrals to the Individualized Education Program (IEP) team. The school strategically uses
data to identify areas of need. The support staff also has a process to refer students to community-
based organizations, such as the Kings County Health Clinic, Parent Corps, and Church Avenue
Merchant Block Association (CAMBA). These community-based organizations serve the needs of the
community and foster increased social and emotional developmental health. Parents shared that
the parent coordinator knows children and families well and provides regular information to parents
regarding student needs and/or progress. The presence of high level, varied supports encourages
and sustains student social and emotional developmental health.

5.4 The school has received a rating of Effective for this Statement of Practice: All school constituents are
able to articulate how the school community is safe, conducive to learning and fosters a sense of ownership

that leads to greater student outcomes.

e The school’s vision supports success in education, future careers, and social relationships for all
students. During the vertical teacher meeting, teachers were able to articulate the school’s vision
and their role in achieving the vision. Parents shared that their children come home and talk about
the future and attending college, as well as the ways they feel supported and respected by the
school staff. Students shared that they feel safe and comfortable asking for help and that teachers
answer their questions and provide explanations when they do not understand. Parents shared that
they convey their personal needs to the school-based support team and on-site health clinic.
Parents reported that the school leader and support staff know their children by name. The school
leader is visibly involved and greets students in the mornings and during dismissal time, creating the
feeling of a safe community. The school’s vision and practices result in a community that fosters a
sense of ownership, which leads to greater student outcomes.

Areas for Improvement:

5.3 The school has received a rating of Developing for this Statement of Practice: The school articulates and
systematically promotes a vision for social and emotional developmental health that is connected to learning

experiences and results in building a safer and healthier environment for families, teachers and students.

e Staff members shared that the school uses an RTI system for academic, social, and emotional
developmental interventions. The RTI system helps the school identify social and emotional areas
that may interfere with or prevent academic progress. School staff shared inconsistent responses
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with regard to the PD provided to support the social and emotional developmental health of
students. Some staff members expressed appreciation for the PD and valued the information
provided, while others reported that the PD was inadequate. Teachers use a variety of activities to
engage and encourage students, such as pizza parties, career day, citizenship bulletin boards, “Stop
Bullying” campaigns, and Kids against Violence mural projects. The inability of the school to provide
PD on social and emotional development that meets the needs of its teachers results in a limited
understanding among staff of how to create and sustain a healthier school environment.

5.5 The school has received a rating of Developing for this Statement of Practice: The school leader and

student support staff work together to develop teachers' ability to use data to respond to students' social and
emotional developmental health needs, so students can become academically and socially successful.

e During the visit, the school leader shared that he would like to develop more PD to help teachers
build capacity in their ability to meet student social and emotional needs. The school leader and
support staff are working together to develop an understanding among teachers regarding how to
use specific types of data to address student needs. However, the lack of urgency to prioritize this
type of PD results in an inconsistent response to student social and emotional developmental
health.

Tenet 6 - Family and Community Engagement: The school creates a

culture of partnership where families, community members and school .
. s B Tenet Rating E
staff work together to share in the responsibility for student academic

progress and social-emotional growth and well-being.

Debriefing Statement: The school has a culture of partnership with families, external community members,
and staff. A culture of partnership fosters a collective responsibility for student academic and social emotional
growth and well-being.

Strengths:

6.2 The school has received a rating of Highly Effective for this Statement of Practice: The school
atmosphere is welcoming and fosters a feeling of belonging and trust, which encourages families to freely and

frequently engage with the school, leading to increased student success.

e The lIT found the school to be a welcoming place. The building has undergone aesthetic renovations
over the past 18 months; the corridors have bright lighting; and prominent areas are equipped with
LCD monitors, which are connected to security cameras for increased visibility and overall safety.
Parents reported that the school leader and teachers are accessible to parents and that they know
who to go to for assistance at the school. Parents also shared that they feel welcomed at the school
at all times. The school leader shared that the school proactively cultivates trusting and respectful
relationships with diverse families. Information from Community Education Council (CEC) meetings
has informed the school of community news, such as the current year’s influx of Urdu speaking
families. From this information, the school leadership brainstorms ideas of how to include and
support new families, as well as how to prepare for challenges that the school may face regarding

the community needs and changes. The school offers a General Equivalency Diploma (GED)
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program in Urdu to support these individuals as part of their adult education initiative. In addition,
the school has a partnership with the Jewish Board of Caretakers, an organization that supports
families in the areas of housing, financial assistance, and pro-bono legal services. The school leader
shared that he included parents in creating the school vision through surveys and parent meetings.
The school holds Parent Teacher Association (PTA) meetings monthly and periodic workshops to
assist parents in identifying the best ways to support their children. The school has a team of
approximately ten parent volunteers that work in the school regularly to support school-wide needs.
The school has family events, multicultural assemblies, and food festivals to allow families to
celebrate their cultures. These welcoming atmosphere and the multiple events at the school
encourage frequent engagement between families and the school, which allows families to support
their children’s learning.

6.3 The school has received a rating of Effective for this Statement of Practice: The school engages in

effective planning and reciprocal communication with family and community stakeholders so that students'

strength and needs are identified and used to augment learning.

Parents shared that they feel respected at the school. A large number of staff members speak
multiple languages. Teachers stated that staff members offer translation services and assistance to
parents, making them feel valued and respected. The school communicates information regarding
student achievement during progress report events and parent meetings. The school leader stated
that if parents do not understand student data, the parent coordinator is always available to
translate and/or arrange for translation needs beyond her abilities. According to the school leader,
he reviews the demographics of the neighborhood on a regular basis and responds to the
demographic changes in the community to support the social emotional growth of families. The
leader provided copies to the IIT of agendas, sign in sheets, and notifications of different family-
related activities hosted at the school. The school distributes notifications in the languages of the
families represented in the school community. Effective planning and reciprocal communication
with families and community stakeholders strengthens the school community and increases student
achievement.

6.4 The school has received a rating of Effective for the Statement of Practice: The entire school community

partners with families and community agencies to promote and provide professional development across all

areas (academic and social and emotional developmental health) to support student success.

Parents shared that the school makes connections with families and the community by sending out
monthly newsletters and regular progress reports. The school also schedules game nights, PTA
meetings, and workshops on achievement data. Parents also stated they are welcomed to call the
teachers or to come in at any time to find out how parents can help their children. The school
collaborates with the nonprofit organization, CAMBA, which provides afterschool and vacation
programs to support student learning and provide structured activities. The school staff shared that
the CAMBA partnership fosters increased academic achievements by providing homework help and
tutoring services. The school supports families by providing parent programs, such as the GED and
English as a Second Language. Collaborating with families and community agencies promotes
healthy family partnerships and contributes to student success.
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Areas for Improvement:

6.5 The school has received a rating of Developing for this Statement of Practice: The entire school shares

data in a

way that empowers and encourages families to use and understand data to promote dialogue

between parents, students and school constituents centered on learning and success.

Parents reported the school offers workshops on student data for families. If parents need
additional assistance in understanding student data, the parent coordinator will assist parents.
Parent workshops occur on topics such as navigating ARIS, career and college planning, as well as
other topics related to student data and achievement. However, parents did not have a clear
understanding of the school's NYC Progress Report or the State Accountability School Report and
were unaware of the overall progress of the school. Although the school provides a wide range of
learning opportunities for families to elevate their understanding of student data, the level of
knowledge among many parents is limited and based primarily on notifications distributed by the
school and hearsay. As a result, the ability of parents to advocate for their children regarding
student support and school sustainability is hindered.
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Recommendations:

Tenet 2: School Leader Practices and Decisions

In order for the school's strategy and practices to align fully with the concepts in the Effective column of Tenet 2 the

school should:

(2.5): Develop a formal improvement plan to document and monitor teacher coaching cycles and progress.
Develop a formal calendar for teacher observations and snapshots. Document and distribute a clear and
functioning description of practices that should yield a positive year-end evaluation rating.

Tenet 3: Curriculum Development and Support

In order for the school's strategy and practices to align fully with the concepts in the Effective column of Tenet 3 the

school should:

(3.3): Develop professional development sessions to support teacher practice with regard to the implementation
of higher-order questioning, complex tasks and materials, and strategies within instruction. Closely monitor the
implementation and use of pacing calendars in all academic areas to support lesson planning and include
multiple points of entry for all students in instruction.

(3.4): Develop professional development sessions that emphasize the incorporation of the arts and technology,
as well as other enrichment opportunities in daily classroom instruction.

Tenet 4: Teacher Practices and Decisions

In order for the school's strategy and practices to align fully with the concepts in the Effective column of Tenet 4 the

school should:

(4.2): Develop coaching cycles to ensure the implementation of interventions in instruction to respond to the
needs of students with disabilities, ELLs and higher achieving students. Closely monitor teacher lesson planning
and instruction to ensure the on-going use of data to adjust student groupings and supports.

(4.3): Develop and utilize monitoring protocols that lead to multiple entry points in instruction. Develop
professional development sessions that focus on the creation of enrichment and supplemental tasks for students
to engage in once they have completed assigned activities.

(4.4): Develop coaching cycles to assist teachers in strategies to monitor effective and ineffective behavior
modification strategies and ways to hold students accountable for appropriate classroom behavior. Develop
monitoring protocols that hold teachers accountable for scaffolding during instruction, to help students gain a
deeper ability to analyze complex text and information.
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e (4.5): Develop coaching cycles to increase teacher knowledge regarding the use of data to inform instructional
planning, goal setting, and student feedback, based on the needs of students.

Tenet 5: Student Social and Emotional Developmental Health

In order for the school's strategy and practices to align fully with the concepts in the Effective column of Tenet 5 the
school should:

e (5.3): Develop regular sessions of professional development to ensure that teachers and staff are aware of new
and innovative strategies to support student social and emotional developmental health.

e (5.5): Develop a full functional system (including training, monitoring, recording progress and planning next steps
for improvement) that addresses how teachers and other staff use data to address student social and emotional
developmental health.

Tenet 6: Family and Community Engagement

In order for the school's strategy and practices to align fully with the concepts in the Effective column of Tenet 6 the
school should:

e (6.5): Create opportunities for families to have dialogue and learn about the overall progress of the school.
Inform families about the New York City and New York State accountability systems, so that they become
knowledgeable and empowered to articulate the progress and/or status of the school and advocate for their
children based on that knowledge.
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