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School Information Sheet

Grade Configuration Total % Title 1 % Attendance
6-8 . 95.43
Enroliment Population Rate
% Free % % Student % Limited % Students with
Lunch 77 Reduced 7 Sustainability 84 English 18 Disabilities 16
Lunch Proficient
Types and Number of English Language Learner Classes
# Transitional Bilingual 0 # Dual Language 2 # Self-Contained English as a Second Language 2
Types and Number of Special Education Classes
# Special Classes 2 # Consultant Teaching 0 # Integrated Collaborative Teaching 8
# Resource Room 3
Types and Number Special Classes
# Visual Arts | 3 ‘ # Music ‘ 3 | # Drama ‘ 3 | # Foreign Language 2 # Dance ‘ 3 | # CTE ‘ 0
Racial/Ethnic Origin
0, H 1 V)
% American % Black or % % AS'?.n or Native % .
. . . . Hawaiian % Multi
Indian or 0.5 African 8 Hispanic 26.8 " 34.9 ) 29.7 0.1
. A . /Other Pacific White -
Alaska Native American or Latino .
Islander racial
Personnel
Years Principal 6 # of Assistant 4 # of Deans 1 # of Counselors / 25
Assigned to School Principals Social Workers ’
% of Teachers with No % Teaching Out % Teaching with Average
Valid Teaching 0 of Certification 20 Fewer Than 3 Yrs. 4 Teacher unknown
Certificate of Exp. Absences
Overall State Accountability Status (Mark applicable box with an X)
School in Priorit Focus Focus School 3G R?:)lplent
Good y . X Identified
. School District . N/A
Standing by a Focus District ()
Perf(err:ance Mathematics Science Performance 4 vear
42.3% Performance at levels 63.7% 63% Graduation Rate (HS N/A
at levels 3 & atlevels3 &4
4 384 Only)
Credit Accumulation (High School Only)
® st
/(;tcl).lfdlen'z/sr- % of 2™ yr. students % of 3" yr. students e
N/A who earned 10+ N/A who earned 10+ N/A . N/A
who earned . . Graduation Rate
. credits credits
10+ credits
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Did Not Meet Adequate Yearly Progress (AYP) in ELA
(Mark an “X” in the field(s) where school is identified for not meeting AYP.)

American Indian or Alaska Native

Black or African American

Hispanic or Latino

Asian or Native Hawaiian/Other Pacific Islander

X White Multi-racial
Students with Disabilities Limited English Proficient
Economically Disadvantaged
Did Not Meet Adequate Yearly Progress (AYP) in Mathematics
American Indian or Alaska Native X Black or African American
Hispanic or Latino Asian or Native Hawaiian/Other Pacific Islander
White Multi-racial
Students with Disabilities Limited English Proficient
Economically Disadvantaged
Did Not Meet Adequate Yearly Progress (AYP) in Science
American Indian or Alaska Native Black or African American
Hispanic or Latino Asian or Native Hawaiian/Other Pacific Islander
White Multi-racial
Students with Disabilities X Limited English Proficient
X Economically Disadvantaged

Did Not Meet Adequate Yearly Progress (AYP) for Effective Annual Measurable Achievement Objective

Limited English Proficiency

Describe the school’s top priorities (no more than 5) based on the school’s comprehensive plans (SCEP, SIG, DCIP, etc.):

SCHOOL PRIORITIES AS DESCRIBED BY THE SCHOOL: (From the 2012-13 SCEP)

1. ByJune of 2013, all administrators will use an agreed upon rubric to evaluate pedagogy more effectively as well as provide
meaningful feedback and recommendations in order to establish and implement teacher-specific best practices and growth.

2. By March of 2013, all teachers with students identified as ELLs and SWDs will consistently maintain and utilize student data
binders to monitor academic achievement and maximize instruction.

3. By March 2013, all teachers will have had access to SMART Board training so that they will be able to implement technology in
order to maximize potential to move their lessons forward.

4. By March of 2013, teachers of students with disabilities will actively monitor student growth related to their counseling supports
in order to advance academic progress.

5. By June of 2013, we will implement several programs to engage families and communities in school awareness, activities, and
progress in order to augment learning.
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Tenet 2 - School Leader Practices and Decisions: Visionary leaders create a school community and

culture that lead to success, well-being, and high academic outcomes for all students via systems of
continuous and sustainable school improvement.
Mark an “X” in the box below the appropriate designation for each tenet, and mark in the ‘OVERALL

RATING’ row the final designation for the overall tenet.
# Statement of Practice H E D |

2.2 | Leaders ensure an articulated vision, understood and shared across the
community, with a shared sense of urgency about achieving school-wide
goals aligned with the vision as outlined in the School Comprehensive
Educational Plan (SCEP).

2.3 | Leaders effectively use evidence-based systems to examine and improve
individual and school-wide practices in the critical areas (student
achievement, curriculum, & teacher practices; leadership development; X
community/family engagement; and student social and emotional
developmental health) that make progress toward mission-critical goals.

2.4 | Leaders make strategic decisions to organize resources concerning
human, programmatic, and fiscal capital so that school improvement and X
student goals are achieved.

2.5 | The school leader has a fully functional system in place to conduct
targeted and frequent observations; track progress of teacher practices
based on student data, feedback and professional development X
opportunities; and hold administrators and staff accountable for
continuous improvement.

OVERALL RATING FOR TENET 2: E

Tenet 3 - Curriculum Development and Support: The school has rigorous and coherent curricula and
assessments that are appropriately aligned to the Common Core Learning Standards (CCLS) for all

students and are modified for identified subgroups in order to maximize teacher instructional practices

and student learning outcomes.
# Statement of Practice H E D |

3.2 | The school leader and staff support and facilitate the quality
implementation of rigorous and coherent curricula appropriately aligned X
to the Common Core Learning Standards (CCLS) in Pre K-12.

3.3 | Teachers ensure that unit and lesson plans that are appropriately aligned
to the CCLS coherent curriculum introduce complex materials that
stimulate higher-order thinking and build deep conceptual understanding
and knowledge around specific content.

3.4 | The school leader and teachers ensure that teacher collaboration within
and across grades and subjects exists to enable students to have access
to a robust curriculum that incorporates the arts, technology, and other
enrichment opportunities.

3.5 | The school leader and teachers develop a data-driven culture based on
student needs, assessments and analysis, which leads to strategic action
planning that, informs instruction and results in greater student
achievement outcomes.

OVERALL RATING FOR TENET 3: D

NYC CSD 21 —1S 228 David A. Boody Intermediate School for Magnet Studies
February 2013



Tenet 4 - Teacher Practices and Decisions: Teachers engage in strategic practices and decision-making in
order to address the gap between what students know and need to learn so that all students and

pertinent subgroups experience consistent high levels of engagement, thinking, and achievement.

# Statement of Practice H E D |

4.2 | Teachers use instructional practices and strategies organized around
annual, unit and daily lesson plans to meet established student goals and X
promote high levels of student engagement and inquiry.

4.3 | Teachers provide coherent, appropriately aligned Common Core Learning
Standards (CCLS)-based instruction that leads to multiple points of access X
for all students to achieve targeted goals.

4.4 | Teachers create a safe environment that is responsive to students’ varied
experiences, tailored to the strengths and needs of all students, and leads X
to high levels of student engagement and inquiry.

4.5 | Teachers use a variety of data sources including screening, interim
measures and progress monitoring to inform lesson planning, develop
explicit teacher plans and foster student participation in their own X
learning process.

OVERALL RATING FOR TENET 4: D

Tenet 5 - Student Social and Emotional Developmental Health: The school community identifies,
promotes, and supports social and emotional development by designing systems and experiences that lead
to healthy relationships and a safe, respectful environment that is conducive to learning for all constituents.

Statement of Practice H E D |

5.2 | The school cultivates the development of overarching systems and
partnerships that support and sustain social and emotional X
developmental health.

5.3 | The school articulates and systematically promotes a vision for social and
emotional developmental health that is connected to learning

X
experiences and results in building a safer and healthier environment for
families, teachers, and students.
5.4 | All school constituents are able to articulate how the school community is
safe, conducive to learning and fosters a sense of ownership that leads to X

greater student outcomes.

5.5 | The school leader and student support staff work together to develop
teachers’ ability to use data to respond to students’ social and emotional
developmental health needs, so students can become academically and X
socially successful.

OVERALL RATING FOR TENET 5: E
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Tenet 6 - Family and Community Engagement: The school creates a culture of partnership where
families, community members, and school staff work together to share in the responsibility for student

academic progress and social-emotional growth and well-being.

# Statement of Practice H E D |

6.2 | The school atmosphere is welcoming and fosters a feeling of belonging
and trust, which encourages families to engage freely and frequently with X
the school, leading to increased student success.

6.3 | The school engages in effective planning and reciprocal communication
with family and community stakeholders so that students’ strength and X
needs are identified and used to augment learning.

6.4 | The entire school community partners with families and community
agencies to promote and provide professional development across all
areas (academic, social, and emotional developmental health) to support
student success.

6.5 | The entire school shares data in a way that empowers and encourages
families to use and understand data to promote dialogue between
parents, students, and school constituents centered on student learning X
and success.

OVERALL RATING FOR TENET 6:
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School Review Narrative:

Tenet 2 - School Leader Practices and Decisions: Visionary leaders create a school
community and culture that lead to success, well-being, and high academic outcomes for [REREHIENLT E

all students via systems of continuous and sustainable school improvement.

Debriefing Statement: The school leader has created a school culture that aims for success by implementing

systems to sustain school improvement.

Strengths:

2.3 The school has received a rating of Effective for this Statement of Practice: Leaders effectively use

evidence-based systems to examine and improve individual and school-wide practices in the critical areas
(student achievement; curriculum and teacher practices; leadership development; community/family
engagement; and student social and emotional developmental health) that make progress toward mission-
critical goals.

e The Integrated Intervention Team (lIT) found that school leaders encouraged the staff to use
systems that are dynamic, adaptive, and interconnected and lead to the collection of data and
analysis of outcomes. The school leaders espoused and supported practices mentioned by the
teachers during interviews with the IIT, and all interviewees indicated that leaders provided staff
with guidance while working to develop and communicate school goals more clearly to all
stakeholders. School leaders guided staff in weekly meetings to gather, analyze, and use data to
inform instructional practices. School leaders and coaches met as a cabinet to analyze data from
different sources, looking for trends with which to assist teachers in adjusting practices based on
student performance. Data systems used by the school include DataCation, New York City
Department of Education (NYCDOE) Achievement Reporting and Innovation System (ARIS), Kaplan
testing preparations services, and the New York State Testing and Accountability Reporting Tool
(nySTART). Data sources included results of teacher-made assessments, running records, Acuity
benchmarks, Writing Tracker for English language arts (ELA), and School of One assessments for
mathematics. Achieve 3000 is used for reading for English language learners (ELLs) and other
struggling students. Students with disabilities receive additional support through the integrated co-
teaching (ICT) model and teachers using ED Performance to provide adaptations and modifications
of ELA and mathematics instruction. School leaders and coaches have developed feedback loops
and use Charlotte Danielson’s Framework for Teaching to strengthen common understanding of
what “quality teaching looks like,” as noted in the DTSDE Self-assessment document and school
leader interviews. The impact of these systems and their regular and ongoing use has led to an
examination of individual and school-wide practices in the critical areas (student achievement;
curriculum and teacher practices; leadership development; community/family engagement; and
student social and emotional developmental health), and the school is making measurable progress
toward achieving mission-critical goals.

2.4 The school has received a rating of Highly Effective for this Statement of Practice: Leaders make strategic

decisions to organize resources concerning human, programmatic and fiscal capital so that school
improvement and student goals are achieved.

e The school leader has hired the appropriate staff and sustained personnel to meet the academic
and social needs of students. The IIT concluded that the school leader has created robust systems
and structures that afford students and teachers the ability to benefit from flexible and thoughtful

NYC CSD 21 —1S 228 David A. Boody Intermediate School for Magnet Studies
February 2013



programs, which include a creative extended time program aligned to improving student
achievement. The school leader consistently analyzes the fiscal capital available to the school,
making critical and strategic decisions to fund targeted efforts aligned to school goals, and
consistently considers the needs of all students and staff members. The school leader indicated he
required people under consideration for open positions at the school to teach a full demonstration
lesson to students. Coaches and teacher leaders reported they serve as “critical friends” to support
the development of all teachers. The school leader has developed a deliberate and intense focus on
incentives for high quality staff to remain at the school, with one teacher stating the school leader
provides resources “above and beyond to meet teacher needs.” Teachers receive support from
consultants, such as ELA and literacy coaches from Literacy Supports, Education Consortium, and
Teaching Matters, Inc. In addition, a technology coordinator is on staff to support the school’s
extensive technology initiatives. This results in the regular presence of two or three adults in many
more classrooms than the eight ICT rooms. The school leader has developed extensive support for
technology and the arts integration by securing grants, including one for $S1 million from the Robin
Hood Foundation to implement the School of One, a technology program that individualizes the
mathematics curriculum to support student achievement in mathematics. The school is a member
of Innovation Zone (iZone), a community of New York City schools committed to personalizing
learning to meet the needs, motivations, and strengths of individual students. To that end, the
school was redesigned as a result of the implementation of the iZone 360 program. The whole
school, including budgets, staff, space, scheduling, instruction, and technology, was reorganized
around the needs, motivations and strengths of individual students. As part of the iZone, the school
uses jLearnNYCto meet the needs of individual students flexibly through online and blended
learning for social studies, and uses My Language 360 for foreign language. Extended learning
times include the daily scheduling of “zero period” for mathematics, ELA, and academic intervention
support (AlS) and enrichment before school. Programs held after school support English as a second
language (ESL) for ELLs, plus mathematics, ELA, AIS and enrichment. The review team found
documentation of Saturday and vacation school sessions to support ELA and mathematics learning.
Enrichment activities that staff and students reported include music, drama, art, chess, robotics,
dance, film, choir and theatre, as well as participation in honors, foreign language, courses
culminating in Regents examinations, and specialized high school preparation programs. These
strategic decisions, with structures and programs developed by the school leader, enable the school
to meet the academic and social needs of students.

2.5 The school has received a rating of Effective for this Statement of Practice: The school leader has a fully

functional system in place to conduct targeted and frequent observations; track progress of teacher practices

based on student data, feedback and professional development opportunities; and hold administrators and

staff accountable for continuous improvement.

The IIT found that the school leaders implemented an effective system for formal and informal
observations. Teachers interviewed indicated that observations take place regularly. Based on
interviews, the IIT was able to document that the school used data from School of One, Acuity,
Achieve 3000, and National Geographic Insider, which school leaders and teachers stated supports
instruction and addressed student well-being. School leaders and coaches have developed
feedback loops and use Danielson’s Framework for Teaching, which school leaders stated
strengthened common language and understanding of what “quality teaching looks like.” The IIT
reviewed documents that showed teachers receive feedback that is effective in identifying next
steps, and there are formal improvement plans linked to individual teacher needs and goals for
growth. The school leader indicated he holds three formal meetings with each assistant leader
during the school year. These meetings aligned with his annual Principal’s Performance Review
(PPR) meetings with the NYC CSD 21 superintendent. Each assistant school leader received one of
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the PPR goals to focus on throughout the school year based on the school leader’s PPR. In addition
to addressing the assistant leader’s overall performance, the school leader also addressed the goal
each assistant leader was assigned. The leadership team meets daily as a cabinet, and the school
leader speaks to the members frequently during and after the school day. The school leader has a
fully functional system in place to conduct targeted and frequent observations and is able to track
progress of teacher practices based on student data, feedback, and professional development (PD)
opportunities. The school leader holds all staff accountable for continuous improvement.

Areas for Improvement:

2.2 The school has received a rating of Developing for this Statement of Practice: Leaders ensure an

articulated vision, understood and shared across the community, with a shared sense of urgency about
achieving school-wide goals aligned with the vision as outlined in the School Comprehensive Education Plan
(SCEP).

e After reviewing the DTSDE Self-Assessment tool and School Comprehensive Education Plan (SCEP),
and interviewing school constituents, the IIT found that no school constituency articulated clearly
the school vision, mission statement, or that constituency’s role in achieving it. Nor did the school
leader cite items from either document. The school motto, “Eyes on Excellence,” and the slogan,
used frequently by the school leader, “Have a Powerful and Productive Day,” are in use at the
school. During the vertical teacher meeting, the school support team (SST) interview, and an
interview with all the school leader’s assistants, when the IIT asked explicitly about the school vision
and goals, each group articulated only parts of the vision and some goals connected to the vision.
The school staff does not have a clear process for monitoring progress toward meeting school goals
embedded in the school’s cycle of school improvement. All stakeholders spoke of ways the school
works to improve academic and youth development outcomes, but stakeholders did not speak to
the connections to the vision and goals of the school. School leaders spoke about learning surveys
and numerous technology-based programs, e.g., School of One, Acuity benchmarks, Achieve 3000
and National Geographic Insider, that provided online support and instruction, addressed student
well-being, and supported teacher goals, but did not align the conversation directly to the school
vision or goals. Parents spoke about how the school keeps families informed through Facebook,
newsletters and email to communicate with the school community, but neither constituency related
these points of communication to the vision of the school. While stakeholders indicated that
everyone was working toward improving student performance, they had difficulty identifying what
the school mission and key goals of the school were. Thus, the school leadership has not yet
articulated fully specific measurable, ambitious, results-oriented, and timely goals aligned to a vision
and shared and understood by the school community.

Tenet 3 - Curriculum Development and Support: The school has rigorous and

coherent curriculum and assessments that are appropriately aligned to the Common

Tenet Ratin D
Core Learning Standards (CCLS) for all students and are modified for identified subgroups g

in order to maximize teacher instructional practices and student—learning outcomes.

Debriefing Statement: The school has implemented curricula and assessments that support the CCLS.
Teachers, engage collaboratively in common planning, and data collection. Nevertheless, unit and lesson plans
lack rigorous use of questioning to support higher levels of thinking that lead to effective action planning.
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Strengths:

3.2 The school has received a rating of Effective for this Statement of Practice: The school leader and staff
support and facilitate the quality implementation of rigorous and coherent curricula appropriately aligned to
the Common Core Learning Standards (CCLS) in Pre K-12.

e The school leader and staff provided consistent and systemic support for the revision and
implementation of curricula. The school PD plans referenced structures and blocks of time set aside
for collaborations that provided staff training in aligning curriculum with CCLS. ELA teachers
reported that a summer planning session last year allowed them to work on developing units of
study that target the CCLS. Teachers use materials from the instructional bundles on the CCLS web
site maintained by the NYCDOE. Adjustments in the curriculum are ongoing and based on student
data and teacher feedback. A full-time ELA coach, newly hired this year, works collaboratively with
teachers to fine tune the CCLS units of study and strengthen the teachers’ instructional practices.
ELA teachers stated they had engaged since September in ongoing revisions of units created at team
meetings, with support from consultants from organizations such as Teaching Matters, Inc.,
Education Consortium, and the ELL Leadership Academy. For mathematics, the school is using
School of One as its school-wide curriculum and teaching program. This program is a computer-
based program that monitors and tracks student progress on an individual basis. The program
generates lesson plans and groups students according to their needs. The school leadership team
(SLT) reported that social studies and science teachers were in need of more assistance to adapt
units, lesson plans, and assessments to infuse more reading and writing into their curriculum. The
teachers of these two subjects were receiving PD during and after school to help with this task.
Because of these structures and activities, the school curricula support the CCLS.

3.4 The school has received a rating of Effective for this Statement of Practice: The school leader and
teachers ensure that teacher collaboration within and across grades and subjects exists to enable students to

have access to a robust curriculum that incorporates the arts, technology, and other enrichment opportunities.

e The school leader and staff create opportunities for all teachers to work in partnerships, within and
across grades and subjects. The school leader supports teachers in their efforts to design units of
study aligned to CCLS standards across content areas. During interviews and document review, the
[IT noted that multiple grade- and subject-area teams meet weekly with support staff to improve
instruction across the school. Teams focus on developing curriculum maps and units of study, and
analyze student work to identify students’ strengths and learning needs. Based on documents
reviewed, the IIT found evidence that curriculum maps spiral skills from grade to grade. ELA teacher
teams examine student work and assessment data during daily common planning and inquiry
meetings to decide next steps for students and share successful practices. The school leader
indicated to the IIT that 90 percent of the students have received a laptop computer from the
school. The school allows students to take the laptop home each evening, thus providing students
with ready access to technology-based learning activities. All grade six students who received a
laptop had parents who attended training to understand the responsibilities that go along with using
the computer at home. A technology teacher provided technology training for school staff and
students. The technology teacher supports peer efforts to incorporate technology into lesson plans
prepared by teachers, i.e., teachers use and engages students in using the interactive white boards
(IWB) during lessons. The IIT observed IWB in use in every classroom. Interviews, observations, and
document review conducted by the IIT indicated that curriculum tasks prioritize links to technology
and the arts. Consequently, students have access to a robust curriculum that incorporates the arts,
technology, and other enrichment opportunities.

3.5 The school has received a rating of Effective for this Statement of Practice: The school leader and
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teachers develop a data-driven culture based on student needs, assessments and analysis, which leads to
strategic action planning that, informs instruction and results in greater student achievement outcomes.

The school leaders collects and shares data with the teachers and instructional staff, and school
leaders and teachers use assessment tools to identify patterns of student learning that lead to
adaptation of instruction. Based on interviews and a review of the school schedule, the IIT found
that teachers participate in subject-area teams to refine units based on assessment of student
progress. ELA and mathematics teachers meet daily, while science and social studies teachers meet
weekly. School leaders and teachers interviewed indicated that teachers are engaged in ongoing
inquiry to analyze student work in order to adjust teaching practices and plan instruction. Teachers
use these meetings to develop and adjust weekly goals to align reading and writing across the
curriculum with the CCLS. Teachers stated they planned CCLS-aligned tasks together to gain
familiarity with and share key instructional practices. Teachers planned for shifts in instruction and
reviewed the scope and sequence of courses in light of changes to the NYS assessments for grades
three through eight. Teachers reported they worked to deepen their understanding of Danielson’s
Framework for Teaching. Because of the data-driven culture, the school staff effectively identifies
student needs and patterns of student learning, leading to improvement in student achievement.

Areas for Improvement:

3.3 The school has received a rating of Developing for this Statement of Practice: Teachers ensure that unit

and lesson plans align appropriately to the CCLS-coherent curriculum, introduce complex materials that

stimulate higher-order thinking and build deep conceptual understanding and knowledge around specific

content.

Teachers formally participate in grade-level meetings and other subject area meetings, as well as
PD, to create curriculum unit plans collaboratively across grades. Teacher groups develop unit plans
to expose students to materials and lessons that are aligned to standards and appropriate for the
grade and subject. Unit plans in some subjects contain grade appropriate content, but there was
little evidence of school-wide use of pacing calendars to guide instruction in disciplines other than
mathematics. The review team found unit plans were inconsistent in providing higher-order
thinking questions to set the stage for students to engage in strategic thinking that leads to student
debate, questioning, and active engagement. The |IT’s observations in classrooms supported this
statement. Lesson plans reviewed by the IIT demonstrated individual teacher’s attempts to align
lessons to content-relevant standards. However, teacher knowledge of how to create tasks with
appropriate alignment to CCLS is uneven. Further, tasks reviewed by the IIT showed a reliance on
photocopied segments of texts and graphic organizers as supports for writing activities. The review
team observed that materials that some students were reading were appropriate for their grade
level, but classroom discussions and tasks did not consistently reflect high expectations for student
thinking. There was also inconsistent evidence of attention focused on higher-order questioning in
discussions. Many tasks observed by the review team, which supported lower level thinking and
reasoning, were completed either in class or assigned as homework. As a result, students do not yet
benefit from instruction that reflects a sequence of increasingly more complex tasks or the use of
complex texts that stimulate higher-order thinking and build deep conceptual understanding and
knowledge around specific content.
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Tenet 4 - Teacher Practices and Decisions: Teachers engage in strategic practices and

decision-making in order to address the gap between what students know and need to .
Tenet Rating D

learn so that all students and pertinent sub-groups experience consistent high levels of

engagement, thinking, and achievement.

Debriefing Statement: Teachers have created curricula that support the CCLS, along with corresponding
common rubrics. Teacher practices show some evidence of attention to particular student needs. Some
students experience moderate engagement, although there are missed opportunities to increase achievement
through rigorous instruction that leads students to think, analyze, and apply information.

Strengths:

4.4 The school has received a rating of Effective for this Statement of Practice: Teachers create a safe
environment that is responsive to students’ varied experiences, tailored to the strengths and needs of all

students, and leads to high levels of student engagement and inquiry.

e Teachers create environments by which there is a common understanding and recognition of
acceptable and safe behaviors. The school leader and staff place a high priority on acceptable
behavior, as evidenced by the presence of a dean on each floor, excellent conduct in all classrooms
observed by the IIT, and a reduced number of disciplinary incidents reported through the Online
Occurrence Reporting System (OORS). The team observed that teachers treat students
professionally; students behave appropriately and treat teachers and each other with respect.
Some rooms have behavior charts that remind students of expectations for appropriate behavior,
with school safety and behavior rules posted in the hallways. Students interviewed mentioned that
they feel safe inside and around the school. The school promotes and celebrates “Respect for All,”
with posters and essay contests and anti-bullying lessons taught via videos and performance tasks.
School leaders and teachers reported that the school has various partners to support youth
development that help teachers address the emotional and social needs of students. The staff,
trained by New York University in the Restorative Approach Program (RAP), acknowledged that
these programs help the entire school community develop skills for de-escalating situations. The
school environment is responsive to students’ varied experiences, and tailored to the strengths and
needs of all students; therefore, the environment promotes high levels of student engagement and
inquiry.

4.5 The school has received a rating of Effective for this Statement of Practice: Teachers use a variety of data

sources including screening, interim measures and progress monitoring to inform lesson planning, develop
explicit teacher plans and foster student participation in their own learning process.

e Teachers review and analyze a variety of data from the school assessment program. During
interviews with the IIT, teachers indicated they use summative and formative data to inform
instructional decision-making, organize student groupings, and identify effective instructional
strategies. Some data used are NYS assessment scores for ELA and mathematics from the previous
year. Some documented examples of data used are the Individualized Education Program (IEP),
New York State English as a Second Language Achievement Test (NYSESLAT) scores, benchmark
tests, teacher-generated tests, mid-terms examinations, final examinations, quizzes, outcomes of
performance tasks, running records, Writing Tracker, School of One assessments, Acuity
benchmarks, Achieve 3000, National Geographic Insider, Writing Tracker, Performance Series, and
information from ARIS. Teachers use online portals, such as Skedula and DataCation, to gather,
analyze, and share data with each other as well as with students and families. Through multiple
teams that meet weekly, teachers focus on using data to inform instructional planning. Teachers
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identify student strengths, learning needs, and group students for differentiated levels of support
based on the findings. In classrooms observed by the team, students explained why small groups of
students were together in a particular part of the room. During the large student focus group
interview, students mentioned that teachers talk to them and advise them how to improve their
academic skills. Students also reported that teachers called students’ homes and talked to their
parents and wrote notes on student work to “let us know how we did and next steps to improve.”
Students noted that they also could go online and check their work. In addition, students reported
that teachers hold conferences regularly with students, especially those students who need extra
help. The team observed that the school is in the process of refining systems that will allow
students more opportunity for self- and peer-assessment of their work. The impact of these
systems and practices is that teachers are using data to monitor student progress, inform lesson
planning, and foster students’ participation in their own learning.

Areas for Improvement:

4.2 The school has received a rating of Developing for this Statement of Practice: Teachers use instructional

practices and strategies organized around annual, unit and daily lesson plans to meet established student goals
and promote high levels of student engagement and inquiry

Teachers have lesson plans and units of study aligned to the CCLS. Teachers interviewed reported
how they use class data to inform instructional practices and strategies. Teachers also indicated
they provide instructional interventions for students. English as a second language (ESL) teachers
and special education teachers who work with ELLs and students with disabilities create short- and
long-term goals for these groups of students, based on grade-level benchmarks. Lesson plans
reviewed by the team indicated individual teachers are attempting to align lessons to content
relevant standards. However, for the majority of teachers, plans reviewed by the IIT did not show
evidence of attention to data from standardized assessments for ELLs and |IEP data for students with
disabilities. The ICT lesson plans reviewed by the IIT addressed the needs of groups of students,
mainly through adaptations for behavioral needs. General education class plans reviewed by the ITT
did not consistently address plans and strategies for groups of students, i.e., ELLs and students with
disabilities. Teachers provide different entry points to support students regarding text complexity.
The review team noted lesson plans are not leading to inquiry and engagement to produce the
quality of work needed to either meet the rigor of the New York State English as a Second Language
Achievement Test (NYSELAT) or support college readiness. Teacher subject-area work sessions
observed by the review team and lesson plans reviewed by the IIT indicated a focus on scaffolding
techniques, grouping, and guided activities for targeted students, but the observed level of
engagement of students was not yet high. Lessons are mostly teacher-dominated, lower-level
guestion-and-answer sessions, with students who are compliant and, in many cases, silent
throughout the instructional period. While teachers are working to incorporate instructional
practices organized around annual, unit and daily lesson plans to meet student achievement goals,
the strategies do not yet promote consistently high levels of student engagement.

4.3 The school has received a rating of Developing for this Statement of Practice: Teachers provide

coherent, appropriately aligned Common Core Learning Standards (CCLS) - based instruction that leads to
multiple points of access for all students to achieve targeted goals.

Teachers have worked to align instruction to the CCLS, with support from consultants from
organizations, such as Teaching Matters, Education Consortium, and the ELLs Leadership Academy.
However, the IIT review of lesson plans and feedback from formal and informal observations
confirm that there is limited evidence of differentiated instruction with multiple entry points and
scaffolding to engage all learners. The review team observed lessons that were teacher dominated,
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with whole class, lower-level question-and-answer sessions that allow little or no time for
meaningful engagement of students in interactive group activities, “accountable talk,” or high levels
of student participation in discussions. Teachers do most of the talking, and students comply and
listen. When students complete work in class, teachers do not regularly provide additional
meaningful activities. The use of multiple entry points for students is inconsistent throughout the
school, and this interferes with the students’ ability to access information at their own level. In
many cases, the assignments or tasks observed and reviewed by the IIT are not rigorous enough to
push students to engage in activities that require more in-depth analysis of the content, or
challenge students to produce higher-level work products. Thus, while teachers are working to
produce coherent, appropriately CCLS-based instruction that leads to multiple points of access for
all students, the enactment of these plans does not yet consistently support students to achieve
fully their targeted goals.

Tenet 5 - Student Social and Emotional Developmental Health: The school
community identifies, promotes, and supports social and emotional development by
designing systems and experiences that lead to healthy relationships and a safe,
respectful environment that is conducive to learning for all constituents.

Tenet Rating E

Debriefing Statement: The school community has developed systems that promote a safe and respectful

environment that is conducive to learning.

Strengths:

5.2 The school has received a rating of Effective for this Statement of Practice: The school cultivates the

development of overarching systems and partnerships that support and sustain social and emotional

developmental health.

The school has established a system that assigns a designated adult to each student. Based on
interviews and documents reviewed, the IIT determined that several school support teams address
the social and emotional needs of students. An advisory program assigns each student to a specific
advisor. Each student has a designated “go-to person,” or advisor, according to support staff;
students interviewed confirmed this teacher-advisor relationship. Each advisor has a group of 12-15
students. Persons interviewed by the IIT confirmed that advisors and students get to know each
other well. Advisors also collaborate with guidance counselors and social workers to focus on the
social and emotional developmental health needs of advisees. A dean and an assistant school
leader on each floor team up with safety agents to ensure appropriate attention focuses on student
social and academic needs. The school has a Council for Unity to help promote awareness of the
school’s anti-violence focus, tolerance for diversity, and character development. The school-based
support team (SBST) works with other staff and external partners to provide students and their
families with information about interventions. Based on interviews and a document review, the IIT
determined that these interventions include support for academic progress, information on flexible
programming, and resources for learning needs. The special education team collaborates with
social workers, guidance counselors, ESL teachers, and intervention service providers to follow up
on referrals and implement required services for students, especially students with disabilities. The
attendance team monitors student attendance and follows up with families to address any medical,
social, or emotional needs. The SLT reported to the lIT that the SLT monitors all youth development
data, e.g., Online Occurrence Reporting System (OORS); Automate the Schools (ATS) Intervention
Log (ILOG), for attendance and guidance documentation; incident reports, and suspensions, to look
for trends and patterns. The school leader reported he analyzes school data from assessments of
academic performance, student surveys, and incident reports. Then the school leader explained he
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prioritizes and identifies funding sources to ensure focused implementation of enrichment and
intervention programs to address student social and emotional growth and developmental health.
Partnerships include services from Project Boost, NY Junior Tennis League and a 21* Century
Learning grant that combine to provide students with learning opportunities and enrichment
activities during extended learning times. These overarching systems and partnerships that the
school has cultivated allow the school to support students in their emotional developmental health
growth so that they can become academically and socially successful.

5.5 The school has received a rating of Effective for this Statement of Practice: The school leader and student

support staff work together to develop teachers' ability to use data to respond to students' social and

emotional developmental health needs, so students can become academically and socially successful.

The school leader and student support staff work together to develop teachers’ ability to use data
to respond to students’ social and emotional developmental health needs. The school leader
reported he has secured grants to fund staff development activities that include training staff to use
data to inform and focus on the implementation of enrichment and intervention programs for
student social and emotional growth. In partnerships with peers and consultants, the entire staff is
encouraged to keep their “Eyes on Excellence,” the school leader’'s motto, with regard to
improvement in student conduct, as well as academic achievement. At SBST, student intervention
team (SIT) meetings, and other grade/subject team meetings, case studies demonstrate how to
analyze student data profiles to determine areas of student strength and need and the related
services to support those needs. There is also training for all staff in classroom management and
behavioral interventions. Members of the staff support team have collaborated with other staff to
implement a variety of structures to address the social and emotional needs of students. Staff
members work directly with students in learning about topics such as life skills, nutrition, culinary
arts, respect, and safety for all. Through the advisory program, assemblies, and youth development
projects, all staff work with students on social and emotional health. School counselors and social
workers support individual student academic program planning, collaborate with teachers to
present lessons and work with students, and address absence and lateness issues. Thus, there are
multiple school counseling options and youth development programs available to support students
in academic, career, and social emotional development.

Areas for Improvement:

5.3 The school has received a rating of Developing for this Statement of Practice: The school articulates and

systematically promotes a vision for social and emotional developmental health that is connected to learning

experiences and results in building a safer and healthier environment for families, teachers and students.

The school is developing an articulated and systematically promoted vision for social and emotional
developmental health. There are clear references to concerns about the need to improve student
conduct as part of the push to improve student achievement that arose in the IIT’s conversations
with school constituents. The issue also surfaced in documents that the IIT reviewed, such as the
DTSDE self-assessment, SCEP and PPR. Staff, students, and families interviewed in separate focus
groups by the IIT described the school emphasis on gathering incident reports, developing anecdotal
records, and analyzing progress reports in reactive response terms, rather than staff taking a
proactive, problem-solving, and pre-emptive approach to addressing student discipline issues. The
school embeds programs for social and emotional learning in some areas of the curriculum, i.e.,
character education lessons are part of responses to literature about adolescent needs and
challenges. The school promotes student involvement in assemblies, as well as contests that focus
on social and emotional health topics and themes. The school has developed a partnership with
New York University (NYU) that helped to change the climate in the school. As part of this
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partnership, PD was given to multiple stakeholders, including school leaders, teachers, other staff,
and parents, on how to be more effective in managing student behavior and handling incidents.
The NYU Technical Assistance program lasted for 18 months, and the program covered many topics,
including alternatives to suspension and methods for de-escalating problematic encounters among
students and staff. It also helped to launch communications among school leaders, teachers,
parents, students, and community members. The SLT and staff stated this program has made a
significant difference in the school climate and helped to show small but measurable annual
increases in the attendance rate, which are verified in NYS Report cards and NYCDOE records. The
school has also implemented a Restorative Alternative Program (RAP) to reduce suspensions.
However, the school’s focus is reactive to the data. A school-wide understanding of the push in this
area and the impact on student achievement is beginning to develop. Coherent articulation among
teachers is not consistent, and there is not yet evidence of measuring the impact or efficacy of RAP
with regard to student outcomes. Consequently, a systematically promoted vision for social and
emotional developmental health is limited, and its connection to learning experiences and the
results for building a safer and healthier environment for families, teachers, and students is
diminished.

5.4 The school has received a rating of Developing for this Statement of Practice: All school constituents are

able to articulate how the school community is safe, conducive to learning and fosters a sense of ownership
that leads to greater student outcomes.

e School constituents were able to articulate how the school community was growing safer, students
felt more supported in their social and emotional health and growth as the year progressed, and
constituents believed they had a growing voice in decisions that affect their lives. However,
teachers spoke with uncertainty regarding student social emotional health and how their role in this
area is connected to the school vision. Parents too, were able to express how the school provides
some levels of social and emotional developmental health supports to students, but again, there
was not a clear understanding of how the support connected to the school vision. Teachers
interviewed referred to the need to improve student conduct as part of the push to improve
student achievement. Teachers are aware of incidents and report them, but records reviewed by
the IIT indicated many teachers do not go beyond the action of making calls to students’ homes to
inform families, or reporting an incident to the dean or a school leader. While school constituents
believe the school community is safer, they could not state the actions taken by the school that
made it safer and more conducive to learning. While the school community perceived a growing
sense of safety leading to a greater sense of ownership, teachers do not yet clearly understand or
exercise their role in supporting student social emotional and developmental health, which hinders
more positive student outcome.

Tenet 6 - Family and Community Engagement: The school creates a culture of

artnership where families, community members, and school staff work together to :
P P y s Tenet Rating E

share in the responsibility for student academic progress and social-emotional growth
and well-being.

Debriefing Statement: The school has developed partnerships with community-based organizations that
support all school constituents. Student social-emotional well-being and family partnerships are showing
positive trends and outcomes.

Strengths:

6.2 The school has received a rating of Highly Effective for this Statement of Practice: The school
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atmosphere is welcoming and fosters a feeling of belonging and trust, which encourages families to freely and

frequently

engage with the school, leading to increased student success.

The IIT found the school is a welcoming space, is responsive to families and community members,
and has collaboratively designed an open-door policy that proactively cultivates trusting and
respectful relationships. The school also provides support to families by creating diverse and
meaningful opportunities for volunteering and engaging with the school. Parents reported that the
school leader and his staff are outside the school every morning and afternoon, greeting students
and families by name, and ensuring everything is orderly. A parent coordinator teams up with
Parent-Teacher Association (PTA) representatives, one of whom is on site every day serving as a
volunteer in the school’s Parent Engagement Center, to help ensure that all families have ready
access to school staff and services. The Center is equipped with computers for the parents to use.
The parents shared with the IIT that the school leader and his staff are always available to parents in
person, by phone, and through email. The school leader makes regular calls to invite families to the
school for events. The school leader supports and works with the PTA to develop leadership skills.
In turn, the school leader expects the PTA to reach out on the school’s behalf to the wider
community. The school holds awards ceremonies and gives public recognition for student
achievement, service, and improvement. The school leader reported to the IIT that increasing
regular attendance is a top school priority. He has implemented systems to increase attendance,
including recognition for individual student improvement, pizza parties, and parent notification.
Family workshops are held monthly, with parent coordinators and school leaders sharing content-
specific information, including topics such as ESL, CCLS, special education reform, technology
training, and strategies for helping students succeed in learning tasks. A special New Parents
Orientation and Open House welcomes new parents even before their children begin to attend the
school. Parents report that the school staff takes great pains to build trusting, respectful
relationships and embrace the entire school community, including CBO representatives and grant
partners who fund and help implement many school activities. The school leader and safety agents
greet families and other community members warmly when they come to the school. Frequent
parent engagement activities, including workshops, breakfasts and evening events, ensure timely
access to school information and ongoing community engagement in school events. School
constituents reported to the IIT that they considered the school a safe haven for the people in this
community and that the school community is part of their families. The school recognizes
contributions of families and community members during Saturday PTA meetings and monthly SLT
activities. Families and community members, in return, consider themselves treated respectfully
and valued for their shared contributions and commitment to the school. Events such as the New
Parent Orientation, Family Nights, Open House, awards ceremonies, information seminars, ESL
courses, and other family learning workshops provide families with multiple points of entry to
school activities focused on student learning. During the parent interview, the IIT heard some
parents share that they volunteer at the school five days a week and noted that volunteers are
welcome at the school. Volunteers support all endeavors of school life and work, including
translation into numerous languages to support the diverse community. The school leaders stated
their plans to add Dual Language Programs in Chinese and Russian and plans to open a Spanish Dual
Language program in September 2013. NYCDOE Learning Environment Survey (LES) satisfaction
report results from 2010 through 2013 show increasing and higher than average survey response
rates compared to City averages. The LES trends show above average levels of satisfaction among
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constituents in comparison to all middle schools in the city. Because of the welcoming atmosphere
that fosters feelings of belonging and trust, families and community members engage freely and
frequently with the school.

6.3 The school has received a rating of Highly Effective for this Statement of Practice: The school engages in

effective planning and reciprocal communication with family and community stakeholders so that students'

strength and needs are identified and used to augment learning.

The IIT found that the school staff respects the diversity of the existing knowledge and culture held
by families, provides opportunities for authentic dialogue about school achievement and
improvement in all pertinent languages, and communicates with families concerning student
achievement. Through events such as parent conferences, parent orientation, family fun nights,
open house, cultural celebrations, and showcases of student work, the school demonstrates a
strong focus on the cultural heritage of its ethnically diverse population of staff, students, families
and the community as a whole. Teachers celebrate students’ performance and culture via trips to
cultural institutions; cultural expositions that emerge from discussions of literature; assembly
programs; and special performances, such as a recent celebration of the Chinese New Year and
Lunar New Year. The school translates its bulletins and uses an audio messaging system that
translates messages into multiple languages to ensure the engagement of and effective ongoing
communication with all families in this culturally diverse school. School leaders and staff use a
variety of databases to gather and analyze performance data across the school and use these data
during conferences to engage families in ongoing communication and conversations about student
needs and achievements. Parents shared that in addition to report cards, they receive six progress
reports throughout the school year. The parent coordinator, bilingual staff, and parent volunteers
in the school Parent Engagement Center help ensure that all families have access in the language
that they speak and understand to information about the achievements of their children and the
school’s performance. Through online portals such as ARIS, Skedula and DataCation, the staff
shares data with each other, as well as with students and their families in reviews of individual or
school-wide performance. Through PTA and SLT meetings, information seminars, technology
training sessions, parent-teacher conferences and other family learning workshops, the school
engages families in dialogue about school achievement and improvement initiatives. Parents report
that they communicate with teachers via class websites and receive progress notes, phone calls, and
invitations to view their children’s work. To keep parents updated on school and community
events, the school sends out email blasts, newsletters, notices, and letters and maintains a presence
on Facebook. Parents interviewed said they expect a recorded message every Sunday night from
the school leader to update them on what is happening during the coming week. Translators are
also present at PTA and SLT meetings, information seminars, ESL courses, technology training
sessions, one-to-one parent teacher conferences, and other family learning workshops to engage
parents in discussions in their native language of their children’s accomplishments and needs. The
school engages in recurrent planning, and promotes reciprocal communication with families and
other school constituents to recognize student strengths and identify needs; therefore, students
have multiple opportunities for success and to expand and enrich learning.

6.4 The school has received a rating of Effective for the Statement of Practice: The entire school community

partners with families and community agencies to promote and provide professional development across all

areas (academic and social and emotional developmental health) to support student success.

The school builds partnerships, engages all families with the community, and provides PD for
targeted school staff on how to actively seek and sustain healthy partnerships with families and
community organizations. PTA leaders proudly wear their t-shirts with the school’s message of
“Eyes on Excellence” to help build community and demonstrate engagement in the school’s efforts
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to support learning. School leaders and parents spoke of grant partners, such as Computers for
Youth, Project Boost, NY Junior Tennis League, 21 Century Learning, and the Chinese American
Association, which combine to provide learning supports that connect students and families to a
variety of enrichment activities. The full-time parent coordinator, the parent volunteers in the
school’s Parent Engagement Center, and the bilingual staff who assist as translators all help the
school to disseminate information and identify resources to engage parents in their child’s
education. The Parent Center has computers that parents can use at any time that the school is
open. Parents use the computers to understand the various ways that the school has provided
access to information about their child and the school as well as to show them online links to
activities that their children can use to reinforce what they have learned. Incident reports,
anecdotal records, and progress reports for students are the focus of meetings with targeted staff
members who report that they receive on and offsite training and information to support their
work with families to meet the students’ medical, social, emotional, and academic needs. The
SBST works with other staff to turnkey information about ways to cultivate partnerships with
families and community members to support interventions, improve student attendance, and
access community programs and services to address students’ learning needs. There is training for
targeted staff about partnerships that focus on nutrition, life skills, and other intervention and
enrichment activities for students and families. Through a student government advisory program
and the Council for Unity, the teachers received PD to seek and sustain partnerships that help meet
students’ needs. Parents interviewed by the IIT reported they attend workshops in school, at the
district and in the community. Some of the workshops parents attended focused on the CCLS, the
use and understanding of data on Skedula, ARIS, and Acuity benchmark reports, text complexity,
changes in NYS assessments, as well as using the School of One mathematics data. The entire
school community forms partnerships with families and community agencies to promote and
provide PD across all areas; therefore, students receive academic, social, and emotional supports.

6.5 The school has received a rating of Effective for this Statement of Practice: The entire school shares data

in a way that empowers and encourages families to use and understand data to promote dialogue between

parents, students and school constituents centered on learning and success.

The school shares data in a way that empowers and encourages families to use and understand
student data. Through PTA and SLT meetings, content specific information seminars, technology
training sessions, parent-teacher conferences and other family learning workshops, school leaders
and other staff engage in one-to-one or group conferences to help families understand how to
identify strengths and gaps in student achievement. There are family nights, Saturday workshops
and parent teacher conferences, which provide families with opportunities to review data in
collaboration with school staff. The parent coordinator, bilingual staff, and parent volunteers in the
school Parent Engagement Center help ensure that all families have access to data about the
achievements of their children, with multiple language translations available to promote
understanding of the data. School leaders and staff gather and analyze performance data across the
school to inform conferences with students and families. Through online portals such as ARIS,
Skedula and DataCation, staff share data about students goals, achievements and needs. Parent
who volunteer as learning leaders to coordinate activities in the parent center receive PD to assist
other parents in getting access to staff or translators who provide individualized attention to help
parents understand the student learning profile and advocate for interventions or enrichment
supports. There are also six progress reports with notes and quarterly report cards that provide
families with additional tools for examining student data. Since the school staff shares data
transparently and encourages families to use and understand it, families are empowered and
dialogue among parents, students, staff and school constituents is promoted and centered on
student learning and success.
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Areas for Improvement:

All ratings for this Tenet are either Highly Effective or Effective and therefore, comments listed are under
Strengths.
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Recommendations:

Tenet 2: School Leader Practices and Decisions

In order for the school's strategy and practices to align fully with the concepts in the Effective column of Tenet 2 the
school should:

e 2.2: Review and update the school vision and mission as a school community. Include a wide constituency
from the school and community in reviewing and updating the SCEP to address a limited and prioritized set
of school goals. Build in criteria for measuring the goals as part of the goal-setting process. Ensure that
goals are specific, measurable, attainable, relevant, time-bound, and fully understood by all school
constituents and individuals and groups know their roles in attaining them.

Tenet 3: Curriculum Development and Support

In order for the school's strategy and practices to align fully with the concepts in the Effective column of Tenet 3 the
school should:

e 3.3: Develop and use pacing calendars or guides and coherent CCLS-aligned unit plans across all content
areas and ensure that the content organization is a logical progression of sequenced and increasingly more
complex materials. Use the daily and weekly meeting periods to examine and revise coherent CCLS-aligned
curriculum unit plans to ensure that all subject areas effectively incorporate the CCLS instructional shifts.
Collaboratively develop, share, and use CCLS-aligned lesson plans in all content areas with a focus on higher-
order questioning and discussion and multiple points of entry to engage all students in higher-order thinking
and analysis of information.

Tenet 4: Teacher Practices and Decisions

In order for the school's strategy and practices to align fully with the concepts in the Effective column of Tenet 4 the
school should:

e 4.2: Ensure the use of an extensive variety of data, along with grade-level goals, in lesson plans in all subject
areas and for all groups of students. Include both long-range goals and next steps and remediation of
learning deficiencies in lessons to monitor for student progress. Develop lesson plans with a greater focus
on scaffolding techniques, grouping, and guided activities to ensure multiple points of entry for targeted
students. Include accommodations and modifications for groups of students, e.g., students with disabilities
and ELLs, that provide supports and interventions that lead to greater inquiry with more active engagement.
Use benchmarks to create both short- and long-term goals for groups of students and include students in the
goal-setting process.

e 4.3: Develop expectations for instructional practices based on the CCLS instructional shifts for all curricular
areas. Ensure regular and frequent communication among staff to develop activities rigorous enough to
push students to do more in-depth analysis of the content and challenge students to produce higher-level

work products. Ensure all teachers have support and frequent opportunities to develop and use a wide
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variety of ways to engage students in learning, such that teachers enable students to achieve their targeted
goals. Give students opportunities for multiple entry points so that students build capacity, gain stamina,
and increase confidence to access information at their own level.

Tenet 5: Student Social and Emotional Developmental Health

In order for the school's strategy and practices to align fully with the concepts in the Effective column of Tenet 5 the
school should:

e 5.3: Update and revise the school’s mission and vision to address social and emotional developmental
health needs for all students so that the mission and vision lead to academic success. Continue to develop
the curriculum to include social and emotional developmental health skills in all courses, or develop a
program or curriculum that teaches, supports, and measures social and emotional developmental health
skills for students. Systematically build adult capacity to support students so that significant numbers of
students know, understand, and demonstrate skills that result in a safer, more respectful learning
community.

e 5.4: Articulate the school’s mission and vision so that all teachers are able to describe the connection to
student social and emotional developmental health and their individual and collective roles in achieving the
vision. Ensure all school constituents, including parents, are able to express the work the school does linked
to the social and emotional developmental health of their children and how this support connects to the
school’s vision.
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